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Soon a f t e r  P e a rl Harbor the United S ta te s  Army was given the r e s p o n s ib ility  of evacu atin g a l l  people of Japanese an­cestry  from tiie m ilita r y  area bordering on tlie P a c i f ic  Ocean, This d r a s tic  order was e s s e n tia l fo r  two reason s: ( 1 ) Thesepeople of Japanese an cestry  must be protected from p o ssib le  v io len ce  by v ig ila n t e  groups wiio raight, in  the wake o f sabo­tage by a l ie n s , take the law in to  tJaeir own hands and wreak t lie ir  vengeance on a l l  Japanese a l ik e - - botii tiie innocent and the g u i l t y .  Such a t r o c it ie s  to a Japanese group w ith in  the United S ta te s  would have serious r e v e ite r a tio n s  in  occupied c o u n tr ie s , fo r  tlie A xis  \-vould su re ly  use such an in c id e n t as a spark to ig n ite  a s e r ie s  of r e t a lia t io n s  on captive c i t i ­zens of tiie United Nations# (2) TJie m ilita r y  and c i v i l  a u th o r it ie s  vdsii to  p ro te ct tJtie war e f fo r t  from any p o ssib le  sabotage wiiicJi miglit be carried  out by u n frie n d ly  a lie n s  wiio could Jiide th e ir  id e n tity  in  tJie general Japanese-Am erican population*Both purposes could be achieved only by a tjiorough-going evacuation* Consequently the Army announced a lim ite d  period of time w itiiin  v^iiicii a l l  Japanese-Am ericans could move from tlie m ilita r y  zone and take up residence in la n d , in  s ta te s  where tlie tiire a t of naval and a ir  a tta c k s  by the a x is  seemed le s s  em iin en t. Those \7iio had not evacuated v o lu n ta r ily , or . could not fo r  good reasons evacuate during tiie period of g ra c e , were asserabled a t  temporary quarters under close army sur­v e illa n c e  to aw ait tiio co n stru ctio n  of more permanent centers and tlie creatio n  o f a c iv i l ia n  a u th o rity  which would accept fr?£i tlie Am y tlie r e s p o n s ib il ity  o f d ir e c t in g  the s o c i o - s c o n - . ojnic l i f e  of tiie new r e lo c a tio n  centers#Tiie Federal Governoient created tlie V/ar R elo catio n  Author­i t y  to take tiiis  continuing r e s p o n s ib il ity  from tiie Army and to design fo r  each new center the complex pattern s demanded by so large and novel a m ig ra tio n . In  tJio Western Region tiie Japanese-Am ericans have been, or are b e in g , moved from tJie teniporary assembly centers to s ix  permanent ones c a lle d  Re­lo c a tio n  C en ters• TJie s ix  permanont cen ters under the super­v is io n  of tlie  V/ostern Regional O ffic e  of too V/. R. A , are lo cated  a t  Itin idoka, Idaho; T u lo lak e , and Manzanar, C a l i f -



BS ょo r n ia ; Poston and G ila  R iv e r , A rizona; and an unnamed center to be e sta b lish e d  in  Utah.*Soon a ft e r  the establisiim ent of the Western Regional O f­f ic e  o f the W. H. A . j the problem of tile sch ools fo r  the Re­lo c a tio n  Centers came to the fo re* A dm in istrative school per­sonnel was se le cted  and given the task  o f form ulating^plans fo r  the school curriculum , b u ild in g  the school p la n ts , and s e le c t in g  tiie teach in g s ta ff#In  la t e  Ju n e , a member o f the fa c u lt y  of the School of Education a t Stanford U n iv e rs ity  o ffered  tile Regional O ffic e  o f the V/. R , A# the se rv ice s  o f a Stanford summer session  graduate c la s s  in  Curriculum  Development. The Regional Of­f i c e  accepted the o ffe r  of h e lp , and e a rly  in  Ju ly  the C u rr i­culum Development c la s s  of 25 students began th e ir  study of tile problem. Background m a te ria ls  were c o lle c te d  to got a fe e lin g  of and knowledge about the problem o f c u ltu r a l absorp­tio n  o f an a lie n  m inority  group. S t a f f  members from tJie  Re­g io n a l O ffic e  explored w ith the Stanford c la s s  the nature of the ed u cation al problem* TJie T ulelake R elocation  Center was se le cte d  as having many aspects ty p ic a l of a l l  tile o th e rs .This center was v is ite d  fo r  a tv/o-day period by 17 members of the c la s s . Here tiiese students observed and made surveys under tlie  s u p e rv is io n 'o f the re s id e n t s t a f f  and thG fa c u lty  members from Stanford*Upon retu rn in g to Stanford tiio c la s s  attempted to sketch, the type o f curriculum  which seemed to tiieia su ited  to tho con- d it io n s  found In  the R elo catio n  C e n te rs . Toward t h is  end the c la s s  p a rtic ip a te d  in  a curriculum  conference held in  tiie Re­g io n al O ffic e  o f tJie W# H# A . L ater fo r  se v era l days f i f t e e n  lead ers from tlie  various centers worked w ith the c la s s  on th e Stan ford  campus. In  these conferences the group agreed on tJie broad o u tlin e s  fo r  the school curriculiHa*This p u b lic a tio n ; summarizing much o f these stu d ies and conference agreements, i s  the co n trib u tio n  o f th e Stanford U n iv e rs ity  summer sessio n  c la s s  in  Curriculum  Development*The members of t M s  c la s s  are eager to be of serv ice  to tJie v/ar e f f o r t , and to tiie post-w ar re c o n stru c tio n . Good schools are e s s e n tia l i f  tJie ch ild ren  and youth of tiiese R elo catio n  Centers are to continue th e ir  growth toward American id e a ls  during the war• This document i s  humbly o ffe re d  as c o n tr i­buting toward t h is  end# I t  i s  o ffe re d  v/ith ap o lo gies fo r  the incom pleteness o f the curriculum  p attern  herein sketched* ' Time was too short to permit a more d e ta ile d  curriculum, p la n , and in tim ate contact w itli each R elo catio n  Center would be nec­essary to  insure the p r a c t ic a b i l i t y  of the recommendations in  each instance# But i f  th is  document is  found to be u se fu l as a study guide fo r  tJae f a c u lt ie s  of tJie R elo catio n  C en ters, and



i f  i t  opens tlio curriculum  problems fo r  d iscu ssio n  i t  w i l l  have made some co n trib u tio n  to the war omorgency and tho peace th a t  fo llo w s •

The members of tlio c la s s  in  Curriculum  DovclopmentE a rl Armstrong J*  Robert A d d ico tt Tholnia Baxter Joseph Bocson Howard E , Burns Paulino Campbell Bernice Chase W inifred Coomb A rd is Gr, Egan George C . F o liz  Piiiloma Goldsworthy Paul R. Hanna G a b rie l Hausladon C a r lis le  Kramer Id a Kumlo Carolyn A • Lewis Loland R. Long Joiin Morton Dorothy Me Clay Gus Robertson Grace Rowe Eloanor Smitii Yernon E , Trimblo BlancJao H* Wonnor



P R O L O G U E ：The day wg Ccidig wg stood bowildorod By tJie rawnoss of tJio camp,Tlie dusty road, the common moss,Tar-papored Y\ralls and rough., now boards,Our fr ie n d s  wero stra n g e rs ,And tlao man across tlie road, a fo re ig n e r  from another world*You l e f t  S e a tt le  and tJio shipyards on tliG SouM ;He carao fr o m -fe r t ile  f ie ld s  bosido the Sacramento, wiioro h is  sons, wet w ith sw eat, Had grown p o ta to e s , poas and corn; .My lioinc iiad boen above my l i t t l G  tGa shop wh〇ro SanFran cisco  neighbors cam。 to buy t iio ir  toa and r i c o .
エ did n ?t know you and turned away•Each stood and gazed boforo iiim,And then walked in  and shut h is door.Tliat was the day v/g came.Today wg l iv o  togotiior hero a new l i f e  Returning to  tlioso olomontal ways .V/nicii xaade man know h is  nci-giibor and h is  needs.Dust r is e s  from our plodding^5.n tiic v/ind.I t  is tile dust of a new la n d , rGclaimod by co脆on o ffo r tSomotlraos i t  b lin d s our e y e s ;
Mg sgo tJirougii te a r s  tn 〇 sun-hot rocks boforo us and the  

d ry , ligJat-burnish od l i i l l s •But we know beyond tiaom r* iso s 〇■ symbol o f tomorrow,Tho q u iet m ajesty of mountain peaksWiioso summits catcii tho  promise of tiio dawn*My work today i s  more than food and clotJaing fo r  my sons I t  i s  food and clo th es fo r  y o a rs , and le a r n in g , to o ,
エt  i s  fr io n d ly  n c ig n b o rlin e s s .I t  is  community l i v i n g .Your son?s problems arc ray problems, to o .Your dau gh ter's te a rs f a l l  on botn our b r e a s ts .For tho days y/g knov/ whon froodom bound us in  by tiio r ig h t  to f ig h t  fo r  our own s o lf is l i  onds Have lo s t  thcuiSGlvGS in  tho m i l  th a t  binds us to one comoion cause,Ono way of l i f e , democracy in  l i v i n g .



To the Youth o f the R elo catio n  Centers：

Humbly we o ffe r  here th is  p lan  fo r  you, A frame in  which to sot The l iv in g  co lo rs, o f the go als you knew Before we met.
Our plan is  but a b lu e -p r in t v/hich v/q choso To mark your way;You’ l l  ”make tho desort blossom as the ro se; n YouI-l l  mould tho c la y .
We only hope the mo ans ■ may ho re bo born, F ra g ile  as they may bo ,For fo^ks to work together on th at morn When a l l  tho World i s  f r e e .
We bolievo when guns are s t i 丄；od, and pianos la y  low Tho ty r a n t1s r u le ,A federated, world w i l l 10 arn 七0 know Our Common Sch o o l.
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DE5CWPTI0h Of A REtOCATION CLMTERYou who have never seen a Japanese R elo catio n  Center, and you who' are now seeing one fo r  the f i r s 七 time are a l i t t l e  p u zzle d . You know th in gs are to be s七range, bxrb what are you to expect? U n til  you begin to see how the community is  planned, im t i l  you begin  to know the people who are l iv in g  h ere ,  and un七i l  you b e g ir i七o know the adm inistrator's and t h e ir  ta s k s , you w i l l  be b e w i ld e r e d S in c e  a l l  must help one another in  these new communities, one o f  us who has had a chance to become fa m ilia r  w ith a cen ter w i l l  try  to t e l l  you what i t  is  l i k e •When a person f i r s t  a r r iv e s , he is  met by the army guarも  who p ro te cts  the R elo catio n  Center* One must have a properly au七]lo rized  pass to b© admitted to or leave the co n fin es o f the ce n te r . The army is  a sorb o f  b u ffe r  between the world at large and l i f e  in  the c e n te r • エt  mairrfcains a guard around the boundaries o f tiie camp, but otherwise i t  only s l ig h t ly  a f fe c t s  the l i f e  o f  the people in  the R elo catio n  Center.W ithin the cen ter the War R elo catio n  A uthority  has the responsiibi 1 i t y  fo r  the smooth fu n ctio n in g  o f a l l  phases of community l i f e  •The f i r s t  七hing one sees as he approaches the R elo catio n  Center w in . be squat rows o f array barracks s七ro tch in g  in  endless rows, and looking lik e  toy houses th a t some one fo rg o t and l e f t  out a l l  n ig h t . By w alking down wide la n e s , and observing c lo s e ly  one d isco vers there is  a scheme to the arrangement o f the b arrack s• Each b lo ck  c o n sists  o f 14 resid en t barracks# These are made to the standard airoy measurements, 24 fe e t  wide and 96 fe e t  lon g, and have been p a rtitio n e d  in to  f iv e  or s ix  large  rooms• Each room i  s the home o f one fa m ily , un less the fam ily  happens to be large enough to require two rooms• Each fam ily can divide the space or arrange the furnit\ire in  any way they l i k e ,  fo r  th is  is  t h e ir  home fo r  the time th at they must l iv e  in  the Re 1 oca七ion C en ter.These 14 barracks or apartment houses are arranged in  two rows v/itli an a lle y  between# In  the a lle y  are 七he community showers, community la v a to r ie s , and community laundry f a c i l i t i e sI  - 1



There is  no running water in  any o f the homes. This is  only one o f the evidences o f a re a l need fo r  everyone being cooperative and community-minded in  a R elo catio n  Cen七er«At the end o f each b lo ck  there i s  a b u ild in g  twice the size  o f the o th e rs# I t  is  the common d in in g room or mess, h a l l ,  Over 250 people 〇at he re three tim es a day. He re is  another p ia c〇 th a t  needs community s p ir it *Behind the mess h a l l  is  a re cre a tio n  h a l l ,  buiTt ju s七 lik e  the apartment b arrack s, bu七 without p a r t it io n s ， I t  is  used fo r  dances, c la s s e s  in  a l l  kinds o f hobbies and c r a f t s , lib r a ry  space, nursery sch o o ls , or cooperative s to r e s . Some o f these b u ild in g s  may be used fo r  classrooms fo r  七he reg u lar sch o o l. although most of the cen ters p lan to  have separate school b u ild in g s « A l l  the schools w i l l  probably make use of the re c re a tio n  h a l ls  in  many ways during the y e a r .A l l  around the blo^k is  a wide s t r e e t , but 七here are few cars d r iv in g  up and down* None o f the Japanese-Americans • are allowed to  have cars o f th e ir  own, and the only automobiles you w il l  see "belong to  the ad m in istrative  s t a f f ,  or are used to  carry on 七he "business of the R elo catio n  Cen ter. The space around the blocks is  r e a lly  a fir e b r e a k . I t  is  200 fe e t  wide, and nothing th a t might help a f i r e  jm p  from one block to  another Is  allowed to remain in  th is  space. Notice 七00, how fa r  apar七 the barracks are t There aie a c tu a lly  40 fe e tbetween each one, and 七h is  makes lo ts  o f space fo r  gardensand fo r  fam ily  groups to r e la x  or play to g e th e r，No m atter in  which d ir e c tio n  one goes, by fo llo w in g  th? f i r e  ba?eak fo r  three b lo c k s , one w i l l  arrive  at a space twice as wide as the ordinary s t r e e t , This too was planned to prevent the spread o f f i r e ,  but everyone in  the ceri七er has some other use fo r  i t ， Here are two teams p la y in g  ’ o ft  b a l l • Over 七 he re is  a hard ba3_l diamond where a f u l ly  equipped umpire is  being censored by the crowd• Over yonder is  a p it  fo r  Sumo or Japanese w restlin g* Farther down one w i l l  fin d  a raised  stag© fov speak©rs and perform ances. Soon teachers may be o rgan isin g  c la s s e s  in  p h y sica l education on these^ double f ir e  breaks# since they are the r ig h t dimensions fo r fo o t b a ll  g r id ir o n s ,Sooner or la te r  some o n e iw ill mention a ^warcV1» I f • one remembers th a t a ward is  enclosed by one of* these oversized f i r e  breaks, and th at i t  Includes nine blocks o f 14 bui3.dings,a mess h a l l ,  and a re cre a tio n  h a l l ,  one w i l l  have 汪 p rettygood idea o f what a ward is# Tho fa m ilie s  in  eacli ward e le c 七 th e ir  own leaders to  roprosont them on the governing c o u n c il, and "to perform 七}le necessary tasks about the community•The f ir e  breaks are roads vtiich load to tho various coramimity f a c i l i t i e s  and e n te r p r is e s . One leads 七o 七he
I 2



h o s p ita l which o ffe r s  i t s  se rv ice s as a c l i n i c  and cares fo r a l l  i l 1nesses and a c c id e n ts . Other w ell trav eled  roads lead to the f i r e  s ta tio n s  w ith th e ir  noisy red tr u c k s . There is  a motor pool where a l l  the trueks and cars are stored when not in  use, and where they are serviced and rep aired . The system fo r  supplying and d is tr ib u t in g  wator Is  most important even though i t  may be a l i t t l e  more remote from the v i l 1age•An adequate sewage d isp o sal p k ai七 i s  an equa"1ly  nocossary part o f the R elo catio n  Cen ter, At the edge, or even away from the center proper, i s  the farm , which is  the source of income fo r  most o f the R elo catio n  Centers, as wel'1 as 七h e ir  immediate source o f fre s h  vegetables fo r  tho t a b le s . The farm w il l  employ a great many o f 七110 Japanese-Am erican w orkers. F a cto rie s  o f  one kind or another arp a lso  being planned fo r each c c n to r , and when they are b u i l t  and in  operation they w i l l  a lso  employ many people•Except in  Japan i t s e l f  on© has seldom seen so many Japanese people at the same tim e, or a l l  in  one place r The strangeness th a t a member o f  the Caucasian s t a f f  fe e ls  the f i r s t  few times he m ingles with the re s i dents o f tho R elo catio n  Center is  shared by many o f tho Japanese-Americans who were the only people o f th o ir  race in  the towns from which 七]loy came •
The fou r main types o f Japanese people 七o "be found in  theR elo catio n  Centers may be c la s s i f ie d  according to th e ir  n a t iv it y  and education in  the fo llo w in g  way:

ェ SSEIThis group is  composed o f the Japanese born in  Japan who came to America before the Japanese •E xclu sio n  A c t , They are o ld . Tile^e are many more men than women. Many of them speak only the Japanese language. While i t  is  to  be ex­pected that a percentage o f th is  group w i l l  f e e l  an a lle g ia n c e  to th e ir  mother coun七r y , Japan， i t  must be remembered th a t many o f these Japan©se chose 七o leave the mother country 七0 gain  opportunities here •



Ĵ ne5e Rel

K ェ BEIThese are the American-born Japanese who have "been educated in  Jap an , I t  is  d i f f i c u l t  to  determine which cu ltu re  they fa v o r . I t  should be remembered th a t before the War advocates o f democracy were numeroi:s in  Japan and t h is  group, w l' 1 be devided in  a lle g ia n c e .
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This i s  tho la r g e s t  ^roup. I t  is  
made up o f Amor le a n -b o m  ch ild re n  
of tho Is s e i*  Thorofore, cill are 
c it iz e n s  o f the United S t a t e s .
The se wo ro a l l  educated in  Am erica, 
although many havo attended Japanese  
schools 5.n the United S t a t e s , This  
group ha.8 had I g s s  co n ta ct v/ith Orieri七al 
Japanese c u l七urG and g e n e ra lly  i s  con- 
siderod. as a group to bo l o y a l 七0 the ’ 
American way o f 1i f e .

SENSEIThe Sonsoi are 七he second generation born in  Am erica,They are the c h ild re n  o f tho Kiboi and N is o i, and grand- ch ild ro n  o f the Is s e i*  For the most part they are young. They havo had l i t t l e  co n tact w ith fo re ig n  cu ltu re  except that^ gained in  Japanoso schools in  th is  co u n try •
どm 二产 ~
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、 . . 卜 ^ nx: ， 的The presence o f so many teen age and twenty year o ld s , and the large proportion o f ejder^y people is  s t a r t l in g . I 七 makes one th in k  o f a convention o f grandparents and grand­c h ild r e n , Many q f 七he people who would now be middle aged returned to Japan a fte r  the p assing o f the Japanese SxcIn s ion A c t• The fo llo w in g  chart shows the age d is t r ib u 七ion o f the p o p u latio n , ,1940 A G L  A N D  COliPOWTiOM 1040J A P  ANEili， POPULATIONA R IZ O N A  C A L I F O R N I A  , O R e G O h 9WA5HIHGTON
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One wants 七o know a great deal more about these people; v/hat 七]ley did before they came, what they expec七 to  do in  the R elo catio n  Centers, and where they expect to go a fte r  the war is  oyer. Very 1 i t 七Tie of* th is  inform ation is  a v a ila b le  at the moment♦ Many o f the th in gs teachers and. ieaders want to know are asked by 七he Japanese-Am ericans th e m se lv e s .. Thase people are being faced w ith  many harsh r e a l i t i e s ,  .and have'^o make many hard d e c is io n s . One cannot help being moved by the fin e  way in  which most o f them are making the be st of a d i f f i c u l t  situ ation #  ,Besides knowing how the;camp lo o k s , and what the Japanese-Arne rican s are l i k e , ,  one needs to know  ̂how the ad m in istrative fu n ctio n s aro organ ized• Here is  a char七 • showing the d iv is io n s  o f r e s p o n s ib ility  and the lin e s  o f a u th o r ity . Follow ing i s  a b r ie f  d e scrip 七ion o f each of the e ig h t major d iv is io n s  o f the R e lo catio n  Center adm inistra­tio n *The re is  a p ro je c t d ire cto r  fo r  each camp appointed by the War R elo catio n  A u th o rity , He is  re sponsible f o r  a l l  \  fu n ctio n s w ithin  the camp• He is  served by one a s s is ta n t  p ro je c七 d ir e c to r  sirsl the heads of the fo llo w in g  e ig h t sub­d iv is io n s ： 、 '1 .  The, Community Service D iv is io n  i s  divided in to  four s e c tio n s; namely, community a c t i v i七ie s y w e lfa r e ,‘ edu cation , and h e a lth • There is  one d iv is io n  head,, as w ell as a head fo r  oach section ^
2 . The Comnmnity E n terp rise D iv is io n  is  d ir e c t ly  resp on sib le  fo r  the cooperative a c t iv i t ie s  such as the s to r e s , beauty p a r lo r s , barber shops, etc,*3 . The Public Works D iv is io n  has fru r  s o ctio n s—d e sign ? co n stru ctio n , highway, and ir r ig a t io n  and conservation*4 . The War Works D iv is io n  is  resp^nsib*, e fo r  the a g r i-  c u ltu r a l p roduction , m anufacturing, and processing and m arketing s e c tio n s . This d iv is io n  has charge o f the a c t iv i t ie s  wliich w i1 T, in  tim e, make the p ro je c ts  se lf-su p p o rtin g *5. The T ran sp ortation  and Supply D iv is io n  is  composed of mess management, motor p o o l, and v/are housing sect ions*



6* The Maintenance and Oj>era七ion D iv is io n  has charge of the garage and mairrfcaining the b u ild in g s  and grounds.7• The employment and Housing D iv is io n  d eals w ith the occupational coding and the p1 a cement in  occupations fo r  the tr a in in g  and r e -tr a in in g  o f the in d iv id u a l as w e ll as to promote group w e lfa r e . The f i r s t  assignment of1 quarters as w ell as the .necessary la t e r  adjustments in  housing are und.Gr the ju r is d ic t io n  of t h is  d iv is io n .8.. The A dm inistrative D iv is io n  touches d ir e c t ly  or in d ir e c t ly  the e n tire  l i f e  of the camp. A l l  a c t iv i t io s  connected w ith buying, s e l l in g , p ro cessin g , d is t r ib u t in g , a ru litin g , b udgeting, and p a y r o lls , whether i*t be fo r  tho mess h a l l ,  garage, fann, or sch o o l, are c e n tra liz e d  under t h is  d iv is io n .
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JaPanese R

Bdncr°ft LibrZy^

Perhaps a fte r  you tumble in to  bed a fte r  your' f i r s t  day at the R elo catio n  Center, your im pressions and thoughts w i l l  take a shape something lik e  t h i s ：

Army barracks mushrooming out o f desert w astelands- - ho七 dusty p la in s  developing over n igh t in to  c i t i e s  o f  Gigh•七, t en,  f i f t e e n  thou­sand p o p u la tio n .. .rough and raw pioneer communi-
七ie s  of a new ty p e• Thus we-view a War R elo catio nCenter. B arracks, mess h a l l s ,  f ir e b r e a k s .................More'b a rra ck s## *M〇27e mess h a l l s . .  *More fir6 b re a k s , • .P e o p le , people, people #PQ.nners, d e n t is t s , reto-i^ers# .. * • *Hot dusty s o il  to  be t i l l e d  in to  f e r t i l e  f i e l d s . . P o t a t o e s

g r a in , v e g e ta b le s . •••One hundred 七 houscind people to be f e d " .Our army too needs f o o d ,. * . •A3.1 the world wants f o o d ,, ,  • *Teeth to  be f i l l e d . • .Trucks to d r iv e . • .Machinery to  r o p a ir ..Babies to be b o r n ,. . .  .C h ild re n  to be educated........... L i fe
七o be m aintained ".M aintained in  a b arrack . One barrackd ivid ed  by p a r tit io n s  fo r  f iv e  fa m il ie s ..................Anotherfo r  s i x … • •This barrack set aside fo r a co o p e ra tiv e .*That one fo r  a. s c h o o l.• *Between two rows o f barracks a common showor and la v a to ry  b u ild in g  and a common 3.aundry. A l l  barracks served by these common ie sand a gen eral mess 113.11 sot aside as one b lo c k , #« .Nine b locks forming a ward, .Each ward supplied w ith anursory school^ gi ro cro atio n  h.o.11, and wcitcliGd ov^* by 9. warden and a. manager*,We fin d  fre e  people rogiiiientodin a fre e  country,,W e fin d  c it iz e n s  helpin g other c itiz e n s  and a lie n s  a lik e  to b u ild  the b e st l i f e  p o ssib le  under:-.- such circuimstances*
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PLACEMENT & LABOR RELATIONS a* O ccupational codingb . Employment ADMINISTRATIONa* Procurement b # Property co n tro lc . Personal recordsd . O ffic e  records e • Budge七 & finance f # F is c a l  accounting g .  Cost & au d it E . E xtern al p u b lic  r e la t io n s

のu

I

X
u

(D

PRODUCTIONA g r ic u ltu r a l productsa,b . Processing & marketingc .  M anufacturing d . War worksPUBLIC WORKSa . D esign b . Cons七：rue七ion c • Highwayd ,I r r i g a t i o n  & conservationCOMMUNITY SERVICE a # Community w elfareb . Housingc . Commimi 七y a c t iv i t ie sd . H ealth  e . Educationf - In te rn a l ；Dublie r e la tio n sTRANSPORTATION, COMMUNICATION，SUPPLYMess managementWarehousing c . Motor poo丄 MAINTENANCE OPERATIONa . Maintenance & rep a irb , Garagec ， P ain ters & plumbers# e t c »COMMUNITY ENTERPRISEa . Cooperativesb . Community planning

aPanes9 Re/0c...
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Development o f tho Aspects of tne Scope and Sequence: The pre­ceding se ctio n  of t i l ls  chapter was p rim a rily  concerned w ith tile manner in  which tn 〇 items of the scope and seq u en tia l themes could be se le cte d  and what they meant*The next stop in  development o f tho scope and sequence consists o f f i l l i n g  out the more d e ta ile d  aspects o f the c u r r i­culum - these being tho problems or a o t iv lt io s  suggested a t the square whore an itoin o f tho scope crosses a center o f in ­te r e s t  fo r  a , p a r t ic u la r  school grade• (Seo tho Scope and Se­quence C h a rt, preceding page) • The follov/ing pages i l lu s t r a t e  tho manner in  which a l l  the aspects fo r  grades エ ， V I I , and XI might be elaborated* This e lab o ratio n  is  not complete since " i t  i s  intended only as an i l lu s t r a t io n  of the process in v o lv e d .I l lu s t r a t io n  o f DeveloDment of A l l  Aspects Grade OneIn te g r a tiv e  Theme: Adaptation of our regu lato ry  arrangementsto iho co n tro l and d ir e c tio n  o f te c h n o lo g ic a l developmentS p e c if ic  Theme fo r  K in d ergarten , F ir s t  and S.econd grad es: L iv ­in g  in  Viie immediate environment• Center o f in te r e s t  fo r grade one: Home and fam ily  l i f e .Scope AspectsHow do th in gs th a t grow help us in  our school and neighborhood?Production How do tho tilin g s wg make help us inour school and neighborhood?V/hat must wg buy?E t c .
How can tho yard at school be made more u se fu l and b e a u tifu l?How can our room be made more u se fu l and P u b lic  Works b e a u tifu l?How can our lib r a r y  be made more u se fu l and b e a u tifu l?Etc*



I l lu s t r a t io n
Scope

Community S erv ice

T ran sp o rtatio n , Communication and Supply
Maintenance and Operation
Community E n terp rise
Placement and Labor R elatio n s
A dm inistration

o f Developmont o f A l l  AspectsGrade One (oontTd . )AspectsWhat can we do to p ro te ct h e a lth  at home and school?How can we care fo r  and keep clean  our homo and school?How do th e schools .help people?What games do wg p lay  at school?How could members o f the fa m ily  p lay and have a good tim o?How does working together make happi- ' noss in  th e  homo?Etc*How do members o f the fa m ily  cojmuni cato w ith ono another?How do tiiGy travG l *fco school and to work?E tc •How can we help each other a t th e mess h a ll?Who arc tho community helpers?How may I  help? Garbage? Sewage? Clean-ups? F ire  provontion?' P o lic e ?E t c .What does being a good neighbor mean? How do fa m ilie s  help each other?How do wg p ro te ct and conserve property in  the homo?E t c ,How can ェ help my fam ily?
Why do wg have ru le s  in  school and at home?

エV -  8



みPa «e/〇ĉ.flcd / ap的111u s tr a tio n  of Development of A l l  Aspocts Grade SevenIn te g r a tiv e  Thome: Adaptation o f our reg u lato ry  arrangements to tiie co n tro l and d ir e c tio n  of tccim o lo g ica丄 develop— ment.S p e c if ic  Thome fo r  S：ocondary g rades: Ixnpyov。モGpt of hu^ian ar. ' rangomonts to make B e tte r  uso of s c i e n t i f i c  technics#Center o f In te r e s t  fo r  tiie  Seventh Grad£ Jiuman invontion £〇 s a t is f y  noeds* The community -  a
Scopo Aspects

Production エn what ways has tiie community ]101ped man to provide h im self w ith tJio nccos- s i t io s  of l i f e ?
P u b lic  Works V/hat does tho community do to  make more a t t r a c t iv e  l iv in g  co n d itio n s fo r  i t s  people?
Comxiiunity S erv ice How does tJie community help people to b ottor care fo r  th o ir  h e a lth , th o ir  ro- cro a tio n a l noeds, and th o ir  d osiro  fo r  fr ie n d ly  human co n tacts?
T ran sp o rtatio n , Com­m unication and Supply How do methods of tran sp o rta tio n  and communication a f f e c t  cooperative l iv in g ?
Maintenance and OperationCommunityE n terp rise

What i s  tho r e s p o n s ib ility  of th e com­munity fo r  i t s  ovm upkeep?How can community planning help to s a t is fy  the needs of the people?Placement and Labor R elatio n s What work o p p o rtu n ities does the com­munity provide fo r  c iii丄dren in  the seventh grade?
A dm inistration How does the community organize i t s e l f  to p ro te ct l i f e ,  p ro p erty , and n atu ral rosources?

IV  - 9



panこ，I l lu s t r a t io n  of Dovolopmont of A l l  Aspects Grade ElevenIn te g r a tiv e  TiiGinc: Adaptation of our regu lato ry  arrangGciGiits ------ to tho co n tro l and d ir e c tio n  of to ch n o lo g ica l dovolopmont.S p e c if ic  Theme fo r  Secondary Grades: Improvomont of human a r ­rangements to  make b e tte r  use of s c i e n t i f i c  tech n ics*Center of IrrberGSt fo r  ElcvGrrfcJi Grade: Continuous improvement of l iv in g  w ithin  tho community and the re g io n .
Scope

Production
P u b lic  V/orks

AspectsWiaat changes in  production arc d e sira b le  in  our coromunity and region in  order to make b etto r use o f tho advantages of te ch n o lo g ica l development?V/hat conservation p ro jo cts  would bono- f i t  our community and region?What exten sion  o f ro crcation al^ op por- CoMn.uni'ty Sorvico tunitiiGS is  d csira b lo  and p o ssib le  inour community and region?
T ran sp o rtatio n , Communication and Supply How may tiie community take advantage of improved tran sp o rta tio n  and co脈  u n ica­tio n  to make b e tto r  l iv in g  con dition s fo r  i t s  people?Maintenance and What cooperative e f fo r t s  w i l l  best main-Operation ta in  the p h y sic a l and n ech an ical propor-t io s  o f our community and region?What planning is  nocossary fo r  the im- Co皿 u n ity  E n terp rise  provoment of our community and region?
Placomont and Labor R elatio n sA dm in istration

V/hat occupational o p p o rtu n ities aro therein  our community and region?• -How may wo, through our lo c a l  govornnont, provido personal and economic s e cu rity  fo r  c it iz e n s  o f th is  comniunity and re ­gion? IV  - 1 0



JaPa Re'〇cauSanC yp、Developing Source U n its  fo r  General Education: The task of f i l l i n g  in  tJio squares of th e  scope and sequence does not complete tiie development o f th e curriculum  design fo r general education* Another very important p art of the making of the curriculum  is  the b u ild in g  o f source u n it s . The follov/ing i l lu s t r a t e s  one suggested method*A source u n it  is  a c o lle c t io n  of suggested a c t i v i t i o s , in te rv ie w s, ex cu rsio n s , group and in d iv id u a l p r o je c ts , draw­in gs , ev alu atio n  techniques and referen ce m a te ria ls  fo r  p u p ils  and teachers* I t  is  prepared by a group of toachers to bo used by the teacher when planning a teach in g unit in  coopora- t io n  w ith tJao pupils# A l l  the m a te ria l in  a source u n it can­not p o ssib ly  be used in  any one teach in g u n it , but i t  gives the teacher an opportunity to chooso what is  best suited  to . the p a r t ic u la r  needs o f h is  group. A number of teach in g u n its  may be drawn from one source u n it .The fo llo w in g  o u tlin e  o f a source u n it may bo taken as su g ge stiv e :]!♦ Statement o f the u n it or to p ica* S ig n ific a n c e  of tiio u n it  in  terras of our c u ltu r e •b . C o n trib u tio n  of tho u n it to the education al and s o c ia l  philosophy o f the school*c . P lace of the u n it in  th e c o n tin u ity  of le a rn in g  in  the s c h o o ls  program.I I .  P u p il problemsa« Problems which the teacher a n tic ip a te s ,b . A n a ly sis  of su b je ct m atter in v o lv ed .
エI I .  Desired outcomes

4a , A l i s t  o f d e sira b le  changes in p u p il b eh avior, a t t i ­tu d es, a p p re cia tio n s , work h a b its , and study s k i l l s .b . A l i s t  of desired understandings.
I V . Suggested a c t i v i t i e s  - -  Tiaose should be organized in  the most u se fu l way possible#a . T y p e s:# E xcu rsio n s , in te rv ie w s, making diagram s, c h a r ts , p o s te r s , c re a tiv e  exp ressio n , experimenta­t io n , study and review , 'd iscu ssio n  and p丄aim ing, co n stru ctio n , d ram atics, etc*
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Ja

P〇rsDevelopment of tho Aspects of the Scope and Sequence: The pre«• ceding se ctio n  o f t h is  chapter was p rim a rily  concorned^with the manner in  which tho itGms of the scope arid seq u en tia l themes could be se le cte d  and what they meant♦Tho next stop in  development of tiie scope and sequence consists o f f i l l i n g  out the more d e ta ile d  aspects o f the c u r r i­culum - these being tho problems or a c t iv i t ie s  suggested a t the square wiiore an item o f tho scope crosses a center of in ­te r e s t  fo r  a 'p a r t ic u la r  school grade# (Seo tho S c o p p a n d S G - quonco C h a rt, preceding page) • The follov/ing pages i l lu s t r a t e  tho manner in  which a l l  the aspects fo r  grades I ,  V I I ,  and XI might be e la b o ra te d . This e la b o ra tio n  is  not complete since i t  i s  intended only as an i l lu s t r a t io n  of tile process in v o lv e d •
I l lu s t r a t io n  of Development of A l l  Aspects Grade One

エrTtegrative Theme: Adaptation of our regu lato ry  arrangementsto tho co n tro l and d ir e c tio n  o f to c h n o lo g ic a l development./S p e c if ic  Theme fo r  K in d ergarten , F ir s t  and Second grades: L iv ­in g  In  ^Jie immediate environment. Center o f in te r e s t  fo r  grade one: Homo and fam i丄y l i f e *Scope AspectsHow do th in gs th a t  grow holp us in  our school and neighborhood?Production How do tho th in gs we make help us inour school and neighborhood?What must wg buy?'E tc .How can the yard at school be made more u se fu l and b e a u tifu l?How can our room be made more u se fu l and P u b lic  Works b e a u tifu l?How can our lib r a r y  bo made more u se fu l and b e a u tifu l?E t c .
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I l lu s t r a t io n
Scope

Community Se rv ice

T ran sp o rtatio n , Communication and Supply
Maintenance and Operation
Community E n terp rise
Placement and Labor R e la tio n s
A dm inistration

o f Development of A l l  AspectsGrade One (co n t7d#)AspectsWhat can wo do to p ro te ct h e a lth  at home and school?How can we care fo r  and keep clean  our home and school?How do th e schools help people?What games do wg p lay  at school?How could members o f the fa m ily  p lay  and have a good tim e?How does working together make happi- ' ness in  tho homo?E t c .How do members o f the fa m ily  communi- cato w ith one another?How do thoy tra v o l to  school and to work?E t c .How can we hoIp each other a t th e mess h a ll?Who arc the community helpers?How may I  help? Garbage? Sev/ago? Clean-ups? F ire  pro volition?' P o lic e ?E t c .What does being a good neighbor mean? How do fa m ilie s  help each other?How do wg p ro te ct and conserve property in  the homo?E t c .How can ェ Jielp my fam ily?
V/hy do wo have ru le s  in  sc ho o 丄 and at iiome?
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ェllu s tr c ttio n  of Dovelopment o f A l l  Aspects Grade Sevon
Jip̂ese

Ba
心ぬv

Inte旦 r a tiv e  Tiicme: Adaptation of our reg u la to ry  arrangomonts to the co n tro l and d ir e c tio n  of to ch n o lo gica l develop­ment.S p e c if ic  Thome fo r  Secondary G ra d e s: Improvomont of human a r ­rangements to make b e tte r  uso of s c i e n t i f i c  te c h n ic s .Center o f In te r e s t  fo r  tiic) Sevonth Grade: The community -  a Jiuman InvorrcTon io s a t is fy  needs*
Scope

Production
P u b lic  Works

Aspects
エn what ways has the coxnniunity holped man tc； provide iiirasclf w ith tho n ccos- s i t io s  o f l i f e ?V/hat docs tho community do to  make more a t t r a c t iv e  l iv in g  co n d itio n s fo r  i t s  people?How does tJio community help people to b e tte r  care fo r  th e ir  h e a lth , th o ir  ro - Goinmunity Se rv ice  c re a tio n a l noeds, and th o ir  dosiro  fo rfr ie n d ly  human co n tacts?T ran sp ortation , Com- How do methods of tran sp o rta tio n  and m unication and SuDply communication a f f e c t  cooperative l iv in g ?

Maintenance and OperationCommunityE n terp rise
V/hat is  tho r e s p o n s ib ility  of th e com­munity fo r  i t s  own upkoop?How can community planning help to s a t is fy  the needs of tiie people?Placement and Labor R elatio n s

A dm inistration
What work o p p o rtu n ities does the com­munity provide fo r  ch ild ren  in  the seventh grade?How does tho community organize i t s e l f  to p ro te ct l i f e ,  p rop erty , and n atu ral resources?
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J^ r ,9se „ .
^ 〇ft〇cu>I l lu s t r a t io n  of DovolopniGnt of  A l l  Aspects Grade Eleven

エnte«£?a tiv e  Themc: Adaptation of our reg u lato ry  arrangomonts ' to the co n tro l and d ir e c tio n  of to ch n o lo g ica l dovolopmont#S p e c if ic  Theme fo r  Secondary G r a d e s : エmpぞov。〒e 〒 t o f l iu jp n  a r -  rangoments to  make b e tte r  use of s c i e n t i f i c  to c h n ic s .Center of In te r e s t  fo r  E lcvontii Grade: Continuous improvement of l iv in g  w ith in  the community and the re g io n .
Scopg Aspects

Production What changes in  production arc d o sirab lo  in  our comciunity and region in  ordor to make b etto r uso o f tho advantages of te ch n o lo g ic a l development?
P u b lic  Works
Community Service

What conservation p ro je c ts  would bone， f i t  our community and region?What exten sion  of ro cro a tio n a l oppor­t u n it ie s  is  d e sira b le  and p o ssib le  in  our community and region?
T ran sp o rtatio n , Communication and Supply- How may the community take advantage of improved tran sp o rta tio n  and communica­tio n  to make b e tto r  l iv in g  con dition s fo r  i t s  people?
Maintenance and Operation
Comnninity E n terp rise

What cooperative e f fo r t s  w i l l  best main­ta in  the p h y sic a l and m echanical propor- t io s  of our community and region?Wiia七 planning is  necessary fo r  tJio im­provement of our community and region?
Placomcnt and Labor R elatio n sA dm in istration

What occupational o p p o rtu n ities aro thorein  our community and region?
一 *How may wo, through our local govGrrnaont, provide Dorsonal and economic security for citizens o f this community ana re­

gion?

P̂ers
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Developing Source U n its  fo r  General Education: The task of f i l l i n g  in  th e  squares of th e  scope and sequence does not complete the development of th e  curriculum  design fo r  general ed u catio n . Another very important p art of the making of the curriculum  is  the b u ild in g  o f source u n it s . The fo llo w in g i l lu s t r a t e s  one suggested method*A source u n it  i s  a c o lle c t io n  o f suggested a c t i v i t i o s , in te rv ie w s, e x cu rsio n s , group and in d iv id u a l p r o je c ts , draw­in g s , ev alu atio n  techniques and referen ce m a te ria ls  fo r  p u p ils  and to a ch e rs . I t  is  prepared by a group of toachors to bo used by tjtio toacher when planning a teach in g u nit in  coopera­tio n  w ith tho p u p ils*  A l l  the m ateria l in  a source u n it can~ not p o ssib ly  be used in  any one toachin g u n it , but i t  gives the teacher an opportunity to chooso what is  b est suited  to tho p a r t ic u la r  needs o f h is  group. A number of toachin g u n its  may be drawn from one source u n it .The fo llo w in g  o u tlin e  o f a source u n it may bo taken as su g gestiv e :I • Statement o f the u n it or to p ica .  S ig n ific a n c e  of the u n it  in  terms of our culture# b # C o n trib u tio n  of the u n it to the education al and s o c ia l  philosophy o f the sch o o l,c .  P lace of tiie u n it in  tiio  c o n tin u ity  o f lea rn in g  in  the school?s program.I I .  P u p il problemsa . Problems which the teacher a n tic ip a te s ,b . A n a ly sis  of su b je ct m atter in v o lv ed •I I I ,  Desired outcomesa . A l i s t  o f d e sira b le  changes in  p u p il beh avior9 a t t i ­tu d es, a p p re c ia tio n s , work h a b its , and study s k i l l s .b . A l i s t  of desired understandings.
I V . Suggested a c t i v i t i e s  - -  Tiaose should be organized in  the most u se fu l way p o s s ib le ta .  Types： " E xcu rsio n s, in te rv ie w s, making diagram s, c h a r ts , p o s te r s , c re a tiv e  exp ressio n , experimenta­t io n , study and review ,^ d iscu ssio n  and p lan n in g , co n stru ctio n , d ram atics, etc*



JaPd〇!se ̂ /〇C3r

b # P arts o f a u n it
1 . In tro d u cto ry  a c t i v i t i e s  — current happenings,• an e x h ib it , a movie —2 . A s s im ila tin g  a c t i v i t i e s  — -co n stru ctio n  a c t i v i ­t i e s ,  c re a tiv e  exp erien ces, e x cu rsio n s-- 
5 , Culm inating a c t i v i t i e s  — them es, o r ig in a l p la y s , pageants, assembly programs —V. E valu atio n  - -  This should bo done in terms of p u p il pur­poses and needs.a% An annotated l i s t  o f coxamorcial t e s t s  w hich th eteacher w i l l  f in d  h e lp fu l in  a p p ra isin g  tho progress o f her p u p ils .b* An explan ation  o f techniques so th a t the toaoher may make her own t e s t s  in  terms of tho problems and o b jo ctiv e s  of a p a r t ic u la r  group — o .g *  observat­ions of behavior.7I# M a te ria ls  •a . A l i s t  of referenoo m a te r ia ls , v is u a l a id s , appro­p ria te  equipment —

b . Suggestions as to how and when "to use tiiesem a te ria lsc .  A b ib lio grap h y fo r  tho teacherd . A b ib lio grap h y fo r  the p up il
氺 氺 氺 氺 氺 氺 氺Source u n its  roquiro constant r e v is io n . Teachers should keep notes on the e ffe c tiv e n e s s  o f vario u s a c t iv L t io s  and m a te ria ls  whon they toach a unit# P e r io d ic a l ly ^ t o a c h o r  or group o f toachors should bo given the r e s p o n s ib ility  of re­v is in g  tho source u n its  bein g used in  tho^school in  csrder to elim in ate  u s e le s s  acti^vltos and m a te r ia ls , add new a c t i v i t i e s  and m a te r ia ls , and to modify p arts of tho u n it which have causecl d i f f i c u l t y  in  use*Developing a Teaching. U n it fo r  General Education: When the tecicJaer is  givon a c la s s  of p u p fls  she then I s  ready to plan w ith  thorn a teaching u n it . F ir s t  she analyzes the in to r e s ts  of the p u p ils ; she l is t e n s  to com rcrsations ana observes a c t iv it iG S  *to fu rttier her knowlodgo o f tb o ir  c a p a c it ie s . She may then proceed to decide what coionion group purpose oan be stim ulated in  tho d ir e c t io n  o f *problGnis suggested in  the source u n its  prepared fo r  Jior grade I gvgI# She may introduce a v a r ie ty  of s tim u li such as those l is t e d  in  coluxan one of W rightstone?s c h a rt, fo llo w in g  in  th is  s e c t io n , in  order to  r e la te  the p u p ils ? in to r o s ts  to tho o b je c tiv e s  she iias in  mind.As tho p u p ils  seo tho la r g e r  iiap lio atio n s o f th o ir  pur-^ poses thoy w i l l  help tho teach er by fo r n u la tin g . a c t i v i t i e s ,

selectin g n a to ria ls and methods, and organizing tentative
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committees as l is t e d  in  column two o f V/rightstone«s ch a rt.The next step  in  th e  teach in g u n it i s  the matter of a s s im ila t in g  the m a te ria l tiirough in v e s tig a tio n  and c o lle c t io n  of d a ta . Column three o f W rightstone^s chart gives a v a r ie ty  o f procedures fo r  such research a c t iv it y *Column four g iv es suggestions fo r  the intregration andco rre la tio n , o f data through the use o f su b je ct m atter, con­te n t and s k i l l s ,  A v a rie ty  of experiences fo r  proposed c u l­m inating a c t i v i t i e s  are given in  column f i v e .  The evalu atio n  o f outcomes is  stated  in  terms of how w ell the u n it has met the purposes, in terests .', and needs of ch ild ren  and youth par­t ic ip a t in g  in  the exp erien ces.
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J. W. HmiGHTSTONE»S CHART
(in Lee, J. Ii/furray and Lee, Dorris. The Child and His Curriculum• New York： Appleton-Century Co., 194-0• P* 2〇4»

BHINCXPAL PROCEDURES IN THE DEVELOPMENT OF A UNIT OF WORK OR PRQtjfECT

Stimulation or 
Identification 
of Interests .,

Formulation of Aims,
Activities and
Methods

Investi^a/oion 
and Collection 

of Sata
Integration or 
Correlation of 

Data
Culmination

of
Activities

Evaluation of 
Outcome

Classroom and social environ­
ment stimuli 
which are iden­
tified and 
chosen for 
group enterprise 
Sources of stim­
uli include:
1 .  Books
2. Conversation
3. Discussion
4. Excursions
5. Exhibits
6. Magazines
7. Movies
8. Newspapers
9. Pictures
10. Stories
1 1 .  Tal&s
12. Trips, etc.

Pupil-teacher plan­ning by suggesting:
1 .  Problems
2. Questions
and formulating:
3. Aims
J+. Activities 
5-. Materials 
6. Methods
and organizing 
tentative:
7. Committees
8. Reports, etc.

Obtaining facts from such
sources as:
1r Interviews
2. Lectures
3. Library 

(Home-school)
a. Bulletins, 

Reports , 
etc.

b. Encyclo­
pedia

4.. Magazines
5. Maps, 

Globes, etc
6. Movies
7. Museums
8. Newspapers
9. Pictures
10. Radio
11. References
12. Slides
13. Stores, 

factories, 
etc.

Unitary acquisition and organisation
of data usually- 
organized in sub­
jects like:
1 .  Arithmetic
2. Dramatization
3. Fine Arts 
4， Health -

Physical ed.
5. Industrial 

Arts
6. Language

a. Oral
b. Written

7. Music 
S. Reading 
9. Science
10. Social studies

a. History
b. Geograply

Sharing find­ings and gen­
eralizations 
thorough cre- 
ative ex­
pression:
1* Assembly 

programs
2. Creative 

stories 
and poems

3. Dramatizration
a. Plays
b. Pageants 

4.. Drawings and
paintings
a. Murals
b. Portfolios 

5* Notebooks
6. Reports

a. Group
b. Individual

7. Scrap-books
8. Stories
9. Talks

1 , Intellectual factors:
a. Recall and recog­

nition of facts 
and skills in , 
reading, arith­
metic, language, 
science, music, art 
etc,

b. Abilities and 
skills in obtain­
ing, organizing, 
interpreting, and 
applying facts 
for the solution 
of problems

2. CiyTiainic factors： 
Attitudes, motives 9 
opinions, appre- 
ciations, personal 
and social ad.just- 
ment, etc.

3. Performance f actois : 
Behavior, conduct, 
or performance in 
personal-social 
qualities, such as 
initiative, criti- 
cism,r€feSp〇nsitfility,
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JaPanese Rfc;0c.,,
Bancr〇ft Lib°r̂Pap6ri

concept or a connu mTY schoolTlic Vfer R o lo catio n  AutJaority has tlio r e s p o n s ib ility  for^ on sblin g tliosG J 0.pa.nGSo—AniGric8.ns to rotiurn to  normal cojilqiu.i i i — tid s  a fte r  tliG war i s  over* Tiioroforo, tiio loaders 0111piiasizo tiio need, fo r  education in  ways of liv in g ^ to g o tiio r , and fo r  v o ca tio n a l tr a in in g  which w i l l  givo tho in d iv id u a ls  a b e tte r  chancG to  bo oconoriiically indopondont • For tlioso roasons tho V/ostorn Rogional O ffic e  of tiio W. R. A . has rep eated ly  stated  th at tlio scJaools to be csta b lis iio d  in  tho R elocation  Centers are to bo !,Coimnunity SchoolsB r i e f l y ,  a community s c h o o l is  ono w hicii b ases i t s  c u r r i -  culum on tiio l i f e  of tiic} community in  w iiicn i t  is  lo c a t e d . I t
bocomos an institution of sorvico in community dovclopmont as 
well as an institution for developing tiio individual, Tiio 
community school is an instrument to bo used deliberately by 
tJic cojumunity in attaclcing its own probloras# It also lias a
double effect upon tiie life? of1 tho ciiildron and youth sinco(a) i t  con trib utes to an improved sot of onvironnontal con­d it io n s  tJiroagii which they w i l l  bo bottor nurtured, and (b) as tiioy p a r tic ip a te  in  tiio a tta c k  on comniunity probloms tiirough the sch o o l, they fu rth e r  tJio ir  own best dovclopmont.An i l lu s t r a t io n  of t i i is  community school concept may help a t th is  p o in t , A f i r o  hazard e x is ts  in  each R elo catio n  Cen ter, Tho b u ild in g s aro h ig n ly  inflamraablo since they arc fo r  tho most part made of unsGasonod wood and ta r  p a p e r .. Furtiior , each apartraent is  lioatod by a v/ood and coal burning s to v e . Ina d d itio n , water is  not a v a ila b le  in  abundance, f i r o  f ig h t in goquipniGiit is  l im ite d , and tJaoro arc a t  tiio moment fow people wlio know modorn f ir o  f ig h t in g  motiiods, TJius tiio community is  co n sta n tly  faced w itn  tno th ro at of serio u s f i r e .How can tiio problem bo attacked? P rim a rily  through educa­t in g  tJic c it iz e n s  to rocognizo tno dangers and talco tiio nocos- sary precautions* Tiic school is  p o ss ib ly  the ono in s t it u t io n  wiiicli could present tho fa c t s  to  a l l  tho pooplo# TJioroforo i t  seems roasonablo to oxpoct th a t the conimunity would  ̂co n scio u sly  p lace upon tiio sciiool title r e s p o n s ib ility  fo r  a s s is t in g  in  th isDi*oblciia?s so lu tio n  • エ n t M s  way tiio community’ can bo assuredth a t i t s  c it iz e n s  v i i l l  s tr iv e  to prevent f i r e s ,  figirb f i r e s ,
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ぐ も 、adrainistcr f i r s t  a id , and meet tiao otlior d i f f i c u l t i e s  ro lato dto tho s it u a t io n • A community school is  ono wiiicii \yould.ac-  Copt t h i s ,  or any s im ila r  challenge th a t tlic comoiunity mightfa c e . As tiic conmunity uses i t s  schools in  tJic so lu tio n  of problems i t  a c tu a lly  improves tn 〇 onvironmont in  v/iiich i t s  c it iz e n s  l i v o #THo coMiiunity school a lso  takes in to  account i t s  respon­s i b i l i t y  fo r  tho education of tJiG ch ild re n  and youth. There is  a great deal of opportunity in  t h is  typo of school program fo r  dovoloping h a b its  of s c io n t i f ic  thought and democratic procedures, sinco tho ciiildron  and youth must dofino th e ir  pur­poses , help plan a course o f a c tio n  to ach io v。 th o ir  purposes, help carry  out the p la n , and then evaluate tho r e s u lt s . While tiiG p u p ils  arc going through th is  process of making the com- raunity a better^ p laco  in  whicii to  l i v e ,  they aro reading to got in form ation , w ritin g  bocause they noed to keep rocords or bocauso they need help from other p eop le, and speaking c le a r ly  bocausc they aro p a r t ic ip a t in g  in  group d is c u s s io n s • A r ith -  m o tic , s p o ilin g , h is to r y , s c io n c e -- a l l  become needed to o ls  for planning and carryin g  out tiia purposes of tiio group •V/jion tlio loarnor tnus v ig o ro u sly  p a r tic ip a te s  w ith a group of people in  a p lan  of a c tio n  wliich has goals la rg e r  than Jiis  own, ho w i l l  fin d  him self stim ulated kocn ly by h is  sharper in ­s ig h t in to  jncanings and r o la t io n s ii ip s . Ho may express th is  in ­s ig h t in  soiiio o f tiio many forms o f c re a tiv e  a c t iv i t y  which hayo tiio ir  p lace in  tho school program, or iio may sim ply express h is  doepor understandings in  the way in  v«tiicia he l iv e s  as a member of tho comraunity, A school wliich accepts such o b lig a tio n s  as those from tho coMiiunity and which dovolops i t s  curriculum  tiirougJi tho so lu tio n  of those problems, may assure i t s  p u p ils  th a t they w il l  have a superior ed u cation .Tiic reduction of a f  iro  hazard is  only one example of th is  kind of commanity service  wJiich tho school migiit render.In  iio a lth , m orale, communication, a g r ic u ltu r a l  p roduction , and othor community a c t i v i t i e s ,  tlioro aro problems e q u a lly  import­ant v/hich have to  bo so lv e d . In  a m ultitude of v/ays tho school and tho community can work togeth er fo r  tlio b e n e fit  o f both .Tlioro a r o , iiov/cvor, some a c t iv i t ie s  carried  on by tho community v/liich aro too complex to become p ro je c ts  in  which ch ild re n  and youth could e a s i ly  p a r t ic ip a t o . S im ila r ly  thoro aro some a c t i v i t i e s , p a r t ic ip a tio n  in  v/hich would not add g re a t­ly  to  tho oducation of' tJio ciiild ron  and youth. N o vcrtlio lo ss, an undorstanding of a l l  tho a c t i v i t i e s  of the community is  es­s e n t ia l  fo r  tho dovolopmcnt o f tho best typo of c itizon# When i t  does not soom ad visab le  fo r  tiio ch ild ren  and youtJti to take p art a c t iv e ly  in  some phase o f community l i f e ,  arrangomonts can u su a lly  bo made fo r  thorn to  obsorvo, d is c u s s , and inform  thom- solvos about i t • For in s ta n c e , the primary ciiild ro n  may want to know about tiie various community s e r v ic e s , and a p art of
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tJb.6ir l6Q.ming w i l l  coine frojn a. visits to th.6 post offic©  or the f i r e  departjuent* Or again  tiie ju n io r iiigli school youtJi may want to know more about the forms of goyernment in  the coiDmunity• V/iiile they could not become vo tin g jaeia.bers of the governing co u n cil o f tiie ce n te r , th e y , or t iie ir  represen- very p r o fita b ly  attend some o f fts 'm e e tin gヲ• エn t l i is  v/ay, by observing as w ell as p a r t ic ip a t in g , tlie ch ild re n  and youtli reach a c le a re r  understanding of a l l  aspects of com­munity l i v i n g .This concept of a sciiool geared to  the problems o f the p.nmrmini t.y and u sin g  tiie problems o f tiie coLidiunitj7 in s tr u c ­t io n a l m a te ria l is  not an e n t ir e ly  new idea# Coiamunity schools on "bii© s60011dsipy I s v s l  iio.d. bssn s. ps-rt of til© cu.ltu.ro.1. psittspn of Denmark fo r  n early  a hundred years before the recent Gerraan in v a s io n . These nfo lk  nigh schools*1 nourished tiie l i f e  o f Den­mark so th a t i t  becarae known as a country in  whicJi people knew how to  l iv e  e f f e c t iv e ly .  S t i l l  more r e c e n tly  the community school has been used lead ers in  Mexico to  e f fe c t  in  a^decade progress v/hich would o r d in a r ily  req uire generations in  tiiae# Many communities in  tiie U nited S ta te s  have likew ise discovered the e ffe c t iv e n e s s  of the community sciiool in  co n trib u tin g  both to the improvement of the community and to  the development of the edu cation al program fo r  ch ild ren  and youtli.This kind of a sciiool program c a l ls  on everyone in  the community to con trib ute to the so lu tio n  of probleras. T̂ ie people o f the coiamunity,recogn ize a problem; the comDamiity lea d er—d o cto r, firem an, farm er, mother, a r t i s t ,  or carpenter- -  knows a great d eal about tiie nature o f't iie  job to bo donoj tiie teacher k;110Y/s 110w le a rn in g  takes p la c o , and something about the co n trib u tio n  th a t c Jiild rcn  and youth can makG» Tiie p u p ils  want to p a r t ic ip a te  a c t iv e ly  in  community l i f e .  Together a l l  work out a plan o f a tta c k  on tiie problem and togeth er they carry out the plan*Education bocomes a process which goes on everywhere in  tiio R elo catio n  C en ter, and tlio community sciiool loses i t s  iden­t i f i c a t i o n  w ith a s in g le  group of b u ild in g s . Groups of c Jiild -  ren and a d u lts  work on the spot- - farm , shop, iiomo, o f f i c e , or playground—wiierover tiio problem i s ,  as w e ll as in  tho n eigh­borhood l ib r a r ie s , in  recro atio n  l i a l l s ,  in  d iscu ssio n  groups, and anywliere olso tiia t tliey oan fu n ctio n * The w a lls  of the classroom  ceaso to bo odu cation al boundaries• Tiie b u ild in g s  set aside fo r  schools become coximiunity c e n t e r s - - v it a l  spots fo r  b u ild in g  e f f e c t i v e , cooperative l i v i n g .Fgw communities have over iiad an opportunity to say fo r  thomsolves ju s t  what they s h a ll  bo lik e *  U su a lly  tiie fo rce s  whicli c a l l  a comciunity in to  boing b rin g togeth er a group of h ig h ly  in d iv id u a lis t ic  people wno only gra d u a lly  become awaro
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’ ぬs，;、of p o s s ib i l i t ie s  of community a c t io n . But botJi tiio Japanoso- Amoricans and tiio Caucasian s t a f f  a t  the R elo catio n  Contors are made a c u te ly  avy/aro of the nood fo r  working togothor do- m o c ra tic a lly  i f  l i f e  is  to be f r u i t f u l .  Each nov/ arrangomont to reg u la te  • tiio a f f a i r s  of tJie community bccomos su b je ct to exam ination, and may bo re je c te d  or a lte ro d  i f  i t  does not meet tiio needs of the p eop le. Such a community o ffe r s  an un­p a r a lle le d  curriculum  opportunity to tJie community sch o o l.Japanese R olocation  Contors probably o ffe r  tJie g re a te st op­p o rtu n ity  in  tho Unitod S ta te s  fo r  th e  kind o f so rv icc  th a t th© community school can g iv e .
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P055IBLE CURRICULUn DC5IGN
Tho War Holocation Authority has the dual task of assum­

ing the re spoilsib5.1 ity for the well being of the Japanoso-
Americans during the present; war and o f p ro vid in g ?d u ca tio n -  
a l o p p o rtu n itie s during t h is  period which w i l l  equip 七liein
for their return to postwar society. The United States 。 

govornniont h.as o. strong desire tb.avt ttioso pooplo rotciin their'^ o l f - s u f f i c i o n c y s o t l i a t t l i e y m a y r o a d i l y r o t Y m t o t l i G
communitiG s Trom which thoy como or ro-ostablish tliemselves
in  other coramunitiGS whero 七110i r  se rv ic e s  w i l l  "be noGdod.
This purpose v/hich looks to relocation of 七110 Japancso- 
AmGrican in tho postwar period demands that oach.^contor^be 
thought of primarily as an oducational and training project. 
Horo a；J. phases of industi^, agriculture, conunorco, wel­
fare, and government must be searched for thoir training 
project. Horo every phase of industry, agriculture, com- 
morco, v/olfaro, and govorDmont must bo searched for thoir 
training possibil itio s n.nd th.Gir cducationo.! opportunitio s .

Withotit careful pl anning, however, the so educational 
and training possibilitios may lio untapped with the ro-
s u lt  th a t tho Japanoso-Amcrjlcfins mny e v o n tu a lly  leave the 
R o lo ca tio n  Coirtcrs lo s s  a"blo Gconomica’ly and socially to
mako their contributions to normal community entorprise, 
Caroful curriculum planning is therefore ossentia1 ^to assure 
those dosirod 3.oarning exporioncGS. This soction is devoted 
to a brief doscription of 〇■ possible curriculurii design which, 
givoc promise of reaching these ends•

Svory sctLOol has a pattern or 〇. design of curriculo.r 
oTfcrings. Sonic schools iiold to 〇. po-ttorn o f sepcirato 
subjects thrxt has chcingod little in tho pcist two decades* 
Otlior sciiools h.Q.VG dopo-rtod Tron th.o formn.1 subject design 
and improvisod a pattern in terms of the pupil1 s intcrosts.

Tho coirununity schools in tliG Rg location Centers 11avo 
■bontcitivoly cigrood. tiicit tlioir curriculum design stiould licivo 
七wo major divisions:1 . There should bo p ro v id e d  e x p e r ie n c e s  w hich arecoimtion to  n i l  youtli# Common c x p o r ic n c o s  slio u ld  be
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provided throughout eacii of the twelve school y e a rs•
2 . The curriculum  siiould a ls o  provide o p p o rtu n itiesfo r  s e le c t iv e  su b je ct experiences viJiich. the learner fe e ls  iie needs fo r s a t is fa c to r y  l iv in g  nov/ or in  iiis  preparation fo r  futu re l i v i n g .The f i r s t  of these d iv is io n s  has been c a lle d  general education or tiis core of tile curriculum . General education Ts an e f fo r t  to  give to a l l  ch ild ren  and youth, tiie common understandings of tiie world in  wiiich we l i v e , the a tt itu d e s  e s s e n tia l to dem ocratic p a r t ic ip a t io n  in  group l i f e ,  and the s k i l l s  necessary to s a t is fa c to r y  personal and s o c ia l  existen ce*Many school systems tiiroughout tiie n ation  are develo p in g , fo r  t i l ls  general ed u cation ,gu id e lin e s  which tiisy are c a ll in g  na scope and sequence o f major le a r n in g s •f, As w i l l  be noted in  tJie scope and sequence c h a r t , page I.V -  6 ; the design con­s is t s  o f two se ts  of co-o rd in ates a The i t  eras in  tiie scope are determined by a c a re fu l a n a ly s is  of tJie various types of a c t i v i t i e s  wiiicli go to  make up complete imr;:an l i v i n g 。 The items in  the sequence are se le cte d  on tiie b asis  of m aturity le v e ls  of ch ild re n  and youth and an anolyeih. of 七Jie so cio ­lo g ic a l  problem v/e face in  t J i is  cen tu ryt Tills ?tscope and se­quencen is  to be used as a c iie c k - iis t  by cla^sroon teachers to insure tiia*b tiio learn in g  experiences la  gonoral education are comprelionsive in  breadth and a t  tiio s-mo t I ：iiG have se­q u e n tia l c o n tin u ity  as tJie c h ild  progresses •onrougJi the elem­entary and secondary sch o o l• Chapter IV  develops in  con sider­able d e t a i l  a p attern  fo r  general education v/hicii xniglit be s u ita b le  fo r  the R elocation  C e n te rs .Tne second major d iv is io n  o f the curriciilum  provides op­p o rtu n itie s  fo r  s e le c t iv e  su b ject experiences and i s  developed raore f u l ly  in  chapter V f o l 丄 owing. Many palmer ns o f s p e c ia l su b je cts  siiould be o ffe re d  to  develop the in d iv id u a l in te r e s ts  found in  Jaigh sciiool p u p ils . Examples of s e le c tiv e  education are found in  an a g r ic u lt u r a l  curriculum  which would include su ch *sp e cia lize d  su b je cts  as animal husbandry, farm manage­ment , f lo r ic u l t u r e , lan d scap in g , gardening, nursery p ra c tic e  and pest c o n tr o l. I t  is  obvious tJbat not a l l  o f ttLe youth in  the secondary sciiool would be in te re ste d  in  such a se rie s  of o f fe r in g s , OtJaer p u p ils  might be concerned w ith preparation ' fo r  a commercial career wiiicli would in volve ty p in g , shorthand, and sira ilar s u b je c ts . Other p u p ils  may be in te re ste d  in  p re- engineering or pre-m edical s u b je c ts , consequently, tiie s e le c ­t iv e  education must a lso  o ffe r  sucli s u b je cts  a s: a lg e b r a , b io lo g y , cJiem istry, lan gu ages, etc*The a llo c a t io n  o f the hours of tiie school day to exper­ien ces in  gen eral education and in  s e le c t iv e  education have been te n ta t iv e ly  agreed upon at the recent conference of the



War R elo catio n  A u th o rity . In  the f i r s t  s ix  school y e a rs , a t le a s t  one h a lf  of the t o t a l  scJaool time i s  to  be u t i l iz e d  in  u n its  of work suggested by th e scope and sequence o f the major lea rn in g s in  general ed u cation . In  tlie ju n ior high school th is  time allotm ent fo r  general education iright be re- duced he eq u ivalen t of one iiour fo r  each school day• In .
七lie te'ntii., e leven th  and tw e lfth  school years there is  s t i l l  fu rth e r  red uction  so th at not more tJian two hours of the school day are spent in  these comraon exp erien ces, Tlie chart which fo llo w s on t.tie next page presents g r a p h ic a lly  the percentage o f time of the school day which might be given to those two d iv is io n s  of tlio curriculum#In  tJae elemcmtary school the time not u t i l iz e d  in  the common exporiencos of general education might bo devoted to ca rin g  fo r  tJrie s p e c if ic  needs of the in d iv id u a l p u p ils . In  these years c h i ld r e n s  needs can be mot by g iv in g  time fo r  p ra c tic e  in  the to o l su b je cts  which have been found most use­f u l  in  the experiences o f general ed u catio n • F u rth e r , c h ild ­ren w il l  need tirao to  fo llo w  up hob bies, colob rate holidays^ and express the瓜solves in  a v a r ie ty  of ways which aro e n t ir e ly  outside tho scope and soquonce p attern  o f major le a r n in g s •In  tho secondary school tiio p u p ils  v\iilX be perm itted to u t i l i z e  tho timo not spont on gonoral education in preparation fo r  e f fe c t iv e  vvays o f m eeting both present and fu 七 uro needs *They riiay begin tlio ir  proparc?.tion fo r  advanced study or they may dovolop vo catio n al s k i l l s  or avo catio n al a b i l i t i e s *Tlie tw o-fold  purposes of tho community school aro thus mot by a l lo c a t in g  timo in  tho school day to botii gonoral educ­a tio n  and s e le c t iv e  ed u catio n . Tho programming of those two asp ects of tho curriculum  prosonts r e a l d i f f i c u l t i e s ,  A sec­tio n  of th is  docuriiGnt, Chapter 7111 attam pts to so t fo r th  suggested schedules fo r  a community sciiool operating on a two lvo-month b a s is .Each toachor might consider tJac three ro le s  which ho can p lay  in  tho curriculum  d o s i g n : (1 ) h is  p a rt in  gonoral educa­t io n , (2 ) h is  part in  s e le c t iv e  oducation , and (3 ) h is  p art in  the guidance program.Each toachor regard less of M s  cxpericnco and tr a in in g  Has a co n trib u tio n  to make to general oducationw P o ss ib ly  a l l  toachcrs on tho clomontary ccJiool lo v o l w i l l  cooperate in  the dovolopmont o f sourco u n its  in  gonoral education and w i l l  a lso  a c t u a lly  acoopt f u l l  tcaciiin g  r e s p o n s ib ility  fo r  a group of ch ild ren  throughout tho school day. In  th e secondary school a l l  tcaciiors -  gonoral and s o lc c t iv c  su b ject toachcrs -  may con- tr ib u to  to t iic  development of source u n its  in  til© co re . Tho so teachers v/ho aro best f i t t e d  fo r  teacJiing irrtiiG  core may spend most of t h e ir  time in  t h is  phase o f tJ ig work, although most toacliors in  tho gonoral o ducat ion program d csiro  to have one c la s s  in  s e le c t iv e  o d u catio n . Those teach ers wJio are best f i t -



tod to guide p u p ils  in  s o lo c tiv o  su b je cts  w i l l  dovoto tiio m a jo rity  of t h e ir  energies to teach in g in  t h is  d iv is io n  of the curriculum#Regardless of whether one is  devoting most of iiis  teach ­in g  time to  general education or s e le c t iv e  edu cation , a l l  teachers iiave a ro le  in  the guidance program. Chapter V II fo llo w in g  develops tiie guidance program in  more d e t a i l .
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G e n e ra l E ducation , Modern educators define the school cxirricurijjn as composed o f a l l  o f 七]le learn in g experiences v/hich ch ild ren  have under the guidance o f the sc丄10 0 1•E ffe c t iv e  operation o f 七}le dem ocratic way o f l i f e  req uires th at c e r ta in  o f these learn in gs be comraori 七o a i 1 ch ild re n  and youth and th a t those coraraon experiences be drawn from a l l  f ie ld s  o f human endeavor. These more u n iv e rsa l aspects o f the school curricul'um are known as f,general edu cation *’’I t  i s  the content o f th is  general education or common experiences o f the curricul'um which is  discussod in  th is  ch ap ter.T r a d it io n a lly  the common aspects o f the school curriculum  have be on determined by the t 〇x 七 bo ole adoption or by o u tlin e s  o f separate su b je ct m atter. Educators assumed th at organized "bodies o f separate su b ject m atter, properly se lected  and f a i t h f u l l y  七 aught, would achieve 七110 do sired  personal and s o c ia l  onds, In  the la s t  quarter o f a century there has boon in crea sin g  d is s a t is fa c t io n  w ith the tr a d it io n a l  methods o f dote m in in g  what to te a ch , Rg so arch has shown tho fa i lu r e  o f such a curriculum  design  to prepare fo r  e ffo c t iv o  s o c ia l , economic, or c it iz e n s h ip  r e s p o n s ib il it y .Recently schools havo boon approaching th o ir  curriculum  designs by do to m im ing the range or scope o f the 1g o.rning experiences and the seq u en tia l arrangomont of these oxporiencGS by mothods somewhat d iffo r o n 七 from tho tr a d i­t io n a l approach, T h is 七wo dim onsional bluG print o f educa­t io n a l oxperiencGS from e a rly  childhood to adulthood has boon c a lle d  a Mscope and soquonco of major lo a rn in g s #M The range or scope i s  conceived as the suimnation o f a l l  the a c t iv i t ie s  in  which man engages - man u n iv e rs a lly  p ro te cts  h im so lf and h is  kind, produces fo o d , s h e lte r  and c lo th in g , novos about in  space, corumanicatGs w ith o th e rs , odu.cates h is  young, p la y s , w orships, o t c • Tho scope o f a curriculum  should include p u p il exporioncos b asic  七o developing concepts, ap p reciatio n s and ski"1 Is  in  a l l  those phases o f human ,a c t i v i t y .  Tho a s s i f ic a t io n  o f human a c t iv i t ie s  in to  major s o c ia l fu n ctio n s and tho u t i l i z a t io n  o f the so ca te g o rie s  as
IV - 1



Production P u b lic  WorksComm-unity S e rv ice s  •T ran sp o rtatio n , Communication, and SupplyMaintenance and OperationCommunity En七e rp rise sPlacement and Labor R e la tio n sA d m in istrationThe iiorizorrbal co- ordinates of* our 七wo-diinensvlorial d esign  - sequence - are based upon an a n a ly sis  of* our culture whichmay "be sianmed up as fo llo w s：1* Man has co n stan tly  stru ggled  to provide a greater quantityand q u a li t y  o f  goods and se rv ice s  七o s a t is fy  human needs*
2 . T h is stru g gle  has been slow and r e la t iv e ly  unsuccess f i l ltlrroughont mos七 of* manf s h isto ry  •3 . Recently man has given up h is  re lia n ce  upon s u p e r s tit io n , m agic, b lin d  chance, supernatural powers, and in steadi s  r e ly i n g  mor© and mor© on re a so n，scienc©, Inunand e sig n , and c o n tr o l•4 # T h is  r e l ia n c e  on a new way o f  th in k in g  ha_s "br011gli七 abou七rapid increa.se in  man* s co n tro l over n a tu ra l ph.enom6na and. a.n increas© in  13116 number of* 11ui2119-n wants of* a. m ateria l nature which can be s a t is f i e d . Mantis now able to produce the m aterial, goods and the e s s e n tia l  serv icesfo r  an a/bundanb life on 汪 greatly reduced expenditureo f htunan energy, making a v a i la b le ^  large amount o f le is u re  in  wiiicli to  develop r ic h  in d iv id u a li'ty  arid. a. d e sira b le  cu ltu re  •5 . This rapid change in  the te ch n o lo gica l^ a sp e cts  o fp roduction , tra n sp o rta tio n , communication, and. other fu n c tio n s , has not been p a r a lle lo d  by a corresponding m o d ifica tio n  o f our mores and in s t it u t io n s .

the v o r t ic a l  co -o rd in a to s or scopo on o. tw o-dinGntioriaic h a r t  i s  a ’ long s tr id e  towards extending and en rich in g  a
curriculiitn*

エn 七he R oloca七ion Con七Grs th 。 l i f o  of* tho conununity has
boon a r b it r a r i ly  organized in to  8 d iv is io n s  or dopartmonts 
each w ith  an a d m in istra tiv e head. W ithin those 8 d iv is io n s  
a l l  o f tho normal in d iv id u a l and group a c t i v i t i e s  are e a s ily  
c l a s s i f i o d .  For the purpose o f tho scope o f tho cu rricu lu ri 
those e ig h t ad m in istrativo  d iv is io n s  were sG^Gctod to 
ropresent tho rnajDr c lu s te r s  o f s o c ia l  runctions* As can 
be seen in  the- scopo and sequence ch art fo llo w in g , tho ， 
adTiiinistrativo d iv is io n  t i t l e s  havo boon somewhat changed 
in  torm inolosy to make the item s o f the scope:
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6 . As a re s u l七 we fin d  ourselves in  an iijipasse; the u t i l i z a -  
七ion o f  our new co n tro ls  over nature is  f m s 七rated byou七moded s o c ia l  c o n tr o ls #7• Mar^s next period o f progress must be in  七he realm o fs o c ia l  p i〇!110©ring i f  we are to  u tiliz ©  our rGcent gains over the p h y sica l and na七u ra l w orld，8 # The essence o f t h is  s o c ia l p ioneering mus七 c o n sist o fthe co -o p erative e f fo r t s  o f a.11 interdependent people
七o plan fo r  the improvement o f so cia} and economico b je c tiv e s  deemed d e sira b le  and p o s s ib le •
With such an a n a ly sis  before us the nex七 step is  七odetermine a sequence o f school experiences which may develop s u f f ic ie n t  understanding and d e s ir e -r 〇r-a .ctio n  to ta ck le  th is  job o f so cia l p io n e e rin g . Obviously t h is  sequence o f major l.earnings must take in to  account th.6 matura-tion # le v e ls  o f c h ild re n  and youth in  order to prevent the w asting o f time and e f f o r t  on p u p il experienceis not su ita b le  to the  ̂p a r t ic u la r  age o f c h ild re n  or youth fo r  whom they are intended.The R elo catio n  Centers have te n ta t iv e ly  agreed that the seq u en tia l theme Tor tlie elementary and secondary schools s h a ll  be 5tA daptation o f our Socio-Economic Arrangements^to

the Control and D ir e c tio n  o f T e ch n o lo gica l Envelopment.The elemerj-tary grades under such an in te g ra tiv e  theme would put empliasis on tlie profound s h i f t  which, has taken place in  the la s t  century in  our to o ls  and te ch n ic s ; w hile the secondary school might study the problems^of moaxfying our Iruman arrang©mentis and- in s t it u t io n s  to solve the problems presented by the rapid development o f science and tech n ology. The scope and sequence ch art fo llo w in g  should be examined *fco not© how t ii is  intogrativ©  "tl161116 lias bsen broken down in to  cen ters o f in te r e s t  fo r  the various grade le v e ls . I t  should be noted th a t the a b i l i t i e s ,  in t e r e s t s , and m aturity o f the p u p ils  has served as a b asis fo rdeterm ining the seq u en tial arfangemerrfc o f  the aspects o fthe theme to be considered at each grade le v e l .A su ita b le  arrangement in  conformance w ith the scope arxd in te g ra tiv e  theme here suggested would provide fo r  learn in g experiences in  terms o f the c h ild * s  immediate environment in  the early  primary grades. In  the th ird  and fo u rth  grades the c h ild  is  ready to make comparisons between the^environ­ment which he knows by d ir e c t  con tact and others w ith which h is  experiences w i l l  n e c e s s a rily  be le s s  co n cre te , ^ l i t n   ̂and sixth , grade p u p ils  aro inter© sted in  making th in gs gostud may w ell study the u sg s  to which Dion has put theinventions which he has made •The secondary school y e a r s , seventh through, tw elfth ., should be devoted to a study o f the means o f improving our
IV 3



in s t i t u 七ions fo r  the b e tto r  d ir e c tio n  and co n tro l o f the tech n o lo gical, con dition s which are destined to determine world re la tio n s h ip s  in  the fu tu r e . (See Scope and Sequence C hart, page IV - 6 .)With the in te g ra tiv e  theme fo r  tho whole curriculum  inmind, w ith su itab le  su b -d iv isio n s  o f i t  fo r  grade groupingsas a gu id e, aspects of* 七]ne theme or cen ters o f  in te r e s t  fo r  each grade may be in d icated  in  general term s. N a tu ra lly , the kindergarten c h ild  w i l l  have h is  learn in g experiences re la te d  to the home and to fam ily  l i f e rt The f i r s t  grade c h ild  is  in te re ste d  in  the school and the neighbor3100a , w hile the in te r e s t  o f the second grade c h ild  has extended to tho e n tire  community• For th ird  and fo u rth  grades,communities 3uch as those o f p rim itiv e  times and those from which 七 he ch ild re n  have come, g iv e , by contrast;夕 )̂e t t e r
11nders七anding o f the Rg I ocs•七ion  Center in  which 〇h.G c h ild  l i v e s . The use o f modern science te c lin ics  in  handling reso u rces, in  production , and in  m arketing supply a broadgrouping fo r  lea rn in g  experiences in  七he f i f t h  and s ix thgrad es. The secondary school years are to be devoted to the general purpose o f determ ining improvements in  ways to make b e tte r  use o f  our recent advance in  tech n ics* The seven七]i  grade may center i t s  a c t i v i t i e s  about 七he communityas an orgstnizati'*)]! set up by m ari七o supply needs commori七oa l l  members o f the comm*anity group. In  the e ig h th  g ra d e ,, experiences may be centered around democracy as an in ven tion  o f people to s a t is fy  th e ir  need fo r  七]ae ordering o f group a f f a ir s  by group con sen t. The n in th  grade should supply the ch ro n o lo gica l conception o f human development; thus suppling one important means o f organ izin g lintnan knowleage. The ten th  grade should be devoted 七0 co n sid eratio n  o f the in d iv id u a l as a par七 o f the s o c ia l o rga n iza tio n  -  h is  problems as an economic producer and consutnerj h is  s o c ia l-  c iv ic  o b lig a t io n s , h is  p erso n al, r e c r e a tio n a l, and h e a lth  needs • E leventh and two If*七li grade p u p ils  should be able to focus a l l  previous lea rn in g  upon the problem o f improving l iv in g  con dition s in  the immediate environment, the reg io n , the n a tio n , and the w o r l d . エ;T the school has succeeded, they should be able to  a tta c k  s o c ia l  problems w ith under­stan d in g , w ith co n stru ctiv e  h a b its  of* s o c ia l  th in k in g ， andw ith a b i l i t y  to operate e f fe c t iv e ly  in  a system o f s o c ia l c o n tr o ls , (See c h a rt, page IV -  6  ̂ complete statemento f scope and sequence•)Such a curriculum  as Is  here suggested .has a scope as wide as a l l  human a c t iv i t y ;  the theme i s  true to the Id eals  o f oducation in  a democracy; the sequence is  p sy c h o lo g ica lly  so*und； the o rga n iza tio n  i s  in  evory way f le x ib le  and s u ita b le  to  use in  a community sch o o l•Having developed a general p lan  o f  scope and sequence fo r  the general education curriculum , the next step is  to
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consid.Gr thG d e t a ils  w ith in  tlie frajuGwork, ThG tocicliGr must determine what general learn in g  s itu a tio n s  are suggested by the cro ssin g  o f ttio scope and sequence at; oach grade love 1• (R efer to Scopo and Sequence Chart, page IV - 6 .)  What  ̂exporionces may tho c h ild  p r o fita b ly  have in  tho !,cro ssin g  in d ica te d  by t h is  in te r r e la tio n s h ip ?  For in sta n c e , the kindergarten teacher needs to ask herself* tho q u estio n , 'How may production in  the home bo made to  contrib ute d e sira b ly  to the loarn in g o f a c h ild  o f kindergarten ago?n Perhaps she w i l l  organizo a c t iv i t ie s  around such a gonoral problem as ” TfWhat kinds o f  th in gs are made by the members o f our fa m ilie s ?  The 'f i r s t  grade toachor considers what le a rn in g  o p p o rtu n itiesaro suppliod by the re la tio n sh ip  bo two on ttiG s c h o o l 七110neighborhood on tho one hand and tho area o f production onthe o t h e r . Perhaps such a problem  as "How do 七]l in g s  phatgrow in  our neighborhood help  us in  our school and noighbor- hood?M w ill  lead to a windowbox garden, a so rio s o f oxeursion s,or other p ro jo cts  g iv in g  a ctu a l le a rn in g  experiences adapted to 七h。 a b i l i t y  o f 七h。 c h ild  in  th 。 area in d ica te d  by 七]lescope and sequence ro la tio n sh ip *  At each grado le v e l , tho in to r ro la tio n s h ip  o f scopo and sequonco in d ic a te s  tho desired  aroa of exporionce; the interevSts o f the c h ild re n ,
七 h e ir  past exp erien ce, th e ir  niSLiTuirity,七lie re source 于 o f 七liecorrmnmity determine the a c tu a l form which the le a rn in g  experience s h a ll  tak e; and, o f course, the ch ild re n  have a share in  the p"1 anning, fo r  only so may c o n tin u ity  o f experience and le a rn in g  b© assured*S im ila r  met310ds w i l l  determine the d e t a i ls  o f thecurriculum  fo r  each grade. In  the fo llo w in g  pages are given examples o f 'p o s s ib le  problems fo r  the f i r s t  grade, the seventh grade, and the ten th  grade•There is  a f l e x i b i l i t y  in  the type o f general education curriculum  here suggested -  a f l e x i b i l i t y  m issing from t r a d it io n a l  groupings o f su b ject m a tte r. Each teacher adapts th is  curricultcn to the needs o f her c la s s  and to the best p o ssib le  use o f community f a c i l i t i e s  fo r  augmenting le a rn in g  e x p erien ces. I t  may be said  th a t the teaciiGr and
the pupils are tlie makers of the curriculwn in  f a c t • Subjectmsiti七g i* is  no longer confinGd "be七ween 七I10 covers of* toxtbooks to be a llo t te d  fo r  consumption in  m entally in d ig e s tib le  ,fpage assignm ents,f * The su b ject m atter o f t h is  curriculum  is  fr e e ly  and a t t r a c t iv e ly  spread bofore the c h ild  or youth in  a l l  h is  l i f e  r e la t io n s h ip s . The b a se b a ll diamond, the mo七or p ool, the cooperative s to r e , h is  own stamp alburn^- a l l  these become a part o f th.G su b je ct m atter of*̂  learn in g  in  七he curriculiom o f the comnrunity sclio?l* The in d iv id u a l le a r n s , as he l iv e s , as a u n it in  a s o c ia l group* ^Tho sc]1001 has the r e s p o n s ib ility  o f sesin g  th a t learn in g experiencos are provided, but tho lea rn in g  is  not co n fin ed , in  any sense, by the Tour w alls  o f a school b u ild in g*
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-̂ ss353css
ゾ£LELCrnv巳 EDUCATION
The comnmnity school curriculT^m o f the R elo catio n  Centers must go beyond providing the youth wi七h common •undersbnndingii o f the world in  which we l i v e ,  as was emphasized :.n tho d is ­cussion  on general education in  the p re coding cliip 卜'3r« I t  must a lso  incorporate w ith in  the curriculum, the s e e c t iv e  su b ject education to f i t  in d iv id u a l needs and in h ere3ts  o f a l l  ch ild ren  and youth and av o catio n al choices o f secondary yo u th .The War R elo catio n  A uthority b e lie v e s  th at these cen ters should have fo r  t h e ir  primary purpose the t r a in in g , not only o f the youth fo r  new jo b s, but a lso  the changing o f many o f the former occupational p attern s o f  the Japanese-Am ericans.For example, i t  may be advantageous fo r  an in d iv id u a l to  make a tra n sfe r  from a g ricu ltu re  to auto m echanics. Or on the secondary le v e l the school can w ell adap七 i t s e l f  to  tr a in in g  i t s  youth in  a v a r ie ty  o f work experiences on the job under the sup ervision  o f any one o f the e ig h t department heads. The Motor Pool d iv is io n  a t Tule Lake has already made p rovision s to  teach a c la s s  in  mo七or mechanics on the jo b . No doubt such p ro visio n s have been made in  the other centers as w e ll• Other work experience under jo in t  sup ervision  o f the school and d iv is io n  heads could be inaugurated . The H ealth Department could e a s ily  cooperate w ith a homo economics c la s s  in  tr a in in g  youth in  d ie te tic s ^  n u rsin g , care o f the home, e t c . The p u b lic  works d iv is io n  has innumerable o p p o rtu n ities to  help tr a in  youth in  phases o f such s e le c tiv e  su b ject experiences as a g r ic u ltu r e , carp en try , plumbing, and e le c t r i c i t y  which w il l  be discussed more f u l ly  in  the fo llo w in g  ch ap ter.The guidance personnel has a s ig n if ic a n t  role  in  develop­ing the s e le c tiv e  ed u catio n al program. I t  can no longer b© said  that^ since c e r ta in  s e le c t iv e  su b jects  have been taught e 丄sewhero, they must be taught here； consequently, tho guidance personnel, core te a ch e rs , heads o f ad m in istrative d iv is io n s , youth and parents must work co o p erativ ely  to determine those s e le c tiv e  experiences which w i l l  be necessary 

七o include in  tho educative p ro cess# The breadth o f the s p e c if ic  s e le c tiv e  su b jects can best be do to m ined by the
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The len gth  o f the war?Job o p p o rtu n ities a fte r  the war?What w il l  happen to  the resid en ts a fte r  the war:a . Remain in  the cen ters?b . Return 七o o r ig in a l communities?c .  Be d is tr ib u te d  to new communities?d . Re七urn 七o Japsin?

The S tate  requiremen七s fo r  graduation .The c o lle g e  entrance requirem ents.Immediate or emergency needs in  the community.

The longer 七hG war la s t s  the more l ik e ly  there w ill  be antipathy 七oward the Japanese-Am ericans and the harder w il l  be the r e h a b ilit a t io n  in to  normal community l i f e •The nature o f thep〇3t-war o p p o rtu n ities  are a lso  very u n certa in  fo r  both Caucasians and Japanese-Am ericans. Thero is  a p o s s ib i l i t y  that the method o f processing and manufactur­ing o f our fo o d , c lo th in g , and s h e lte r  w i l l  be r a d ic a lly  changed.To add to the confusion o f 七he problem o f guidance, no one knows what p o lic y  governments w i l l  take toward m aintaining the R elo catio n  Centers or towards re turning the Japanese- Ame rican s to normal l i f e  kOne redeeming featu re o f  the Japano se-Americans * p o s itio n  i s  th a t  the various cen ters have an opportunity 七0 give a v a rie ty  o f work experience which w i l l  m u ltip ly  the chances fo r  the in d iv id u a l to  obtain  work in  a number o f v o c a tio n s . The re - fo r e , the learn in gs common to  many vocation s in  the s e le c tiv e  su b ject experiences should be emphasized.Follow ing are some suggestions fo r  grouping the s e le c tiv o  s u b je c ts . No secondary school can o ffe r  them a l l  sim ultaneous­ly  f But in  terms o f the fa c 七ors mentioned above, many o f

The future needs which w i l l  determine the s e le c tiv e  su b ject experiences of tho in d iv id u a l are contingent upon the fo llo w in g fa c to r s :

persons who have become s e n s it iv e ：( 1 )  to the present needs and d e sire s  o f the in d iv id u a l9 the f a m i l y ,七he community, and o f the war e f f o r t ,(2) to the - post-w ar needs in  terms o f the in d iv id u a l, the fa m ily , the community and the w orld.Also in  providing s e le c tiv e  su b je ct education to f i t  the present needs o.f the youth a number o f other th in gs should be considered:
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these s e le c tiv e  su b je cts  would b© o ffe re d  from time to  time as 
七]le need became e v id e n t.(1〉 A g r ic u ltu r a l T e c h n ic s —  Animal Husbandry, FarmManagement, F lo r ic u ltu r e , Landscape Gardening, Nursery P r a c tic e , Pest Control*(2) Business Education — Typing, Shorthand, Bookkeeping, Salesm anship, Everyday B u sin ess, O ffic e  P r a c tic e , O ffic e  Machines, Business Law, Business E n g lis h .(5) H ealth Serv ices - -  N ursing, Nursing Aid T ra in in g , D e n tist A s s is ta n ts , D ie t ic ia n s , Laboratory Te ctinl c i  anship •(4) Homemaking - -  C lo th in g , Poods, Home C r a fts , Home Management, Home N ursing, ChiId Caro•(5) In d u s tr ia l A rts and.- C ra fts  - -  A r c h ite c tu ra l D rafting^ M echanical D r a ft in g , Au七o M echanics, Radio - M echanics,

耳l e c t r i c i 七y , ■ General Motal Work, Carpentry, B u ild in g  Con struction , Cabinet-m aking, Bookbinding, Foundry Work, Welding*(6) A vocation al Music - -  O rch estra , Choral S in g in g , Instrum ental Ensembles, Community S in g in g .(7) A p plied-A rts — A rt Metal Work, Ceram ics, Wood Carving, Photography, Leather C r a fts ,(8) ColXoge Preparatory - -  Algebra (Elementary and Advanced). Plano Geometry, Trigonom etry, Laboratory Scien ces ( Chem istry, P h y sics, B io lo g y ) , Foreign Language 3 • ♦.(9) Communication - -  Speech, Journalism *(10) P h y sica l Education(11) E t c .



The community school c u r ric u 113111 o f tbs R elo catio n  Centers must go beyond providing the youth w ith common u31̂ srsL-nridingy o f the world in  which w© l i v e ,  as was emphasized :,n the d is ­cussion on general education in  七he preceding chav. I tmust a lso  incorporate w ith in  the curriculum, the cj ^?e c tiv e  su b ject education to f i t  in d iv id u a l needs and in b erests  o f a l l  ch ild ren  and youth and av o catio n al choices o f secondary yo u th .The War R elo catio n  A uthority  b e lie v e s  th at these cen ters should have fo r  七]l e i r  primary purpose the t r a in in g , not only o f the youth fo r  new jo b s, but a lso  tile changing o f many of the former occupational pa七terns o f  the Japanese-Arnericans•For example, i t  may be advantageous fo r  an in d iv id u a l to make a tra n sfe r  from a g ricu ltu re  to auto m echanics. Or on the secondary le v e l the school can w ell adapt i t s e l f  to  tr a in in g  i t s  youth in  a v a r ie ty  o f work experiences on the job under the sup ervision  o f any one o f the e ig h t department heads. The Mo七or Pool d iv is io n  a t Tule Lake has already mad© p rovision s to  teach a c la s s  in  motor mechanics on the jo b . No doubt such p ro visio n s have been made in  the other cen ters as w e ll . Other work experience under jo in t  sup ervision  o f the scnool and d iv is io n  heads could be inaugurated . The H ealth  Department could e a s ily  cooperate w ith a home economics c la s s  in  tr a in in g  youth in  d i e t e t ic s ,  n u rsin g , care o f the hom。， e 七c .  The p u b lic  works d iv is io n  has innumerable o p p o rtu n ities to  help t r a in  youth in  phases o f such s e le c t iv e  su b je ct experiences as a g r ic u ltu r e , carpentry r plimibing, and e le c  t r ie ;!七 y which w il l  be discussed more f u l ly  In  the fo llo w in g  ch ap ter.The guidance personnel has a s ig n if ic a n t  role  in  develop­ing the s e le c tiv e  ed u catio n al program. I t  can no longer be said  that^ since c e r ta in  s e le c t iv e  sub jec七s have been taught elsew here, they must be taught hero； consequently, the guidance personnel, coro te a ch e rs , heads o f ad m in istrative d iv is io n s , you七h and parents must work co o p erativ ely  to  determine those s e le c t iv e  experiences which w i l l  be necessary to  include in  the educative p ro cess . The bread七]! o f the s p e c if ic  s e le c t iv e  su b jects can best bo determined by the
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The len gth  of the war?Job oppoiiruni七ie s  a fte r  the war?What w il l  happen to  the resid en ts a fte r  the war: a . Remain in  the cen ters? b • Return to o r ig in a l communities?c .  Be d is tr ib u te d  to new communities?d . Return to  Japan?

The State  requirements fo r  graduation .The co lle g e  entrance re qui re merits.Immediate or emergency needs in  七lie community•

The longer the war la s t s  the more l ik e ly  there w il l  be antipathy toward the Japanese-Americans and the harder w il l  b© the r e h a b ilit a t io n  in to  normal community l i f e »The nature o f thepoat-war o p p o rtu n ities are a lso  very u n certa in  fo r  both Caucasians and Japanese-Am ericans• There is  a p o s s ib i l i t y  th at the method o f processin g and manufactur­ing o f our fo o d , c lo th in g , and s h e lte r  w i l l  be r a d ic a lly  changed #To add to the confusion o f the problem o f guidance, no one knows what p o lic y  governments w i l l  take toward m aintaining the R elo catio n  Centers or towards re turning the Japanese- Americans to normal l i f e •One redeeming featu re  o f the Japanese-Americans* p o s itio n  is  th a t  the various cen ters have an opportunity 七0 give a v a rie ty  o f work experience which w i l l  m u ltip ly  the chances fo r  the in d iv id u a l to  obtain  work in  a nxjmbor o f v o c a tio n s . The re - fo r e f 七he learn in gs common to many vocation s in  tho s e le c tiv e  su b ject experiences should be emphasized.Follow ing are some suggestions fo r  grouping the s e le c tiv e  s u b je c ts . No secondary school can o ffe r  them a l l  sim ultaneous­ly  t But in  terms o f 七he fa c to r s  mentioned above, many o f

The future needs which w i l l  determine the s e le c tiv e  su b ject experiences o f the in d iv id u a l are contingent upon the fo llo w in g fa c t o r s :

persons who have become s e n sitiv e  s( 1 )  to  the present needs and d e sire s  o f the in d iv id u a l, the fa m ily , the community, and o f the war e f f o r t .(2) to the - post-war needs in  terms o f the in d iv id u a l, the fa m ily , the community and the world..Also in  providing s e le c tiv e  su b je ct education to f i t  the present needs o f the youth a number o f other th in gs should be considered;
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these s e le c tiv e  su b je cts  would be o ffe re d  from time to  time as the need became e v id e n t,( 1 )  A g r ic u ltu r a l Teciinica Animal Husbandry, Pam  Management, F lo r ic u ltu r e ,  Landscape Gardening, Nursery P r a c tic e , Pest C o n tro l.(2) B usiness Education - -  Typing, Shorthand, Bookkeeping, Salesm anship, Everyday B u sin ess, O ffic e  P r a c tic e , O ffic e  Machines, Business Law, Business English^(3) H ealth S e rv ice s - -  N ursing, Nursing Aid T ra in in g , D e n tist A s s is ta n ts , D ie t ic ia n s , LaboratoryTe chni c i  anship•(4) Homemaking - -  C lo th in g , Poods, Home C r a fts , Home Management, Home N ursing, ChiId Caro•(5) In d u s tr ia l A rts and- C ra fts  — A r c h ite c tu ra l D rafting^ M echanical D r a ft in g , Auto M echanics, Radio - M echanics, E l e c t r i c i七y , General Metal Work, Carpentry, B u ild in g  Con struction , Cabino七- making, Bookbinding, Povmdry Work, Welding*(6) A vocation al Music — O rch estra , Choral S in g in g , Instriamontal Ensembles, Cornmoinlty S in g in g ,(7) Applied. A rts — A rt Metal Work, Ceram ics, Wood Carving, Photography, Leather C r a ft s .(8) College Preparatory - -  Algebra (Elomontary and Advanced)- Plane Geometry, Trigonom etry, Laboratory Scien ces (Chem istry, P h y sics, B io lo g y ) , Foreign Language s • *.(9) Communication - -  Speech, Jo u rn alism ,(10) P h y sica l Education(11) E t c .
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^ U G G L 5 T L D  A C T l V l T f L ^ *  
r〇R A  c o n n u 卜HTY 5C H O OしThe schools in  tiie re lo ca tio n * cen ters aぞe unique in  that: they w i l l  have a s ta b le  p o p u latio n , w i l l  be in  close con tact w ith a l l  phases of community l i f e ,  and v /ill share v/ith the e ig h t a d m in istra tiv e  d iv is io n s  the r e s p o n s ib ility ^ fo r  v o ca tio n ­a l  development through work experience* Such a s itu a tio n  pre­sents a r e a l opportunity fo r  the growth of a comoiuni七y school d ir e c t ly  re la te d  to the Immediate and fu tu re  needs o f ch ild ren  and youth.There are many problems th a t a r is e  in  tiie l i f e  of the com­m unity. * These problems, i f  brought to the schools fo r  p a r t ia 丄 s o lu tio n , not only o ffe r  v i t a l  edu cation al p o s s ib i l i t ie s  fo r  ch ild ren  and youtii in  t iie ir  t r a in in g , but i f  used, ^prepare them fo r  th e ir  a d u lt p a r t ic ip a t io n  in  community a c t i v i t i e s .  I f  t ills  r e la tio n s h ip  can be attained,v/e w i l l  Jiave a coiiraunity-centerea school and a sch ool-cen tered  community, v/itii a r e c ip ro c a l r e ­la tio n s h ip  in  v/iiicfi eacJa i s  d e riv in g  the maximum p o ssib le  bene­f i t  from tiie  o th e r .L iste d  below are suggested ed u cation al problems to be found in  the e ig h t a d m in istra tiv e  d iv is io n s *  They have been arranged in  t h is  manner: (a) those problems a r is in g  out of the community needs to  which the school can c o n trib u te ; and (b) those problems a r is in g  out o f the s ch o o l’ s d esire  to pro­vide fo r  tJie children^ s and youth? s education to  which the community can c o n trib u te .These are merely suggestions fo r  the teacher in  order th a t he may co rre la te  c la s s  work v/itii community resources and show th e ir  in te g r a tio n ♦y In  no sense are these e ig h t ca teg o ries m utually e x c lu s iv e , or the items under each d iv is io n  lo g ic a l ly  se le cte d  and arranged.The r e a l value in  the l i s t i n g  is  to  be found in  i l l u s ­t r a t in g  hovi the school i s  used by the community and Jtiow in  turn the community is  used by the sch o o l. Eaclx Re丄odsation Center w i l l  need to  stud2/ such p o s s ib i l i t ie s  l o c a l l y .
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PRODUCTェON DIVISION

V is it s  to personnel o f f ic e  co st accounting department.4 # Conferences with, camp dietD.- c ia n . • • • tJae moss i ia l l  and iiea.lth cen ters . .5* V is it s  to  personnel o f f ic e  fo r  explarxation o f placement ex- p o r io n c e ,〇ob adjustm ont, job tr a in in g .6 . E xp lan ation  b y " lib r a r ia n  of l ib r a r y  tech n iq u es, use of in ­dex.7* Use o f experim ental p lo t s * •• v i s i t  to  model fa r m .. .t a lk s  by a g r ic u ltu r a l experts.8 , Study of tiie  r e la tio n s h ip s  o f job and exercise  to h o alth ,Consideration of means' of in cre a sin g  farm p ro d u c tio n ,•.gs- tablisJunont o f cooperative work­ing r o la tio n s  between te cJm ica l s t a f f  and science c l a s s e s .• *use o f v/ork experionces present in  tiae f i e l d s ,  p o u ltry  farm s, p ig -  gory,10. V is it s  to the fa c to r y  where War Work is  conducted.

COMMUNITY OFFERS1 . Excursions to c o lle c t  rock and s o i l  sarapies, • .s o i l  a n a ly s is .
2• V is it s  to placoiiient o f f i c e • • conferences v/ith d iv is io n  lea d ­ers.

SCHOOL NEEDS1# Knowledge of g e o lo g ic a l format/ioirand h is to r y , s o i l  form ation , ro ck s? and min­e ra ls .2 • Knowledge c.f employment procedures fo r  ベ e ctio n / o f farm and fa c to r y  "^o^liGrs.Knowledge o:C tim e-keep­in g  systems*4 , Knowledge of n u tr it io n ­a l  needs o f farm-v;orkors.
5* Knowledge o f the aims o f v o ca tio n a l guidance.
6 . A c q u is itio n  of s k i l l s '  in  the use o f the lib rary#
7« To know the h is to r y  of vegetab les from nsoed to mouth’1.8 . Comparison o f h e a lth  standards o f d if fe r e n t  oc­cupations.Knowledge o f farm pro­d u ctio n .

15# Knowledge o f piece work processes in  fa c to r y  production.
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PUBLIC V/ORECS DIVISION
SCHOOL NEEDS COIMJNITY OFFERS1 . Knowledge o f s o i l  types and conservation p r a c tic e s  in  the communi­ty.2 . Knowledge o f what con­s t it u t e s  e f fe c t iv e  i r r i g a ­tio n  methods*
3* Knowledge of the work o f a p u b lic  works d iv is io n .4 . Knowledge of s k i l l s  needed by ap pren tices ' in  various l in e s  of work.
5* M a te ria ls  fo r  c la s s ­room a c t iv i t ie s .
6# Knowledge o f modern highway c o n stru ctio n , work­ers , methods, job estim ates p la n s , surveys, c o s ts .

1 . Excursions tiirough the camp to  study s o i ls  and need fo r  con­servatio n  p ra ctice s .c•v /vayv<5 to  analyze s o i l * • •reco/nciendair-ions fo r  d e sira b le  p r a c tic e s .2* P a r t ic ip a t io n  w ith farmers in  studying p r a c t ic a l  ir r ig a t io n  problems• •»observation axid i io n -  •b ificatio n  o f types c f  i r r i g a ­t io n  metiiod.£»3* P ro v isio n  fo r  one approntico to servo oach i^ r〇 mon on p u o lic  works jobs.4 . Study of* th e  O ccupational Code, c la s s  work-in computations and measurements, observation of placem ent' f i l e s , studying job a n a l y s e s ,w r i t i n g  o r ig in a l job analyses and job q u a li f ic a t io n s .Con trib u tion s of scrap mater­i a l  fo r  use in  sch o o ls , i #e . sawdust fo r  puppetry, e t c ,6« Study of machines, .b lu ep rin ts , surveying p r a c t ic e s * . .work e s t i ­m ates, maps, ch arts.
CCMTONITY SERVICES DIVISIONSCHOOL NEEDS COMMUNITY OFFERS1 . B etter tr a in in g  in  p h y sica l education. 1 . P a r tic ip a tio n  in  work exper­ien ces by a c tin g  as a s s is ta n ts  to  playground supervisors.
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SCHOOL NEEDS COMMUNITY SERVICBS DIVISION (Cont•)COMMUNITY OFFERS2. Improved tr a in in g  fo r  h ealtJi serv ice  work.

3• P r a c t ic a l  tr a in in g  fo r  students? re c re a tio n .
4# M a te ria ls  fo r  a d u lt education c la s s e s  espec­i a l l y  fo r  stenographers, machine operators.
3* Knowledge o f p u b lic  r e la t io n s  w o rk ,•#•♦aim s.• procedures*. .e v a lu a tio n .
6 . Knowledge of coinmuni- ty  w elfare s e rv ice s ,
7• 1111proved tr a in in g  ingracious l i v i n g ,
8« To know the b a sis  fo r  community planning and H isto ry  of planning move­ment fo r  ru ra l and urban groups•••advantages. . , cur­rent p r a c tic e s .

2. P a r t ic ip a t io n  in  h ealth  work as a s s is ta n ts  to n u rses, order­l i e s  ? d e n t is t s , d ie t ic ia n s • , . , •  experience in  preparing and servin g i'ood, „ 6 v i s i t s  to Jiospi- t a l s , C e n t a l  o f f i c e s , barber­shops ； formula k itc h e n s〇 • ob­servatio n  of tech n iq u es' of management, su p e rv isio n , and o r g a n iz a t io n ,»«speakers fo r  school and classroora v is it a t io n  andyin s t r u c t io n ,• • .ca se  h is to r ­ie s  ? X-Rays, raodern medical equipment.
3♦ P a r tic ip a tio n  in  work se r­v ice  in  coiamunity serv ice  a c t i v i ­t i e s 。 。 . i n  re fe re e in g  comraunity sports and gam es,, .surveys o f the needs of the re c re a tio n a l se ctio n  as to kind and number of personnel.C it iz e n s  lend or rent tiaeir personal equipment to the school or other organized groups.
3* Study of community news­paper • • .v a lv e  of coriiniunity a c ­t i v i t i e s ,  〇 6v;ork and le is u r e  time a c t i v i t i e s ,• .dem ocratic p r a c tic e s  in  camp l i f e .6* Study of community agencies organized fo r  v;elfare w ork.#*, sch o o l, h o s p it a l , re cre a tio n .7• O pportunities to v i s i t  homes to see how i t  i s  p o ssib le  to make a iioase a ' home -  flov/er a r­rangement , etc#8* Location  and numbering of barracks#, placement of community s e r v ic e s .. .reasons fo r  maps and b lu e p r in t s .. .use of C en ter, i t ­s e l f  , f or  study as a model.
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COMMUNITY SERVICES DIVISIONlCont*T~"SCHOOL NEEDS COI'l,腿 ]ETY OFFERS9 . To study consumer education problems 9. Aid in  s e le c tio n  of goods and s e r v ic e s * «»deterraination of p ric e  in  r e la t io n  to  c o s t s .•• p lace o f m arketing and d i s t r i ­b u tio n , «.standards of s e le c tio n  in  purchasing
TRANSPORTATION._COMMUNICATIONANDSUPFLJ

SCHOOL NEEDS COM'IUNITY OFFERS1 . Experience in  mess jaa ll management, s t a f f in g  of p erson n el, food pre­p aratio n  and s e r v ic e , ‘ budgeting, jneal p lan n in g , co sts k itch en  person n el, job s p e c ia liz a t io n
1 . Placement of students as mess h a l l ,  d in in g "room, and kitch en  p e r s o n n e l.• .p a r t ic ip a ­tio n  in  work of s p e c ia l baking

2* A c q u is itio n  of a c le a r  understanding of wareiiouse management 2 . Placement of students as apprentices to storekeepers as salesm en, c le r k s , stock c le rk s3• Development of s k i l l s  fo r  e f f i c i e n t  Handling of equipment main七ainod in  motor pool
3 , Placement of students as truck d r iv e r s J a s s is ta n ts  七0 get experience in  Jiandling trucks and equipment4 . Understanding of iiow modern men tran sp ort them­se lv e s and t iie ir  goods 4 . Observation of tran sp ort equipment and managemGnt in  tiie C en ter. . * .Liotor p o o l, garage, t a x i  and tru ck in g  system , e t c .Understanding o f iiow modern men communicate t iie ir  ideas and fe e lin g 5 . Observation o f tiie  equipmont fo r  intracommunity • coxnmunication. “ paper, telep hon e, m essengers, m a il, o t c .
V I - 3



MAINTENANCE AND OPERATION DIVISION
SCHOOL WEEDS COMMUNITY OFFERS
1 , T rain in g in  mechanics w elding, e le c t r i c a l  work, b lack sm ith in g , carpentry2# Understanding of the garage in  r e la t io n  to  tlie community3• Understanding of the water supply and sewage d isp o sa l systems

4 . Knowledge of sh e lte r  and i t s  co n stru ctio n
5* Understanding of the ro le  o f the ja n ito r  as a p ro tecto r o f the communi­ty

1 ,  Trade in s tr u c tio n  on tiio jo b … p ro v isio n  fo r apprentice tr a in in g2 , Observation of a truck being re p a ire d ， • •an aly sis  of uses o f tru ck s in  the c e n te r…  use of garage as a wc la s s  ro〇iHu3 . Demonstration o f p r a c tic a }  chem istry and tlie use o f chemi­c a ls  fo r  Jaealtn . • .stu d y of con­tr ib u tio n s  made by f e r t i l i z e r  from sewage d isp o sa l p la n t •••• demonstration of s c i e n t i f i c  p r in c ip le s  improving man?s en­vironment* • • stud.57 o f a p ub lic u t i l i t y  operated by tile communi­t y .  . •evalu atio n  of importanceof p u b lic  u t i l i t i e s4 . Observation of tJie construc­tio n  of barracks and war.eliouses, • •• dem onstration of tile use of simple to o ls  by a c a r p e n te r .•• co n tra stin g  e a rly  and raodern to o ls  as found in  tlie communityS e rv ice s  of ja n ito r  as an in s tr u c to r  on modern conception of c u s to d ia l se rv ice s
COMvIUNITY SNTERPRISS DIVISIONSCHOOL NEEDS1 . Chances to tr a in  lea d ­ers fo r  cooperatives and to  study cooperative raetJi- ods

COMTONITY OFFERS_丨>— ■ _丨_|<rfcii_im丨aim *r>_ 广■ r "~i 一一̂——*1 , Work; experiences in  manage- Blent and su p ervisio n  of farras and f a c t o r i e s ,• .work experiences in  management and operation^of general s to re s , barber sliop, shoe and rad io  r e p a ir , c r e d it  company, nev;s stan d , community
_ *VI



COMMUNITY ENTERPRISE PI VIST OM [cont# /~"
SCHOOL NEEDS

PLACE1-ISNT ANDmin 靠丨SCHOOL NEEDS1 . Provi s i on fo r  t r a in ­in g  in  labor r e la tio n s
2* Knowledge o f job - stu d ies and r e la t io n  of jo b -tr a in in g  to personal job s a t is fa c t io n
う , Understanding of em­ployment procedures

COMIIUNェTY 0FF2RSt h e a t e r ,, .experience in  market­i n g . ,  .p u p il p a r t ic ip a tio n  on the board of co-op d i r e c t o r s " ,  d iscu ssio n  of the p r in c ip le s  involved in  producing, market­in g , m n u fa c tu r in g , and fin a n ­cin g in  co o p e ra tiv e s«
LABOR RELATIONS

COMMUNITY 0FF3RS1 , Study of job s itu a tio n s  and job s t r a in s , n e c e s s ity  fo r  group cooperation#«.r e la t io n  of leader to group#• .mutual o b je c tiv e s  of the worker and the employer*••. upgrading on tiie job2• Opportunity to i l lu s t r a t e  personal and comDiunity b e n e fits  from w ork-school program3 . Use o f personnel o f f ic e s  to teacJi importance of proper job- seeking tecJm iaues •• .n e c e s s ity  o f speaking in  terms o f s p e c i­f i c s . ' .  .u se  and Importance of job an alyses in  r e la t io n  to growth, s a la r ie s , and in te g ra ­tio n  o f o f f ic e  production bene­f i t s  to tiie in d iv id u a l tJia t come from understanding job q u a lif ic a t io n s  required, fo r  community work exp erien ces*••• r e la t io n  o f in terview  to p la c e - xnent• • . .now to market a b i l i t i e s , *  use o f U . S .  Employment Service  in  post-war enployment both f  or ju n io r and ad u lt placement
VI -  7



ADMINISTRATIVE DエVISI」,〇只

Care and maintenance p* T rain in g o f raeciian ics.. •farra machinery th e o r e tic a l in te r p r e ta tio n  ofp art-tim e work experiences

SCHOOL NEEDS OOmmJlTY  OFFERS
1# P ro v isio n  fo r b e tte r  tr a in in g  of c le r ic a l  and o f f ic e  "workers w ith study of o f f ic e  p ra c tic e s  and o f f ic e  machines

2* Comprehension of d i f ­f i c u l t i e s  in  cojnmunica­tio n  in  tiie re lo c a tio n  cen ters

1* Workyexperiences in  mimeo­graphing, c u tt in g , s t e n c i ls , jo u rn alism *••ca ta lo g in g  and f i l i n g  n o n -co n fid e n tia l mater­ia ls#  • .reco rd in g  time sJie e ts , com piiing p a y r o lls , siiow card w r it in g , siielvin g goods, steno­graphy, bookkeeping, packing ， and sh ip p in g , cost acco u n tin g , keeping general reco rd s, in ­ven toryin g, r e q u is itio n in g ,w a re - Jiousing
2 • Provide work experiences i n y the procedures of handling m a il, p a r t ic ip a tio n  in  messenger se r­vice3• A p preciation  of the problens of ad m in istratio n 3 . Consultant service  fo r  teachers

PRODUCTION DIVISION
COMMUNITY NEEDS SCHOOL OFFERS1# Control o f f a m  pests
2 • R e c la m tio n  of s o i丄 . througJa the use of dykes, pumps, and drainage sys­tems

1. Research in  causes and metiiods o f c o n tro l«• .a s s is ta n c e  to farm ers in  using control measures v .か2 . A n alysis  of s o i l * . *aid to te c iin ic a l s t a f f  • , • experimenta­tio n  vatJi gardens and f e r t i l i ­za tio n
•
f 
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COMMUNITY NEEDS
PRODUCTION DIVISION (co n t?d •}SCHOOL OFFERS

4# R aisin g  of p igs  and p o u ltry
ラ* Sstablislim ent o f wage scJiedule
6« Improvement of c l e r i ­c a l s t a f f
7, V ocational guidance s p e c ia lis t s  in  job a n a l­y s is  and job placement8• P rocessin g of food­s t u f fs  by dehydration9• Factory workers in  power machine sewing

4 , Experiments in  breeding㈠ ， care and maintenance o f the l iv e  stock#••se le c tio n  fo r  p a r ­t ic u la r  clim ate5* Job a n a l y s i s .• . job q u a l i f i ­cation s • • •determ ination of waga sca le s  in  r e la t io n  to p r e v a il­in g standards.6, T raining in  tile job s k i l l s ... maintenance of r e a l work stand­ards7* Consideration of tr a in in g  aspects in  job placem ent• .••  co n sid eratio n  o f post-war labor market and job o p p o rtu n ities8 . Research in  food p reserva­tio n s , m arketing, use o f dried fo o d , s to ra g e , values9 • T raining of v; or Ice r s • • • t ea cJi~ in g  of fa c to r y  methods in  use o f p a tte r n s , c u t t e r s , and piece v;ork in  m anufacturing process
PUBLIC WOHKS DIVISION

1« Form ulation of s a fe ty  p ra c tic e s  in  tile use of to o ls  and raachinGry2. Use of sciiool f a c i l i ­t ie s  in  promoting the pub­l i c  works program

SCHOOL OFFERS1• P r a c t ic a l  in s tr u c tio n  and demonstration of the use of s a fe ty  devices2• T rain in g fo r  su b -d iv is io n  le a d e r s ' (d esign , co n stru ctio n  , iiigiiv^ay, ir r ig a t io n , and con­servatio n  ) resp on sible fo r  co­o rd in atio n  of school f a c i l i t i e s  and d iv is io n  requirements
VI -  9



PUBLIC WORKS DIVISION (Cont^d.f
C011IUNITT NBSDS3• E lim in a tio n  of ex­cess rep a ir  services

SCHOOL OFFERS3* In s tr u c tio n  in  in d u s tr ia l management p ra c tic e s  fo r  care o f maciiinery and red uction  of s e rv ic in g  costs*
CO濃 /m TITY SERVICES DIVISION

COMMUNITY NE3DS1# The improvement of tJie community h e a lth  se rv ice
2 • Tiie iraproveraent of com- mun i t  y iieal tii
7 パ  Development o f under­standing regarding in d i­v id u a ls  in  cooperative l iv in g

4 . B e a u tific a t io n  of tiio R elo catio n  Center

SCHOOL OFFERS1 .  T rain in g o f H o sp ital order­l i e s ,  nurses a id e s , denta丄 a s s is ­tan ts* • •inform ation aid p ra c tic e  in  d i e t e t i c s . . . t r a i n i n g  in  pre­p aratio n  and se rv ice  o f foods2 . In s tr u c tio n  in  t n e *im port- anoe o f p e rso n a l, home, and community hygien e•••in s tr u c tio n  in  proper h a b its  in  the careof t e e t h . . • in stru c tio n  in  the value of good posture3 . Study of the great coopera­t iv e  noveraonts in  otlior coun­t r i e s ,  •• .stu d y in  th e  a p p lic a ­tio n  o f t  lie so p ra c tic e s  to tJie r e lo c a tio n  c s n te r s ••••in s tr u c ­tio n  of a d u lts  in  the p r in c i­p les of cooperative l iv in g  by y c la s s  d is c u s s io n , dem onstration, p a r t ic ip a t io n "  .in s tr u c t io n  and p ra c tic e  in  student government by establisJament of * le g is la t iv e  c o u n c ils , workshops, and in -  s t it u t e s4* Stu d y o f Jiorae and comraunity b e a u t i f ic a t io n  to  encourage i n ­t e r io r  d o c o ra tio n  and la n d s c a p ­in g , and g a r d e n in g • •stu d y in  tho p r a c t i c a l , d e c o r a tiv e  uses o f v o g o ta b io  and flo w o r g a rd e n s , siirubs , and law ns* ••stu d y  of  l o c a l  s o i l  c o n d it io n s  ana t l ie ir
VI - 1 0



COMMUNITY SSRVICICS DIVISION*■»—*»*>*—o—**1*̂ **■ ■〇"■»" '*̂ iww»̂ i an ' r[C o n t?d ,l
COIMJNITY NEEDS SCHOOL OFFERS，■ ,«0■■*■■内 i r»i«̂

Creation  of a tt itu d e s  wliicii w il l  recognize the pleasures of community l iv in g

6, S o c ia l  in te r p r e ta tio n  o f tiio schools and tiaeir se rv ice s

7« An a d u lt education  
program

r e la t io n  to c lim a te , a l t i t u d e , and n a tiv e  vegetatio n
エn stru c tio n  in  in d iv id u a l and s o c ia l  b e n e fits  th a t r e s u lt  from community le isu re -tim e  a c t i v i t i e s .  • • cre a tio n  of iiobby c lu b s .. *tGaGhirLg and demon­s tr a t in g  of fo lk  d a n c e s ..s to r y  Jiours, • .pantomimos*, .in s t r u c ­tio n  in  the o rga n iza tio n  and procedures o f p u b lic  speaking c lu b s , current event c lu b s , forums, and panel d iscu ssio n s to r e v it a l iz e  corimanity l i f e  •. m otivation o f coramunity a c t i v i ­t ie s  as drar；ia c lu b s , intram ural s p o r ts\ g le e  c lu b s , a c a p e lla  c h o ir s , ooDifD-unity orcJtiestras6 , Cooperation w ith PTA groups, open house m oetings#..*fa th e r  and son program s.• • p a rtic ip a tio n  of motiiers in  c la s s  or scliool a c ­t i v i t i e s  , f i e l d  t r ip s , sowing c la s s e s , iiome econoraics domon- s t r a t io n s * ••assem b lie s 'fo r  in ­te rp re tin g  the s c h o o ls , o x iiib it-  in g  i t s  p ro d u cts, dem onstrating modern domocratic procedures, and stim u la tin g  understanding and confidence in  school se r­v ice s  and o b jo c t iv o s ,••coopera­t iv e  planning fo r  fu n ctio n s v/iiich v r ill Have so aso n al, h o l i ­day or r e c r e a tio n a l s ig n ific a n c e

7# C reatio n  o f n ig iit school program fo r  v：corking a d u lts , or a d u lts  .̂viio p refer to  study to -  
g e t ile r , in  c la s s e s  tlioy request or could p r o f it  # .co o rd in a ­tio n  o f daytiiiiG c la s s e s  w ith c la s s e s  in  secondary s c i i o o l s . . .  
c la s s e s  to develop new s k i l l s  or 
m aintain old ones or to  enpiia-
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Tii。 education o f youtii 1* Courses in  home economics, mess h a l l  management domostio s e r v ic e , d io t o t i c s ,ta b le  s e r v ic e , care and feed in g of in fa n ts2• Job tr a in in g
3• Tne a p p lic a tio n  of s a fe ty  raeasuros in  tiic use o f trucks and equipment4* ImprovcmGnt in  main­tenance of tran sp o rta tio n  f a c i l i t i e s

2* General and v o ca tio n a l cou r­
ses ice ycd to studont work needs3• Toaciiing in safo driving, observation o f traffic re g u la ­tions. • .c a re  and maintonancG of expensive equipment4 . O pportunitios fo r  guost speakers to e x p la in  to youtii tran sp o rta tio n  probloms, h isto ry  and kinds o f tr a n s p o r ta t io n ,•. e f fe c t s  of saving tirac and space

MAINTENANCE iOTD OHSRATエON DIVISIONi 丨 圓_̂丨 ii^ i m 托 i wi i _ i i _*» ~ n  irr «n nrr i r i  i (~vi n  r!  »ri n  i n  ぎCOMMUNITY NEEDS SCHOOL OFFERS1* S k ille d  mochanics 切 itia a b i l i t y  to toach tJaoir tccJiniques 1 . Brush up courses fo r  s k il le d  v'/orkors, oiapiaasizing tiio ir  r e ­s p o n s ib il ity  to toacli and develop workers in  th o ir  group fo r  g re a te r  production and groator job s a t is fa c t io n

CCMIUNITY SERVICES DIVISION ~ [C o n t^ d ,]COMEvIUNITY NB3DS SCHOOL OFFERSsiz e  a v o ca tio n a l in te r e s ts  # • •« in to rp ro ta tio n  to older groups of s o c i a l , c i v i c  and educational o b je c tiv e s  of tho contor
TRANSPORTATIONL COMMUNICATION AKD SUPPLYCOMMUNITY NEEDS SCHOOL OFFERS

1•
in
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IvIAINTENANCE AND OPERATION DIVISION (Cont^d.)
COmiUNITY NEEDS SCHOOL OFFERS2# Trained carponters 2* C la sse s  in. cabinotj 1113.kingand wood-work and such s k il le d  su b je cts  needed in  co n stru ctio n  w o rk *..co u rses fo r  student work­ers to defin e th e ir  d u ties and soe what c o n stitu te s  a good workman in  a group s it u a t io n * •• foromanship tr a in in g  in c lu d in g  the q u a li f ic a t io n s  and respon- s i b i l i t i o s  o f lead ershipP ro je c ts  in  which students study m erits of * c le a n lin e s s , good managomont, r e la t io n  of c le a n lin o s s  to  pleasure in  e a t­in g  and s a fe ty  o f food
3• Maintonanco of a clean community

COMMUNITY ENTERPRISE DIVISION
COMMUNITY NEEDS
1 .  Cooperative buying of p ro visio n s not a v a ila b lo  in  camp2 . Cooperative planning of r e lig io u s  worshipUnderstanding o f com­munity planning

SCHOOL OFFERS1 . study in  thG dev。1op瓜。 n t of tho cooperative j210voxn ont
2# N eu tral ground fo r  parent cooperation in  so lv in g  problom o f r e lig io u s  worship3 # Study in  th e o rie s  and p rac­t ic e  o f community planning using the center as a model

VI -



PLACEMENT AND‘ LABOR RELATIONS
COMMUNITY NEEDS SCHOOL OFFERS
1* C h ild  and ad o lescen t ap p reciatio n  of fa m ily  l i f e 1 . Education fo r  fa m ily  l i f e , parenthood, c h ild  c a r e , care o f home*• .experience in  b u ild in g  and occupying and m aintaining model homes
一 た

2 . A ssistan ce  in  making c le a r  the r e la tio n s h ip s  between em­ployer and employed y o u th .••• development o f s e lf -r e lia n c e  and tru stw o rth in e ss• • .growth in  in ­dependence
3• Adjustment of older resid en ts P a r tic ip a tio n  in  a d u lt  edu­ca tio n  and le isu re -tim e  programSupervision o f le is u r e ­time a c t i v i t i e s 4* O rganization of recrea tio n  and e x tr a -c u r r ic u la r  a c t iv i t ie s% Community b e a u t if ic a ­tio n 3* T raining in  th e  r e s p o n s ib il­i t y  fo r  keeping camp tid y  and fre e  from p a p e r s .. .s tu d y  o f p lan t l i f e  fo r  use in  making surround­ings o f homes more a t t r a c t iv e6 . The concept th a t hon­e s t  work is  not degrading 6« Development o f an understand­in g  o f a l l  occupations and th e ir  co n trib u tio n s to th e  community7« Mess h a l l  a s s is ta n ts 7 . D ie te t ic s  courses co -o rd in ­ated w ith the operation of the community k itch en s and d in in gh a l l s す8• S k ille d  a d m in istra tiv e  and s e c r e ta r ia l  help 8* P art-tim e ap pren ticesiiip  tr a in in g  program in v o lv in g  a c ­tu a l work in  a d m in istra tiv e  and other o f f ic e s  fo r  commercial students whoso in te r e s ts  and ap­p lic a t io n  in d ic a te  probable suc­cess
9• T rain in g fo r  i n d u s t r i a l• se rv ice  in  fu rn itu re  fa c to r y , etc* 9 • A pprenticeship  tr a in in g  sim i­la r  to th a t  suggested in  8 fo r  s k i丄led occupations
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PLACEMENT AND LABOR RELATIONS Itjontf d • 厂

COMMUNITY NEEDS SCHOOL OFFERS
10. V ocational gu id - 10. P u p ils  guided in to  f ie ld sance fo r  which there w i l l  be a placefo r  them a f t e r  the war

ADMINISTRATIVE DIVISIONCOMMUNITY NEEDS SCHOOL OFFERS1 . P r a c t i c e  in  f i l l i n g  out forms and in s tr u c tio n  in  the a r t  of fo llo w in g  a d m in istra tiv e  d ir e c ­tio n s  , which are n e c e s s a r ily  in ­creased under fe d e ra l ju r is d ic ­t io n . • .p r a c t ic e  in  fe d e ra l sys­tem o f accounting and general standards o f accixracy. • • in stru c ­tio n  regarding the le g a l  aspects o f n e go tia b le  p apers, i#e;  110teSj  c o n tr a c ts , checks, d r a ft s , mort­gages , etc*2• Personnel s e le c tio n  2 • C la r i f ic a t io n  o f the q u a li­f ic a t io n s  fo r  the various types o f jobs in  th e  center and the method o f applying fo r  them, f i l ­l in g  out a p p lic a t io n s , in terview ­in g , e t c * • • c la r i f ic a t io n  of ad­m in is tr a tiv e  l in e s  of a u t h o r it y .• aid  a p p lica n t in  understanding r e s p o n s ib ility  in  tiB  jo b -seek in g process#.com plete data on each high school a p p lica n t fo r  work w ith in  the camp
う , General  s t a f f  improve- In te g ra tio n  o f E n glish  andment commercial teach in g  in  fu n c tio n ­a l  program which w il l  emphasize n e c e s s ity  fo r  accuracy#•.a s s i s t ­ance to students in  reco g n itio n  o f raw m a te ria ls  such as types o f wood, various m e ta ls , etc#
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G U I D A N C L  P R O G R A M
While the answers 七o many o f the questions r e la t in g  to . the set-up o f guidance programs must riecessarily  be determined w ith regard to lo c a l  s itu a t io n s , there are a number o f fe a tu re s  common to a l l  R elo catio n  Centers which are o f  v i t a l  concern to those responsible fo r  insti'fcu'fcing and adm inister­ing the programs. The tr a n s fe r  o f the e n tire  Japanese popula­t io n , both urban and r u r a l , to a t o t a l ly  new environment,p laces emphasis upon the r e s p o n s ib ility  o f the schools 七oe s ta b lis h  e f fe c t iv e  o r ie n ta tio n  programs. Because o f thes c a r c ity  o f employment;, which is  the outcome o f r e s t r ic t in gso many to sm all geographical a re a s , tho schools are faced w ith a major problem in  keeping the h igh  school age group w e ll-o ccu p ie d . Most o f the school p opulation w i l l  have tobe retain ed  七hroughout the period o f secondary ed u catio n , ap ro p o sitio n  which has m anifold im p lica tio n s  as to tlie q u a lity  o f in s tr u c tio n  and the nature and exten t o f  the guidance program* A ls o , i t  w i l l  be the fu n ctio n  o f guidance to d ir e c t  the a c t iv i t ie s  o f young people along such lin e s  as wi-1!  not only help them to adapt themselves to th o ir  immediate onvironment, but w i l l  prepare them Tor th e irreturn to normal communities at tho clo se  of 七ho war*In  the vocational, guidance program, a fa c to r  o f utmostimportance is  the conception th a t these communities are r e tr a in in g  c e n te rs , th a t there w i l l  be a gr$a七 cloa"1 o f r o ta tio n  in  jo b s , g iv in g  a v a rie ty  o f experience to many•The guidance program in  the schools v/ill need to be focused upon th is  major o b je c t iv e , and co n sid eratio n  should be givento the q u e s tiっn as to what kind3 o f ed u catio n al values aremost d e s ir a b le . One suggestion is  th a t a general shop course be given e a rly  in  the secondary program in  order toprovide a t r i a l  period o f two weeks f*or each boy in  七hevarious branches of1 shop work* During t h is  period th.e teach ers could analyze ap titu d es as a b a sis  fo r  edu cation al and v o ca tio n a l guidance • In te r e s t  in v e n to r ie s , sue31 as the Strong T e s ts , may bo used. L is t s  o f the kinds o f occupational o p p ortun itios availo .ble in  the various community d iv is io n s  may bo made •
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Recommendations p e rta in in g  to  the ad m in istration  and scope o f the guidance program which follow  are submitted merely as su g ge stio n s. They may be o f  some a ssista n ce  to the guidance d ir e c to r  and h is  a s s o c ia te s , who face an u tte r ly  new kind o f s i 七u atio n  and must work h u rried ly  • In  making them, we are assigning th a t the Japanese-Am ericansare Western in  c u ltu r e , or intend 七o b e ; 七hat the I s s e i  and K ibei are in  the m inority ( r e f e r  to e a r l ie r  chart) and, under the general ed u catio n al o b je ctiv e  o f the R elo catio n  Centers p revio u sly  mentioned, are to be Americanized as rap id ly  as p o s s ib le . I t  is  p a r t ic u la r ly  important th a t the guidance d ir e c to r , both in  the prelim inary o rga n iza tio n  and the subsequent ad m in istratio n  o f the program, seeks to transm it the common philosophy which has been e stab lish e d  both to members o f the school s七a f f  and the outside conmnmi七y , fo r  reasons o f u n ity  and m orale•I t  is  assumed 七hat each guidance d ir e c to r  has a. background of* 七ra in in g  in  the f i e ld s  o f psychology, p h ysio lo gy , and s o cio lo g y , His knowledge o f s p e c if ic  techniques o f guidance a d m in istra tio n , the gath erin g o f anecdotal reco rd s, ra tin g  schedules, t e s t  r e s u lt s , h e a lth  records, and s im ila r  devices w i l l  be b e n e fic ia l  to the p ro fe ss io n a l opera七ion o f the . program. The D ire cto r  o f Guidance is  the 1o g ic a l s t a f f  member fo r  c o llo o tin g  and in te rp re 七in g  these da七a*The two-weoks o r ie n ta tio n  period to bo provided in  each center before the opening o f school should be c a r o fu lly  programmed. The d ir e c t o r *s work, during th is  p erio d , can co n trib 11七e markedly to the in te re st;, su ccess, and p a r t ic ip a ­t io n  o f tiie e n tire  s t a f f  in  七ho co n feren ce• He might fo llow  th is  procedure in  conferences or* workshops: ( 1 ) A s s i s t  teachers in  developing the techniques fo r  gath erin g data o r i七] into re s ts  and needs o f p u p ils , and on the vo ca tio n a l and occupa七io n a l p o s s ib i l i t ie s  w ith in  the community.(2) A s s is t  the s t a f f  in  determ ining p o lic ie s  o f te s t in g  ( standardized t e s t s  and in te r e s t  in v e n to r ie s ) . (3) Set upthe techniques and m a te ria ls  fo r  the e a rly  discovery o f m aladjusted p e r s o n a lit ie s  and subsequent treatm en t.Conn soiling could be c a rr ie d  on e f fe c t iv e ly  in  e ith e r  o f the fo llo w in g  ways： (a) As a regu lar part o f  classroom procedure • The core teachers can be In  f u l l  charge o f the guidance program in  the secondary sch o o l, since they have the best opportunity to know the personnel o f th e ir  c la s s e s • They may use the d ir e c to r  to best advantage as a consu3_tant in  the handling o f the more complex c a se s * O rie n ta tio n  should be given as an in te g r a l part o f  the core course in  the h igh  sch o o l. On the elementary le v e l ,  the teacher remains w ith h is  c la s s  a l l  day and th erefo re i  s d e f in it e ly  七he one in d iv id u a l equipped to handle guidance, again using the d ir e c to r  as h is  c h ie f  ad viser in  so lv in g  problems (not as a th re a t or means o f  d is c ip lin e , however l)•
V II  -  2



(b) Through the Home Room P r o g r a m ,エn establ^s^Ling^•… home room program/ c e r ta in  e s s e n tia ls  si10uld be y b ^ d . F i r s t ,i 七 is  Im perative, we f e e l ,  th a t an hour， at 1ミa f t ， toea llo c a t e d  f o r  guidance; otherwise th^s period 〇become a routine announcement tim e. Group v o ca tio n a l guidance can s ta r t  the y e a r ! s program, u sin g such a te x t  as the Mana, Bennet S e r ie s . A fte r  preparing a manual o fJ_}e s s ° n s» guidance d ir e c to r  can supervise the in s tr u c tio n  in  the homeroom. ,When treatm ent fo r  p o rso n a lity  maladjustments is  needed, the d ir e c to r  can bo most e f fe c t iv e  if^he se ts  up d e x in ite  procedures, R e a liz in g  th a t symptomatic behavior is  no _c a u s a l, he works to get at the underlying reasons^ He should see th at B in et and p h y sica l exam inations are g iv e n , 〇.nd th at f u l l  developmental and s o c ia l h is t o r ie s  are acquired from toachors and fa m ily . Follow ing the gath erin g o f those d a te ,a gu id an ce conference should be h e ld .r e s p o n s ib le  f o r  G n l i s t i n g  th 。 in te r e s t  3 1 0 ラ 土nth is  conference o f ovory rnembor o f the s t a f f  w ith whom tho c h ild  or youth has had c o n ta c t. Prom t h is  meeting snoula come co n stru ctive  p lan s fo r  school and home adjustment o t  tne p a tie n t under considoration*A more general type o f guidance conference W0UJ;d advisable fo r  the in te r p r e ta tio n  o f the guidance o rg a n iz a tito  the v a r io u s  d ir e c t o r s  o f community d iv is io n ミ.and tocomm-unity. Close a s s o c ia tio n  o f the gui^anc^ 己ド❹。七3  了よ七the supervisors o f these community agencies is  to  assure the smooth fu n ctio n in g  o f the v o ca tio n a l guidance program and the establishm ent o f s a t is fa c to r y  employer- employee^ apprentice-m aster worker r e la t io n s h ip s .Furthermore, i t  i s  recommended th at the guidance d ir e c to r  e x e rcise  gre a t care in  h is  s e le c t io n  o f personnelinp; p a r t i c u l a r l y  t 。 include a l l  who have a s p e cia l i ラ， erei n ； and preparation f o r , in d iv id u a l and group co u n se lin g .The degree to which the ad m in istrative  o f f ic e r s  are brought in to  the d e ta ile d  program o f guidance v/ou^d, in  a measure, depend upon the com plexity o f th e ir  d u tie s  and the amount o f time avai^ablo fo r  devotion to the various phaseso f the work.A fte r  the program has been in  operation fo r  some tim e, i t  would be v r̂oll to hold an adm in istrative  conference fo r  the purpose o f eva3.u a tio n . Several c r i t e r ia  o f guidanceprograms may be s u g g e s t e d ; (1) Wi l l  it .i^ e e t ミ。- daミb o fle m s ?  ( 2) W ill i t  carry out t h :  g y $ a nユ ^  which has been accepted by the group? (3) J i l l  ^  r e s p o n s ib ility  in  the members o f the ed u catio n al s t a f f  ana ad u lts  engaged in  -the tr a in in g  program?
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The follov/ing c r i t e r ia  are suggested fo r  use in  planning and ev a lu a tin g  the guidance program.*Hamrin and E rick so n , Guidance in  the Secondary S ch o o l•Pages 329-51 ana 45o-39, _______1 ,  Are a l l  students bein g served? •
2 , Is  the major thought and energy o f  the guidance personnel extended on a co n stru ctiv e  program to f a c i l i t a t e  whole some growth and development fo r  normal boys and g i r l s ,  or on a remedial program fo r  the m aladjusted?3• Does the o rga n iza tio n  provide fo r  guidance in  a l l  o f the major areas o f l iv in g , or is  undue emp^iasis given to one phase o f gu id an ce--su ch  as v o ca tio n a l guidancef edu cation al guidance, e tc?4 .  Is  the guidance o rga n iza tio n  imposed upon u n w illin g  te a ch e rs , o r , under wiso and dynamic lea d ersh ip , does i t  grow out o f a fe e lin g  or need on th e ir  p art?5 , Is  p ro v isio n  made fo r  the in d u ctio n  o f new teachers in to  the philosophy and r e s p o n s ib il it ie s  o f  guidance?6• Is  p ro v isio n  made fo r  七}le irrfceirpreta七ion  o f the guidance o rga n iza tio n  to the community?7• Is  the o rg a n iza tio n  reasonable from the p oin t of view o f teachor and counselor load?8 . Is  the organiza七io n  such• 七]la t  the d iv is io n  o fr e s p o n s ib il it ie s  is  ju s t i f i a b le  and ten ab le? For example: Can you separate group guidance fromin d iv id u a l gutidance? Guidance from in s tr u c tio n ?9 . Does the o rga n iza tio n  f a c i l i t a t e  close cooperation between the various sta fT  members concerned w ith a given  c h ild ?

l 〇# Do gs  tho guidance o rg a n iza tio n  provide fo r  the 
cooperation  o f parents and community groups in  
i t s  program?11• Dogs the o rga n iza tio n  provide fo r  a con tin u in gre la tio n s h ip  between a given c h ild  and some mem"ber of the guidance s t a f f  who accompanies him through a s e rie s  o f  years?12, Does the organ iza七io n  f a c i l i t a t e  fu n c tio n a l teach in g of* guidance m a te r ia ls , or does i t  set up a r t i f i c i a l  b a rrie rs  between s o -c a lle d  group guidance and other courses in  the school?V I I  -  4



13〇 Are records adequate, c e n tr a lly  lo ca te d , and e a s ilya v a ila b le  fo r  teachers as w ell a3 guidance s p e c ia lis ts ?14. Does the o rga n iza tio n  provide fo r  clo se  a r t ic u la t io n  botween one school l e v e l . and 七ho next?
From 七he preceding d is cu s s io n  some in fe re n ce s may•bo 

drawn as to the q u a lit ie s  o f porsonali-ty and lead ersh ip  which 
are d o sirab lo  in  tho personnel o f tho guidance s t a f f 〇 Theirs  
i s  a unique opportunity and p r iv ilo g o , • not 01117 as p a rticip a n tsi n  a vast to stin g-grou n d  fo r  Democracy 夕 tru七 as mcin̂ )G：rs o f a
community who may InuGnsivoly serve tho noeds and in to r o s ts
o f  ch ild ro n  and 了〇加:レ In  tho hubtnib and :fcvG：ro$ rush of*
七110 prolim inary poriod 〇r planning and construction^ those 
broader valu es and id o a ls , v/hich d.t g  the m o tiv a tin g  fo rce
fo r  what i s  done and what can Tdg done, must; no七 "be lo s t  in  the s h u ff lo . Progross w i l l  be in d ica te d  "by tho exto n t 七o
w h ich  th e 七ochniqfUGS o f g u id an co  aro u t i l i z e d , 切  tliミ develop-
mont o f a f*a.vorablG community a ttitu d e  toward tho guidance 
program, and by tho growth o f a tr u ly  dem ocratic and 
cooporativo s p i r i七•
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PROGRAHHIMG AND 5CHLDUUMO
SCHEDULING. The scheduling of a school program that will satisfy the needs of the curriculum and community se®̂ s essential.A flexible program is more apt to ^than a rigid one because it allows for adjustment that both community workers and teachers may be called on to maice.

Seasonal commimity functions may make demands ^h°o1as a result of the need for more or fewer laborers in and factory. Correlation of the school with the community on part-time work schedules and possible limitations ^  class room supplies may also b© factors demaiiding 了 •In such situations, cooperative planning is particularly timely and appropriate #
エn the secon d ary sc h o o ls  the program will l̂ive great̂

breadth and variety. Provision should, be madefor (l)- the core program, (2) elective courses, (3) guidancoprogram, and (4) work experiences. The core program must beenough to pemit pupils to engage in work experienc^ The scheduling of particular interest classes will be detetnuned largely by the quaUfications of staff members, both 
Caucasians and Japanese ̂Americans ̂ ailablê ^^ŝ ?2i ̂ g^oola s s i s t a n c e . Work e x p e r ie n c e s ， w hether cヲn̂ cted ラ ŝ î i
project or community employment, should influence the mont of problems In tho core, ill such coorelations require
a flexible schedule.

In planning the schedule. Relocation may wish to consider the following factors:(1)a functional guidlnce program, (2) the grouping of youths based on P̂ vxous grades or ability, (3) the diversity and ®ele?tiô .^ special subjects or possible electives, (4)length and number ofperLds韻1?, (5) — ning and cl。巧 ' ヤ ユ 把  ngn ^nch
periods. (7) the proximity of mess hall facilities to the schools* (8) teacher load, (9) efficient use classrooms, and (10)' degree of community participation.•Here are sch e d u le s  f o r  two different ninth gミa， ミ。巧 ；
One, an agriculture student, should probably include in his
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d a ily  program, in  ad d itio n  to  three hours spent in  the core co u rse , one hour each on the farm ;Job, in  general m athem atics, p h y sica l edu cation , farm m echanics, and woodwork. For a second youth wh〇3e primary in te r e s t  i s  in  p re-en gin eerin g the follow in g- courses are suggested: three hours in  general ed u cation , three 31011rs in  Indus七r i a l  a r t s , m echanical drawing, and work experience in  the p u b lic  works d iv is io n — and one hour each in  a lgeb ra , and p h y sica l education*
エn both cases the needs and in te r e s t  o f the youths w il l  be discovered by the guidance personnel in  d iscu ssin g  pre- v o ca tio n a l plans v/ith the in d iv id u a l, エ七 is  the r e s p o n s ib ility  o f 七he guidance personnel to explore the youth1s a tt itu d e s  and ap titud es and d etem in e  v/hether there i s  any harmony in  what the youth, wants to do and what h is  record of achievement in d ic a te s  is  p o ssib le  fo r  him to  d o . Then they help  him * form ulate a program th a t he can fo llo w .Scheduling a program fo r  g en eral education in  Secondary \ Schools - -  In  order to meet the varied needs o f the comrmmity and o f indivxd-aaIs^ scheduling o f 七]ne core course in  general education must te kept f le x ib le  and e l a s t i c .  For in sta n c e , I f  p u p ils  on the secondary l e v e l  are to have exten sive work experien ce? the core course in  general education must permit s u f f ic ie n t  f l e x i b i l i t y  so the demands o f the job can be s a t is f ie d  * A jo b .- 'o a r tn e r s h ip p la n m ig litb e  inaugurated in  connecticn  wi '̂.h bhe work experIence a In  such an arrangement two p u p ils  might rot at 3 七 heir* time on the job during the day in  such a manriex* that one partner would be on the job in  the forenoon w hile tho other was in  tho classroom . In  the a f t e r -  noon 七11。 7 would exchange p la c e s . This jo b -p artn ersh ip  suggests a scheduling o f the core cours3 both in  the forenoon and aftern o o n . Or the jo b -p artn ersh ip  might ro tate  by tho week or month. If* such programming o f work experience were found more p r a c t ic a l ,  then the school program would n e c e ssa rily  have 七o mesh w ith t h is  unusual type o f sch ed u lin g .W ithin tho core i t s e l f ,  i t  i s  d i f f i c u l t  ot recommend any one p lan  because o f the varied  tr a in in g  and experience o f the ed u catio n al s t a f f .  T h erefore, several suggestions fo llo w  fo r  planning and teach in g these core areas o f common exp e rie n ce .As noted In  a previous chapter on CURRICULUM DSSIGN, a "block o f 七ime varyin g from two hours to  three 110urs has been suggested In  secondary schools fo r  general ed u catio n . There aro at le a s t  three types o f schedules which might be used in  connection w ith t h is  b lo ck  o f tim e.1 . Assume th at w ith in  the s t a f f  c e r ta in  teachers have had a wide v a rie ty  o f 七ra in in g  and experionco and fee 1 competent to handle most o f the su b ject m atter w ith in  the c o re • Then such teachers might handle a c la s s  throughout the 七hree-hour "block.



2 # Assume th a t some o f the teach ers in  the core c la s s e s  do not f e e l  themselves competent to guide ch ild re n  in  the v a r ie ty  o f su b ject m atters demanded by the c o re * * Such teachers might p lan  the scope o f the work fo r  each week. Then each s p e c ia lis t  would handle one group fo r  an hour, developing the su b ject m atter m a te ria ls  which would con trib ute to the core work p la n .3 . A th ird  p o s s ib i l i t y ,  and one which probably o ffe r s  more promise than the other tvro9 is  to have three teachers who represent d if fe r e n t  backgrounds o f su b je ct m atter, tr a in in g  and experience and who work 
七ogether co n g e n ia lly  form a core team. These three teachers work together w ith a group o f students equal in  size  to  three separate c la s s e s . This team o f teachers-w ould p lan  togeth er w ith the t o t a l  group of stu d en ts, an d ,^ in  terms o f the con七r ib u tio n  which each teacher migh七 make, decide who would handle the t o t a l  group on any p a r tic u la r  day. Por in s ta n c e , i f  the t o t a l  core c la s s  were d e a lin g  w ith the problem of s o i l  co n serv atio n , i t  might seem advisable f o r  the teacher wi 七]a a strong science background to take the t o t a l  group fo r  several days and demonstrate the e f fe c t  o f wind and water erosion  on s o i l ,  and experiment w ith methods o f erosion  c o n tr o l. At another time the teacher w ith the strong background in  the s o c ia l scien ces might tako the t o t a l  group through a considera­t io n  o f the h is t o r ic a l  e f fe c t s  o f s o i l  erosion  on other cu ltu re s  or the contemporary economic e f fe c t s  o f erosion  on p eop le. At another time the teacher w ith a strong background in  the language a r ts  and fin e  a rts  might help them w ith the lit e r a t u r e  on erosion  or guide them in  the development o f a dram atization  d e p ic tin g  the human erosion  th a t fo llo w s s o il  e ro s io n . Or on any p a r t ic u la r  day each teacher might take a se ctio n  o f the c la s s  and work w ith in d iv id u a ls  or small groups on s p e c ia l s k i l l s  and fa c t u a llm a t e r ia ls .Whatever schedule is  te n ta t iv e ly  made, i t  req uires a period o f c a re fu l e x p lo ra tio n  to d isco ver which p a r t ic u la r  teachers f i t  best in to  any p a r t ic u la r  p attern * I t  might b© found th a t the simultaneous use o f  several d if fe r e n t  schedules fo r  han dling the core in  the same secondary school is  b e tte r  than attem pting to f i t  a l l  teachers in to  a unifonn mold.PROGRAMMING OF TEACHER AND CHILDREN VACATIONS, There are several con dition s p e c u lia r  to b̂he R elo catfo n  Centers that make fo r  unusual programming. The teachers are not granted the two or three months v acatio n  period to which they have been accustomed, because government re g u la tio n s  a l lo t  anly one montii per y o a r# Tho p u p ils  and t h e ir  parents must, by r e g u la tio n , remain i i i 七heir* homes and communities during v a ca tio n  p e rio d s . S p e c ia l a c t iv i t ie s  must be provided to  keep both youngsters and a d u lts  c o n stru ctiv e ly  occupied at a l l
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tim e s• These a c t iv i t ie s  however, must be varied  during the year so th a t there is  change,  r e la x a t io n , re cre a tio n  o f body and s p i r i t ,  and continued enthusiasm fo r  sch o o l, fa c to r y , and farm . The h ig h est degree o f cooperation between the educa­t io n a l  and other s t a f f s  w i l l  be necessary so th a t they may supplement each otlier e ffe c t iv e ly ^I t  is  most d i f f i c u l t  to o u tlin e  an over- - a l l  p lan  fo r  a l l  centers* or even fo r  a l l  schools in  any one cen ter* Some general p r in c ip le s  which might be the b a s is  fo r  the form ulation o f the v acatio n  program are as ro丄丄owss( 1 )  A l l  o f the p u p ils  should not be dism issed fo r  a v a ca tio n  period a t 七he same tim e.(2) The season o f the year and i t s  in flu e n ce  on work arid play a c t iv i t ie s  should be con sidered .(3) The crops and th e ir  periods o f p la n tin g , c u lt iv a t in g , and h a rv e stin g , w i l l  a lso  a f fe c t  the p o s s ib i l i t ie s  work experiences during school session s and th e ir  use as supplementary a c t iv i t ie s  in  vacation#The problems o f v a ca tio n  planning fo r  the secondary school are in  some c a s e s , e n t ir e ly  d if fe r e n t  from those o f the elementary sch o o l. Several p o ssib le  v a ca tio n  p attern s fo r  schools as a whole are described below*VACATION PATTERN IA l l  the teachers and p u p ils  are given a v a ca tio n  of onemonth at the same tim e. Such a vacatio n  d e fie s  p rin c ip le( 1 ) above and would create  many serious problem s. The community a c t i v i t i e s  and re c re a tio n a l se rv ice s  would be g r e a tly  overtaxed and a sudden surplus o f a g r ic u ltu r a l assista n ce  would be croated* T his might r e s u lt  in  r e s t le s s ­n e ss , in a c t iv i t y , and delin qu en cy. See Diagram !•
DIAGRAM OF VACATION PATTERN I :  Teachers and p u p ils  take onemonth* s vacatio n  at the same time during ar̂ y month o f the year* ( f o r  example, Ju ly )
A l lt e a c h e randp u p ils

Jan Peb Mar Apr May Jun J u l Aug Sep Oct Nov DecX
..，一一 XXX ...-
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VACATION PATTERN ェェOn© tw e lfth  o f both teachers and p u p ils  are on vacatio n  at any one tim e• (Teacher A and her p u p ils  during January#Teacher B and her p u p ils during February, e t c . )This p a tte rn , lik e  P attern  I  would require no su b stitu te  teachers sl.i:.c3 dつth  the teacher ard p u p ils  aro  vtica七io n in g at. the sane ni/ue„ U nder th is  schedule o n ly  a c o m p a r a tiv e ly  few  p u p ils  would, be w ith o-at school s iT p e r v is io n  a t  any 0110 t-imt:へ，
The school {-r.d conmuixity re c re a tio n  departments could coopor^ta 
e a s ily  in  p rovid in g varied and ro f  re si iln g o：\x； o rienco s fo r  fra s  
small mmiber;During maiy o f the vacot^ion months young people could  be absorbed on the farm s, in  the fa  s t o r i e s ,  ard, in  o fflo e g  This p a tte rn  would be simple to apply on the elo!;K'nl：A:i：y  le  whe3?o the p u p ils  have only one te a ch e r . I:n tho ^ coad ary  school i t  would pi*©seirt more serious problems "bocausa o f ae -  p a rtm e n ta liza tio n .
5 In  Plan エ a l l  teachers could get vccations^ fo r  example in  August, wheras in  P attern  I I  only on©-t^〇：. i r-h v̂ oi；ld  be on v a ca tio n  each month. The teacher would ha*;3 lib r ；le  choice in  the s e le c tio n  o f a va ca tio n  month m iless she could trade w ith  another teacheir* T his would a lso  give the p u p ils  ir r e g u la r ly  spaced and a r b it r a r i ly  decided v a c a tio n s .VACATION PATTERN I I ： (X) i s  the vacatio n  period fo r  bothteach er and p u p ils <TeacherandC lass ~ 1Ja n tPeb Mar Apr May Jun J u l Aug Sep Oct Nov DeoA XBC X
D XE .X...F XG XH X：I 乂J 乂K XK 乂

V I I I  5



VACATION PATTERN 111Tile teachers w i l l  tak e  vacation s every inontJi as in  p attern  I I  but the p u p ils  w i l l  n o t. This would req uire one a d d itio n a l te a ch e r to rotate  fo r  ovory 12 regular te a ch e rs .L et us design ate tiio r o ta tin g  teacher as Teacher R, Teacher R rep laces T oa c he r A in  Jan u ary , Toacher B in  February,Toacher G in  March, e t c .  throughout the year. Sho could con­tin u e  the work o f the reg u lar teao iio r, in  which case the pup­i l s  would got no v acatio n  at a l l • Or Teacher R might con­duct a fu l l- d a y  recro atio n  program for th e  group whoso teachor i s  on v a c a tio n . I n  t J i is  way, the p u p ils  夸e t a vacation from academic work and are supervised by a train ed s t a f f  mexabor*. Duo to  the crowded con dition s c f tiio R olocation  C en ters, t h is  p lan  sooms p referab le  to c itiio r  of • tho f i r s t  two. (See Diagram ェェI)VACATION PATTERN エエエ： （R) roprosonts a r o ta tin g  vacationteacJbor or ro cro atio n  lo a d e r. She s u b stitu te s  fo r  toaciaers A -L ,P u p ils  aro never v/itiiout su p e rv isio n .Teachersonly Ja n Feb Mar Apr — ^一  May Jun J u l Aug Sop Oct Nov DecAB Rc........................... Rd RE ； RF Ra ……R……H Ri 7̂ …B…j ，一.E …K ! ....R …L H H | H
VACATION PATTERN IV_AP u p ils  and toachors v d l l  talco ono wock^s vacatio n  ovory quarter y e a r . This would bo d e s ir a b le  from tiio standpoint of tho p u p ils  sin ce t h o ir  span o f  in to r o s t  both in  tho c la s s ­room and in  tiao v acatio n  period is  sh o rte r . The te a ch e r, howovor, would bo Jbandicapped i f  she wished to t r a v e l . Many to a c lie rs , on tho other hand, might p re fe r  tho shorter and more frequen t vacatio n  p e r io d s , (See Diagram ェV-A)
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"VACATION PATTERN IV -A : Teachers and p u p ils  take one weekevery quarter*
A l l Jan  Fob Mar Apr May Jun J u l  Aug Sop Oct Nov Dec1 1 1 1tcachors w w w wk k k kand V V V Ya a a ap u p ils c c c ca a a at t t ti i i i0 0 0 0

1 s t quarter n 2nd quarter n 3rd ciuartor n 4tli ciua:rte;rn
PATTERN ェV-BA combination o f plans I I  or I I I  and エV would providevacatio n s fo r  ono montii?s duration f o r  both teachers and p u p ils , and an a d d itio n a l week every quarter for the p u p ils  o n ly . Tiio toachcr could spend those ono wocJk: periods in  planning fo r  tho suocooding q u arter?s work, o ith o r in d iv id u a lly  or c o llo c t iv o ly , or in  attendance at in -s e r v ic e  tr a in in g  c la s s e s , or in s t it u t e s /  ,VACAT10N PATTERN IV -B : Toachers take ono montJi  ̂s vacationo n ly . P u p ils  take o f f  one week every q u arter, in  ad d itio n  to  the ono month* This p lan  g iv e s  tho teacher timo fo rp lan n in g , organ izin g , etc •Jan  Feb Mar Apr May Jun J u l  Aug Sop Oct Nov DecA l l P Toa P Pu ohors u uteachers P p pi &• i" iand 1 1 1s ' Pup­ s sp u p ils i l s0 b 6 0n ri n

l 1 11st quarter y 2nd quarter - 3rd quarter y 4th quarter .y
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VACATION PATTERN V: vacatio nTeachers and p u p ils  haveono month*s^during a fo u r- month p erio d , o . g ,  Ju n e , J u l y ,  August, and Septombor, but not more than ono-fourth o f tho teach ers or p u p ils  w ill^bo out during any ono period# The schools undor th is  p la n , as in  some o f tho others,^w ould never c lo s e , and thoro vrould bo an e ig h t months p erio d , perhaps during tho v/intcr, t o t a l ly  devoid o f vacations #Vacation and r e c r e a tio n a l a c t i v i t i e s  would be carried  on e x te n s iv e ly  for feur months, Tho problems of tho people engaged in  th a t work would bo s im p lifie d  because f a c i l i t i e s  and por- sonncl fo r only ono-fourth the numbor of p u p ils  vrould need to bo provided in  comparison w ith P a ttern  I ,  This p attern  would give toachers greater choice of vacation  p eriod•Sinco some toachcrs profor vacations during oach of the fo u r months, tho toaoher would got a clxoico of tim e. This plan would a lso  a llo w  considerable e la s t i c i t y  in  p rovid in g youth labor fo r  tho f i e l d s ,  (Soo diagram V)PATTERN V: Onc-fourtJa of a l l  to acjicrs and p up ils taketh o ir  vacation  during each of fo u r summor months.
A lltoacliorsandp u p ils

Jan  Feb Mar Apr May Jun J u l  Aug Sop Oct Nov Doe

氺 氺 氺 氺 氺 氺 氺

The p attern s suggested hero could bo used vdth many v a ria tio n s  or d if fe r e n t  onos might bo introduced. No one plan i s  a p p lica b le  to a l l  contors nor to a l l  sch o o ls . Tiiat p lan is  the b est that provides tte g re a te st convonioncc to the g re a te st numbor*
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一，て《年̂(N-SE.RViCL TEACHER LOUCATIONThe fu n ctio n s o f a teacher in  communi七y schools such as those being e sta b lish e d  in  Reloca七ion Centers may "begrouped in to  three c a te g o r ie s： ( 1 ) d i r e c t i n g  the learn in g  experiences o f ch ild ren  assigned to th e ir  c la s s e s , (2) co­operating w ith other teachers in  the development o f a. t o t a l  ed u catio n al program for the sch ool, and, (3) working w ith in d iv id u a ls  and groups in  the community in  an e f f o r t  toempich 七]le experiences o f ch ild re n  and in  order 七o solvethe problems o f the community•No teacher performs each o f these fu n ctio n s e q u ally  w e l l .  Nor should i t  be exprected that any two teachers should possess equal s k i l l  in  ar̂ y o f the three areas Theb e l ie f  i s ,  however, th a t a l l  can improve In  th e ir  a b i l i t y  to perform these fu n c tio n s . This improvement comes through the development o f new understandings, a b i l i t i e s ,  and tech ­n iq u es. Such improvement is  In -se rv ic e  teacher ed u catio n .To be able 七。d ir e c七 the le a rn in g  experience o f  a ^roup o f c h ild re n , the 七eacher needs €〇:( 1 )  Understand the general growth p attern s o f a l lch ild re n ;(2) Understand the growth p a tte rn s—p h y s ic a l, mental and em otional- - o f the p a r tic u la r  group being 七aught;(3) Understand as fa r  as p o s s ib le , the growthp a ttern  of* each, c h ild , e s p e c i a l l y  as i t  d i f f e r s  from the gen eral p a ttern ; •(4) Understand the kinds o f exp erien ces, m aterial s ,and th e l i k e  t h a t  c o n tr ib u te  most to  七]ne grow七]!o f these ch ild ren  as a group and in d iv id u a lly ;(5) Possess the s k i l l s  and techniques necessary to make p r a c t ic a l  use o f these ix isigh ts and under­standings in  working w ith c h ild r e n .To be able 七o coqpora/fce w i七h o七her* teach ers in  the development o f a t o t a l  ed u catio n al program fo r  th.6 sch o o l, the teacher needs 七o:
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( 1 )  Understand the m otives, d r iv e s , in t e r e s t s , andattitu d o  s thut in;H.iienee the judgment o f in d iv id u a l
to qcIig r s#(2) Understand tho ro le  in d iv id u a l toachors a re ^ lik e ly  to assume in  group discuss:10n so 七]la 七 planning w i l l  bo spontaneous and no one teacher w ill^ fin dh im self c o n tin u a lly  in  a dominant or subordinatep o sitio n ;(3) Understand tho technique a o f group o p eratio n , andth a t e f fe c t iv e  group planning f o ：110wing t hean^i ly-s is  o f a problem n o c o ssita te s  d e cis io n  and a ctio n ;(4) Understand th a t tho maximum group co n trib u tio n  is  forthcom ing only when ovory member o f tho group has the opportunity to p a r tic ip a te  fr e e ly  and to
usg  h is  knowledge and understanding to 七he f u l l ­e s t  e x te n t;(5) Understand tho methods o f co-untoracting tho pre­v e n tio n , postponoment or n u l l i f i c a t io n  o f group a c tio n  by s^ich time worn procedures as o b je c tin g  to term inology, suggesting an elab orate survey, in tro d u cin g unrolatod ideas charged w ith-em otion,s ta tin g  七hat the proposal i s  im p r a c tic a l, ands id e -tr a c k in g  tho d isc u ssio n  by a w itty  remark；(6) Understand h is  problems in  r e la t io n  to those o f other to a ch o rs .To be ablo to work w i七h in d iv id u a ls  and groups in  thecommunity in  an e f fo r t  to en rich  the experiences o f ch ild ren  and in  ordor to iiGlp solve tb.G problems o f tliG conununl'ty, tho teacher needs to :( 1 )  Understand tho problems o f tho c it iz e n s  o f the R e lo catio n  Contor, th e ir  a t t itu d e s , fe a r s , in te r e s ts , and amb i  七 io n s ;(2) Understand tho o rg a n iza tio n a l re la tio n s h ip s  o f corntnunity groups and o f tiie e ig h t  adm in istrative d iv is io n s  o f tho R e lo catio n  Conter；(3) Understand tho rovsources and lim ita tio n s  in  the p a r t ic u la r  community；

⑷  Understand the a p p lic a tio n  o f s p e c ia liz e d  teach­in g f ie ld s  to tho in d iv id u a l and group problems o f the communityj(5) Understand tho ways o f working together in  community or in d iv id u a l e n te rp rise s ;(6) Undorstarid s o c ia l , economic, and s p ir it u a l  values in  community;(7) Understand 七ho impac七 o f cornmuni七y l i f e  on 七liec h ild r e n .These understandings, which are 七g to 七]aeGfl*octivG porformancc o f the tGachGi4̂  fu n ctio n s in  ci conmuinity sch o o l, csin bo d.ovoloped cind. ino.iii'fcs-inGd only by a continuous procoss o f toa.ch.Gr growth.. Tills growth, is
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obtain able through three c h a n n e l s : ( 1 ) par七ic^ p子t io n  in  the curricultim  development program； (2) m aintaining close r e la tio n s h ip  w ith the community; (3) d e a lin g  w ith  c u ltu r a l and p ro fe ss io n a l a c t iv i t ie s  as a member o f a study group•The in -s e r v ic e  program o f teacher education should en­courage in d iv id u a l teachers to study th e ir  weaknesses， and in  th e ir  in d iv id u a l e f f o r t s ,  to a七temp七 to  "broadep 七heii* a b i l i t i e s  and in te r e s ts  or to develop new s p e c ia liz e d  In - 
七e re s七s or s k i l l s • A l l  te a ch e rs , to o , should be given  the opportumi七y to pur sue inter© s ts  already e s ta b lis h e d .P a r tic ip a tio n  in  the curriculum  development program o f f e r s  a v a r ie ty  o f a c t iv i t ie s  七hat can be stim u la tin g  to 
七he te a ch e r• While working on courses o f study is  necessary, irmch more 七]ia'n t h is  needs to be done i f  七he curr*icii丄um de-velopmeri七 program is  to con trib ute the maximuin to the teach- e r 1s growth. These other a c t i v i t i e s  i n c l u de : ( 1 ) p a r t i c i p a ­t io n  in  study groups d e a lin g  w ith s p e c if ic  aspects^of c u r r i­culum planning; (2) having co n tacts w ith lay  advisory c o u n c ils； (3) using educational l i t e r a t u r e ;  (4) develop­ing source m a te r ia ls ; (5) organ izin g and engaging in  l? c a 丄 carriculutn workshops; (6) preparing inform ation b u lle t in s  fo r  the whole s t a f f ； (7) u t i l i z i n g  comimmity resources in  the curriculum ; (8) exp@fiinerL七in g  wi七]i  new m a te ria ls  and techniques in  the classroom ； (9) ofT erin g suggestions 七? committees and in d iv id u a l te a ch e rs , and welcoming suggestions from them in  re tu rn .O pp ortun ities fo r  growth 七]irough m aintaining close re­la tio n s h ip s  w ith the coimnunity arc m an ifo ld . They are un­usual because o f the teach er*s very close a s s o c ia tio n  w ith the War R eloca七ion A uthority  a d m in in istra tio n  s t a f f ,  which makes p o ssib le  easy access to evory phase o f community l i f e .  The fa c t  th a t a l l  o f the b asic  s o c ia l  fame七ions are more h ig h ly  organized and c e n tra liz e d  than in  most commimities makes th ぐ so cen ters id e a l la b o ra to rie s  fo r  explora七;iorr and stu d y. viie such lab oratory in  which teachers may have a c tu a l experience is  the e n tire  process o f a g r ic u ltu r e , - -  working in  the f ie ld s  during the p?^antlng5 ir r ig a t in g , har­v e s tin g  and m arketing seasons. Another is  the h o s p ita l， which o ffe r s  an opportunity fo r  g a in in g  an understanding o f scio n ce , h e a lth , and communi七y w e lfa r e .Many v o ca tio n a l Gxperiencos fo r  teach ers are a v a ila b le  in  七hG shops and in  七]le ad m in istrative  and placement o f f i c e s . These exporioncos aro valuable both, as a moans o f  gain in g in s ig h ts  important .for the guidance o f students and fo r  de­velo p in g p o ssib le  avocationa"? in to r e s ts  of* 七ho tecicliers.

エn ad d itio n  to the p ro fe ss io n a l value o f such expor- ioncos there are personal co n sid o ratio n s 七! desorve em­phasis . Because l i f e  in  these cen ters is  charactorizod by a c e r ta in  unnaturalness and is o la t io n , i t  is  extrem ely
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important; fo r  tho 七eachGi^s own mGivbal h e a l七]! ■thaf h is  c u ltu r a l background bo as onrichod as h is  p ro fe ss io n a l one• The f i e ld  is  rep lete  v/ith p o s s ib i l i t ie s  fo r  study groups under 七 he loader ship o f members o f tho community who aro s p e c ia lis ts  in  a r t , m usic, l i t e r a 七uro, c r a f t s ,  journ alism , dram atics, and science* The importance o f ro cro atio n  isobvious, "but 七Iig valuo o f  par七ic ip a t io n  w ith members o f thGcommunity in  a c t iv i t io s  such as gomes and dancing, should not bo ovorlookod. The te a c h e r ^  s o c ia l r e la tio n s h ip s  must be varied  and stim u la tin g , n id in g the membors o f 七]ae coimnun- i t y  in  the so rei atio n sh ip s  to propcire for* recidjustinGiTfc a fte r  the war.'W hile those spontanoous s o c ia l ro lcitio n sliip s are import-an七 and nocossary, a cooperative program o f in -s e r v ic e  ed­u catio n  req uires planning by tho teach ers and a d m in istra to rs . Each R elo catio n  Con七or plans to hold an in s t it u t e  fo r  七wo weeks p rio r  to tho opening o f scliool t i l ls  T a l l .  Near the close o f the two wooks* in s t i t u t e , a f t e r  tho teac^iors have become acquainted Y/ith one another, i t  might be wise to  ̂o lo c t  a planning committGe o f e ig h t or ton persons to d ir e c t  t h is  continuing in -s e r v ic e  program. Some persons could bo soloctod from tho 0 1〇mori七ary sch o o ls , some from tho second­ary sch o o l, and somo from tho c e n tra l and ad m in istratives t a f f *  Such a commi七to g co111d perform the fo llo w in g  fun c-tio n s j( 1 )  Do to m in e 七!!。 procedures to be follow ed and the porsonnol to be usod in  七！!。 fu r th e r  developmento f a rramowork fo r  general and s e le c tiv e  education;(2) Dotermine tho p lan  to bo follow ed in  developing rosourco u n its ;(3) Id e n tify  tho problems which other toachers not working on 七]ig framework or resource u n its  are fa c in g ;(4) Organize study groups w ith compotont lead ers fo r  those persons so th at each ono may work on the problem o f re a l concorn to him；(5) Sncourago and a s s is t  oach buiTding g r o u p ( i . e . ,  each v ic e -p r in c ip a l and h is  toachers) to work on toaching problems in  each sch o o l.I t  is  evidont 七]aat a c le a r  d e f in it io n  o f o v a ln a tio n  in  terms o f curriculum  devolopmont and toachor education is  n ecessary . E valu atio n  should be an in te g r a l part o f thoprocess o f to acliin g , o f curriculinn mciking, and o f 七oacbereducation and guidance•A program of* ovaluo/bion can achiGve i t s  maximum u sg - fu ln c s s  only when i t  dorivos i t s  d ir e c t io n  from tho mo ĵor o b je c tiv e s  o f the sch o o l. Tho e v a lu a tio n  program helps to c la r i f y  those o b je c tiv e s  in 七0 c lo a r ly  approhondod goals
and purposes 孤]13_(311 arc more <3f fc c t iv o  guides to  七oaching
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and co u n selin g .A comprchonsivo e v a lu a tio n  program w i l l  require c a r e fu l cooporativo planning by the whole s t a f f ,  who in  ttirn must decide what to e v a lu a te , what kinds o f evidence to so euro, and how to go about securing evidonco and u sin g i t .  The purpose o f e v a lu a tio n  is  to fin d  out what to do n ext- - not merely v/hat has been done.I 七 i s  important to koop in  mind 七hat the fu n ctio n s o f a teacher in  the community school are th r e e -fo ld , p e rta in in g  to the ch ild re n , h is  toaching co lle a g u o s, and tho coiniminlty. A program o f in -s e r v ic o  teacher education should be focuseCl upon tho maxirrrum o ffe c tiv o n o ss  o f oach teachor in  七]le pG：r- formanco o f those fu n c tio n s , the cooporativo e f f o r t  o f the plo-nning committee and tho o七]nor mombors o f tho s t a f f  should bo gGarod 七o the dovolopment o f 七ho undorstandings nocossary 
七0 good perfom ance o f these fu n ctio n s and should bo guided in  th e ir  continuous program by system atic e v a lu a tio n .
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and co u n selin g .A comprchonsivo ev alu atio n  program w i l l  require c a r e fu l cooporativo planning by the whole s t a f f ,  who in  tiirn must, decide what to e v a lu a te , what kinds o f Gvidonco to so euro, and how to go about socuring evidonco and u sin g i t .  Tho purpose o f e v a lu a tio n  is  to fin d  out what to do nox七**-no七 merely what has been done.
It is important to keep in mind that the functions of̂a teacher in 七]ig coinraunity sc31001 are 七]ireo-fold, pertaining 

to the children, his teaching colleagues, and tho community. A program of in-service 七Gacher education sliould be focuseClupon 七ho maxiirmm effectivonoss of oach teacliGr in the por-formancc o f those fu n c tio n s , the cooporativo e f f o r t  o f the
p la n n in g  commit to  g and th o  o七]10 r  mo m bors o f  七!le. stiEiff sh o u ldbo goarod to the development o f tho understandings nocossary to good performance o f those fu n ctio n s and should be guided in  th e ir  continuous program by system atic e v a lu a tio n .
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people need.^ er ? f s t 4 d ^  ^  t a ^ o s r h f n d f L ^ / i n ^ ^ t  dough,
O ffic e  and p ig g e ry , •Camp storo and moss h a l l # レ iA.11 these arc c 3_ass rooms our school in  •SoaD boxos packing ca so s , rough boards on saw horsos

ye;:r .^ e 8r ? ； om the prSud, b r ig h t f  3̂ cLltr 3G S，
to problems our people arc fa c in g .Why i s  the s o i l  on the farm gr^^ir^W hit makes the brood er ch ick s in  the n ig h t .How can cooperative p rice s  be lowered.^ f b o y Swfos； hands hold te s t  tubes m i ^ o r  s o i l •T h e L l o L ^ t e ^ o S ^  a new： p a in te d  b a c k b o a r d .Classroom, farm , l ib r a r y , o f f i c e ,  la b o r a to r y , h o s p ita l , school house, warehouse^ ,Ine ? L n n f ? h r o ™ t h L r w l i e r e  ^ / o i n gA rises a f u l l e r ,  a stro n ger, conception o f ea rn in g , ofit o f the f a d i n g ,  the th in k in g , the dreaminG,Out o f the s k i l l s  learned in  working to g e th e r,T h f  c le a ^ e fe d  yf 〇° u t r 〇̂  ^ - i n g  the p re se n t,ch a lle n g in g  the fu tu r e «
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