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Soon after Pearl Harbor the United States Army was given
the resPonsibiIity of evacuating all people of Japanese an-
cestry from tiie military area bordering on tlie Pacific Ocean,
This drastic order was essential for two reasons: (1) These
people of Japanese ancestry must be protected from possible
violence by vigilante groups wiio raight, in the wake of sabo-
tage by aliens, take the law into tJaeir own hands and wreak
tlieir vengeance on all Japanese alike--botii tiie innocent and
the guilty. Such atrocities to a Japanese group within the
United States would have serious reveiterations in occupied
countries, for tlie Axis \vould surely use such an incident as
a spark to ignite a series of retaliations on captive citi-
zens of tiie United Nations# (2) Tiie military and civil
authorities vdsii to protect titie war effort from any possible
sabotage wiiicli miglit be carried out by unfriendly aliens wiio
could lJiide their 1dentity in tlie general Japanese-American
population*

Both purposes could be achieved only by a tjiorough-goin
evacuation* Consequently the Army announced a limited perio
of time witiiin vMiiicii all Japanese-Americans could move from
tlie military zone and take up residence inland, in states
where tlie tiireat of naval and air attacks by the axis seemed
less emiinent. Those \7io had not evacuated voluntarily, or .
could not for good reasons evacuate during tiie period of grace,
were asserabled at temporary quarters under close army sur-
veillance to await tiio construction of more permanent centers
and tlie creation of a civilian authority which would accept
fr?£i tlie Amy tlie responsibility of directing the socio-scon-.
ojnic life of tiie new relocation centers#

Tiie Federal Governoient created tlie V/ar Relocation Author-
ity to take tiiis continuing responsibility from tiie Army and
to design for each new center the complex patterns demanded by
so large and novel a migration. In tlio Western Region tiie
Japanese-Americans have been, or are being, moved from tlie
teniporary assembly centers to six permanent ones called Re-
location Centerse Tlie six permanont centers under the super-
vision of tlie V/ostern Regional Office of too V. R. A, are
located at Itinidoka, ldaho; Tulolake, and Manzanar, Calif-
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ornia; Poston and Gila River, Arizona; and an unnamed center
to be established in Utah*

Soon after the establisiiment of the Western Regional Of-
fice of the W. H. A.j the problem of tile schools for the Re-
location Centers came to the fore* Administrative school per-
sonnel was selected and given the task of formulating”plans
for the school curriculum, building the school plants, and
selecting tiie teaching staff#

In late June, a member of the faculty of the School of
Education at Stanford University offered tile Regional Office
of the V. R, A# the services of a Stanford summer session
?_raduate class in Curriculum Development. The Regional Of-
ice accepted the offer of help, and early in July the Curri-
culum Development class of 25 students began their study of
tile problem. Background materials were collected to got a
feeling of and knowledge about the problem of cultural absorp-
tion of an alien minority group. Staff members from tlie Re-
gional Office explored with the Stanford class the nature of
the educational problem* Tlie Tulelake Relocation Center was
selected as having many aspects typical of all tile others.
This center was visited for a tv/o-day period by 17 members of
the class. Here tiiese students observed and made surveys
under tlie supervision'of the resident staff and thG faculty
members from Stanford*

Upon returning to Stanford tiio class attempted to sketch,
the type of curriculum which seemed to tiieia suited to tho con-
ditions found In the Relocation Centers. Toward this end the
class participated in a curriculum conference held in tiie Re-
ional Office of tlie W¥ H¥ A. Later for several days fifteen
eaders from tlie various centers worked with the class on the
Stanford campus. In these conferences the group agreed on tlie
broad outlines for the school curriculiHa*

This publication; summarizing much of these studies and
conference agreements, is the contribution of the Stanford
University summer session class in Curriculum Development*
The members of tMs class are eager to be of service to tlie
v/ar effort, and to tiie post-war reconstruction. Good schools
are essential if tlie children and youth of tiiese Relocation
Centers are to continue their growth toward American ideals
during the ware This document is humbly offered as contri-
buting toward this end# It is offered v/ith apologies for the
incompleteness of the curriculum pattern herein sketched* '
Time was too short to permit a more detailed curriculum, plan,
and intimate contact witli each Relocation Center would be nec-
essary to insure the_Prac_ticabiIity of the recommendations in
each instance# But it this document is found to be useful as
a study guide for tlae faculties of tlie Relocation Centers, and



if it opens tlio curriculum problems for discussion it will
have made some contribution to the war omorgency and tho
peace that followse

The members of tlio class in Curriculum Dovclopment

Earl Armstrong

J* Robert Addicott
Tholnia Baxter
Joseph Bocson
Howard E, Burns
Paulino Campbell
Bernice Chase
Winifred Coomb
Ardis @, Egan
George C. Foliz
Piiilloma Goldsworthy
Paul R. Hanna
Gabriel Hausladon
Carlisle Kramer
Ida Kumlo

Carolyn Ae Lewis
Loland R. Long
Joiin Morton
Dorothy MeClay
Gus Robertson
Grace Rowe
Eloanor Smitii
Yernon E, Trimblo
Blanclao H* Wonnor



PROLOGUE

The day wg Ccidig wg stood bowildorod

B?/ tJie rawnoss of tlio camp,

Tlie dusty road, the common moss,

Tar-papored Y\ralls and rough., now boards,

Our friends wero strangers, _

And tlao man across tlie road, a foreigner from another

Id* : . :
You Y\éo{tdSeattle and tlio shipyards on tliG SouM;

He carao from -fertile fields bosido the Sacramento, wiioro
his sons, wet with sweat, Had grown potatoes, poas

My |i8|rl]‘l% i8d"boen above my littlG tGa shop wh ro San’
Francisco neighbors cam to buy tiioir toa and rico.
didn?t know you and turned awaye
Each stood and gazed boforo iiim,
And then walked in and shut his door.
Tliat was the day wg came.

Today wg livo togotiior hero a new life

Returning to tlioso olomontal ways .

V/nicii xaade man know his nci-giibor and his needs.

Dust rises from our Rlodding’\S.n tiic. v/ind.

It 1s tile dust of a hew land, rGclaimod by co on offort

Somotlraos it blinds our eyes;

Mg sgo tlirougii tears tn sun-hot rocks boforo us and the
dry, liglat-burnishod liillse

But we know beyond tiaom rfisos msymbol of tomorrow,

Tho quiet majesty of mountain peaks

Wiioso summits catcii tho promise of tiio dawn*

My work today is more than food and clotlaing for my sons

It is food and clothes for yoars, and learning, too,

t is friondly ncignborliness.

It is community living.

Your son?s problems arc ra?/ problems, too.

Your daughter's tears fall on botn our breasts.

For tho days y/4 know/ whon froodom bound us in by tiio
right to fight for our own solfisli onds

Have lost thcuiSGIVGS in tho m il that binds us to one
comoion cause,

Ono way of life, democracy in living.



To the Youth of the Relocation Centers

Humbly we offer here this plan for you,
A frame in which to sot

The living colors, of the goals you knew
Before we met.

Our plan is but a blue-print v/hich Wg choso
To mark your way;

You'll "make tho desort blossom as the rose;n
YouHI| mould tho clay.

We only hope the noansmmay hore bo born,
Fragile as they may bo,

For fo~ks to work together on that morn
When all tho World is free.

We bolievo when guns are sti od, and pianos lay low
Tho tyrantls rule,

A federated, world w illi1oarn 0 know

Our Common School.
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DESCWPTIOh Of A REtOCATION CLMTER

You who have never seen a Japanese Relocation Center, and
you who'are now seeing one for the firs time are a little
puzzled. You know things are to be s range, bxrb what are you
to expect? Until you begin to see how the community is

lanned, imtil you begin to know the people who are living
ere, and un il you begiri o know the administrator's and
their tasks, you will be bewilderedSince all must help

one another in these new communities, one of us who has had a
chance to become familiar with a center will try to tell you
what it is likee

When a person first arrives, he is met by the army guar
who protects the Relocation Center* One must have a properly
au Jorized pass to b© admitted to or leave the confines of
the center. The army is a sorb of buffer between the world
at large and life in the centere t mairrfcains a guard around
the boundaries of tiie camp, but otherwise it only slightly
affects the life of the people in the Relocation Center.
Within the center the War Relocation Authority has the
responsiibi lity for the smooth functioning of all phases of
community life e

The first hing one sees as he approaches the Relocation
Center win. be squat rows of array barracks s rotching in
endless rows, and looking like toy houses that some one
forgot and left out all night. By walking down wide lanes,
and observing closely one discovers there is a scheme to the
arrangement of the barrackse Each block consists of 14
resident barracks# These are made to the standard airo
measurements, 24 feet wide and 96 feet long, and have Dbeen
partitioned into five or six large roomse Each room is the
home of one family, unless the family happens to be large
enough to require two roomse Each family can divide the
space or arrange the furnit\ire in any way they like, for this
is their home for the time that they must live in the
Reloca ion Center.

These 14 barracks or apartment houses are arranged in two

rows v/itli an alley between# In the alley are he community
showers, community lavatories, and community laundry facilities

I -1



There is no running water in any of the homes. This is only
one of the evidences of a real need for everyone being
cooperative and community-minded in a Relocation Cen er«

At the end of each block there is a building twice the
size of the others# It is the common dining room or mess,
hall, Over 250 people at here three times a day. Here is
another piac that needs community spirit*

Behind the mess hall is a recreation hall, buiTt jus
like the apartment barracks, bu without partitions It is
used for dances, classes in all kinds of hobbies and crafts,
library sBace, nursery schools, or cooperative stores. Some
of these buildings may be used for classrooms for he regular
school. although most of the centers plan to have separate
school buildings« AIll the schools will probably make use of
the recreation halls in many ways during the year.

All around the blo”k is a wide street, but here are few
cars driving up and down* None of the Japanese-Americans e
are allowed to have cars of their own, and the only automobiles
you will see "belong to the administrative staff, or are used
to carry on he "business of the Relocation Center. The space
around the blocks is really a firebreak. It is 200 feet
wide, and nothing that might help a fire jmp from one block
to another Is allowed to remain in this space. Notice 00,
how far apar the barracks aret There aje actually 40 feet
between each one, and his makes lots of space for gardens

and for family groups to relax or play together

No matter in which direction one goes, by following th?
fire ba%ak for three blocks, one will arrive at a space twice
as wide as the ordinary street, This too was planned to
prevent the spread of fire, but everyone in the ceri er has
some other use for it Here are two teams playing 'oft balle
Over here is a hard ba3 | diamond where a fully equipped
umpire is being censored by the crowde Over yonder is a pit
for Sumo or Japanese wrestling* Farther down one will find
a raised stag© fov speak©rs and performances. Soon teachers
may be organising classes in physical education on these”
double fire breaks# since they are the right dimensions for
football gridirons,

Sooner or later some oneiwill mention a “warcVl» |feone
remembers that a ward is enclosed by one of* these oversized
fire breaks, and that it Includes nine blocks of 14 bui3.dings,
a mess hall, and a recreation hall, one will have pretty
good idea of what a ward is# Tho families in eacli ward elec
their own leaders to roprosont them on the governing council,
and "to perform Je necessary tasks about the communitye

The fire breaks are roads vtiich load to tho various
coramimity facilities and enterprises. One leads o he



hospital which offers its services as a clinic and cares for
all illnesses and accidents. Other well traveled roads lead
to the fire stations with their noisy red trucks. There is
a motor pool where all the trueks and cars are stored when
not in use, and where they are serviced and repaired. The
system for supplying and distributing wator Is most important
even though it may be a little more remote from the villagee
An ade?uate sewage disposal pkai is an equa"lly nocossary
part of the Relocation Center, At the edge, or even away
from the center proper, is the farm, which is the source of
income for most of the Relocation Centers, as wel'l as heir
immediate source of fresh vegetables for tho tables. The
farm will employ a great many of 110 Japanese-American workers.
Factories of one kind or another arp also being planned for
each ccntor, and when they are built and in operation they
will also employ many peoplee

Except in Japan itself on© has seldom seen so many
Japanese people at the same time, or all in one placer The
strangeness that a member of the Caucasian staff feels the
first few times he mingles with the residents of tho
Relocation Center is shared by many of tho Japanese-Americans
who were the only people of thoir race in the towns from
which Joy came e

The four main types of Japanese people o0 'te found in the

Relocation Centers may be classified according to their
nativity and education in the following way:

SSEI

This grouB is composed of the
Japanese born in Japan who came to
America before the Japanese .
Exclusion Act, Thez are old. Tile"e
are many more men than women. Many
of them speak only the Japanese
language. While it is to be ex-
pected that a percentage of this
group will feel an allegiance to
their mother coun ry, Japan it
must be remembered that many of
these Japan©se chose o leave the
mother country O gain opportunities
here «



These are the American-born

el

K BEI

Japanese who have "been educated

in Japan, It is difficult to

determine which culture they

favor.

that before the War advocates

of democracK_were numeroi:s in
[

Japan and t

It should be remembered

s group, wl' 1 be

devided in allegiance.

* NISEI

This is tho largest “~roup. It is

made up of Amorlean-bom children

of tho Issei* Thorofore, cill are
citizens of the United States.

These woro all educated in America,
although many havo attended Japanese
schools 5n the United States, This
group ha8 had Igss contact v/ith Orieri al
Japanese cul urG and generally is con-
siderod. as a group to bo loyal 0 the ’
American way of 1life.

SENSEI

The Sonsoi are he second
g?_eneratlon born in America,
hey are the children of tho

¢ and Nisoi, and_ grand-
childron of the Issei* For the

Kiboi

most
havo

art the

ad

_ ?/ are young. They
little contact with

foreign culture except that®
gained in Japanoso schools in
this countrye



The presence of so many teen age and twenty year olds,
and the large Eroportion of ejder™y people is startling. |
makes one think of a convention of grandparents and grand-
children, Many qf he people who would now be middle aged
returned to Japan after the passing of the Japanese Sxclnsion
Acte The following chart shows the age distribu ion of the
population,

1940 AGL AND COliIPOWTIOM 1040
JAP ANEili  POPULATION

ARIZONA CALIFORNIA ,OReGOh9WASHIHGTON



One wants o know a great deal more about these people;
v/hat Jey did before they came, what they expec to do iIn
the Relocation Centers, and where they expect to go after the
war is oyer. Very 1lit Te of* this information is available
at the momente Many of the things teachers and ieaders want
to know are asked by he Japanese-Americans themselves.. Thase
people are being faced with many harsh realities, .and have'”o
make many hard decisions. One cannot help being moved by the
fine way in which most of them are making the best of a
difficult situation# ,

Besides knowing how the;camp looks, and what the
Japanese-Arnericans are like,, one needs to know’ow the
administrative functions aro organizede Here is a char e
showing the divisions of responsibility and the lines of
authority. Following is a brief deéscrip ion of each of
the eight major divisions of the Relocation Center administra-
tion*

There is a project director for each camp appointed by
the War Relocation Authority, He is responsible for all
functions within the campe He is served by one assistant
projec director sirsl the heads of the following eight sub-
divisions '

1 . The, Community Service Division is divided into four
sections; namel})w/, community activi iesy welfare,’
education, and healthe There is one division head,
as well as a head for oach section”

2. The Comnmnity Enterprise Division is directly
responsible for the cooperative activities such as
the stores, beauty parlors, barber shops, etc*

3. The Public Works Division has frur soctions—design?
construction, highway, and irrigation and conservation*

4. The War Works Division is resp”nsib*,e for the agri-
cultural production, manufacturing, and processing
and marketing sections. This division has charge of
the activities wliich wilT, in time, make the projects
self-supporting*

5. The Transportation and Supply Division is composed of
mess management, motor pool, and v/arehousing sections*



6* The Maintenance and Oj>era ion Division has charge of
the garage and mairrfcaining the buildings and grounds.

7 The employment and Housing Division deals with the
occupational coding and the placement in occupations
for the training and re-training of the individual
as well as to promote group welfare. The first
assignment ofl quarters as well as the .necessary later
adjustments in housing are und.Gr the jurisdiction of
this division.

8.. The Administrative Division touches directly or
indirectly the entire life of the camlp. All
activitios connected with buying, selling, processing,
distributin%, aruliting, budgeting, and payrolls,

e

whether i*t for tho mess hall, garage, fann, or
school, are centralized under this division.
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Perhaps after you tumble into bed after your' first day at

the Relocation Center, your impressions and thoughts will take
a shape something like this

Army barracks mushrooming out of desert
wastelands--ho dusty plains developing over
night into cities of Gighe, ten, fifteen thou-
sand population.. .roul%h and raw pioneer _communi-
ies of a new typee us we-view a War Relocation
Center. Barracks, mess halls, firebreaks........ More'
barracks#*M 2e mess halls.. *More fir6breaks, «.People,
people, people #PQ.nners, dentists, reto-i“ers#.. *e*Hot
dusty soil to be tilled into fertile fields..Potatoes
grain, vegetables. ee«One hundred houscind people to be fed".
Our army too needs food,. *. ./A31 the world wants food,,, «*Teeth
to be filled .».Trucks to drive.= .Machinery to ropair..
Babies to be born, .. .Children to be educated.... Life
0 be maintained ".Maintained in a barrack. One barrack
divided by partitions for five families......... Another
for six.. eeThis barrack set aside for a cooperative.*
That one for a school.e*Between two rows of barracks a
common showor and lavatory building and a common
3.aundry. All barracks served by these common ies
and a general mess 11311 sot aside as one block, #.Nine
blocks forming a ward, .Each ward supplied with a
nursory school™ g rocroation h.o.11, and wcitcliGd ov™ by 9
warden and a manager*We find free people rogiiiientodin
a free country,We find citizens helping other citizens
and aliens alike to build the best life possible under:--
such circuimstances*

I -11



u

O

PRODUCTION
a, Agricultural products
b. Processing & marketing

c. Manufacturing d. War works

PUBLIC WORKS
a. Design b. Cons rue ion
c = Highway
d,Irrigation & conservation
COMMUNITY SERVICE
a# Community welfare
b. Housing o
c. Commimi y activities
d. Health e. Education
f- Internal Dublie relations
TRANSPORTATION, COMMUNICATION
SUPPLY
Mess management
Warehousing c¢. Motor poo
MAINTENANCE = OPERATION
a. Maintenance & repair
b, Garage
¢ Painters & plumbers# etc»
COMMUNITY ENTERPRISE
a. Cooperatives
b. Community planning
PLACEMENT & LABOR RELATIONS
a* Occupational coding
b. Employment

ADMINISTRATION

a a* Procurement
b# Property control
c. Personal records
O d. Office records
e~ Budge & finance
&) f # Fiscal accounting

g Cost & audit .
. External public relations
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Development of tho Aspects of tne Scope and Sequence: The pre-
ceding section of tills chapter was primarily concerned with
tile manner in which tn items of the scope and sequential
themes could be selected and what they meant*

The next stop in development of tho scope and sequence
consists of filling out the more detailed aspects of the curri-
culum - these being tho problems or aotivitios suggested at
the square whore an itoin of tho scope crosses a center of in-
terest for a,particular school gradee (Seo tho Scope and Se-
quence Chart, preceding page) » The follov/ing pages illustrate
tho manner in which all the aspects for grades VII, and XI
might be elaborated* This elaboration is not complete since "
it is intended only as an illustration of the process involved.

[llustration of DeveloDment of All Aspects
Grade One

Integrative Theme: Adaptation of our regulatory arrangements
to itho control and direction of technological development

Specific Theme for Kindergarten, First and S.econd grades: Liv-
ing in Viie immediate environmente Center of interest for
grade one: Home and family life.

Scope Aspects

How do things that grow help us in our
school and neighborhood?
Production How do tho tilings wg make help us in
our school and neighborhood?
\E//hat must wg buy?
tc.

How can tho yard at school be made more
useful and beautiful?
How can our room be made more useful and
Public Works beautiful?
How can our library be made more useful
and beautiful?
Etc*



[llustration of Developmont of All Aspects

Scope

Community Service

Transportation,
Communication
and Supply

Maintenance and
Operation

Community Enterprise

Placement
and Labor
Relations

Administration

Grade One (oontTd.)

Aspects

What can we do to protect health at
home and school?

How can we care for and keep clean our
homo and school?

How do the schools .help people?

What games do wg play at school?

How could members of the family play
and have a good timo?

How does working together make happi-

' noss in the homo?
Etc*

How do members of the family cojmuni
cato with ono another?

How do tiiGy travGl *m school and to
work?

Etc »

How c%n I\I/ve help each other at the mess
all?
Who arc tho community helpers?
How ma¥l help? Garbage? Sewage?
Clean-ups? Fire provontion?
" Police?
Etc.

What does being a ?ood neighbor mean?

How do families help each other?

How do wg protect and conserve property
in the homo?

Etc,

How can  help my family?

Why do wg have rules in school and at
home?



11lustration of Development of All Aspocts

Grade Seven

Integrative Thome: Adaptation of our regulatory arrangements
to tiie control and direction of tccimologica develop—
ment.

Specific Thome for S ocondary g rades: Ixnpyov Gpt of hu’an ar.
' rangomonts to make Better uso of scientific technics#

Center of Interest for tiie Seventh Gradf The community - a
Juman invontion £ satisfy noeds*

Scopo Aspects

n what ways has tiie community Ji01ped
Production man to provide himself with tlio nccos-
sitios of life?

V/hat does tho community do to make more
Public Works attractive living conditions for its
people?

How does tlie community heI‘p people to
bottor care for thoir health, thoir ro-

Comxiiunity Service croational noeds, and thoir dosiro for
friendly human contacts?

Transportation, Com- How do methods of transportation and
munication and Supply communication affect cooperative living?

Maintenance and What is tho responsibility of the com-
Operation munity for its ovm upkeep?

Community How can community planning help to
Enterprise satisfy the needs of the people?
Placement and What work opportunities does the com-
Labor Relations munity provide for ciii dren in the

seventh grade?

How does the community organize itself
Administration to protect life, property, and natural
rosources?
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Illustration of Dovolopmont of All Aspects

Grade Eleven

Integrative TiiGinc: Adaptation of our regulatory arrangGciGiits
—————— to tho control and direction of tochnological dovolopmont.

Specific Theme for Secondary Grades: Improvomont of human ar-
rangements to make better use of scientific technics*

Center of IrrberGSt for ElcvGrrfcli Grade:

Continuous improvement

of living within tho community and the region.

Scope

Production

Public V/orks

CoMn.uni'ty Sorvico

Transportation,
Communication
and Supply

Maintenance and
Operation

Co unity Enterprise

Placomont and Labor
Relations

Administration

Aspects

Wiaat changes in production arc desirable
in our coromunity and region in order to
make bettor use of tho advantages of
technological development?

V/hat conservation projocts would bono-
fit our community and region?

What extension of rocrcational™oppor-

tunitiiGS is dcsirablo and possible in
our community and region?

How may tiie community take advantage of
improved transportation and co unica-
tion to make bettor living conditions
for its people?

What cooperative efforts will best main-
tain the physical and nechanical propor-
tios of our community and region?

What planning is nocossary for the im-
provoment of our community and region?

V/hat occupational opportunities aro there
in our community and region?
How may wo, through our local govornnont,
provido personal and economic security
for citizens of this comniunity and re-
gion?

IV -10
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Developing Source Units for General Education: The task of
filling in tlio squares of the scope and sequence does not
complete tiie development of the curriculum design for general
education* Another very important part of the making of the
curriculum is the building of source units. The follov/ing
illustrates one suggested method*

A source unit is a collection of suggested activitios,
interviews, excursions, group and individual projects, draw-
ings, evaluation techniques and reference materials for pupils
and teachers* It is prepared by a group of toachers to bo
used by the teacher when planning a teaching unit in coopora-
tion with tlao pupils# AIll the material in a source unit can-
not possibly be used in any one teaching unit, but it gives
the teacher an opportunity to chooso what is best suited to.
the particular needs of his group. A number of teaching units
may be drawn from one source unit.

The following outline of a source unit may bo taken as
suggestive:

]'¢ Statement of the unit or topic

a* Significance of tiio unit in terras of our culturee

b. Contribution of tho unit to the educational and
social philosophy of the school*

c. Place of the unit in the continuity of learning in
the schools program.

I1. Pupil problems

a« Problems which the teacher anticipates,
b. Analysis of subject matter involved.

1. Desired outcomes
a, A list of desirable changes in pupil behavior, atti-
tudes, appreciations, work habits, and study skills.
b. A list of desired understandings.

IV. Suggested activities -- Tiaose should be organized in the
most useful way possible#

a. Types:#Excursions, interviews, making diagrams,
charts, posters, creative expression, experimenta-
tion, study and review, 'discussion and p aiming,
construction, dramatics, etc*

vV -11
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Development of tho Aspects of the Scope and Sequence: The prec<e
ceding section of this chapter was primarily concorned”with

the manner in which tho itGms of the scope arid sequential
themes could be selected and what they meante

Tho next stop in development of tiie scope and sequence
consists of filling out the more detailed aspects of the curri-
culum - these being tho problems or activities suggested at
the square wiiore an item of tho scope crosses a center of in-
terest for a'particular school grade# (Seo tho Scop?andSG-
uonco Chart, precedin? page) = The follov/ing pages illustrate
tho manner in which all the aspects for grades I, VII, and Xl
might be elaborated. This elaboration is not complete since
it is intended only as an illustration of tile process involvede

Illustration of Development of All Aspects
Grade One

rTtegrative Theme: Adaptation of our regulatory arrangements
to tho control an dlrectl9n of tochnological development.

Specific Theme for Kindergarten, First and Second grades: Liv-
ing In Nie immediate environment. Center of interest for
grade one: Homo and fami y life*

Scope Aspects

How do things that grow holp us in our
school and neighborhood?
Production How do tho things we make help us in
our school and neighborhood?
VE\/hat must wg buy?
'Etc.

How can the yard at school be made more
useful and beautiful?
How can our room be made more useful and
Public Works beautiful?
How can our library bo made more useful
and beautiful?
Etc.



Illustration of Development of All Aspects
Grade One (cont7d#)
Scope Aspects

What can wo do to protect health at
home and school?
How can we care for and keep clean our
_ _ home and school?
Community Service How do the schools help people?
What games do wg play at school?
How could members of the family play
and have a good time?
How does working together make happi-
' ness in tho homo?
Etc.

How do members of the family communi-

Transportation, cato with one another?
Communication How do thoy travol to school and to
and Supply work?

Etc.

How can we holp each other at the mess

hall?
Maintenance and Who arc the communitg helpers?
Operation How ma?/l help? Garbage? Sev/ago?
Clean-ups? Fire provolition?
" Police?

Etc.

What does being a good neighbor mean?
Community Enterprise How do families help each other?
How do wg protect and conserve property
in the homo?

Etc.
Placement
and Labor How can lielp my family?
Relations
o _ V/hy do wo have rules in schoo and at
Administration iiome?



[lustrcttion of Dovelopment of All Aspects

Inte rative Tiicme:
to the control
ment.

Specific Thome for Secondary Grades:

Grade Sevon

Adaptation of our regulatory arrangomonts

direction of tochnological develop-

Improvomont of human ar-

rangements to make better uso of scientific technics.

Center of Interest for tiic) Sevonth Grade:

The community - a

Jiuman InvorrcTon 10 satisfy needs*

Scope

Production

Public Works

Goinmunity Service

Transportation, Com-
munication and SuDply

Maintenance and
Operation

Community
Enterprise

Placement and
Labor Relations

Administration

Aspects

n what ways has the coxnniunity holped
man tc provide iiirasclf with tho nccos-
sitios of life?

V/hat docs tho community do to make more
attractive living conditions for its
people?

How does tlio community heI,o people to
better care for their health, thoir ro-
creational noeds, and thoir dosiro for
friendly human contacts?

How do methods of transportation and
communication affect cooperative living?

V/hat is tho responsibility of the com-
munity for its own upkoop?

How can community planning help to
satisfy the needs of tiie people?

What work opportunities does the com-
munity provide for children in the
seventh grade?

How does tho community organize itself
to protect life, property, and natural
resources?
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[llustration of DovolopniGnt of All Aspects
Grade Eleven
nte«£?ative Themc: Adaptation of our regulatory arrangomonts *

to the control and direction of tochnological dovolopmont#

Specific Theme for Secondary Grades: mp ov e tofliujpn ar-
rangoments to make better use of scientific tochnics.

Center of Interest for Elcvontii Grade: Continuous improvement
of living within the community and the region.

Scopg Aspects

What changes in production arc dosirablo
Production in our comciunity and region in ordor to

make bettor uso of tho advantages of

technological development?

Public Works What conservation projects would bone
fit our community and region?

What extension of rocroational oppor-
Community Service tunities is desirable and possible in
our community and region?

Transportation, How may the community take advantage of
Communication improved transportation and communica-
and Supply- tion to make bettor living conditions

for its people?

Maintenance and What cooperative efforts will best main-
Operation tain the physical and mechanical propor-
tios of our community and region?

Wiia planning is necessary for tlio im-
Comnninity Enterprise provement of our community and region?

Placomcnt and Labor What occupational opportunities aro thore

Relations in our community and region? -
How may wo, through our local govGrrnaont,

Administration provide Dorsonal and economic security
for citizens of this community ana re-
gion?

IV -10



Developing Source Units for General Education: The task of
filling in the squares of the scope and sequence does not
complete the development of the curriculum design for general
education. Another very important part of the making of the
curriculum is the building of source units. The following
illustrates one suggested method*

A source unit is a collection of suggested activitios,
interviews, excursions, group and individual projects, draw-
ings, evaluation techniques and reference materials for pupils
and toachers. It is prepared by a group of toachors to bo
used by tjtio toacher when planning a teaching unit in coopera-
tion with tho pupils* AIll the material in a source unit can—~
not possibly be used in any one toaching unit, but it gives
the teacher an opportunity to chooso what is best suited to
tho particular needs of his group. A number of toaching units
may be drawn from one source unit.

The following outline of a source unit may bo taken as
suggestive:

| « Statement of the unit or topic

a. Significance of the unit in terms of our culture#

b# Contribution of the unit to the educational and
social philosophy of the school,

c. Place of tiie unit in tiio continuity of learning in
the school?s program.

I1. Pupil problems

a. Problems which the teacher anticipates,
b. Analysis of subject matter involvede

111, Desired outcomes

a. Alist of desirable changes in pupil behavior9 atti-
tudes, appreciations, work habits, and study skills.
b. A list of desired understandings.

IV. Suggested activities -- Tiaose should be organized in the
most useful way possiblet

a. T?]/pes " Excursions, interviews, making diagrams,
charts, posters, creative expression, experimenta-
tion, study and review,Mdiscussion and planning,
construction, dramatics, etc*
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b# I;’arts of a unit

Introductory activities — current happenings,
e an exhibit, a movie —
2. Assimilating activities —-construction activi-
ties, creative experiences, excursions--
5, Culminating activities — themes, original

plays, pageants, assembly programs —

V. Evaluation -- This should bo done in terms of pupil pur-
poses and needs.

&0 An annotated list of coxamorcial tests which the
teacher will find helpful in appraising tho progress
of her pupils. .

b* An explanation of techniques so that the toaoher may
make her own tests in terms of tho problems and
objoctives of a particular group — o0.g* observat-
ions of behavior.

71# Materials .

a. A list of referenoo materials, visual aids, appro-
priate eguipment — .

b. Suggestions as to how and when "to use tiiese
materials

c. A bibliography for tho teacher

d. A bibliography for the pupil

Source units roquiro constant revision. Teachers should
keep notes on the effectiveness of various activLtios and
materials whon they toach a unit# Periodically™toachor or
group of toachors should bo given the responsibility of re-
vising tho source units being used in tho”school in csrder to
eliminate useless acti“vltos and materials, add new activities
and materials, and to modify parts of tho unit which have
causecl difficulty in use*

Developing a Teachin?.Unit for General Education: When the
teciclJaer is givon a class of pupfls she then Is ready to plan
with thorn a teachingi unit. First she analyzes the iIntorests
of the pupils; she listens to comrcrsations ana observes
activitiGS *to furttier her knowlodgo of tboir capacities. She
may then proceed to decide what coionion group purpose oan be
stimulated in tho direction of *problGnis suggested in the
source units prepared for Jior grade Igvgl# She may introduce
a variety of stimuli such as those listed in coluxan one of
Wrightstone?s chart, following in this section, in order to
relate the pupils? intorosts to tho objectives she iias in mind.

As tho pupils seo tho larger iiaplioations of thoir pur-"

poses thoy will help tho teacher by fornulating. activ.ities,
selecting” natorials and methods, and organizing tentative
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committees as listed in column two of V/rightstone«s chart.

The next step in the teaching unit is the matter of
assimilating the material tiirough investigation and collection
of data. Column three of Wrightstone”s chart gives a variety
of procedures for such research activity*

Column four gives suggestions for the intregration and
correlation, of data through the use of subject matter, con-
tent and skills, A variety of experiences for proposed cul-
minating activities are given in column five. The evaluation
of outcomes is stated in terms of how well the unit has met
the purposes, interests.', and needs of children and youth par-
ticipating in the experiences.



(in Lee, J.

Stimulation or
Identification
of Interests

Classroom and
social environ-

ment stimuli
which are i1den-
tified and
chosen for
group enterprise
Sources of stim-
uli include:
Books
Conversation
Discussion
Excursions
Exhibits
Magazines
. Movies
Newspapers
9. Pictures
10. Stories
11. Talé&s
12. Trips, etc.

PNOUEONE

li/furay and Lee, Dorris.

J. W. HmiGHTSTONE»S CHART

The Child and His Curricullume

New York

Appleton-Century Co., 194-0= P* 2 4»

BHINCXPAL PROCEDURES IN THE DEVELOPMENT OF A UNIT OF WORK OR PRQUTECT

Formulation of Aims,
Activities and
Methods

Pupil-teacher plan-
ning by suggesting:

1. Problems
2. Questions

and formulating:

3. Aims

M+ Activities
5. Materials
6. Methods

and organizing
tentative:
7. Committees

8. Reports, etc.

Investi”a/oion
and Collection
of Sata

Obtaining facts
from such

sources as:
1r Interviews
2. Lectures
3. Library
(Home-school)
a. Bulletins,
Reports ,
etc.
b. Encyclo-
pedia
- Magazines
Maps,
Globes,
Movies
Museums
Newspapers
Pictures
Radio
References
Slides
Stores,
factories,
etc.

o

etc

|_\
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Integration or
Correlation of
Data

Unitary acquisition
and organisation

of data usually-

organized in sub-

jects like:

1. Arithmetic

2. Dramatization

3. Fine Arts

4 Health -
Physical ed.

5. Industrial
Arts

6. Language

a. Oral

b. Written

Music

Reading

Science

Social studies

a. History

b. Geograply

[@ N PREN]

Culmination
of
Activities

Sharing Ffind-
ings and gen-

eralizations
thorough cre-

ative ex-
pression:
1* Assembly
programs
2. Creative
stories
and poems
3. Dramatizration
a. Plays
b. Pageants
4.. Drawings and
paintings
a. Murals

b. Portfolios
5* Notebooks
6. Reports

a. Group

b. Individual
7. Scrap-books
8. Stories
9. Talks

Evaluation of
Outcome

1, Intellectual
factors:

a. Recall and recog-
nition of facts
and skills iIn ,
reading, arith-
metic, language,
science, music, art
etc,

b. Abilities and
skills in obtain-
ing, organizing,
interpreting, and
applying facts
for the solution
of problems

2. CwyTiainic factors
Attitudes, motives 9
opinions, appre-
ciations, personal
and social ad.just-
ment, etc.

3. Performance factois :
Behavior, conduct,
or performance in
personal-social 88
qualities, such as
initiative, criti-
cismn,r€feSp nsitfility, fb



concept O a connu MTY school

Tlic Vfer Rolocation Autlaority has tlio responsibility for®
onsbling tliosG JopanGSo-AniGricans to rotiurn to normal cojilgiuiii—
tids after tliG war is over* Tiioroforo, tiio loaders aQupiiasizo
tilo need, for education in ways of living~togotiior, and for
vocational training which will givo tho individuals a better
chancG to bo oconoriiically indopondonte For tlioso roasons tho
V/ostorn Rogional Office of tiio W. R. A. has repeatedly stated
that tlio sclaools to be cstablisiiod in tho Relocation Centers
are to bo !,Coimnunity Schools

Briefly, a community school is ono whicii bases its curri-
culum on tiio life of tiic} community in wiiicn it is located. It
bocomos an institution of sorvico in community dovclopmont as
well as an institution for developing tiio individual, Tiio
community school 1is an instrument to bo used deliberately by
tJic cojumunity in attaclcing its own probloras# It also lias a
double effect upon tiie life? ofl tho ciiildron and youth sinco
éa) it contributes to an improved sot of onvironnontal con-

itions tliroagii which they will bo bottor nurtured, and (b) as
tiloy participate in tiio attack on comniunity probloms tiirough
the school, they further tlioir own best dovclopmont.

An illustration of tiiis community school concept may help
at this point, A firo hazard exists In each Relocation Center,
Tho buildings aro hignly inflamraablo since they arc for tho
most part made of unsGasonod wood and tar paper.. Furtiior ,
each apartraent is lioatod by a v/ood and coal burning stove. In
addition, water is not avadilable in abundance, firo fighting
oquipniGiit is limited, and tlaoro arc at tiio moment fow people
wlio know modorn firo fighting motiiods, Tlius tiio community is
constantly faced witn tno throat of serious fire.

How can tiio problem bo attacked? Primarily through educa-
ting tlic citizens to rocognizo tno dangers and talco tiio nocos-
sary precautions* Tiic school is possibly the ono institution
wiiicli could present tho facts to all tho pooplo# Tlioroforo it
seems roasonablo to oxpoct that the conimunity would ~consciously
%I_ace .upon tiio sciiool title responsjibility for assisting in this

i*oblciia?s solution* n tMs way tiio community’can bo™ assured
that its citizens viill strive to prevent fires, figirb fires,
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adrainistcr first aid, and meet tiao otlior difficulties rolatod

to tho situatione A community school is ono wiiicii \yould.ac-
Copt this, or any similar challenge that tlic comoiunity might

face. As tiic conmunity uses its schools in tlic solution of
problems it actually improves tn onvironmont in v/iiich its
citizens livo#

THo coMiiunity school also takes into account its respon-
sibility for tho education of tliG children and youth. There
is a great deal of opportunity in this typo of school program
for dovoloping habits of sciontific thought and democratic
procedures, sinco tho ciiildron and youth must dofino their pur-
poses, help plan a course of action to achiov thoir purposes,
help carry out the plan, and then evaluate tho results. While
tiiG pupils arc going through this process of making the com-
raunity a better~placo in whicii to live, they aro reading to
got information, writin? bocause they noed to keep rocords or
bocauso they need help from other people, and speaking clearly
bocausc they aro ﬁarticipating in group discussionse Arith-
motic, spoiling, history, scionce--all become needed tools for
planning and carrying out tiia purposes of tiio group e

V/jion tlio loarnor tnus vigorously participates with a group
of people in a plan of action wliich has goals larger than liis
own, ho will find himself stimulated kocnly by his sharper in-
sight into jncanings and rolationsiiips. Ho may express this in-
sight in solio of tiio many forms of creative activity which hayo
tiioir place in tho school program, or iio may simply express his
doepor understandings in the way in wv«tiicia he lives as a member
of tho comraunity, A school wliich accepts such obligations as
those from tho coMiiunity and which dovolops its curriculum
tiirougli tho solution of those problems, may assure its pupils
that they will have a superior education.

Tiic reduction of a firo hazard is only one example of
this kind of commanity service wliich tho school migiit render.
In iioalth, morale, communication, agricultural production, and
othor community activities, tlioro aro Problems equally import-
ant v/hich have to bo solved. In a multitude of v/ays tho school
and tho community can work together for tlio benefit of both.

Tlioro aro, iiov/cvor, some activities carried on by tho
community v/liich aro too complex to become projects in which
children and youth could easily participato. Similarly thoro
aro some activities, participation in v/hich would not add great-
ly to tho oducation of' tlio ciiildron and youth. Novcrtlioloss,
an undorstanding of all tho activities of the community is es-
sential for tho dovolopmcnt of tho best typo of citizon# When
it does not soom advisable for tiio children and youtlti to take
part actively in some phase of community life, arrangomonts can
usually bo made for thorn to obsorvo, discuss, and inform thom-
solvos about ite For instance, the primary ciiildron may want
to know about tiie various community services, and a part of



tJb.6ir 16Q.ming will coine frojn a visits to th.6 post offic© or
the fire departjuent* Or again tiie junior iiigli school youtli
may want to know more about the forms of goyernment in the
coiDmunitys V/iiile they could not become voting jaeiabers of
the governing council of tile center, they, or tiieir represen-
very profitably attend some”of fts'meeting « n
tliis v/ay, by observing as well as participating, tlie children
and youtli reach a clearer understanding of all aspects of com-
munity living.

This concept of a sciiool geared to the problems of the
pnmymini ty and using tiie problems of tiie coLidiunitj7 instruc-
tional material is not an entirely new idea# Colamunity schools
on 'bi© se0011dsipy Isvsl iiod bssn s ps-rt of til© culturo.l. psittspn
of Denmark for nearly a hundred years before the recent Gerraan
invasion. These nfolk nigh schools*1 nourished tiie life of Den-
mark so that it becarae known as a country in whicli people knew
how to live effectively. Still more recently the community
school has been used leaders in Mexico to effect in a”decade
progress v/hich would ordinarily require generations in tiiae#
Many communities in tiie United States have likewise discovered
the effectiveness of the community sciiool in contributing both
to the improvement of the community and to the development of
the educational program for children and youtli.

This kind of a sciiool program calls on everyone in the
community to contribute to the solution of probleras. TNe
People of the coiamunity,recognize a problem; the comDamiity
eader—doctor, fireman, farmer, mother, artist, or carpenter--
knows a great deal about tiie nature of'tiie job to bo donoj tiie
teacher kuoY/s uow learning takes placo, and something about the
contribution that cliildrcn and youth can makG» Tiie puloils want
to participate actively in community life. Together all work
out a plan of attack on tiie problem and together they carry out
the plan*

Education bocomes a process which goes on everywhere in
tilo Relocation Center, and tlio community sciiool loses its iden-
tification with a single group of buildings. Groups of cliild-
ren and adults work on the spot--farm, shop, iiomo, office, or
playground—wiierover tiio problem is, as well as in tho neigh-
borhood libraries, in recroation lialls, in discussion groups,
and anywliere olso tiiat tliey oan function* The walls of the
classroom ceaso to bo oducational boundariese Tiie buildings
set aside for schools become coximiunity centers--vital spots
for building effective, cooperative living.

Fgw communities have over iiad an opportunity to say for
thomsolves just what they shall bo like* Usually tiie forces
whicli call a comciunity into boing bring together a group of
highly individualistic people wno only gradually become awaro



of possibilities of community action. But botli tiio Japanoso-
Amoricans and tiio Caucasian staff at the Relocation Contors
are made acutely aw/aro of the nood for working togothor do-
mocratically if life is to be fruitful. Each now/ arrangomont
to regulate <tiio affairs of tlie community bccomos subject to
examination, and may bo rejected or alterod if it does not
meet tiio needs of the people. Such a community offers an un-
paralleled curriculum opportunity to tlie community school.
Japanese Rolocation Contors probably offer tlie greatest op-
portunity in tho Unitod States for the kind of sorvicc that
th© community school can give.
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PO55IBLE CURRICULUN DC5IGN

Tho War Holocation Authority has the dual task of assum-

ing the respoilsib5.lity for the well being of the Japanoso-
Americans during the present; war and of providing ?ducation-

al opportunities during this period which will equip liein

for their return to postwar society. The United States
govornniont h.as o strong desire th.at ttioso pooplo rotciin their
Nolf-sufficioncysotliattlieymayroadilyrotYmtotliG
communitiGs Trom which thoy como or ro-ostablish tliemselves
in other coramunitiGS whero” 110ir services will 'ee noGdod.
This purpose v/hich looks to relocation of 110 Japancso-
AmGrican i1n tho postwar period demands that oach.”contor”~be
thought of primarily as an oducational and training project.
Horo a J. phases of industi”, agriculture, conunorco, wel-
fare, and government must be searched for thoir training
project. Horo every phase of i1ndustry, agriculture, com-
morco, v/olfaro, and govorDmont must bo searched for thoir
training possibil itios n.nd th.Gir cducationo.! opportunitios.

Withotit careful planning, however, theso educational

and traininﬁ possibilitios may lio untapped with the ro-
sult that tho Japanoso-Amcrjlctins mny evontually leave the

Rolocation Coirtcrs loss a'blo Gconomica”ly and socially to
mako their contributions to normal community entorprise,
Caroful curriculum planning is therefore ossential”to assure
those dosirod 3.oarning exporioncGS. This soction is devoted
to a brief doscription of mpossible curriculurii design which,
givoc promise of reaching these endse

Svory sctLOol has a pattern or .design of curriculo.r
oTfcrings. Sonic schools iiold to .po-ttorn of sepcirato
subjects thrxt has chcingod little in tho pcist two decades™*
Otlior sciiools h.QMs dopo-rtod Tron th.o formn.l subject design
and improvisod a pattern in terms of the pupills intcrosts.

Tho coirununity schools in tliG Rglocation Centers 1lavo
mbontcitivoly cigrood. tiicit tlioir curriculum design stiould licivo
wo major divisions:

1 . There should bo provided experiences which are

coimtion to nil youtli# Common cxporicncos sliould be
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provided throughout eacii of the twelve school yearse

2. The curriculum siiould also provide opportunities
for selective subject experiences viliich. the learner
feels iie needs for satisfactory living now/ or in iiis
preparation for future living.

The first of these divisions has been called general
education or tiis core of tile curriculum. General education
Ts an effort to give to all children and youth, tiie common
understandings of tiie world in wiiich we live, the attitudes
essential to democratic participation in group life, and
the skills necessary to satisfactory personal and social
existence*

Many school systems tiiroughout tiie nation are developing,
for tills general education,guide lines which tiisy are calling
na scope and seguence of major learningsef As will be noted
in tlie scope and sequence chart, page IV - 6 ; the design con-
sists of two sets of co-ordinatesa The iteras in tiie scope
are determined by a careful analysis of tlie various types of
activities wiiicli go to make up complete imr:an living  The
items in the sequence are selected on tiie basis of maturity
levels of children and youth and an anolyeih. of lJie socio-
logical problem we face in tliis centurgt Tills Zscope and se-
guencen iIs to be used as a ciieck-iist by cla”sroon teachers
to insure tiia*b tiio learning experiences la gonoral education
are comprelionsive in breadth and at tiio s-mo tl iiG have se-
guential continuity as tlie child progresses eonrougli the elem-
entary and secondary schoole Chapter IV develops in consider-
able detail a pattern for general education v/hicii xniglit be
suitable for the Relocation Centers.

Tne second major division of the curriciilum provides op-
portunities for selective subject experiences and is developed
raore fully in chapter V fol owing. Many palmerns of special
subjects siiould be offered to develo‘p the individual interests
found in Jaigh sciiool pupils. Examples of selective education
are found in an agricultural curriculum which would include
such*specialized subjects as animal husbandry, farm manage-
ment, floriculture, landscaping, gardening, nursery practice
and pest control. It is obvious tlbat not all of ttLe youth in
the secondary sciiool would be interested in such a series of
offerings, Otlaer pupils might be concerned with preparation
for a commercial career wiiicli would involve typing, shorthand,
and sirailar subjects. Other pupils may be interested in pre-
engineering or pre-medical subjects, consequently, tiie selec-
tive education must also offer sucli subjects as: algebra,
biology, cliemistry, languages, etc*

_ The allocation of the hours of tiie school day to exper-
iences in general education and in selective education have
been tentatively agreed upon at the recent conference of the



War Relocation Authority. |In the first six school years, at
least one half of the total sclaool time is to be utilized in
units of work suggested by the scope and sequence of the
major learnings In general education. In tlie junior high
school this time allotment for general education iright be re-
duced he equivalent of one i1iour for each school daye In.
lie te'ntii., eleventh and twelfth school years there is still
further reduction so that not more tlian two hours of the school
da?/ are spent in these comraon experiences, Tlie chart which
follows on ttie next page presents graphically the percentage
of time of the school day which might be given to those two
divisions of tlio curriculum#

In tlae elemcmtary school the time not utilized in the
common exporiencos of general education might bo devoted to
caring for trie specific needs of the individual pupils. In
these years childrens needs can be mot bg giving time for
practice in the tool sub#'ects which have been found most use-
ful in the experiences of general educatione Further, child-
ren will need tirao to follow up hobbies, colobrate holidays”®
and express the solves in a variety of ways which aro entirely
outside tho scope and soquonce pattern of major learningse

In tho secondary school tiio pupils WiilX be permitted to
utilize tho timo not spont on gonoral education in preparation
for effective vvays of meeting both present and fu uro needs*
They riiay begin tlioir proparc?.tion for advanced study or they
may dovolop vocational skills or avocational abilities*

Tlie two-fold purposes of tho community school aro thus
mot by allocating timo in tho school day to botii gonoral educ-
ation and selective education. Tho programming of those two
aspects of tho curriculum prosonts real difficulties, A sec-
tion of this docuriiGnt, Chapter 7111 attampts to sot forth
suggested schedules for a community sciiool operating on a
twolvo-month basis.

Each toachor might consider tlac three roles which ho can
play in tho curriculum dosign:(1) his part in gonoral educa-
tion, (2) his part in selective oducation, and (3) his part in
the guidance program.

Each toachor regardless of Ms cxpericnco and training
Has a contribution to make to general oducationw Possibly all
toachcrs on tho clomontary ccliool lovol will cooperate in the
dovoIoPmont of sourco units in gonoral education and will also
actually acoopt full tcaciiing responsibility for a group of
children throughout tho school day. In the secondary school
all tcaciiors - gonoral and solcctivc subject toachcrs - may con-
tributo to tiic development of source units in til© core. Thoso
teachers v/ho aro best fitted for teacliing irrtiiG core may spend
most of their time in this phase of tJig work, although most
toacliors in tho gonoral oducation program dcsiro to have one
class in selective oducation. Those teachers wiio are best fit-



tod to guide pupils in soloctivo subjects will dovoto tiio
majority of their energies to teaching in this division of
the curriculum#

Regardless of whether one is devoting most of iiis teach-
ing time to general education or selective education, all
teachers iiave a role in the guidance program. Chapter VII
following develops tiie guidance program in more detail.
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General Education, Modern educators define the school
cxirricurijjn as composed of all of Je learning experiences
v/hich children have under the guidance of the sc 1001e
Effective operation of Je democratic way of life requires
that certain of these learnings be comraori o0 ail children
and youth and that those coraraon experiences be drawn from
all fields of human endeavor. These more universal aspects
of the school curricul'um are known as fgeneral education*”
It is the content of this general education or common
experiences of the curricul'um which is discussod in this
chapter.

Traditionally the common aspects of the school curriculum
have beon determined by the t x boole adoption or by outlines
of separate subject matter. Educators assumed that organized
"bodies of separate subject matter, properly selected and
faithfully aught, would achieve 10 dosired personal and
social onds, In the last quarter of a century there has
boon increasing dissatisfaction with the traditional methods
of dotemining what to teach, Rgsoarch has shown tho
failure of such a curriculum design to prepare for effoctivo
social, economic, or citizenship responsibility.

Recently schools havo boon approaching thoir curriculum
designs by dotomiming the range or scope of the 1go.rning
experiences and the sequential arrangomont of these
oxporiencGS by mothods somewhat difforon from tho tradi-
tional approach, This wo dimonsional bluGprint of educa-
tional oxperiencGS from early childhood to adulthood has
boon called a Mscope and soquonco of major loarnings#MV
The range or scope is conceived as the suimnation of all the
activities in which man engages - man universally protects
himsolf and his kind, produces food, shelter and clothing,
novos about in space, corumanicatGs with others, odu.cates
his young, plays, worships, otce Tho scope of a curriculum
should include pupil exporioncos basic o0 developing concepts,
appreciations and ski'ls in all those phases of human
activity. Tho assification of human activities into major
social functions and tho utilization of theso categories as
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the vortical co-ordinatos or scopo on a two-dinGntiqriai
chart is a’'long stride towards extending and enriching a

curriculiitn®

n he Roloca ion Con Grs th [lifo of* tho conununity has
boon arbitrarily organized into 8 divisions or dopartmonts
each with an administrative head. Within those 8 divisions
all of tho normal individual and group activities are easily
classifiod. For the purpose of tho scope of tho curriculuri
those eight administrativo divisions were sG"Gctod to
ropresent tho rnajDr clusters of social runctions* As can
be seen in the- scopo and sequence chart following, tho
adTiiinistrativo division titles havo boon somewhat changed
in torminolosy to make the items of the scope:

Production

Public Works

Comm-unity Services .
Transportation, Communication, and Supply
Maintenance and Operation

Community En erprises

Placement and Labor Relations
Administration

The iiorizorrbal co-ordinates off our wo-diinensvlorial des_i%n
sequence - are based upon an analysis of* our culture whic

may 'te sianmed up as follows

ONOODMWEWNER

1* Man has constantly struggled to provide a greater quanti
and quality of go%ds anggserVIceE 0 Sat|s1gy ﬁumanqnee s];y

2. This struggle has been slow and relatively unsuccessfill
tlrroughont mos of* manfs history

3. Recently man has given up his reliance upon superstition,
magic, blind chance, sr%)ernatural powers, and instead
IS relylng mor© and mo on reason scienc®©, Inunan

design, and controle

4# This reliance on a new way of thinking has "broiigli abou

rapid increa.se in man*s control over natural ph.enom6na
and. an increas© in 1316 number of* uu2Bn wants of* a
material nature which can be satisfied. Mantis now able
to produce the material, goods and the essential services
for an a/bundanb life on ~ greatly reduced expenditure
of htunan energy, making available” large amount of
leisure in wiiicli to develop rich individuali'ty arid a
desirable culture

5. This rapid change in the technological®aspects of
production, transportation, communication, and. other
functions, has not been parallelod by a corresponding
modification of our mores and institutions.
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6. As a resul we find ourselves in an iijipasse; the utiliza-
ion of our new controls over nature is fms rated by

ou moded social controls#

7+ Mar”s next period of progress must be in he realm of

social pi 1o©ring if we are to utiliz© our rGcent gains
over the physical and na ural world

8# The essence of this social pioneering mus consist of

the co-operative efforts of all interdependent people
o plan for the improvement of socia} and economic

objectives deemed desirable and possiblee

With such an analysis before us the nex step is o

determine a sequence of school experiences which may develop
sufficient understanding and desire-r r-a.ction to tackle

this job of social pioneering. Obviously this sequence of
major l.earnings must take into account th.6 matura-tion #
levels of children and youth in order to prevent the wasting
of time and effort on dpupil experienceis not suitable to the ~
particular age of children or youth for whom they are intended.

The Relocation Centers have tentatively agreed that the
sequential theme Tor tlie elementary and secondary schools
shall be 3Adaptation of our Socio-Economic Arrangements”to
the Control and Direction of Technological Envelopment.
The elemerj-tary grades under such an integrative theme
would put empliasis on tlie profound shift which, has taken
place in the last century in our tools and technics; while
the secondary school might study the problems”of moaxfying
our lruman arrang©mentis and-institutions to solve the
problems presented by the rapid development of science and
technology. The scope and sequence chart following should
be examined *w not© how tiiis intogrativ® 'tliellle lias bsen
broken down into centers of interest for the various grade
levels. It should be noted that the abilities, interests,
nd maturity of the Lloupil has served as _a basis for
etermining” the sequential arfangemerrfc of the aspects of

the theme to be considered at each grade level.

A suitable arrangement in conformance with the scope arxd
integrative theme here suggested would provide for learning
experiences in terms of the child*s immediate environment
in the early primary grades. In the third and fourth grades
the child is ready to make comparisons between the”environ-
ment which he knows by direct contact and others with which
his experiences will necessarily be less concrete, ~litn ~

ixth grad il inter©sted _j king thi
20 S5 AP RS9 TSROl nIking fhinos o0

inventions which he has made

The secondary school years, seventh through, twelfth.,
should be devoted to a study of the means of improving our
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institu ions for the bettor direction and control of the
technological, conditions which are destined to determine
world relationships in the future. (See Scope and Sequence
Chart, page IV - 6.)

. With the integrative theme for tho whole curriculum _in
mind, with suitable sub-divisions of it for grade groupings
as a guide, aspects of* Je theme or centers of interest for
each grade may be indicated in general terms. Naturally,
the kindergarten child will have his learning experiences
related to the home and to family lifert The first grade
child is interested in the school and the neighbor3i00a,
while the interest of the second grade child has extended

to tho entire. communitye Faor third and fourth grades,
communities 3uch as those of primitive times and those

from which he children have come, give, by contrast; “etter
unders anding of the Rglocseion Center in which hG child
lives. The use of modern science teclinics in handling
resources, in production, and in marketing. supply a broad
grouping for learning experiences in he fifth and sixth
grades. The secondary school years are to be devoted to
the general purpose of determining improvements in ways to
make better use of our recent advance in technics* The
seven J grade may center its activities about he community
as an orgstnizati'*¥]! set up by mari o supply needs commori o
all members of the comm*anity group. In the eighth grade,,
experiences may be centered around democracy as an Invention
of people to satisfy their need for pe or erin? of group
affairs by group consent. The ninth grade should supply
the chronological conception of human development; thus
suppling one important means of organizing lintnan knowleage.
The tenth grade should be devoted O consideration of the
individual as a par of the social organization - his
problems as an economic producer and consutnerj his social-
civic obligations, his personal, recreational, and health
needse Eleventh and twolf* li grade pupils should be able to
focus all previous learning upon the problem of improving
living conditions in the immediate environment, the region,
the nation, and the w orld. T the school has succeeded,
they should be able to attack social problems with under-
standing, with constructive habits of* social thinking and
with ability to operate effectively in a system of social
controls, (See chart, page IV - &" complete statement
of scope and sequencee)

Such a curriculum as Is here suggested.has a scope as
wide as all human activity; the theme is true to the Ideals
of oducation in a democracy; the sequence is psychologically
so*und the organization is in evory way flexible and
suitable to use in a community schoole

Having developed a general plan of scope and sequence
for the general education curriculum, the next step is to
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consid.Gr thG details within tlie frajuGwork, ThG tocicliGr must
determine what general learning situations are suggested by
the crossing of ttio scope and sequence at; oach grade love 1
(Refer to Scopo and Sequence Chart, page IV - 6.) What"
exporionces may tho child profitably have in tho !crossing
indicated by this interrelationship? For instance, the
kindergarten teacher needs to ask herself* tho question, ‘'How
may production in the home bo made to contribute desirably

to the loarning of a child of kindergarten ago?n Perhaps she
will organizo activities around such a gonoral problem as "
TWhat kinds of things are made by the members of our families?
The 'first grade toachor considers what learning opportunities
aro suppliod by the relationship botwoon ttiG s'c h o o | 110
neighborhood on tho one hand and tho area of production on
the” other. Perhaps such a problem as "How do Jings phat
grow in our neighborhood help us in our school and noighbor-

hood?Mw ill lead to .a.windowbox 9arden, a soriqs of oxgursigns,
or other projocts giving actual Tearning experiences adapte

to h ability of h child in th area indicated by Je
scope and sequence rolationship* At each grado level, tho
intorrolationship of scopo and sequonco indicates tho
desired aroa of exporionce; the .interevSts of the children,
heir past experience, their niSLiTuirity, lie resource of lie
corrmnmity determine the actual form which the Iearnin%
experience shall take; and, of course, the children have
a share in the p'anning, for only so may continuity of
experience and learning b© assured*

Similar met3lds will determine the details of the
curriculum for each grade. In the following pages are
given examples of'possible problems for the first grade,
the seventh grade, and the tenth gradee

There is a flexibility in the type of general education
curriculum here suggested - a flexibility missing from
traditional groupings of subject matter. Each teacher
adapts this curricultcn to the needs of her class and to the
best possible use of community facilities for augmenting
learning experiences. It may be said that the teaciiGr and
the pupils are tlie makers of the curriculwn in facte Subject
meiti gi* 1S no longer confinGd "be ween 110 covers of* toxtbooks
to be allotted for consumption in mentally indigestible
fpage assignmentsf* The subject matter of this curriculum
is freely and attractively spread bofore the child or youth
in all his life relationships. The baseball diamond, the
mo or pool, the cooperative store, his own stamp alburn”-
all these become a part of thG subject matter o*learning
in he curriculiom of the comnrunity sclio?l* The individual
learns, as he lives, as a unit in a social group* ”Tho
scrool has the responsibility of sesing that learning
experiencos are provided, but tho learning is not confined,
in any sense, by the Tour walls of a school building*



£LELCrnv EDUCATION

The comnmnity school curriculT”m of the Relocation Centers
must go beyond providing the youth wi h common eundersbnndingii
of the world in which we live, as was emphasized :.n tho dis-
cussion on general education in the precoding cliip 3r« It
must also incorporate within the curriculum, the seective
subject education to fit individual needs and inhere3ts of
all t%hildren and youth and avocational choices of secondary
youth.

The War Relocation Authority believes that these centers
should have for their primary purpose the training, not only
of the youth for new jobs, but also the changing of many of
the former occupational patterns of the Japanese-Americans.
For example, it may be advantageous for an individual to make
a transfer from agriculture to auto mechanics. Or on the
secondary level the school can well adap itself to training
its youth in a variety of work experiences on the job under
the supervision of any one of the eight department heads. The
Motor Pool division at Tule Lake has already made provisions
to teach a class in mo or mechanics on the job. No doubt such
provisions have been made in the other centers as welle Other
work experience under joint supervision of the school and
division heads could be inaugurated. The Health Department
could easily cooperate with a homo economicsclass in training
youth in dietetics”™ nursing, care of the home, etc. The
public works division has innumerable opportunities to help
train youth in phases of such selective subject experiences
as agriculture, carpentry, plumbing, and electricity which
will be discussed more fully in the following chapter.

The guidance personnel has a significant role in develop-
ing the selective educational program. It can no longer b©
sald that” since certain selective subjects have been taught
e sewhero, they must be taught here consequently, tho
gulo_lance personnel, core teachers, heads of administrative

ivisions, youth and parents must work cooperatively to
determine those selective experiences which will be necessary
o include in tho educative process# The breadth of the
specific selective subjects can best be dotomined by the



persons who have become sensitive

(1)to the present needs and desires of the individual9 the
fam ily, he community, and of the war effort,

(2) to the-post-war needs in terms of the individual, the
family, the community and the world.

Also in providing selective subject education to fit the
present needs o.f the youth a number of other things should be
considered:

1_ The State requiremen s for graduation.
=2 The college entrance requirements. _
- Immediate or emergency needs in the community.

The future needs which will determine the selective subject
?xperlences of tho individual are contingent upon the following
actors:

1 The length of the war?
=2 Job opportunities after the war?
What will happen to the residents after the war:
a. Remain in the centers?
b. Return o original communities?
c. Be distributed to new communities?
d. Re urn o Japsin?

3

~The longer hG war lasts the more likely there will be
antipathy oward the Japanese-Americans and the harder will
be the rehabilitation into normal community life e

The nature of thep 3t-war opcf)ortunities are also ve%I
uncertain for both Caucasians and Japanese-Americans. ero
is a possibility that the method of processing and manufactur-
ing of our food, clothing, and shelter will be radically
changed.

To add to the confusion of he problem of guidance, no one
knows what policy governments will take toward maintaining
the Relocation Centers or towards returning the Japanese-
Arericans to normal life k

One redeeming feature of the Japanose-Americans* position
iIs that the various centers have an opportunity 0 give a
variety of work experience which will multiply the chances for
the individual to obtain work in a number of vocations. There-
fore, the learnings common to many vocations in the selective
subject experiences should be emphasized.

Following are some suggestions for grouping the selectivo
subjects. No secondary school can offer them all simultaneous-
ly f But in terms of the fac ors mentioned above, many of



these selective subjects would b© offered from time to time as
Jle need became evident.

(1

(2)

(5)

4)
®)

(6)
(7)
(8)

(9)
(10)
(11)

Agricultural Technics— Animal Husbandry, Farm
Management, Floriculture, Landscape Gardening, Nursery
Practice, Pest Control*

Business Education — Typing, Shorthand, Bookkeeping,
Salesmanship, Everyday Business, Office Practice,
Office Machines, Business Law, Business English.

Health Services -- Nursing, Nursing Aid Training,
Dentist Assistants, Dieticians, Laboratory
Tectinlcianship «

Homemaking -- Clothing, Poods, Home Crafts, Home
Management, Home Nursing, Child Caroe

Industrial Arts and- Crafts -- Architectural Drafting”®
Mechanical Drafting, Au o Mechanics, Radio-Mechanics,
lectrici y, mGeneral Motal Work, Carpentry, Building
Construction, Cabinet-making, Bookbinding, Foundry
Work, Welding*

Avocational Music -- Orchestra, Choral Singing,
Instrumental Ensembles, Community Singing.

Applied-Arts — Art Metal Work, Ceramics, Wood
Carving, Photography, Leather Crafts,

ColXoge Preparatory -- Algebra (Elementary and
Advanced). Plano Geometry, Trigonometry, Laboratory
Sciences (Chemistry, Physics, Biology), Foreign
Language 3« &

Communication -- Speech, Journalism*

Physical Education

Etc.



The community school curriculld of tbs Relocation Centers
must go beyond providing the youth with common u3srsL-nridingy
of the world in which wo live, as was emphasized :,n the dis-
cussion on general education in he preceding chav. It
must also incorporate within the curriculum, the g"?ective
subject education to fit individual needs and inberests of
all cr:]hildren and youth and avocational choices of secondary
youth.

The War Relocation Authority believes that these centers
should have for Jeir primary purpose the training, not only
of the youth for new jobs, but also tile changing of many of
the former occupational pa terns of the Japanese-Arnericanse
For example, it may be advantageous for an individual to make
a transfer from agriculture to auto mechanics. Or on the
secondary level the school can well adapt itself to training
its youth in a variety of work experiences on the job under
the supervision of any one of the eight department heads. The
Mo or Pool division at Tule Lake has already med© provisions
to teach a class in motor mechanics on the job. No doubt such
provisions have been made in the other centers as well. Other
work experience under joint supervision of the scnool and
division heads could be inaugurated. The Health Department
could easily cooperate with a home economicsclass in training
youth in dietetics, nursing, care of the hom e c. The
public works division has Innumerable opportunities to help
train youth in phases of such selective subject experiences
as agriculture, carpentryr plimibing, and electrie;! y which
will be discussed more fully In the following chapter.

The guidance personnel has a significant role in develop-
ing the selective educational program. It can no longer be
sald that” since certain selective subjec s have been taught
elsewhere, they must be taught hero consequently, the
8L_uo_lance personnel, coro teachers, heads of administrative

ivisions, you h and parents must work cooperatively to
determine those selective experiences which will be necessary
to include in the educative process. The bread ]! of the
specific selective subjects can best bo determined by the



persons who have become sensitive s

(1)to the present needs and desires of the individual, the
family, the community, and of the war effort.

(2) to the-post-war needs in terms of the individual, the
family, the community and the world..

Also in providing selective subject education to fit the
present needs of the youth a number of other things should be
considered;

1 The State requirements for graduation.
= The college entrance requiremerits. _
Immediate or emergency needs in lie communitye

The future needs which will determine the selective subject
experiences of the individual are contingent upon the following
factors:

1 The length of the war?
= Job oppoiiruni ies after the war?
What will happen to the residents after the war:
a. Remain in the centers?
be Return to original communities?
c. Be distributed to new communities?
d. Return to Japan?

~The longer the war lasts the more likely there will be
antipathy toward the Japanese-Americans and the harder will
b© the rehabilitation into normal community life »

The nature of thepoat-war opo‘oortunities are also ver
uncertain for both Caucasians and Japanese-Americanse There
is a possibility that the method of processing and manufactur-
ing of our food, clothing, and shelter will be radically
changed #

To add to the confusion of the problem of guidance, no one
knows what policy governments will take toward maintaining
the Relocation Centers or towards returning the Japanese-
Americans to normal life e

One redeeming feature of the Japanese-Americans* position
iIs that the various centers have an opportunity 0 give a
variety of work experience which will multiply the chances for
the individual to obtain work in a nxjmbor of vocations. There-
foref he learnings common to many vocations in tho selective
subject experiences should be emphasized.

Following are some suggestions for grouping the selective
subjects. No secondary school can offer them all simultaneous-
lyt But in terms of he factors mentioned above, many of



these selective subjects would be offered from time to time as
the need became evident,

(1) Agricultural Teciinica Animal Husbandry, Pam

(2)

(3)

(4)
(5)

(6)
(7)

(8)

)
(10)
(11)

Management, Floriculture, Landscape Gardening, Nursery
Practice, Pest Control.

Business Education -- Typing, Shorthand, Bookkeeping,
Salesmanship, Everyday Business, Office Practice,
Office Machines, Business Law, Business English”

Health Services -- Nursing, Nursing Aid Training,
Dentist Assistants, Dieticians, Laboratory
Technicianshipe

Homemaking -- Clothing, Poods, Home Crafts, Home
Management, Home Nursing, Child Caroe

Industrial Arts and- Crafts — Architectural Drafting”
Mechanical Drafting, Auto Mechanics, Radio-Mechanics,
Electrici y, General Metal Work, Carpentry, Building
Construction, Cabino -making, Bookbinding, Povmdry
Work, Welding*

Avocational Music — Orchestra, Choral Singing,
Instriamontal Ensembles, Cornmoinlty Singing,

Applied. Arts — Art Metal Work, Ceramics, Wood
Carving, Photography, Leather Crafts.

College Preparatory -- Algebra (Elomontary and
Advanced)- Plane Geometry, Trigonometry, Laboratory
Sciences (Chemistry, Physics, Biology), Foreign
Languagese *

Communication -- Speech, Journalism,

Physical Education

Etc.



NUGGLS5TLD ACTIVITftLN*
r RA connu HTY 5CHOO

The schools in tiie relocation* centers a e unique in that:
they will have a stable population, will be in close contact
with all phases of community life, and v/ill share v/ith the
eight administrative divisions the responsibility~for vocation-
al development through work experience* Such a situation pre-
sents a real o%portunity for the growth of a comoiuni y school
directly related to the Immediate and future needs of children
and youth.

There are mang problems that arise in tiie life of the com-
munity. *These problems, if brought to the schools for partia
solution, not only offer vital educational possibilities for
children and youtii in tiieir training, but it used, “prepare them
for their adult participation in community activities. If tills
relationship can be attained,v/e will Jiave a coiiraunity-centerea
school and a school-centered community, v/itii a reciprocal re-
lationship in v/iiicfi eacla is deriving the maximum possible bene-
fit from tiie other.

Listed below are suggested educational problems to be
found in the eight administrative divisions* They have been
arranged in this manner: (a) those problems arising out of
the community needs to which the school can contribute; and
(b) those problems arising out of the school’'s desire to pro-
vide for tlie children”™ s and youth?s education to which the
community can contribute.

These are merely suggestions for the teacher in order that
he may correlate class work v/itii community resources and show
their integrationey In no sense are these eight categories
mutually exclusive, or the items under each division logically
selected and arranged.

The real value in the listing is to be found in illus-
trating hovi the school is used by the community and Jtiow in
turn the community is used by the school. Eaclx Re odsation
Center will need to stud? such possibilities locally.
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PRODUCT ON DIVISION

SCHOOL NEEDS

1# Knowledge of geological
format/ioirand history, soil
formation, rocks? and min-
erals.

2+ Knowledge c.f employment
procedures for ection/of
farm and factory "~o”MiGrs.

Knowledge aoC time-keep-
ing systems*

4, Knowledge of nutrition-
al needs of farm-v;orkors.

5* Knowledge of the aims
of vocational guidance.

6. Acquisition of skills'
in the use of the library#

7« To know the history of
vegetables from nsoed to
mouth’l

8. Comparison of health
standards of different oc-
cupations.

Knowledge of farm pro-
duction.

15# Knowledge of piece
work processes in factory
production.

COMMUNITY OFFERS

1 . Excursions to collect rock
and soil sarapies, ».soil analysis.

2+ Visits to placoiiient officeee
conferences v/ith division lead-
ers.

P Visits to personnel office
dcost accounting department.
=1

4# Conferences with, camp dietD .-
cian. eee tlae moss iiall and iiea.lth
centers.

5 Visits to personnel office
for explarxation of placement ex-
porionce, ob adjustmont, job
training.

6. Explanation by"librarian of
library techniques, use of in-
dex.

7% Use of experimental plots*ee
visit to model farm.. .talks by
agricultural experts.

8, Study of tiie relationships
of job and exercise to hoalth,

Consideration of means'of
increasing farm production,=._gs-
tablislunont of cooperative work-
ing rolations between tecJmical
staff and science classes.e*use
of v/ork experionces present in
tiae fields, poultry farms, pig-

gory,

10. Visits to the factory where
War Work is conducted.
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PUBLIC WCORESS DIVISION

SCHOOL NEEDS

1 . Knowledge of soil
types and conservation
practices in the communi-

ty.

2. Knowledge of what con-
stitutes effective irriga-
tion methods*

3* Knowledge of the work
of a public works division.

4. Knowledge of skills
needed b?/ apprentices’in
various lines of work.

5* Materials for class-
room activities.

6# Knowledge of modern
highway construction, work-
ers, methods, job estimates
plans, surveys, costs.

COIMINITY OFFERS

1 . Excursions tiirough the camp
to study soils and need for con-
servation practices.cev to
analyze soil*eereco/nciendair-ions
for desirable practices.

2* Participation with farmers
in studying practical irrigation
problemsee»observation axid iion-
ebification of types cf irriga-
tion metiiod.£»

3* Provision for one approntico
to servo oach i*r mon on puolic
works jobs.

4. Study of* the Occupational
Code, class work-in computations
and measurements, observation of
placement'files, studying job
analyses,writing orl_g%_lna _job
analyses and job qualifications.

~ Contributions of scrap mater-
ial for use in schools, i#e.
sawdust for puppetry, etc,

6« Study of machines, .blueprints,
surveying practices*. .work esti-
mates, maps, charts.

CCMTONITY SERVICES DIVISION

SCHOOL NEEDS

1 . Better training in
physical education.

COMMUNITY OFFERS

1 . Participation in work exper-
iences by acting as assistants
to playground supervisors.
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COMMUNITY SERVICBS DIVISION

SCHOOL NEEDS

2. Improved training for
healtli service work.

3 Practical training for
students? recreation.

4# Materials for adult
education classes espec-
ially for stenographers,
machine operators.

3* Knowledge of public
relations work,s#eeaims.»
procedures*. .evaluation.

6. Knowledge of coinmuni-
ty welfare services,

7+ 1uuproved training in
gracious living,

8« To know the basis for
community planning and
History of planning move-
ment for rural and urban
groupseeesadvantages. ., cur-
rent practices.

(Conte)

COMMUNITY OFFERS

2. Participation in health work
as assistants to nurses, order-
lies ? dentists, dieticianse,.,*
experience in preparing and
serving i'ood, ,6visits to Jiospi-
tals,Cental offices, barber-
shops formula kitchens e ob-
servation of techniques'of
management, supervision, and
organization,»«speakers for
school and classroora visitation
andyinstruction,ee.case histor-
ies ? X-Rays, raodern medical
equipment.

3¢ Participation in work ser-
vice in coiamunity service activi-
ties .in refereeing comraunity
sports and games,, .surveys of
the needs of the recreational
section as to kind and number

of personnel.

Citizens lend or rent tiaeir
personal equipment to the school
or other organized groups.

3* Study of community news-
paper ee.valve of coriiniunity ac-
tivities, 6v,ork and leisure
time activities,».democratic
practices in camp life.

6* Study of community agencies
organized for v;elfare work.#*,
school, hospital, recreation.

7+ Opportunities to visit homes
to see how it is possible to
make a iioase a'home - flov/er ar-
rangement, etc#

8* Location and numbering of
barracks#,placement of community
services...reasons for maps and
blueprints.. .use of Center, it-
self, for study as a model.
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COMMUNITY SERVICES DIVISION

SCHOOL NEEDS

9. To study consumer
education problems

ICont*T~"

Coll, ETY OFFERS

9. Aid in selection of goods
and services*«»deterraination of
price in relation to costs.ee
Blaqe of marketing and distri-
ution, «.standards of selection

in purchasing

TRANSPORTATION._ COMMUNICATIONANDSUPFLJ

SCHOOL NEEDS

1 . Experience in mess
jaall management, staffing
of personnel, food pre-
aration and service,
udgeting, jneal planning,
costs kitchen personnel,
job specialization

2* Acquisition of a clear
understanding of wareiiouse
management

3 Development of skills
for efficient Handling of
equipment main ainod In
motor pool

4. Understanding of iiow
modern men transport them-
selves and tiieir goods

Understanding of iiow
modern men communicate
titeir ideas and feeling

COM'IUNITY OFFERS

1 . Placement of students as
mess hall, dining"room, and
kitchen personnel.e.participa-
tion in work of special baking

2. Placement of students as
apprentices to storekeepers as
salesmen, clerks, stock clerks

3, Placement of students as
truck driversl) assistants 0

get experience in lJiandling trucks
and equipment

4. Observation of transport
equipment and managemGnt in tiie
Center.. *.Liotor pool, garage,
taxi and trucking system, etc.

5. Observation of tiie equipmont
for intracommunity ecoxnmunication.
“ paper, telephone, messengers,
mail, otc.
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MAINTENANCE AND OPERATION DIVISION

SCHOOL WEEDS

1 , Training in mechanics
welding, electrical work,
blacksmithing, carpentry

2# Understanding of the
garage in relation to tlie
community

3 Understanding of the
water supply and sewage
disposal systems

4. Knowledge of shelter
and its construction

5* Understanding of the
role of the janitor as a
protector of the communi-

ty

COMMUNITY OFFERS

1 , Trade instruction on tiio
job.. provision for apprentice
training

2, Observation of a truck
being repaired eeanalysis of
uses of trucks in the center..
use of garage as a wlass ro iHu

3. Demonstration of practica}
chemistry and tlie use of chemi-
cals for Jaealtn. e.study of con-
tributions made by fertilizer
from sewage disposal planteeee
demonstration of scientific
principles improving man?s en-
vironment* eestuds of a public
utility operated by tile communi-
ty..eevaluation of importance
of public utilities

4. Observation of tlie construc-
tion of barracks and war.eliouses,
eee demonstration of tile use of
simple tools by a carpenter.ee
contrasting early and raodern
tools as found in tlie community

~ Services of janitor as an
instructor on modern conception
of custodial services

COMVIUNITY SNTERPRISS DIVISION

SCHOOL NEEDS

1 . Chances to train lead-
ers for cooperatives and
to study cooperative raetli-
ods

VI

COMTQRY ORRFRS:

1 , Work; experiences in manage-
Blent and supervision of farras
and factories,».work experiences
in management and operation”™of
general stores, barber sliop,
shoe and radio repair, credit
company, nev;s stand, community



COMMUNITY ENTERPRISE PIVISTCM

SCHOOL NEEDS

[cont# A~
COMIIUN TY OFF2RS

theater,, .experience in market-
ing., .pupil participation on
the board of co-op directors"”,
discussion of the principles
involved in producing, market-
ing, mnufacturing, and finan-
cing in cooperatives«

PLACEL-ISNT AND LABOR RELATIONS

SCHOOL NEEDS

1 . Provision for train-
ing in labor relations

2*  Knowledge of job-
studies and relation of
job-training to personal
job satisfaction

, Understanding of em
ployment procedures

COMMUNITY OFF3RS

1 , Study of job situations and
job strains, necessity for group
cooperation#«.relation of leader
to group#e.mutual objectives of
the worker and the employer*es,
upgrading on tiie job

2 Opportunity to illustrate
personal and comDiunity benefits
from work-school program

3. Use of personnel offices to
teacli importance of proper job-
seeking tecJmiaues es.necessity
of speaking in terms of speci-
fics.". .use and Importance of
job analyses in relation to
growth, salaries, and integra-
tion of office production bene-
fits to tiie individual tliat
come from understandin #'ob
qualifications required, for
community work experiences*eee
relation of interview to place-
xnentee ..now to market abilities,*
use of U. S. Employment Service
in post-war enployment both f or
junior and adult placement
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ADMINISTRATIVE D VISI,

SCHOOL NEEDS 00mmJITY OFFERS

1# Provision for better 1*  Workyexperiences in mimeo-
training of clerical and graphing, cutting, stencils,
office "workers with study %qunallsm*"cat_alogm and
of office practices and filing non-confidential mater-
office machines ials# e.recording time slieets,

compiiing payrolls, siiow card
writing, silielving goods, steno-
graph%/, bookkeeping, packing
and shipping, cost accounting,
keeping general records, in-
ventorying, requisitioning,ware-

Jiousing
2*  Comprehension of dif- 2« Provide work experiences iny
ficulties in cojnmunica- the procedures of handling mail,
tion in tiie relocation participation in messenger ser-
centers vice
3 Appreciation of the 3. Consultant service for
problens of administration teachers

PRODUCTION DIVISION
COMMUNITY NEEDS SCHOOL OFFERS

1# Control of fam pests 1. Research in causes and
metiiods of control«e .assistance
to farmers in using control

measuresv.

2= Reclamtion of soi . 2. Analysis of soil*. *aid to
througla the use of dykes, teciinical staff «, eexperimenta-
pumps, and drainage sys- tion vatli gardens and fertili-
tems zation

3 Care and maintenance p* Training of raeciianics.. »

of farra machinery theoretical interpretation of

part-time work experiences
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PRODUCTION DIVISION
(cont?de}

COMMUNITY NEEDS

4# Raising of pigs and
poultry

* Sstablisliment of wage
scliedule

6« Improvement of cleri-
cal staff

7, Vocational guidance
specialists in job anal-
ysis and job placement

8 Processing of food-
stuffs by dehydration

Q9+ Factory workers in
power machine sewing

SCHOOL OFFERS

4, Experiments in breeding
care and maintenance of the
live stock#eeselection for par-
ticular climate

5* Job analysis.e.job qualifi-
cations eeedetermination of waga
scales in relation to prevail-
ing standards.

6, Training in tile job skills..
m%mtenance of real work stand-
ards

7* Consideration of training
aspects in job placemente.ee
consideration of post-war labor
market and job opportunities

8. Research in food preserva-
tions, marketing, use of dried
food, storage, values

9e Training of viorlcerseeeteacli~
ing of factory methods in use
of patterns, cutters, and piece
v;ork in manufacturing process

PUBLIC WOHKS DIVISION

1« Formulation of safety
practices in tile use of
tools and raachinGry

2. Use of sciiool facili-
ties in promoting the pub-
lic works program

SCHOOL OFFERS

1= Practical instruction and
demonstration of the use of
safety devices

2 Training for sub-division
leaders' (design, construction ,
liigilv*ay, irrigation, and con-
servation ) responsible for co-
ordination of school facilities

and division requirements
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PUBLIC WORKS DIVISION
(Cont™d. T

CO11IUNITT NBSDS

3 Elimination of ex-
cess repair services

SCHOOL OFFERS

3* Instruction in industrial
management practices for care
of maciiinery and reduction of
servicing costs*

CO M TTY SERVICES DIVISION

COMMUNITY NE3DS

1# The improvement of tlie
community health service

2« Tiie iraproveraent of com-
munity iiealtii

7 Development of under-
standing regarding indi-
viduals in cooperative
living

4. Beautification of tiio
Relocation Center

SCHOOL OFFERS

1 . Training of Hospital order-

lies, nurses aides, denta assis-
tants* eeinformation aid practice
in dietetics...training In pre-

paration and service of foods

2. Instruction in tne*import-
anoe of personal, home, and
community hygieneeeeinstruction
in proper habits in the care
of teeth.. einstruction in the
value of good posture

3. Study of the great coopera-
tive noveraonts in otlior coun-
tries, e .study in the applica-
tion of tlieso practices to tlie
relocation csnterseeeeinstruc-
tion of adults in the princi-
ples of cooperative living by vy
class discussion, demonstration,
participation” .instruction and
Bractice_in student government
y establislament of *l[egislative
councils, workshops, and in-
stitutes

4*  Study of lJiorae and comraunity
beautification to encourage in-
terior docoration and landscap-
ing, and gardeningeestudy in tho
practical, decorative uses of
vogotabio and flowor gardens,
siirubs , and lawns* eestudy of
local soil conditions ana tlieir
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COMMUNITY S

COIMINITY NEEDS

Creation of attitudes
wliicii will recognize the
leasures of community

iving

6, Social interpretation
of tiio schools and tiaeir
services

7« An adult education
program

Srﬁ%%%& [l Ol

sl OFFERS

relation to climate, altitude,
and native vegetation

nstruction in individual
and social benefits that result
from community leisure-time
activities. eecreation of iiobby
clubs.. *tGaGhirLg and demon-
strating of folk dances..story
Jiours, e.pantomimos*, .instruc-
tion in the organization and
procedures of public sFeaking
clubs, current event clubs,
forums, and panel discussions
to revitalize corimanity life .
motivation of coramunity activi-
ties as draria clubs, intramural
sports\ glee clubs, a capella
choirs, ooDifD-unity orcltiestras

6, Cooperation with PTA groups,
open house moetings#.*father and
son programs.eeparticipation of
motiiers in class or scliool ac-
tivities, field trips, sowing
classes, iiome econoraics domon-
strations*eeassemblies'for in-
terpreting the schools, oxiiibit-
ing its products, demonstrating
modern domocratic procedures,
and stimulating understanding
and confidence in school ser-
vices and objoctivos,*ecoopera-
tive planning for functions
v/iiich vrill Have soasonal, holi-
day or recreational significance

7# Creation of nigiit school
program for v corking adults, or
adults ~viio prefer to study to-
getiler, in classes tlioy request
or could profit #.coordina-
tion of daytiiiiG classes with
classes in secondary sciiools...
classes to develop new skills or
maintain old ones or to enpiia-
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CCMIUNITY SERVICES DIVISION
~[Cont™d,]

COVEVIUNITY NB3DS

SCHOOL OFFERS

size avocational interests #ee«
intorprotation to older groups
of social, civic and educational
objectives of tho contor

TRANSPORTATIONL COMMUNICATION AKD SUPPLY

COMMUNITY NEEDS

] Tii education of youtii
gqmess hall management

2 Job training

3= Tne application of
safety raeasuros in tiic use
of trucks and equipment

4*  ImprovemGnt in main-
tenance of transportation
facilities

SCHOOL OFFERS

1* Courses in home economics,
domostio service, diototics,
table service, care and feeding
of infants

2* General and vocational cour-
ses iceycd to studont work needs

3 Toaciiing In safo driving,
observation of traffic regula-
tions. e.care and maintonancG of
expensive equipment

4. Opportunitios for guost
speakers to explain to youtii
transportation probloms, history
and kinds of transportation,e.
effects of saving tirac and space

MAINTENANCE iOTD, OHSRAT ON . DIVISION

COMMUNITY NEEDS

1* Skilled mochanics itia
ability to toach tlaoir
tccliniques

SCHOOL OFFERS

1 . Brush up courses for skilled
v'/orkors, oiapiaasizing tiioir re-
sponsibility to toacli and develop
workers in thoir group for
greater production and groator
Job satisfaction
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IVIAINTENANCE AND OPERATION DIVISION
(Cont™d))

COmMIUNITY NEEDS

24 Trained carponters

3= Maintonanco of a clean
community

SCHOOL OFFERS

2* Classes in. cabinotj 1Bking
and wood-work and such skilled

subjects needed in construction
work*..courses for student work-
ers to define their duties and
soe what constitutes a good
workman in a group situation*ee
foromanship training including
the qualifications and respon-
sibilitios of leadership

Projects in which students
study merits of *cleanliness,
good managomont, relation of
cleanlinoss to pleasure in eat-
ing and safety of food

COMMUNITY ENTERPRISE DIVISION

COMMUNITY NEEDS

1 . Cooperative buying of
provisions not availablo
in camp

2. Cooperative planning
of religious worship

Understanding of com-
munity planning

SCHOOL OFFERS

1 . study in thG dev 1lop nt of
tho cooperative j20vwoxnont

2# Neutral ground for parent
cooperation In solving problom
of religious worship

3# Study in theories and prac-

tice of community planning using
the center as a model
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PLACEMENT AND‘LABOR RELATIONS

COMMUNITY NEEDS

1* Child and adolescent
ia_p}prematlon of family
ife

3= Adjustment of older
residents

~ Supervision of leisure-
time activities

% Community beautifica-
tion

6. The concept that hon-
est work is not degrading
7« Mess hall assistants

8 Skilled administrative
and secretarial help

Oe Trainin? for industriale
urniture factory,

service in
etc*

SCHOOL OFFERS

1 . Education for family life,
arenthood, child care, care of
ome*e .experience in building
and occupying and maintaining
model homes

2. Assistance in making clear
the relationships between em
ployer and employed youth.eee
development of self-reliance and
trustworthinessee.growth in in-
dependence

_Participation in adult edu-
cation and leisure-time program

4* Organization of recreation
and extra-curricular activities

3* Training in the responsibil-
ity for keeping camp tidy and
free from papers...study of plant
life for use in making surround-
ings of homes more attractive

6« Development of an understand-
ing of all occupations and their
contributions to the community

7. Dietetics courses co-ordin-

ated with the operation of the
ﬁonﬂnumty kitchens and dining
alls

8* Part-time apprenticesiiip
training program involving ac-
tual work in administrative and
other offices for commercial
students whoso interests and ap-
plication indicate probable suc-
cess

9« Apprenticeship training simi-
lar to that suggested in 8 for
ski led occupations
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PLACEMENT AND LABOR RELATIONS
Itjontfde

COMMUNITY NEEDS

10. Vocational guid-
ance

SCHOOL OFFERS

10. Pupils guided into fields
for which there will be a place
for them after the war

ADMINISTRATIVE DIVISION

COMMUNITY NEEDS

1 . Improvexaeni: of office
techniques

2 Personnel selection

,  General staff improve-
ment

SCHOOL OFFERS

1 . Practice in filling out forms
and instruction in the art of
following administrative direc-
tions, which are necessarily in-
creased under federal jurisdic-
tion. e.practice in federal sys-
tem of accounting and general
standards of accixracy. eeinstruc-
tion regarding the legal aspects
of negotiable papers, i#e; 1l0teSj
contracts, checks, drafts, mort-
gages, etc*

2 Clarification of the quali-
fications for the various tﬁpes
of jobs in the center and the
method of applying for them, fil-
ling out applications, interview-
ing, etc*eeclarification of ad-
ministrative lines of authority.e
aid applicant in understandin
responsibility in tiB job-seeking
ﬁ_rocess#.complete_ data on each
igh school applicant for work
within the camp

Integration of English and
commercial teaching in function-
al program which will emphasize
necessity for accuracy#e.assist-
ance to students in recognition
of raw materials such as types
of wood, various metals, etc#
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GUIDANCL PROGRAM

While the answers o many of the questions relating to.
the set-up of guidance programs must riecessarily be determined
with regard to local situations, there are a number of
features common to all Relocation Centers which are of vital
concern to those responsible for insti'fcu'fcing and administer-
ing the programs. The transfer of the entire Japanese popula-
tion, both urban and rural, to a totally new environment,
places emphasis upon the responsibility” of the schools o
establish effective orientation programs. Because of the
scarcity of employment;, which is the outcome of restricting
so many to small geographical areas, tho schools are faced
with a major problem in keeping the high school a?e group

ell-occupjed. Mast of the school population will have to
We retalné)o' hroughout the perloé) ol? gecondary education, a

proposition which has manifold implications as to tlie
guality of instruction and the nature and extent of the
guidance program* Also, it will be the function of guidance
to direct the activities of young people along such lines
as wi-l not only help them to adapt themselves to thoir

immediate onvironment, but will prepare them Tor their
return to normal communities at tho close of ho war*

In the vocational, guidance program, a factor of utmost
importance is the conception that these communities are
retraining centers, that there will be a gr$a cloal of
rotation in jobs, giving a variety of experience to manye
The guidance program in the schools v/ill need to be focused
upon this major objective, and consideration should be given
to the questi n as 'to what kind3 of educational values are
most desirable. One suggestion is that a general shop

course be given early in the secondary program in_order to
provide a trial period of two weeks ffor each boy in he

various branches oflshop work* During this period the
teachers could analyze aptitudes as a basis for educational
and vocational guidance e Interest inventories, sued as the
Strong Tests, may bo used. Lists of the kinds of occupational
opportunitios availo.ble in the various community divisions
may bo made ¢
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Recommendations pertaining to the administration and
scope of the guidance program which follow are submitted
merely as suggestions. They may be of some assistance to
the auidance director and his associates, who face an utterly
new kind of si uation and must work hurriedly « In making
them, we are assigning that the Japanese-Americansare Western
in culture, or inten o0 b e; hat the Issei and Kibei are
in the minority (refer to earlier chart) and, under the
general educational objective of the Relocation Centers
previously mentioned, are to be Americanized as rapidly as
possible. It is particularly important that the guidance
director, both in the preliminary organization and the
subsequent administration of the program, seeks to transmit
the common philosophy which has been established both to
members of the school s aff and the outside conmnmi y, for
reasons of unity and moralee

It is assumed hat each guidance director has a. background
of* raining in the fields of psychology, physiology, and
sociology, His knowledge of specific techniques of guidance
administration, the gathering of anecdotal records, rating
schedules, test results, health records, and similar devices
will be beneficial to the professional opera ion of the .
program. The Director of Guidance is the logical staff member
for collooting and interpre ing these da a*

The two-weoks orientation period to bo provided in each
center before the opening of school should be carofully
programmed. The director*s work, during this period, can
contribll e markedly to the interest;, success, and participa-
tion of tiie entire staff in ho conferencee He might follow
this procedure in conferences o* workshops: (1 ) Assist
teachers in developing the techniques for gathering data
ori ] intorests and needs of pupils, and on the vocational
and occupa ional possibilities within the community.

2) Assist the staff in determining policies of testing
standardized tests and interest inventories). (3) Set up
the technigues and materials for the early discovery of
maladjusted personalities and subsequent treatment.

Connsoiling could be carried on effectively in either of
the foIIowingI;_ ways (a) As a regular part of classroom
procedure « The core teachers can be In full charge of the
guidance program in the secondary school, since they have
the best opportunity to know the personnel of their classese
They may use the director to best advantage as a consu3_tant
in the handling of the more complex cases* Orientation
should be given as an integral part of the core course in
the high school. On the elementary level, the teacher remains
with his class all day and therefore is definitely he one
individual equipped to handle guidance, again using the
director as his chief adviser iIn solving problems (not as a
threat or means of discipline, however |)e
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(b) Through the Home Room Program, n establ*s”Ling”/e..
home room program/ certain essentials silOuld be yb~d. First,
I is Imperative, we feel, that an hour at 1 aft tce
allocated for guidance; otherwise th”s period
become a routine announcement time. Group vocational guidance
can start the year!s program, using such a text as the Mana,

Bennet Series. After preparing a manual ofl]}ess°ns»
guidance director can supervisé the instruction in the home
room.

When treatment for porsonality maladjustments is needed,
the director can bo most effective if*he sets up dexinite
procedures, Realizing that symptomatic behavior is no
causal, he works to %et at the underlying reasons”™ He should
see that Binet and physical examinations are given, .nd that
full developmental and social histories are acquired from

toachors and famiw. Following the gathering of those date,
a guidance conference should bée held:

responsible for Gnlisting th interest 310 n

this conference of ovory rnembor of the staff with whom tho
child or youth has had contact. Prom this meeting snoula
come constructive plans for school and home adjustment ot tne
patient under considoration*

A more general type of guidance conference WOUid

advisable for the interpretation of. the .qguidance organizati
to the varfous delrector o¥ community d|\9|3|on .anJgto

comm-unity. Close association of the gui®anc” 3

the supervisors of these community agencies is )

to assure the smooth functioning of the vocational guidance
program and the establishment of satisfactory employer-
employee”™ apprentice-master worker relationships.

Furthermore, it is recommended that the guidance director
exe_rcise.gr(fat care in i& seﬁct'on of personnel, .
INp; particularly Include "a 0 have"a special i ere
in and preparation for, individual and group counseling.
The degree to which the administrative officers are brought
into the detailed program of guidance v/ou™d, in a
measure, depend upon the complexity of their duties and the
amount of time avai”ablo for devotion to the various phases
of the work.

~ After the program has been in operation for some time,
it would be vYoll to hold an administrative conference for the

purpose of eva3uation. Several criteria of guidance
Brotgirams may be su_ﬂg_ested;(l) Will it.iineet -da
oflems? (2) Will it carry out th: gy$an A~

which has been accepted by the ?roup? (3) Jill ~
responsibility in the members ot the educational staff ana
adults engaged in -the training program?

VIl - 3



The follov/ing criteria are suggested for use in planning
and evaluating the guidance program.

*Hamrin and Erickson, Guidance in the Secondary Schoole
Pages 329-51 ana 450-39,

1 , Are all students being served? .

2, Is the major thought and energy of the guidance
personnel extended on a constructive program to
facilitate wholesome growth and development for
normal boys and girls, or on a remedial program
for the maladjusted?

3= Does the organization |i)rovide for guidance in all
of the major areas of living, or is undue emp?”iasis
given to one phase of guidance--such as vocational
guidancef educational guidance, etc?

4. Is the guidance organization imposed upon unwilling
teachers, or, under wiso and dynamic leadership,
does it grow out of a feeling or need on their part?

5, Is provision made for the induction of new teachers
into the philosophy and responsibilities of guidance?

6= Is provision made for Je irrfceirpreta ion of the
guidance organization to the community?

7 Is the organization reasonable from the point of
view of teachor and counselor load?

8. Is the organiza ion suche Jat the division of
responsibilities is justifiable and tenable? For
example: Can you separate group guidance from
individual gutidance? Guidance from instruction?

9. Does the organization facilitate close cooperation
between the various stafT members concerned with a
given child?

| # Dogs tho guidance organization provide for the
cooperation of parents and community groups in
its program?

11» Dogs the organization provide for a continuing
relationship between a given child and some mem'ber
of the guidance staff who accompanies him through
a series of years?

12, Does the organiza ion facilitate functional teaching
of* guidance materials, or does it set up artificial
barriers between so-called group guidance and other
courses in the school?
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13 Are records adequate, centrally located, and eas_illy
available for teachers as well a3 guidance specialists?

14. Does the organization provide for close articulation
botween one school level.and ho next?

From he preceding discussion some inferences maye<bo
drawn as to the qualities of porsonali-ty and leadership which
are dosirablo in tho personnel of tho guidance staff Theirs
is a unique OP_portunity and privilogo, snot 01117 as participants
in a vast tosting-ground for Democracy tru as ntimGrs of a
community who may InuGnsivoly serve tho noeds and intorosts
of childron and : In tho hubtnib and :fcvGro$ rush of*

10 proliminary poriod r planning and construction”™ those

broader values and idoals, v/hich dtg the motivating force
for what is done and what can By done, must; no be lost in

the shufflo. Progross will be indicated 'by tho extont o
which the ochniqfUGS of guidanco aro utilized, tli develop-
mont of a f*fawvorablG community attitude toward tho guidance

program, and by tho growth of a truly democratic and
cooporativo spiri -
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daily program, in addition to three hours spent in the core
course, one hour each on the farm ;Job, in general mathematics,
physical education, farm mechanics, and woodwork. For a
second youth wh 3e primary interest is in pre-engineering the
following- courses are suggested: three hours in general
education, three 30lrs in Indus rial arts, mechanical drawing,
and work experience in the public works division—and one hour
each in algebra, and physical education*

n both cases the needs and interest of the youths will be
discovered by the ?uidance personnel in discussing pre-
vocational plans v/ith the individual, iIs the responsibility
of he guidance personnel to explore the youthls attitudes and
aptitudes and detemine v/hether there is any harmony in what
the youth, wants to do and what his record of achievement
indicates is possible for him to do. Then they help him *
formulate a program that he can follow.

Scheduling a program for general education in Secondary \
Schools -- In order to meet the varied needs of the comrmmity
and of indivxd-aals™ scheduling of Je core course in general
education must te kept flexible and elastic. For instance, If
pupils on the secondary level are to have extensive work
experience? the core course in general education must permit
sufficient flexibility so the demands of the job can be
satisfied * Ajob.-'oartnershipplanmiglitbe inaugurated in
connecticn wi™h bhe work experlence a In such an arrangement
two pupils might rotat3 heir* time on the job during the day
in such a manriex* that one partner would be on the job in the
forenoon while tho other was in tho classroom. In the after-
noon 17 would exchange places. This job-partnership
suggests a scheduling of the core cours3 both in the forenoon
and afternoon. Or the job-partnership might rotate by tho
week or month. If* such programming of work experience were
found more practical, then the school program would necessarily
have o0 mesh with this unusual type of scheduling.

Within tho core itself, it is difficult ot recommend any
one plan because of the varied training and experience of the
educational staff. Therefore, several suggestions follow for
planning and teaching these core areas of common experience.

As noted In a previous chapter on CURRICULUM DSSIGN, a
"block of ime varying from two hours to three 1ours has been
suggested In secondary schools for general education. There
aro at least three ty%es of schedules which might be used in
connection with this block of time.

1 . Assume that within the staff certain teachers have
had a wide variety of raining and experionco and
fee 1 competent to handle most of the subject matter
within the coree Then such teachers might handle a
class throughout the hree-hour "block.



2# Assume that some of the teachers in the core classes
do not feel themselves competent to guide children
in the variety of subject matters demanded by the
core** Such teachers might plan the scope of the
work for each week. Then each specialist would handle
one group for an hour, developing the subject matter
materials which would contribute to the core work plan.

3. A third possibility, and one which probably offers
more promise than the other tvro9 is to have three
teachers who represent different backgrounds of
subject matter, training and experience and who work
ogether congeniallﬁ form a core team. These three
teachers work together with a group of students equal
in size to three separate classes. This team of
teachers-would plan together with the total groug of
students, and,Min terms of the con ribution whic
each teacher migh make, decide who would handle the
total group on any particular day. Por instance, if
the total core class were dealing with the problem of
soil conservation, it might seem advisable for the
teacher wi | a strong science background to take the
total group for several days and demonstrate the effect
of wind and water erosion on soil, and experiment with
methods of erosion control. At another time the
teacher with the strong background in the social
sciences might tako the total group through a considera-
tion of the historical effects of soil erosion on other
cultures or the contemporary economic effects of
erosion on people. At another time the teacher with
a strong background in the language arts and fine arts
might help them with the literature on erosion or
guide them in the development of a dramatization
depicting the human erosion that follows soil erosion.
Or on any particular day each teacher might take a
section of the class and work with individuals or
small groups on special skills and factuallmaterials.

Whatever schedule is tentatively made, it requires a period
of careful exploration to discover which particular teachers
fit best into any particular pattern* It might b© found that
the simultaneous use of several different schedules for
handling the core in the same secondary school is better than
attempting to fit all teachers into a unifonn mold.

PROGRAMMING OF TEACHER AND CHILDREN VACATIONS, There are
several conditions peculiar to "bhe Relocatfon Centers that
make for unusual programming. The teachers are not granted
the two or three months vacation period to which they have
been accustomed, because ?overnment regulations allot anly one
montii per yoar# Tho pupils and their parents must, by
regulation, remain iii heir* homes and communities during
vacation periods. Special activities must be provided to keep
both youngsters and adults constructively occupied at all
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timese These activities however, must be varied during the
year so that there is change, relaxation, recreation of body
and spirit, and continued enthusiasm for school, factory, and
farm. The highest degree of cooperation between the educa-
tional and other staffs will be necessary so that they may
supplement each otlier effectively”

It is most difficult to outline an over--all plan for all
centers* or even for all schools in any one center* Some
general principles which might be the basis for the formulation
of the vacation program are as ro OWSS

(1) AIl of the pupils should not be dismissed for a
vacation period at he same time.

(2) The season of the year and its influence on work arid
play activities should be considered.

(3) The crops and their periods of planting, cultivating,
and harvesting, will also affect the possibilities
work experiences during school sessions and their use
as supplementary activities in vacation#

The problems of vacation planning for the secondary school
are in some cases, entirely different from those of the
elementary school. Several possible vacation patterns for
schools as a whole are described below*

VACATION PATTERN I

All the teachers and pupils are given a vacation of one
month at the same time. Such a vacation defies principle
(1) above and would create many serious problems. The
community activities and recreational services would be
greatly overtaxed and a sudden surplus of agricultural
assistance would be croated* This might result in restless-
ness, inactivity, and delinquency. See Diagram !e

DIAGRAM OF VACATION PATTERN |: Teachers and pupils take one
month* s vacation at the same

time during ay month of the
year* (for example, July)

Jan Peb Mar Apr May Jun Jul Aug Sep Oct Nov Dec
All X
teacher _ X
and | Ny
upils
PUp X N
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VACATION PATTERN

On© twelfth of both teachers and pupils are on vacation at
any one timee (Teacher A and her pupils during January#
Teacher B and her pupils during February, etc.)

This pattern, like Pattern | would require no substitute
teachers sli.c3 d th the teacher ard pupils aro vtica ioning at
the sane ni/ue, Under this schedule only a comparatively few
pupils would, be witho-at school siTpervision at any O0OUO t-imt
The school {rd conmuixity recreation departments could coopor~ta
easily in providing varied and rofresiilng oXoriencos for fras
small mmiber;

During maiy of the vacot®ion months young people could
be absorbed on the farms, in the fa stories, ard, in offloeg
This pattern would be simple to apply on the elo!;K'nl Aiy le
whe3? the pupils have only one teacher. I:n tho “~coadary
school it would pi*©seirt more serious problems “"bocausa of ae-
partmentalization.

5 In Plan all teachers could get vccations™ for example
in August, wheras in Pattern Il only on©-t® .ir-h voild be on
vacation each month. The teacher would ha*3 librle choice in
the selection of a vacation month miless she could trade with
another teacheir* This would also give the pupils irregularly
spaced and arbitrarily decided vacations.

VACATION PATTERN 11 (X) is the vacation period for both
teacher and pupils<
Teacher
and ~ 1t
Class Jan Peb Mar Apr May Jun Jul Aug Sep Oct Nov Deo
A X
B
C X
D X
E X...
F X
G X
H X
I
J
K X
K
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VACATION PATTERN 111

Tile teachers will take vacations every inontli as in
pattern 11 but the pupils will not. This would require one
additional teacher to rotate for ovory 12 regular teachers.
Let us designate tiio rotating teacher as Teacher R, Teacher
R replaces ToacherA in January, Toacher B in February,
Toacher G in March, etc. throughout the year. Sho could con-
tinue the work of the regular teaoiior, in which case the pup-
ils would got no vacation at alle Or Teacher R might con-
duct a full-day recroation program for the group whoso teachor
iIs on vacation. In tliis way, the pupils et a vacation from
academic work and are supervised by a trained staff mexabor*
Duo to the crowded conditions cf tilo Rolocation Centers, this
plan sooms preferable to citiior ofetho first two. (See
Diagram 1)

VACATION PATTERN R) roprosonts a rotating vacation
teaclbor or rocroation loader. She
substitutes for toaciaers A-L,
Pupils aro never v/itiiout supervision.

N

Teachers
only Jan Feb Mar Apr May Jun Jul Aug Sop Oct Nov Dec
A
B R
Correreereieeeeeinees R
d R
E R
F R
a ~R...
H ~ R
i 7 ..B.
f< | E..
L HH| H

VACATION PATTERN IV_A

Pupils and toachors vdll talco ono wock”™s vacation ovory
quarter year. This would bo desirable from tiio standpoint
of tho pupils since thoir span of intorost both in tho class-
room and in tiao vacation period is shorter. The teacher,
howovor, would bo Jbandicapped if she wished to travel. Many
toacliers, on tho other hand, might prefer tho shorter and
more frequent vacation periods, (See Diagram V-A)

VIIl - 6



"VACATION PATTERN IV-A: Teachers and pupils take one week
every quarter*

All Jan Fob Mar Apr May Jun Jul Aug Sop  Oct Nov Dec1

tcachors Y(V

and Y

a

pupils

So—tvo< XS R
SOt oV <XSE
o—tvoPIXSH

c
a
t
[
0
n

1st quarter 2nd quarter n 3rd ciuartor n 4tli civa:irte;r

PATTERN V-B

A combination of plans Il or IIl and V would provide
vacations for ono montii?s duration for both teachers and
pupils, and an additional week every quarter for the pupils
only. Tiio toachcr could spend those ono wock periods in
planning for tho suocooding quarter?s work, oithor individually
or colloctivoly, or in attendance at in-service training
classes, or institutes/

VACAT10N PATTERN 1V-B: Toachers take ono montli*s vacation
only. Pupils take off one week every
quarter, in addition to the ono month*
This plan gives tho teacher timo for
planning, organizing, etce

Jan Feb Mar Apr May Jun  Jul Aug Sop  Oct Nov Dec

All

P Toa P P

u ohors u u

teachers P P p

i & ! [

and 1 1 1

] S " Pup- S S
pupils ils

0 b 6 0

n ] n

| 1 1

1st quarter y 2nd quarter - 3rd quarter y 4th quarter .

<
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VACATION PATTERN V:
vacation

Teachers and pupils haveono month*s*during a four-
month period, o.g, June, July, August, and Septombor, but not
more than ono-fourth of tho teachers or pupils will*bo out
during any ono period# The schools undor this plan, as in
some of tho others,”would never close, and thoro vrould bo an
eight months period, perhaps during tho v/intcr, totally devoid
of vacations #

Vacation and recreational activities would be carried on
extensively for feur months, Tho Eroblems of tho people engaged
in that work would bo simplified because facilities and por-
sonncl for only ono-fourth the numbor of pupils vrould need to
bo provided in comparison with Pattern I, his pattern would
give toachers greater choice of vacation periode

Sinco some toachcrs profor vacations during oach of the
four months, tho toaoher would got a clxoico of time. This

plan would also allow considerable elasticity in providing
youth labor for tho fields, (Soo diagram V)

PATTERN V: Onc-fourtia of all toacjicrs and pupils take
thoir vacation during each of four summor months.
Jan Feb Mar Apr May Jun Jul Aug Sop Oct Nov Doe
All
toacliors

and

pupils

The patterns suggested hero could bo used vdth many
variations or different onos might bo introduced. No one
plan is applicable to all contors nor to all schools. Tiiat
plan is the best that provides tte greatest convonioncc to the
greatest numbor*
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(N-SE.RVICL TEACHER LOUCATION

The functions of a teacher in communi y schools such
as those being established in Reloca ion Centers may 'te
grouped into three categories (1)directing the learning
experiences of children assigned to their classes, (2) co-
operating with other teachers in the development of a total
educational program for the school, and, (3) working with

individuals and ?rougs in the community in an effort to
empich Je experfences of children and” in order o solve

the problems of the communitye

No teacher performs each of these functions equally
well. Nor should it be exprected that any two teachers
should possess equal skill in ay of the three areas The
belief 1s, however, that all can improve In their ability
to perform these functions. This improvement comes through
the development of new understandings, abilities, and tech-
nigues. Such improvement is In-service teacher education.

To be able direc the learning experience of a “roup
of children, the eacher needs € :

(1) Understand the general growth patterns of all
children; ]

(2) Understand the growth patterns—physical,
mental and emotional--of the particular group
being aught; _

(3) Understand as far as possible, the growth
pattern of* each, child, especially as it differs
from the general pattern; ) .

(4) Understand the kinds of experiences, material s
and the like that contribute most to Je grow ]!
of these children as a group and individually;

(5) Possess the skills and techniques necessary to
make practical use of these ixisights and under-
standings in working with children.

To be able o cogpora/fce wi h o her* teachers in the

development of a total educational program for th6 school,
the teacher needs o:
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(1 ) Understand the motives, drives, interests, and.
attitudo s thut in;H.iilenee the judgment of Individual
toqc ligrs# . . .

(2) Understand  tho role individual toachors are”likely
to assume in group discuss:10on so Ja planning

w_ill bo spontaneous and no one teacher will*find

himself continually in a dominant or subordinate

Bosition; ) )

nderstand tho technique a of group operation, and
that effective group planning fo 110wing thean”ily-
sis of a problem nocossitates decision and action;

(4) Understand that tho maximum group contribution is
forthcoming only when ovory member of tho group
has the opportunity to participate freely and to
usg his knowledge and understanding to ‘"he full-
est extent; _

(5) Understand tho methods of co-untoracting tho pre-
vention, postponoment or nullification of group
action by s”ich time worn procedures as objecting
to terminology, suggesting an elaborate survey,
introducing unrolatod ideas charged with-emotion,
stating hat the proposal is impractical, and
side-tracking tho discussion by a witty remark

(6) Understand his problems in relation to those of
other toachors.

(3)

To be ablo to work wi h individuals and groups in the
community in an effort to enrich the experiences of children

and in ordor to iiGlp solve tb.G problems of tliG conununl'ty,
tho teacher needs to:

(1 ) Understand tho problems of tho citizens of the
Relocation Contor, their attitudes, fears, interests,
and ambi ions; ) ] ) )

(2) Understand tho organizational relationships of
corntnunity groups and of tiie eight administrative
divisions of tho Relocation Conter

(3) Understand tho rovsources and Ilimitations in the
Barticular community o
nderstand the application of specialized teach-
ing fields to tho individual and group problems
of the communityj _ _

(5) Understand tho ways of working together in
community or individual enterprises;

(6) Undorstarid social, economic, and spiritual values

(7) andceorrgtrgrlljgltyho impac of cornmuni y life on lie
children.

These understandings, which are g to Pe

Gfl*octivG porformancc of the tGachGi4* functions in d
conmuinity school, csin bo d.ovoloped cnd inoiii'fcs-inGd only by
a continuous procoss of toa.ch.Gr growth.. Tills growth, is
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obtainable through three channels:(1 ) par ic*p tion in
the curricultim development program (2) maintaining close
relationship with the community; (3) dealing with cultural
and professional activities as a member of a study groupe

The in-service program of teacher education should en-
courage individual teachers to study their weaknesses and
in their individual efforts, to a temp to "broadep heii*
abilities and interests or to develop new specialized In-
eres s or skillse AIll teachers, too, should be given the
opportumi y to pursue inter© sts already established.

Participation in the curriculum development program
offers a variety of activities hat can be stimulating to
~he teachere While Workin% on courses of study is_necessary,
irmch more Ja'n this needs to be done if he curr*icii um de-
velopmeri program is to contribute the maximuin to the teach-
erls growth. These other activities include: ( 1 ) participa-
tion In study groups dealing with specific aspects™of curri-
culum planning; (2) having contacts with lay advisory
councils (3) using educational literature; (4) develop-
ing source materials; (5) organizing and engaging in I|?ca
carriculutn workshops; (6) preparing information bulletins
for the whole staff (7) utilizing comimmity resources in
the curriculum; (8) exp@fiinerL ing wi i new materials and
techniques in the classroom (9) ofTering suggestions ?
committees and individual teachers, and welcoming suggestions
from them in return.

Opportunities for growth Jrough maintaining close re-
lationships with the coimnunity arc manifold. They are un-
usual because of the teacher*s very close association with
the War Reloca ion Authority admininistration staff, which
makes possible easy access to evory phase of community life.
The fact that all of the basic social fame ions are more
higkhly organized and centralized than in most commimities
makes th so centers ideal laboratories for explora jorr and
study. viie such laboratory in which teachers may have
actual experience is the entire process of agriculture,--
working in the fields during the p??anting5 irrigating, har-
vesting and marketing seasons. Another i1s the hospital
which offers an opportunity for gaining an understanding
of scionce, health, and communi y welfare.

Many vocational Gxperiencos for teachers are available
in hG shops and in Je administrative and placement offices.
These exporioncos aro valuable both, as a moans of gaining
insights important .for the guidance of students and for de-
veloping possible avocationa™ intorests of* ho tecicliers.

n addition to the professional value of such expor-
ijoncos there are personal considorations ! desorve em-
phasis. Because life in these centers is charactorizod by
a certain unnaturalness and isolation, it is extremely
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important; for tho eachGi®s own mGivbal heal ]! mthaf his
cultural background bo as onrichod as his professional onee
The field is replete v/ith possibilities for study groups
under he loadership of members of tho community who aro
specialists in art, music, litera uro, crafts, journalism,
dramatics, and science* The importance of rocroation is
obvious, "but lig valuo of par icipation with members of thG
community in activitios such as gomes and dancing, should
not bo ovorlookod. The teacher” social relationships must
be varied and stimulating, niding the membors of Je coimnun-

ity in theso reiationships to propcire for* recidjustinGiTfc after
the war.

'While those spontanoous social rolcitionsliips are import-

an and nocossary, a cooperative program of in-service ed-
ucation requires planning by tho teachers and administrators.
Each Relocation Con or plans to hold an institute for wo
weeks prior to tho opening of scliool tills Tall. Near the
close of the two wooks* institute, after tho teac”iors have
become acquainted Y/ith one another, it might be wise to "
oloct a planning committGe of eight or ton persons to direct
this continuing in-service program. Some persons could bo
soloctod from tho 01 mori ar%/ schools, some from tho second-
0

ary school, and somo from t central and administrative
staff* Such a commi tog coiiid perform the following func-

tionsj

(1) Dotomine ! procedures to be followed and the
porsonnol to be usod in ! further development
of a rramowork for general and selective education;

(2) Dotermine tho plan to bo followed in developing
rosourco units;

(3) Identify tho problems which other toachers not
working on Jg framework or resource units are
facing;

(@) Organ‘qlze study groups with compotont leaders for
those persons so that each ono may work on the
problem of real concorn to him

(5) Sncourago and assist oach buiTding group(i.e.,
each vice-principal and his toachers) to work on
toaching problems in each school.

It is evidont pat a clear definition of ovalnation in
terms of curriculum devolopmont and toachor education is
necessary. Evaluation should be an integral part of tho
process of toacliing, of curriculinn mciking, and of oacber

education and guidancee

A program of* ovaluo/bion can achiGve its maximum usg-
fulncss only when it dorivos its direction from tho mo"or
objectives of the school. Tho evaluation program helps to

clarify those objectives in 0 _cloarly approhondod goals
and purposes J1B3@W arc more Ffcctivdo guides to oaching

XX - 4



and counseling.

A comprchonsivo evaluation program will require careful
cooporativo planning by the whole staff, who in ttirn must
decide what to evaluate, what kinds of evidence to soeuro,
and how to go about securing evidonco and using it. The
purpose of evaluation is to find out what to do next--not
merely v/hat has been done.

| is important to koop in mind hat the functions of

a teacher in the communit% school are three-fold, pertaining
to the children, his toaching colleaguos, and tho coiniminlity.
A program of in-servico teacher education should be focuseC
upon tho mexirrrum offectivonoss of oach teachor in Jle pGr-
formanco of those functions, the cooporativo effort of the
Blo-nning committee and tho o Jnor mombors of tho staff should
0 gGarod o the dovolopment of ho undorstandlngs nocossary

0 good perfomance of these functions and should bo guided
in their continuous program by systematic evaluation.
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A comprchonsivo evaluation program will require careful
cooporativo planning by the whole staff, who in tiirn must,
decide what to evaluate, what kinds of Gvidonco to soeuro,
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purpose of evaluation is to find out what to do nox **no
merely what has been done.
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to the children, his teaching colleagues, and tho community.
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formancc of those functions, the cooporativo effort of the
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in their continuous program by systematic evaluation.



people need.

Nne?fstadn N tarosrhfndfL~/in”~”~t dough,

Office and piggery, . _
Camp storo and moss hall#
All these arc c3ass rooms our school in .

SoaD boxos packing casos, rough boards on saw horsos

~N e 8r? omthe prSud, bright f an ﬁlrﬁg

to problems our people arc facing.

Why is the soil on the farm gr™*ir?
Whit makes the brooder chicks in the night.
How can cooperative prices be lowered.

N fb oy Swfos hands hold test tubes mi~or soile

TheLloL™~"te~oS" a new painted backboard.

Classroom, farm, library, office
house, warehouse” ,

Ine?Lnnf?hro™thLrwliere ~N/oing

Arises a fuller, a stronger, conception of earning,
ofit of the fading, the thinking, the dreamingG,
Out of the skills learned in working together,

Thfclea™efed y°utr 2
challenging the futurec«

, laboratory, hospital, school

N-ing the present,



BIBLIOGRAPHY

PROFESSIONAL BOOKS

American Association of School Administrators. 20th Yearbook*
HEALTH IN SCHOOLS. National Education Association.
Washington, D.C, 1942.

Baker, Gevtvode Hi. THE MODERN TEACHER OP PHYSICAL EDUCATION.
P. L. Crofts and Co# New York City. 1940.

Barr, Arvil S*, Burton, W* H., Brueckner, L#J. SUPERVISION,
Appleton-Centuiy# New York City, 1938.

Bass, M. R. FIFTY HOTS FOR TSAGHERS OF VOCATIONAL SUBIJECTS.
American Technical Society. Chicago.1942.

Bell, Howard M, MATCHING YOUTH AND JOBS. American Council
on Educatione Washington, D#C* 1940

Bingham, Walter Van Dyke. APTITUDES AUD APTITUDE TESTING.
Harper Publishing Co. New York City. 1937«

Burnham, Helen* Jones, Evelyn; Redford, H, BOY AKD HIS DAILY
LIVING, J. B. Lippincott and Co. Philadelphia. 1935,

Blanchard, Vaughn? and Collins, Laurentine B, A MODERN
SICAL EDUCATION PROGRAM FOR BOYS AHD GIRLSe A. S. Barnes

Co. New York City. 1940.

Bios, Peter. THE ADOLESCENT PERSONALITY. Appleton-Century»
New York. 1941.

Bobbitt, Franklin. CURRICULUM OP MODERN EDUCATION. McGraw*
Hill Book Co# Inc. New York City. 1941.

Boykin, Eleanor, THIS WAY, PLEASE. Macmillan Co. New York
City. 1941.

Breslich, Ernst R, PROBLEMS IN TEACHING SECONDARY SCHOOL
MATHEMATICS (rev. ed#), vynlvcrsity of Chicago Press. Chicago
1940.

Brlgl% Thomas H. IMPROVING INSTRUCTION; SUPERVISION BY
PRINCIPALS OFSEGONDARY SCHOOLS. Macmillan Book Co. New York
City. 1938.

Bulletin of he Depar merit of Elementary School Principals.
26th Yearbook. LANGUAG3 ARTS IN THE ELSMSNTART SCHOOL.
National Bducation Association. Washington D. C# 1941#



Buiilau of Public Relations. War Department. MUSIC IN THE
NATIONAL EFFORT* War Department, Washington, D .C , 1942

Butler, Charles H. and Wren; Lynwood. TEACHING OP SEODM)ARY
MATHEATICS. McGraw-Hill* New York. 1941.

California Department of Education, MUSIC EDUCATION IN TH3
ELEMENTARSf- SCHOOL. California Department of Education.
Sacramento, California. 1939.

California Elementary School Principalsf Association.
Seventh Yearbook. L1HSUR3, LOAFING, OR LIVING? California
Department of Education, Sacramento, California, 1935.

Ca?.ifornia Elementary School Principalsl Association.
Eleventh Yearbook. THE ELEMENTAH PRINCIPAL AS SUPERVISOR
N THE MODSRN SCHOOLe California Department of Education,
Sacramento, California. 1939.

Caswell, Hollis L. and Campbell, Doak S. CURRICULUM
DSVELOPMSMT. American Book Co. New York City, 1935.

Caswell, Hollis L. and Campbell, Doak S. READINGS IN
CURRICULUM DEVELOPMENTe American Book Co. New York City. 1937

Chambers, Merritt and Bell, H. M. HOW TO MAKE A COMMUNITY
E%%BH S EX AMERICAN COUNCIL ON SDUCATION. Washington, D.C.

Clapp, Elsie Ri[i)ley_. COMMUNITY SCHOOLS IN ACTION. Viking
Press. New York City .1939e-

Cole, Natalie R, THE ARTS IN THE CLASSROOM. John Day Co.
New York C ity .1940e-

Commins, W. D. PRINCIPLES OF SDUCATIONAL PSYCHOLOGY.
Ronald Press, New York. 1937.

Cook, Lloyd Al™*en. COMMUNITY- BACKGROUNDS OP EDUCATION.
McGraw-Hill Book Co, New York City. 1938,

Commission on Secondary School Curriculiim. Progressive
Sducation Association. LANGIAG3 11T 3RAlI EDUCATIONe
D. Appleton-Century Co. New York C ity .1940e

Commission on Secondary School Curriculimi. Progressive
Education Association. HEMATICS N GENERAL EDUCATION.
D. Appleton-Century Co. New York City# 1940*

Commission on Secondary School Curricnilivmu Progressive
Education Association, SCIBNCE IN GENERAL EDUCATION.
D. Apploton-Century Co. New York City. 1938.



Commission of Secondary School Curriculum. Progressive
Education Association, THE SOCIAL STUDIES IN GENERAL
EDUCATION. D. Appleton-Century Co. New York City. 1940*

Commission on Secondary School Curriculm# Progressive
Education Association, THE VISUAL ART IN GENERAL EDUCATION.
D. Appleton-Gentuiy Co* New York City, 1940.

Committee on Individual Differences# National Council of
Teachers of English* PUPILS ARE PEOPLE. (English ponograph
no,13)# Appleton-Century. New York. 1941.

Counts, George. SOCIAL POTINDATIONS OF EDUCATION. Scribner®
New York. 1934.

Cox, Philip* Wescott, Lawrence, and Vuffy John C, GXIDANGE
I%S'%I;HE CLASSROOM TEACHER, Prentice-Hall, New York City.

Craig, Gerald Spelljnan. SCIENCE FOR THE ELEMSOTARY SCHOOL
TEACHER. Ginn and Co. New YorK C ity , 1940*

Cross, Neal, National Cotmcil of English Teachers. TEACHING
ENGLISH IN WARTIME. Pamphlet No* 4, D, Appleton-Century Co.
New York City. 1942

Department of sVementary School Principals. HW TO KNOW HOWV
TO USE YOUR COMMUNITY- N.E.A. Washington, D.C# 1942

Department of Elementary School Principals* Association.
19th Yearbook. M3STING SPECIAL HEEDS OF THE IM)IVIDDAL CHILD
N,E#. Washington, B.C* 1940.

Department of Elementary School Principals. 19th Yearbook.
AR PRACTICES IN READING IN THE EL3M3NTA  SCHOOL, N.E.A.
Washington, D.C. 1938.

Department of Music Bducators. 1939-1940 Yearbook.
National Education Association. Chicago.

Department of Supervisors and Directors of Ins ructioru
Eleventh Yearbook. COOPSHAT10N—PRIUCIKLES AND PRACTICES.
National Education Association. Washington, D .C .1939.

Detjen, Mary S. and De jen, Srvin W. HOMS ROOM GUIDANCE
I;’ROCJ{;RAMS IigIZOTHS JUNIOR HIGH SCHOOL YSi\RS, Houghton M ifflin.
oston, .

Devette, William A . 100 PROBLEMS IN WOODWORKe Burce Pub. Co
Milwaukee, Wis. 1927.

Dewey, John. EDITCATXOK TODAY. Min on, Balch and Co. New
York C ity .1940,



Dewey, John. EXP3RIKNCE AND EDUCATION* Macmillan Co. New
York City. 1938.

Douglas, Harl R. SECONDARY EDUCATION FOR YOUTH IN MODERN
AMERICA. American Council on Education. Washington, D.C# 1937.

Durrell, Donald D. IMPROVEMENT OF BASIC HEADING ABILITIES
World Book Co. Yonkers-on-Hudson. 1940.

Dykema, Peter W, and Gehrkens, Kent W, TEACHING AM)
ADMINISTRATION OP HIGH SCHOOL MUSIC. Birchard. 1941.

Eaton, Anne Thaxter. HEADING WITH CHILDREN, Viking Pr~ss.
New”Tork City, 1940.

Educaticnal Policies Commission. THE PURPOSES 0? EDUCATION IN
AVERIO/UT DEMOCRACY. Na ional Sduca ion Assoc.iatioru
Washington, D*C, 1938«

Educational Policies Commission. LEARITIO THE WAYS OP
DEMOCRACY N.S,A, Washington, Q40

Everett, Samuel (Editor). THE COiailiNriY SCHOOL. Appleton-
Century Co. New York City .1938,

Pislier, Caroline E, and Robertson, H, G, CHILDREN AND”THE
THEATER. Stanford University Press. Stanford University,
California. 1940

Galloway, George Barnes and Associates. PLANNING FOR AMERICA.
Henry Holt and Co. New York City. 1941.

Galloway, George Barnes. POST-WAR PLA ING IN THE UNITED
STATES. The Twentieth Century Fund Inc, York City, 1942«

Gates, Arthur e arid Russell,D* METHODS OF DETERMINING
READING READINESS. Teachers Col3.ege. Columbia University.
New York* 1939.

Grag, W. S. American Council on Education*. STUD™ OF READING
IN GENERAL EDUCATIONe American Council on Educa ione

Washington,D. <1940,

Gregg, Harold, ART FOR THE SCHOOLS OP AMERICA. International
Textbook Co. Scranton, Penn* 1941*

Griffeth, Ira. ESSENTIALS OF WOODWORKING® Manual Arts Press.
Peoria, 111. 1931.

Griswold, Lester. HANDICRAFT, SIMPLIFIED PROCEDURE AND
PROJECTS. Griswold Studios. Colorado Springs, Colorado. 1938.

Hanna, Lavone A. SOTIHCS UNITS. Stanford Social Education
nvestigation* Bull tin No.1* .Stanford Book Store.

Stanford, California,



Hanna, Paul Robert. YOUTH S ES THE COMMUNITY. Appleton-
Centurye1936-

Harap, Henry. THE CHANGING OJRRICTILUM. Appleton-Century Co.
New York City. 1937.

Harrison, M. Lucile. READ NG READINESS* (Rev* Ed#). Houghton-
M ifflin. Boston. 1939.

Hartmann, George. EDUCATIONAL PSYCHOLOGYe American Book Co.
New York C ity .1941.

Hildreth, Gertrude H. LEARNING TEE 3 RfSf Ed, Pub. Assoc.
New Y or k .1933,

Hill, Yifarren E. and Swing, Claude H, MATKRIANS k¥D METHODS
E%IZZVOCATIONAL TRAINING.  McGraw- Hill hook .(-c, Ke™ York Cit®

Hockett, John A. and Jacobson, EV . MODERN PRACTICE IN THE
ELSASOTAKT SCHOOL. Ginn and Coe C hie ™ = 1938,

Hollingshead, Arthur D* GUIDANCE IN DEMOCRATXC LIVING,
Appleton-Century. New York. 1941,

Hoover, Herbert and Gibson, Hugh, THE PROBLEMS OF LASTING
PEACE* Doubleday, Doran and Co. Inc. Gordon City, N,Y, 1942

Hopkins, Levi Thomas and o th ers. NTSORATION-ITS MEANING AKD
APPLICATION. Appleton-Century Co. New York City. 1937#

Joint Committee on Heal li Problems in Education* National
Education Association and The American Medical Association,
HEAI/TH SDUCATIONj A GHIDS FOR TSACHERS IN SHSMEOTARY AND
SECOMDAHf SCHOOLS AM) INSTITUTIONS FOR TSACHER EDUCATION.
National Education Association* Washington, D,C* 1941.

Jordan, Henry P. §Edito r). PROBLEMS OF POST-WAR RECONSTRUCT
American Council of Public Affairs. Washington, D .C . 1942

Kilpatrick, William H. HEMAKING THE CURRICULUM. Newson Co.
New York C ity .1936#

Kirk, Samuel A. TEACHING READING TO SLOW-LEAMING CHILDRSN.
Houghton-Mxfflin Co. Bos one 1940,

Koehler. THE PROPERTIES AVMD USES F e McGraw-Hill Book
Co. New York City.1941,

Labora o1y Schools, Chicago University, SCIENCE INSTRUCTION
IN ELEMENTARY AM) HIGH SCHOOL GRADES. Pamphlet No, 7.
Department of Education, University of Chicago* Chicago,
Sept. 1939.



Laitem, Helen and Miller, Frances. EXPERIENCES IN
HOMSMAKING. Ginn and Co. Chicago, 1941.

Lane, Robert Hill. THE TEACHER IN THE MODERN ELSIVIENTARY SCHOOL.
Houghton-Mifflin Co* Mass. 1941,

Lee, Jonathan M* and Lee, Dorriss M« THE CHILD AND HIS
CURRICISLTIM.  Appleton-Century. New Y or k .1940.

Leonard, J, Paul and Eurich, A* C* (Editors)* EVALUATION
MODERN EDUCATION, Appleton-Century Co, New York City, 1942

Los Angeles Public Schools. GRADUATION REQUIREMENTS AND
CURRICULAe Los Angeles Board of Education, School Bulletin,

McGsitigliy, James H« EVALUATION OP THE EKEM?INITARY SCHOOL#
Bobbs-Merrill. New York C ity .1937.

Marran, Hay J. TABLE GAMES HOW TO PLAY AHD HOW TO MAKS
THEM. A. S* Barnes Co. New York City,h 1939,

Miller, David P# and Blaydes, Glenn W. METHODS AKD MTERIALS
FOR TSACHING BIOLOGICAL SCIENCES. McGraw-Hill Book uo.

New York City. 1938*

Moehlman, Arthur Bernard. SOCIAL IHTERPR3TATION. App”eton-
Century. New York City. 1938.

Monroe, Walter S. ENCYCLOPEDIA OP EDUCATIONAL RESEARCH.
Macmillan Book Co. New York City. 1941.

Morton, Robert LO©6e TEACHING ARITHMETIC IN THE ELSMSNTARY

SCHOOL. 3 Vol. Vol.1 Primar rades 1937, Vol.2
Intermediate grades 1938* Vo)i.% Upper grades 1939.

Silver-Burdett Co. New York City.

Motion Picture Project. ENCYCLOPEDIA OP MOTION PICTURE FILMS.
American Council on Education. Washington,

Myers. George E# PRINCIPLES AND TECHNIQUES OP VOCAIIONAL
GUIDANCE. McGraw-Hill Book Co. New York City. 1941.

National Council of Teachers of Mathematics, 16th Yearbook.
ARIM!3TIC IN GENERAL EDUCATION. Teachers College, Columbia
University. New York City. 1941,

National Council for tlie Social Studies# 12th. Yearbook*
THE SOCIAL STUDIES IN THE SCHOOLe National
Education Association. Washington, D .C .1941*

National Resources Planning Board# DEVELOPMENT OP RESOURCES
AND STABILIZATION OP EMPLOYMENT IN THE UNITED STATES, S,

Gov, Printing Office. Washington, D*C. 1941,



National Resources Planning Board. NATIONAL RESOUHaSS
DEVELOPMENT REPORT FOR 1942. U. S. Gov. Printing Office
Washington, D.C.

National Society for the Study of Education, 40th Yearbook.
ART IN AMERICAN UPS AKD EDUCATION. Public School Publishing
Co. Blooming on, 1 1 . 1941,

Newkirk, Louis V , NTEGRATED HANDWORK FOR ELEMENTARY SCHOOLS
Silver-Burdett Co. New York Citye1940-«

Newlon, Jesse Homer. EDUCATION FOR DEMOCRACY N OUR TIME,
McGraw-Hille New York City* 1939e

New York City Association of Teachers of English, MODERN
TECHNIQUES FOR IMPROVING SECOM)ARY SCHOOL ENGLISH. Noble e
New York C ity .1940.

Noyes, William. DESIGN AND CONSTRUCTION IN WOOD. Manual
Arts Press. *Peorla, 111 1928.

Noyes, William-, WOOD AND FOREST (rev, ed,), Manual Arts
Press. Peoria, 111 ,1988.

Office of Education and National Defense Series. LIVING
DEMOCRACY" IN SEQOHDARY-SCHOOLS. Pamphlet No. 7. Supt. of
Documents. Washington, D.C. 1941.

Perry, Svadna Kraus. CRAFTS FOR FUNe W:illiam Morrow and Co,
New York City, 1940*

Quillen, « James. US NO A RESOURCE UNIT, National
Education Association (Bulletin)e Washington, DeC.1942.

Heed, Homer B. PSYCHOLOGY OP SLMSNTARY SCHOOL SIBCTS'
(rev, ed.), Ginn and Co. Chicago, New York City* 1938,

Reynolds, Martha M, CHILDREN PROM SESD TO SAPLINGS. McGraw-
Hill Book Co. New York City. 19309.

Hugg, H . < (Editor) . DEMOCRACY AND THE CURRICULUM.
Appleton-Centurye New York City. 1939.

%%nsig,nEleanora. AMERICA*S NUTRIT10N PRIMERe Barrows. 1941

Smith, Charles P. GAMES AMD GAME LEADERSHIP. Dodd, Mead and
Co. Y6fek*eity.

Smith, Helen N. and Coops, H. L. PHYSICAL AND HEALTH
EDUCATION, American Book Co. New York City. 1938.

Spafford, Ivol 0* A FUNCTIONING PROGRAM OF HOME ECONOMICS.
Wiley. New York City* 1940,



Stanford University School of Ed-acation. THE CHALLSNGE OF
EDUCATION. McGraw-Hill Book Co. New York City.

Symonds, P. M, DIAGNOSING PERSONALITY AND COM)UCT.
Appleton-Century. New York City# 1931,

Thayer, V. T., Zachry, Caroline BM and Kotinsky, Ruth.
Coir»'mlssion on Secondary Education, REORGANIZING- SSCOMDARY
EDUCATION. Apple on-Century Co* New York C ity .1939.

U. S. Office of Education, SPACE AVD* EQUIPMENT FOR
HOMSMAKING INSTRUCTIONe Bulletin 181, Home 3con. Ser. No* 18,
Ns S, Supte of Documents. 1935.

Wesley, Sdgar Bruce. TEACHING THS SOCIAL STUDIES. D.C, Hea'th
Co. Boston, Mass, 1942.

White House Conference. CHILDREN IN A DEMOCR/ICY
PK3LIMINARY STATEMENTS. U. S. Superintendent of Doc-aments,

Washington, D, C# 1940e

Williamson, Maude and Lyle, Mary S, HOMEMAKING EDUCATION IN
THE HIGH SCHOOL, (rev. ed,) Appleton-Century. New York City.
1941,

Winslow, Leon Loyal. ART IN SECOM)ARY EDUCATION* McGraw-Hill
Book Co. New York City,h 1941,

Witty, Paul and Kopel, David* HEM)ING AKD THS 3DUCATIV3
PROCESS. Ginn and Co, Boston. 1939.

Woodring, Maxie Nave and others* EMRICHSD TEACHING OP SCIENCE
IN THS HIGH SCHOOL (2nd revision and enlarged). Bureau of
Publications, Toachers College of Colimibia University

New York. 1941.

Wrightstone, J. W. APPRAISAL OP E3WBE MNEM™NTArQT SCHOOL
PRAGTIC3S. Bureau of Publications. Teachers College,
Col'umbia University, New York City-, 1938.

Wrightstone, Jacob W¢ and Campbell® Doak S. SOCIAL STUDIES
AND THE AM  CAN WAY OF L e . Row, Peterson and Co.
Evanston, 11* 1942

Wrinkle, William L. and Gilchrist, R. S. S3GONDARY
SDUCATION FOR AMERICAN DSMOCRAQOT. Farrar and Rinehart, Inc.

New York City. 1942,

Youth Commission* American Council on Sducation. YOUTH AND
THS FUTURE. American Council on Education, Washington, D.C.
1942. Looking Ahead With Youth a study guide for above

report. :

Zachary, Caroline* PERSONALITY ADJUSTMENT OP SCHOOL CHILDREN.
Scribner*s. New York City, 1929,



PROFESSIONAL PERIODICALS

BUILDING AMERICA

BULLETIN OP THE PAN AMERICAN UNION
BUSINESS EDUCATION, WORLD

CALIFORNIA JOURNAL OF ELEMENTARY EDUCATION
CALIPORNIil JOURNAL OF1 SECOHDARY EDUCATION
CALIFORNIA SCHOOLS

CHILDHOOD SDICATTON

CLEARING HOUSE, THE

CONSUMER!' S GUIDE

CURRICULUM JOURNAL

EDUCATION DICHIST, THE

EDUCATIONAL 1C3THID

EDUCATION FOR VICTORY"

ELEM3NTAKT SCHOOL JOURNAL

ENGLISH JOURNAL

DTOUSTRIAL ARTS AND VOCATIONAL EDUCATION
JOURNAL OP THE NATIONAL EDUCATION ASSOCIATION
MATHEMATICS TSAC THE

NATIONAL PARENT-TEACHER

NATION*S SCHOOLS, THE

OCCUPATIONS

PROGRESSIVE EDUCATION

RECREATION

SCHOOL EXECUTIVE, THE

SCIENCE EDUCATION

SOCIAL EDUCATION









