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SOCIAL STUDIES

The elementary school curriculum committee under the chairmanship
of Edith Cox, has made an excellent contribution to the Manzanar
Elementary Schools during the past six months* period* At the
weekly meetings the teachers h,,ve had the opportunity to meet
with the supervisors and administrators and review elementary
school practices, study teacher*s guides from California schools,
discuss problems peculiar to Manzanar, come to a mutual under—*
standing as to the scope and sequence desirable iIn the Manzanar
School curriculum*

A 1though much study has been done on present day elementary
school procedures, no one iIn our group has had the time to record
the results for future use. The following is an attempt to
state briefly some of the mutual understandings arrived at by
our curriculum committee and to outline the scope and sequence
for the social studies program desired during the next school
year™*

It 1s now accepted practice to combine history, geography ande
civics along with other subject® iInto Munits of work*™« These
units of work are prepared by the teacher herself in areas of
experience approved by the administrative staff. Teachers are
encouraged tO consult with the principal in palnning the social
studies program for their particular class or grade*

The purpose behind unit-type organization is to make the
knowledge, skills, attitudes, and understandings which are ac-
quired, useful to the highest degree; to release teachers from
traditional teaching stereotypes which are often deadening and
do not utilize to the fullest extent the intense interest, curios-
sity and enthusiasm which healthy children possess*

Stated briefly, this method Is to make each classroomks
near a miniature democracy as possible. In this democracy, the
teacher lets the pupils assume the responsibility in propelling
their activities as far as pra&tiacable. The teacher iIs the wise
leader who introduces her personality as little as possible to
assure orderly procedure and worhtwhlle learning* However,
orderly procedure and worthwhile learning is so definitely iIm-
portant tiat if necessary, the teacher should resort to a strict
personal cdtfrol.

In this kind of school program, the children, under guidance,
assume large responsibility in planning and carrying out the work;
in choosing and organizing classroom procedure; in division of labor
and assignment of tasks. This type of classroom organization and
procédure begins iIn the primary grades and continues, with in-



creasing power and Initiative on the part of the students through
fdhé Junior; High School grades*

) Well”~planned units of work cut across all the subjects,
History, geo?raphy 8 and civics are integrated in a funtional
way, especially In the upper grades, in units of work. Each
unit contains, many science fects, understandings and problems.
Fine and i1ndustrial arts are included in a very valuable way#
Reading, arithmetic, writing, and spelling, as well as speaking,
are nearly always present In some form#

However, we must always remember that it Is_necessary for us
to set aside a large part of every day for practice or drill
periods In which to improve certain, skills such as reading writing,
arithmetic, spelling,and language. It IS necessary, alsdj to
set a&ide special periods for such subjects as music and art
which have objectives and values in their own right#

me have often heard the argument that the ™"unit of work*
method of teaching is superficial and does not give enough
emphasis on factual material or adequate time for drill# “?his
iIs not a fair czlticism. The well taught, well*-organized unit of
work includes so much reading, writing, numbers, and language
in functional situations that not only is a great deal of factual
material learned in this way, but also drill periods which follow
are more pointed and therefore, more productive of results.

With the understanding that the social studies should be
the ““core of the curriculum” and that the ~unit”™of,work” method
of teaching is the most jbractical and effective method, it is well
that the scope of the subject matter and the sequence to be
followed should be considered.

®he outline contained here is, ,necessarily, only a partial
outline. eadning units in great detail including approaches,
activities™- textbooks, visual education materials, etc.,
should be developed by the teacher before entering the classroom*

; It is not necessary for the teacher to take up the units in
the exact order given hereg, If all teachers iIn each grade were
to take up the same unit at the same time, there would probably
be a serious shortage of materials.

Neither iIs it necessary that the time a unit is to run be
fixed and Inflexible. The teacher has discretion to shorten
one unit and extend another, depending upon such factors as material
available, pup9l,interest, and background, the teacherrs knowledge
of the subject, etc. |,
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SCOPE AND SEQUENCE FOE THE SOCIAL STUDIES
FIRST CRAPE:

Home? The study of zhe home, iIn i1ts various aspects, will
take up the whole year* Certain phases of the work
will be given greater emphasis than others* The
teacher will decide on the basis of pupil need, to
which phase the emphasis should be given*

A reai: Interaction of the individual with the iImne diate
environment*

Emphasis I Home, school, and immediate community*
HOME UNIT
1* The family®

2* The food 4n the Home
Health in the Home

8 Clothing
The Carden

fe  Animhls
(@) Pets

(b) Useful animals
7. Neighboring Helpers
(@) Milkman
(b) Crocer
(c) Postman
g- Communication in the Home
(@) Newspaper
(b) Telephone
(c) Mail
(d) Radio
. People Who Build Our Hornes.
10. Mannera in the Home*
11* Duties in the Home*
12-  Transportation at Home.
(@ Family car
(b) Trains
(cl Buses
Boats
(e) Airplanes

SECOND GRADE:
FARM* This unit should last one semester*

COMMUNITY: This unit, too, should last the whole
semester; There 1s no reason why the community cannot be
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studied first. There will be a better distribution of book;
and visual aids i1f not all second grades are studyi L. the

same, unit at the same time

Area: = Intereactio
Immediate E

Emphasis : Home, Farms

Farm Unit

1. Farm Plaiits
(@ House
(b) Garden
(©) Silo
(d) Machinery

2. Animals
(@ Cow
(b) Hase
(©) Pigs
(d) Sheep

3. Heiners
(@ Family
(b) Hired Workers

Community Units i

1. Retail Enterprises
(@ Grocery Store
(o/ Ueat karmet
(c) Bakery
(d) Vegetable Market
(e) Department Store
(P Drug Store
(g) Gasoline Station
(h; Clothing and Shoe Store

2. unity Helpers
Pol1ceman
(b) Fireman
c) Postman
éa? Milkman
®.) Electrician
chH Iceman

Pubi.io Service
(@) Telephone
(b) Radio

(c) Newspaper

(d) Gas

Crops

(@ Vegetables
id) Fruit

(©) CGrain

(d) Cotton

(e) Grapes

T of Farm
a) Dairy
(b) Poultyy
(©) Cattle
(d) Hogs

(e) Grain, etc

(e) Electric
Theater
@) Hospital



4# Public Health
(@ Cleanliness
(b) Food and Health
(o) Clothing
(d) Care of body

5. Gommuhity Services
(@ Parks
(b) Playgrounds
(o) Sanitation Service
(d) Streets and side walks
(e) Education
() Libraries

6n Safety in the Community
(@ Traffic
(b) ftules and regulations
(c) Safe conduct

THIRD GRADE:

Transportation: This unit should be taken up during the
"first semester 1T possible*

Life of Primitive People* Two different types of people
should be studied. The proportion of time spent on
each is up to the teacher.

Area: Interaction of the individual with the broader
environment.

Emphasis: First Semesters Transportation as it plays a vital
role in the lives of people in the home, on the farm ,
and in the community.

Second Semester: The life studies of epople whose adapta*
tions to their environments were quite simple.

TRANSPORTATION UNITS:

Boats
types
W: uses

e* harbor activities
d. cargo carried
€. exports and imports

 travel
Trains
a. uses

b. railroad centers

o# cargo carried

d. exports and imports
e. travel



3« Airplanes

(a) types

Ebg uses

0) airports and hangar
Id) manufacture

(d) cargo carried

1it) travel

4*  ~ransport”™trucks and cars
@) types
1b) uses
(c* garages
(d) cargo carried
(e) travdl

PRIMITIVE PEOPLE UNITS

Xt Indian life— Pueblo Indians
Navajo Indians
Plains Indians
Easternwood Indians
Custone Indians of California

(@) regions
(b) homes
(c) clothing

4) customs
e) arts and crafts
(f) community life

Note: Any one of these could be followed by a

comparative study of Indians throughout
the Western Hemisphere.

2. Eskimos
(@) regions
(b) home
(c) clothing
(d) duetoms
d) art and shafts
() community life

3. Life iIn the Sahara Desert

4. Life of the Early Hebrews
FOURTH GRADE:

Mexico and South America: “hese units should be tagght,

during the first semester* It does not matter which is
taught first.

Sefcfcal Regions:  This study should be a full semester



Area: Interaction of the Individual with the breeder
environment*

Emphasis: First semester— “Life of our neighboring people
and their contributions to our country.
Second Semesters Adaptations of life to geographic
influences in $>eclal geographic regions particularly
Eastern, Middle Western and Rocky Mountain regions of the
United States (encourage relocation)

OUR NEIGHBORING PEOPLE- _Unit on Mexico
first semester

11. Mexicans in our country
2* Mexican Influence
(a) architecture
(b) arts and crafts
(cj clothes
(d) customs
(e) food
(f) Spanish words used in our language*

3» Medico”™Our Neighbor
@ Ianqlof great mineral resources
oi
mineral
(b) primitive tools
(c) Mexico send us
petroleum
Minerals
tropical fruits
fish
Id) We send Mexico Manufacturing goods.
(e) Life of people
City and rural
() geography

SOUTH [AMERICAN UNIT.** *_

Note: The teacher may study the peoply of any one
country or may study South America”™ through a life
study of the Indiansof the Amazons*

(@ i1ndustries

gbg agriculture

c) homes

(d) clothing

(e) imports and exports

(f) customs

(g) arts and crafts

(h) geography

SECOND SEMESTER!SPECIAL REGIONS UNIT

1*. Geographic reasons for differences in climate,
products, etc*



2* Adaptation of Living

(@ hot wet regions (d) Mountain regions
food Food
clothing shelter
shelter clothing
habits habits
customs customs

(b) hot dry regions
food (e) Low regions
clothing food
shelter clothing
habits shelter
customs habits

(©) cold regions customs
food
clothing
shelter
habi ts
customs

FIFTH GRADES

United States: The study of the United States is a full

year’s study* Teachers should stress the phases of
history which Hspot lights* the eastern, mid*-western,
and Rocky Mountain areas« (promote relocation)

Area: Adaptation of life to the environmental influences

in the United"States*

Emphasist The history and geography of the United States

treating the evolution of the American ways of living
with colonial times onward* (promote relocation)

UNITED STATES UNIT...

1.

5*

Discovery and Exploration

(a) European background

(b) The explorers

(c) Geography of North America

Colonial Life
(@ Religion
ibj Government
(c©) Social Life
(d) Education

American Revolution
(@) How thé government was made
(b) George Washington

(@ Thomas Jeff9rson



4* Westward;
(@ Acquisition of territory
(b) Indians and White conflict
(c) The frontiersmen
*(d) Social significance of the frontier
(e) Routes of migration
() Reasons for the westward movement

5 The Civil War Period
6* Industrial Development

7= Development into a World Power

SIXTH GRADE:

There are five suggested units in the sixth grade which take
the whole year. The teacher may use her judgment as to which
should come first* She may also determine the length of

each unit«

Areal Effects of Silence and Invention Upon hiving,
Emphasis! The effects of modern technics upon living today

In contrast with more primitive times and methods*
(keep relocation in mind)

CLOTHING- UNIT:

1* Why clothing is necessary
(@ Primitive clothing
(b) Effects of climate on clothing
(c) Custom

2f Clothing Around the World
(&) Adaptation to environement

3« The story of weaving

4* The fibers we wear as clothes
5 Non-woven clothing materials
6* Buying and Wearing Cbthes

fa) How to Judge values

(b) Looking well i1n clothes
(c) G-ood habits of dress
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People Who make our clothes

(@ The story of a coat

(h) Hand and Machine manufacturing
(c) Work in a factory

(d) A fashion show

(e) Dress designers

The history of fashion

FOOD UNIT:

FoQd and Health
(a ) Grains
(b) Vegetables
(©) Fruits

(d Milk

(g% Poultry

IT) Meats

(g) Fish

Farmers and O™r Food Supply

Dairy Farming

Fishing Industry

Early American Food

Foods and the Preservation of Foods
Foods from other lands

Community Helpers and Food

SHELTER UNITH

1#
2*
3*
4*
5»
6>
7.

Our Homes Today

Homes of earlier times and other times
Improving our homes and community

New Homes

New Communications

People who Build our homes

Old and Famous Homes

(@ In the Community

(b) In the State

(c) In the Nation

CONSERVATION* HUMAN RESOURCES

1.

Health

(@) Rest

(b) Prevention of colds
(c) Colds

(d) Teeth

(e) Body Cleanliness
() Sanitation

(@) Community
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2* Safety
(@) At home
(bj On the highway
yc) At school
@) At Play

3* Recreation and the use of leisure
4» Education

5% Cultural heritage
(@) Cpntribution of national groups to American culture

Governing Ourselves

Eﬁ} ) democratically at school
Family government

(c) How government helps us.
J]ow we livr and work together
0" Survey of our human resources

TRANSPORTATION AND COMMUNICATION
be, fausntis thpLeyazadn fibreollonitiik, o) gofipunleation iy,

eriog
er plans teaoher will consult the pruncupal concerning
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chaages la ih« dorolopsioat of 1h« ehlid* Oa» teaeher le«««« Ih« readlag
of h«r h««i greup almesi eatire%y 10 Itotif riih a good render la «barge*
fhilt ehlid seiteli ih« ieaeher for ih» next day* (."Onett a we«k tée teacher
check« up 10 «a that no bad h&bite are holag forsied, ; Anolher i«aeh«r
mene h«r best groap 1o aet no aeeletante la belptag 1h# othar groupe.

I1 fuaetlonal ROGadingt]l

Fuaetlonal remding mgjr b# tbonghi of a« any reaaiag »»iter
or dori«« 10 i1timelal« re&ding. whleh 1« a definite outgrowlh of Ih#
ehlid*« ora «ape?tolte«* «torio«, oharte, eeatwork, label« and va?iena
eiher Ihlagt aro ih«refer« Ineiuded la ihle eectlon.

X» Saperita«« oharie.gMi

Esperienoe ché&rte »ad«— by 1h# ehlidrea «« a «hoX# are vaXuableV.
fuaeiioaal reading »attor* fhote may teli about eacuasloa*, ««elei
«tedi««, pXaat aad aeeoiitpXlthmoaie. Ulibrary reil«« aad rei«« for trip«, e
auties of men)toro .thol id&y ectiviilo* aad oehool news wheiher prettated
a« a a«#«pepar or Otherwis#>*

nE 2, Storio#

Storieeteld by i1adifidual ehlldren (alto peeia» aad songe)
say he written on ehart# or siede lato «»all hook« for ehlldren 10 read*
(Teie Gay lead te a ehlid*« rsemoritlag 1h# «tory buil he «ili gei eoa#

aew «orde. |

Me« word# asay he flxed la ih# ohlldrea9« »inde by hariag th«»
fhae «tori#« utlag th«». Drammilsailem ale# helpe i1h# ehlid 10 remember
ih# word aad ih# «tory* Da# ieaeher me#« ih# fellowiag aethod* $he
«ril««, ”"Burlag reeeee 1 oftea lltlea far #iate»eat® or ««»ieaoes of ih#
ohlldrea. A# «eoa ai 1 rotasi# «ehoel 1 pria! ih# ehlid*« aaae« aad hi«
elateneai oa lh# bl&ekboard. fhea 1 «all «a «om# ehlid 1o read li.
Ohlldrea «aJdoy thl# a# they lik# te tee thalrown nasi# la print, fhie
alee atto a« a goed »«thod te quiet 1h# children.ll



N toaohsr. it hartas sosto of &sr ohIIdrsa mkm m*a hoo&s»

ml«mm mo&m*. m mwi_h* knows i m*H* j) it# of *
* oR1w.  3#AAO rIMOt 0 B T5<%o A SSHSSIISS O/’a"'OM A&]$ \Vords§

lisi book Cf th# g T lis illa s tratos %h$ sontoiio#™* T shoots *m

s§ SAas 4n4s s booklo pori# ite# oteill kao#s « 4 tini? thoa bo takes
fWE |’\&oteor wrlioo”™oo&to&oos* wate tailla#; a story* a&i has

t"U o&tqu...,. ilAOIrsi-IO t9M « SaS 001801f |p&OII&dOS M UsuataV# Sar*

toaoo ia prior to 40t 2 10 10&d «&rifally™>

;W7 U v o\ %SSks S# yI#‘tttr#S Witte X&beIM #iFithy ot01;y slttg)_l)(
I

wrfitoa r’ “as 1aoco&tIFH# #0 r i
& ¥ Ali a || i % | § . - ]
WEmMTHA. ?2>***» *34«trootion sapor Imi® A;m| «la ths teoria

-mytry short sonioo# or s w#fa jroa weat
ths ohlid o * 'él . HUW mss tgg$o with slips ©obtal&od ta'lsa on#
fUILTt "Stisém A B ] ﬁw Wi #14F SSlati B
for; 1 torrty  O»#f stlrte r ohooks fH ™ wovic as sooa as 4 < S Ts oA
o?anglotoa OFMUA T « T100% i

solal 9°/omt|os
all _ih# "lOt'aI% "lisa i&oy «sattlisd. Ihas# with
sori taris»

itr A saro.

Iopssc;gll\/jlo a..#lort ;:,iip o o
0hJ<<<<tOX'SGafp mlﬂl IA" Mit niafM-"1 yi,## =\?] 1atli #f
piokt % S ;008 IV

i# Nigtorillf tH H
I itisi# 22 Mippofols t
ristoro*

aftothsr tas# of i#f#:0&tio In to mslr« som > la 11$ pool
Mis hoy %# don# %gv sftkslp® t# 1liros 1l toaohor>

*  S.100SHIMHOIKIT

1# .Flotas## 8 1€ A#|*i»s?adA mut oolorod *.oce>r&lngto
I oriti## O» tteo-board™

# ihA8# short ssstsoess from ih# ratoér osi m% iufié la
s »paar#* fteo ohlieé Is Imstraotst to underlint Ih# ano Ilk# timi at

tilo. boy».

"oks e ilm i #f oorOf frosi th# rSat&oCt h# oS whl«*
silk ajwifd that lo ##jp#atHae tIAS# lii % . #iIm9. mn i
IH rtosats« mnm [ ol



jfckull 4. "tea» . ifatera#t «f witiml» m HgHsi #E te# m
tote ma stiU ftm t tUH) tote ax M lir te* te tetot«ywitel* ffc*
m timi Is Uff«<WS» 3 / te xtwikll##A a? «alar#4 a’ liffaxaal

«alar,1

$EEmM S* eteri «xariaf tetfal « ite xad»x w»y te tteflxafttei* . |
|wrttessg «teml tM ttwr *«y te *rlH«* al Ite tette» «f Ite ft»* b8E3

1 ,® & *aaate mommi ijr eara##* «r *aa* *x %l
fa» atem*"Alwte* fax» |1# te tee##®»h* Ite rtsw » te«l «ad tei*™ teai
*UU aalaal &= rl#tt «te «<si M m il after ite «a*%ieta*

SS® 18
t. tettox
e $ S teter, after
Ut* arali te.« lial #aad apportanilf te «tearm Ite sxa@*s» la*m h  «rla
mi aljeel* a»y te aatetei %f te# tetti###. «<sa te tea# «ite
"ir-;
w
i1 1 MBristtiunr< .
>1

iof. 4 dltotaa&ry af ««ri «nxt* la a tea tea te v*ry «w»ara la
tettor« Ite teilér«* 1« tate «# te* «fallite «f tettof* 1 teak tear« «a*
tote te teli« «f te Ih* abili*« Iteaaalr#« sai «fatte Wt i*e«a»
eiraite la«r«*a» te* teteteaja*« 5'IM fP

Ba«, (tette fra* teJA%*te far te# *
a*r fragraa af te# teste terte«} 51glS
a abili cn™ te #a amate S» te# re#« «ai tetla retar*« te «te i
atte «sa teli# «ter* te «@a]. la* *L «al te Ite tetie.* te tewhhk«
*a\»a#t I» Ffati«» fer*. 1teil tettil te# te rtaaater I«§$I8t$Fce$F2$$ t1* aste»

ito##™> 12> iIfjr 88 nfns $P« Fee
4* Jfmala#, .

tetea af «all imam «te» la# «ate a#t _Galtolaak»* Ite Vira* N » -
Stara. -84 toltax 84, «te,, ««a V* «aeral 1s éaftI»»#s* twm tea tote '!
«tara. Salvai Hat«### _ |$$ s Mg M
fiate», I la« ilifiteli* salli 1#i% $1 tftt tu Hi# Wn)e «t
&b $|k#i wssis*
11T T#F9Edr teait™«<. 1|

In I# tedtttel ite! 18# flral te sete#r*M
mMm tfet Ih* ratei«« «F Ite w4« . £*

o . * y#Ha «wt te# «totirm la rwtaater*

%ii iIM*f éEiti «riti*>*,1 <TJ3I1L,1Fi5M™ai

«a#t «ari« war te tatatlteti te ftaiiac Ite» «a_tea tette la
%$ SSBE Mo M Vet alan-? «r laiiniato teilirva. Ariti «*r te
pItdaé 1r %evyde].al étw %8S #F porti* At



Us Wm iz fF  tSS ‘HiV4JES

M r 4%M 11 W
PSOES @3 %$W\.
a TM M flsy 4%iffslgyr_ji® 1%E SS A Aim S k ~RMAIINtEt SEFIS i
Sin 1 et.«jan SIILIP n»iM  #Si 1#MT# Tidfk isy*. is*A is
I# si "issl"Har %#
) b s* k-1 1) "
ihsy tSei* _ficssi fyft iffS\, }k _§n JHIS mlb;[/-\f Mpﬁy;:%
1issilisi# As A fsl SETORES HHMK
AuslT % fﬁll |P#S$S|||1%ea\ |tt|
fisasssls™  LimiiAIA?
3,#h Sis aw™m ~pi i
it By "AFti i
WSmMWWEA T fsstiHi [II® A ’Egé I»A «
Aj&ft ma- ififii lis I»"A «SfM*
. fil# t&yf rtntn AL o= ol | I yee
&hl
ssisi «niti wAIl Iddf/ S aHh He'pi IX ti
i S#%N'/E |I| flln S:a 1B, SSPI-
1 W 1A «g; spAsafis# iUll
%fla o %&\ﬁ #E?»ee" A& sitfe [lii »ill
W AR
lew mme i aSj
siiV miu .. b vil/m(NEsF - eaEm||I|WVE'SH@mI|’>%f|I
w» i FYH S 1M1S tAsli if; 1 |
iSi irif fi? 1Liil$s URo#HA PEili T # «SMI
ShiU Itiiifto x LI lmsr m &ai !:%35 Ty NS A % Vika
1 éF.%%A 1saltrianl Al
7 I jie Py sy

B LM W

rMiniliAS dip

] , ml ## $&&&ssl$ «rail s &> A fissi
Nt &E’WE" B Vadasy wWMtirtetRily aa éssss M T aMl JjUsIAS wi
rﬁﬁlﬂm 4 AM« wm$
ulmlf
V2V
&
O

UM ~ WEm 4«S7Nii 1A slAd

Alt 1TAZ*itA I FIA SAS#SSM*WWIS MI it «Asi



p* Fttxiht* ward drill 1t carriad ©ml with tha mat of ward carda.
fagehara fcava dewlaad warlcroa @a®aa. fTftare aay rtoogaitioa fo aea
#>0 will find a giwaa ward flrsfc, ot 1&a taadfetr ®ay aprwad fdwa oard oa
a table and as.k who aa» find worda ihafc are ©olor«, aumljar«* aftiaali»
a«»aaf ata« 111 «



Sii_ WnMmg tettili# ite

teMtii1aite pn#

1* lai *t imttttljpeii Ii» lift pimi ff iiwrltfif f
2«MU*E telaitt t¥f MMArma ite te## ttefiiiite Ite mmaMn
#F » IpNilfIM «V-7? ef tette B||b ite lite tf «teteit# li 1#8§
tetelUWe

__ $1lin teft fitti iteteiH m tetete
Mifteitv* te ite tetterai 1te! ra «8* fimi tettiti#
«=ll o/ tHipsteir sé i ite Ttetetetelte iteli kette

tei #8tr ili Iteli te rmmwé iteteli |tef#i

1*_ ite titel lite te «Afilli tete E | HH j K
tetteral ite ten tetteral _1te #8% €' 1te itera_te tettili! te
Hte fini pradt tF 1te imiMr ttteilt* i tei teliw  tute*
wtmm itel ite ililiwi itel tel 1te 1te 1 m I m 1# tenti
tratteli* t* traftrat mte pteil 1 «”

) m% testili temi ite "tellEi* #i * tirate ratenl fl%te
] te Ite fini 1t -gI1EI:I ratel- ttetete i1te rateih

rateteferat# ratte M mte trai trara||ra0«rate| tel te pu lite

itili Ué atetete «rate»* wmmmmm” %mm et tirk




éJ-
Elem. School Gurr* Material i i
Clyde Simpson, Principal £618 E8§Tord” Vice-Prin*

_To guide-Your teaching toward the™ attainment of minimum
§§$§Hx|%!§ /N ar e offering the following |nfoq%q
T ows the State €ourse of Study.; .Xatax ¥

.iBMfcina”™MiaMu [Inquiries and requests for further assistance
will be welcomed.

All grade levels have been included so that youm a y *
what has pr»be\ded, your level and what is expected iIn skills i

rthe following grades. - -
(Excerpts from Los Angeles City Schools Minimum Requirements)
-E&hcb
reaping

Reading is the most important Sing!le skill that children
inn-m in school However, a child is not expected to lear
road until he tes attained a certain maturity or readiness, Some
studies show that children on thé Wole.are pot successful with a
?o0adinw program -below a mental age of seventy-six months(6-4). By

then a®child will have outgrqown his hahy talk » ®!A°Tvc“ focus*
otes, will bo .corrected. 1T 1s very essential that tTho cyes Xx.opus

woll and that™ imago-s are iIntegrated.

Certain tests arc available to measure such aspects of
reading* readiness.

Lce-Clarh— Reading Readiness *
Pintncr-Cunningham— Primary 3form A.
Detroit Primary Intolligenco Tost
Metropolitan Readiness Tost

Van Uageman* etc. m,-

Few children attain such maturity by tho time; they are six years of

The conditions of this readiness arc: N

- - - lidoequate speech
aéﬁlg?'c maturity Rich and varied concepts

Because many children who enter first t»vc not had
kindergarten experiences whore, through play and manipulation,
children acquire a background of tho kind upon”~ich rcc.di.ngjs
built it is necessary to provide this experience and tre, o0

aftor"thcy enter first grade. It is often necessary T Xtut
child remain in a section of tho first grade a semester, go tnat
ho may build those abilities and understandings which wiUenal

him to undertake reading with protaisc of success. This group is
the pre-reading grade one.

Tho rc~dinOfurogram for children all along the way 1is
built from the standpoint of skills, habits, understandings
tn,,tos cnn attitudes to be attained. Me do not re-cd by ossign
mont to the attaining merely of spood end fluency. -0 res o



problem and .with fthe aim of attaining a .wide variety of abilities*
These abilities--arc appropriate-,."to the; several “purposes which **
reading .must servo in the life of. the ohild™at t4e .”~rious age.;LiewQI.
vEe¥r_ 1 # ) ;.,.,."., Kindergarten® . x j-f.=v
(5_to 6°year olds] 7 *> Y
Minimum Essentials > . X e

=
x.

The. child is able fo Onuhcid;te;Adlcarly ,aiil; consonant sounds.*
He likes books, enjoys looking at picture booksv handles : -
them well, H—a*a. < X
He is,aware; that thepp¥Fis. readlng, |n books, that .it tells
something, * s 71-

He listens attentively and enjoys having someone road to him*
Ho asksto have things read* v _,

He shows and expresses a de-sire—-t"O-learmm to read*

Ho has noticed reading 1n,signs as:, Gas, ICoep put, Stop,
Go* " e -t AL - - ‘o

Ho asks.nhot does that, say:?7? or “Ticad that to me.G““ v
He has physical and mentcl matu;ity adc-quatc to the task:.:

%0

oqr © N

N

QX

-, B-1 Grade Pro-Hocding; Group v '/
Both English Spooking and Non-English” j"peaking pupils I;:

IT - leaving ,the kindergarten he _has not shown these
characteristics he continues a no reading program.- The :children®
who have not acquired the above characteristics have no reading- =
program as such. The non-English speaking.children do not have
enough English to warrant their .undertaking- reading as -\et’.®* These
children may have adequate rdcntol maturity” tbut heed tp leiiial®™n In
a pre-first grade group until they acquirg a/minimum-English voca-
bulary consisting of some 550 words; - " el g™ v

The- first reading material grows out of dramatic plays and
other interesting experiences..” “In .providing; such matefials the
child"s background. is a groat factor arid "the Putconiesare viewed® in
the light of this background and.reading needs; The iIndications

that a child iIs reedy to undertake reading are:* r:;
. Minimum Essentials vv~% u/ ]
1* The.-.child is of. adequate..mental .age.
2. |Ilc .has sufficient oral English vocabulary. ; ‘
5. ;He has had wide and..varied experiences; -~ TRIW K e
4* Ho-shows a desire.to read. /[ / *a # 1
5. He -shows interest” in bookstand reading; , * %
6.- He has good social ott"rt.uwclGS* \ 7 x1 ®=*“4 .
7. He pronounces end, enunciates well . ./V/ ;" F'g "
8. "no.-had adequate character traits* , ¢ 1 * ...// Em

9. He shows curiosity as to advertisements. X

10, He can toll a story or relate on incident.

11* He speaks in sentence units*. .

12. He. enjoys-picture bo"oks, handles® a book vvell —

13... He has: good hearing and sight-. .. ] . xR 2
14 He shows a need and desir-efor;. recordlng events. | e



B-1 Grade Reading Group
(6 to 7 year olds)

For these children mental maturity has been attained. They
are 76 months (6-4-) old mentally and six years old chronologically.
They are socially mature and have other general aspects of readiness
(Until testing materials are available to establish the mental age
of children the other conditions of readiness will guide.us.)
Materials - *

Two basal texts or more .as:
a. Laidlaw Reader®s— Primer— pp. <5-44
b. Elson Basic Pre-Primer— pp. 1-59
C In this choice the child will have read 121 pages of
primer (basal) material, etc.

Minimum Essentials
1. The child can use the B-1 grade basal vocabulary in reading
games. (125 words)
2. He can read orally so as to be heard, can read in sentence
units.
3,- He knows words before he attempts to read for others. -
4. He can tell i1In his own words what a sentence says— sentence
sense.
5. He handles his book well, holding it, turning ldeves.
6. / He actually reads, not memorizes.
7. He can entertain® himself by reading;
8. He can carry out directions reed as: "Color the"dog black.w
9. He knows a vocabulary of some 100 words in his reading by
sight.
10. He likes to road. m =
11. He can tell
from picture
12. He listens a
13. He can tell been react
14. He likes to

e A-1 Grade
(6 to 7 year olds)
It may be necessary for these children to go over the first
semester”™ work hurriedly to get their momentum.

Materials : -
Two basal texts or more.
Minimum Essentials

1. The child has read a total of 200 or 250 pages of primer
reading.

P He has met all requirements for regular B-1 grade.
He has a reading vocabulary of at least 500 words; knows at
sight 125 to 150 words.

4. He has ability to get new words from context, comparing
With known sight words.

5. He can read both orally and silently.

-6. He can follow directions, printed and written, within his
vocabulary.



7. He
8. He
9. He

io_; Hé
li.: He
12« He
13. Ho

4

reads distinctly and in thought units.

can read to find answer to a question.

enjoys reading "or hearing others rea-d .to him.

interprets illustrations as a key to the story.

can make up reading .units about his activities.

kno?/s how to care for his book.

has; habit of sitting in good lifht and holding book, properly.

B-2 Grade
(7 to 3;year olds)

crisis
Two basal texts find as-many supplemental books as can be read. w
eMinimum Essentials
1. The child has a reading vocabulary of from 350 to 500 words
s a minimum. e " x
2. He has a vocabulary of 250 sight, words.
3. He reads standard script on blackboard within his vocabulary,
4. He reads in sentence units and, .shorty paragraph units*,
5. He can .interpret a paragraph; main thing it tolls,
6. .ke can find answers to questions iIn his text,
7. ﬂﬁi can tell In his own words what, a sentence or Earagraph ysT
8. lic can use table of content! to find  selection.
9. He knows what author means,Q who iuthor i if given.
10. He can find a given page.
11. H>i= enjoys reading to himself and orally to others®,
12. He can concentrate on a story or reading assignme- -nt.
13. He can read easily any fTirst grade material,
14. Ho can read 90 words a minute silently. o
15. He uses- all his resources to get new words;;.- context™-- 1Ml
larities with known words. -
16. He can follow printcd directiohs for his roc ding gamese
17. He kons Initial sounds of words beginning with consonant
18. He does not uess wildly; has a feeling of responsibility
to know.
19. He listens well and enjoys when others read to him.
20. He shows growth -in eliminating lip- movement._
A-2 emrdde
(7 to 8 year olds) g
Materials .
Two basal readers - -

As many, supplemental texts as can be read.

- - - Minimum Essentials

1, The child can read In sentence and paragraph units.

2. He can get moaning from sentence and paragraph; ]

o Ho can find answers to definite- questions by -reading sentence
or ﬁara%E%F P\ -a ‘v
He from 500 to 750 pages of text material .
He can answer comprehension ruestions on material road.

o= He can follow directions.

7, He on joys readln? orally and silently,

3. W uses practically no lip movement, vocalisation, or finger

pointing



9.
10.
11.
12.

13.
14.

=0

Materi

1.
] -2,
S.
4
S.
6.
7.
8.

9.
10.

11.
12.

scri
T
- M

He can tell

sequence.

He can read

He can reca

He can read

comprehend.

He likes to

He has the book for information and for
verifying a

He liss a. ha’

B-3 Grade
$8 to 9 year olds)
als
Basal Text
Many Supplementary readers and story Books,
Some Social-Studios materials. |

Minimum Essentials >
The child is able to. read”™ .awy second reader.. ,
He can get words”from context,-..os. sightowards or byso eing
similarities to known word"sge
, He knows how to study his reading to find out and to improve
ability. ,
He kn&%s initial consonant and letter group, as keys to"new
words,
He has a growing span of- recognition,
He uses no lip movement, vocalization, or finger pointing.
He knows the significance of the period*
He comprehends what he reads.
He can* locate titickpage;,.-table of contents, index.~
He" can name alphabet”in order; can arrange topic or words
alphabetically.
He’can.;.locate facts in lesson from -questions , topics,—-"or
words on blackboard. -’
He-can take part in dramatizations of the stories he has reed

A-3 Grado
@ to 9 year olds)
als
-Basal
my suple-Inentary and sto#®) books .

Some Social =Studies matoriols e

Winimum YPsentials

The child is-able to “rocd ary. so®Ond reader < nd 9/ parts
of any third reader.-

He has all the abi litids” of ;grad®d below A-5
He begins to know. whorc matOrlais may be foli-
of books read. i i
He begins to skim to get spccific informatio
Ho roads aloud to others (in,such € way as wi
He enjoys reading, jsimds YD¥end his ossianmo
He can rcad carefullymwhon nocossary and be
forl contcnt. )

He has a silent rcading; ratc of cpproximotel
minute.c
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9. Ho oan plan and work out dramatizations of the stories he
has read*
B-4 Grade
(© to 10 year olds)
Materials -
Text--Basal-— Part or all of another.
Minimum Essentials
1. Tho child has all habits and skills of previous grades
functioning.
2. He can find areferenceaccurately and cuickly. i
3. Ho can read areference textasa guide iIn .searchfor iInforma-
tion.
4. He can rord eacy thir'd readers .
5. He can read orally from ang of the books
6 He can_ discover now words by making use of context clues, by
phonetics, and by seeing S|m|Iar|t|es between words.
7. Ho can make asimple outlineof what he has read.
8. Ho has a silent reading rateof between 130 and 150words
er minute. ) B} B . n
9. e can skim to find important points.in.a selection.
10-. He can make alphabetical arrangements of .words, and of Loom
titles when neccssaryl “ -
11. Ho can plan dramatizations of stories he has rpad ana can x<ko
part in tho sare".
A-4 Crade =
(© to 10 year olds)
Materials

Text— Basal and part of another

13.

Minimum Essentials
Tho child can_locate information quickl
He can read silently any of the more difficult tnird readers.
Ho can talk intelligently about what he reads.
Ho can use a reference list as a guide in locating mf oblation
for other subjects.
He can read orally in such a way as to hold the attention
of listeners.
He can discover -new words by making use of context clu’s, by
phonetics, and by seeing simila rities between words.
He has silent reading rate of from 150 to 160 words per
ninutc . ) =
He calls a book by title, knows author, and field of content
He enjoys reading for recreation; 1is showing a developing

He cares for books, uses them .well, and desires to own boo”s.
Ho arranges topics,lists, words, books,*" etc.’*alphabetlcally.
Ho reads independently anavoluntarily.

He enjoys taking part iIn dramatizations of stories which ne
has read.
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B*5 Crade m " -
(10 to 11 year old—s)

Matoriels -

Text—_Basal . _ ’s
Materials deallng with.all. sub joet matter- rlolao.

v,Books road voluntarily and for pleasure* v.h ~
Newspapers, -magazines, c.nd other periodicals as avalls le-
* o, Minimum Essentials
1 The Shild reads widely.in" many subject fields end for many
Ho reads voluntarily, booksjournals, and’\m’\u2|nus-hj$
current events of interest in.daily paporoe _#
Ho makes contribution to class problems from ms readlng
He enjoys different types of reading. T
Ho can find answers* to factual cuestions-from his r G
in subject _fields. *p, [
Ho can verify statements or opinions toy Tpwtip];-pjoqi.
Ho grasps the main points end .some pertinent details.
Ha can select passages that describe & character -or pl~ce. .
Ho enjoys talcing pert in dramatizations of~ stones which he
10. HoEhows™an increasinglability to "judge end to ediscuss- the
characters met in his roaaing.
-A-5 Grade
(10 to 11 year old)
Material - "
Materials dealing with all subject matter flelds
Books read voluntarily and for pleasure.
Newspapers, magazines, and other periodicals as *Vvoilcs e &
1. The child can find answers-to questions In any type of readi ¢
hich he oing. - > . _,~-inr to
2. li8'%an"Se ec:g| pag}’tlcular passage or peragr”ph, adcoralng :E
3. He reads voluntarily and accepts suggestions on bis reading.
a wo con read oftally to others iIn acceptable way. -
t: le nan reed well silently from 160 to 180 words per innate.
6. Ho reeds different kinds of material, rs science, history,
geography, poetry, fiction, biography,.
7. He understands illustrative material in selection.
8 He can use- rofcroncc books and dictionary.
9. Ho can ask intelligent questions suggested by his readlng
10. Ho shows C developing taste end c$]pQOMI>Xon.
11. He begins to know books, authors, and titles.
d 12. Ho tends to own books end to have favorite. authors, ,
13, He enjoys taking pert in dramatizations of ul
14, i

Hchhows"discernment in judging and®™ discussing characters
met in his reading.
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Grades B-6— A-6
(11 to 12 yr. olds)

Materials

w N

©® No o

10.

11.
12.

13.
14.

15.
16.

4.
5.

5,.
7.

8.

9.
10.

11.

Text— Bhsal

Materials dealing with all subject matter fields.

Books read voluntarily and for pleasure* *

Newspeapers, magazinest and other periodicals as available.

Minimum Essentials
The Child reads independently in many subject fields,
He has the habit of referring to dictionary for accuracyof
pronunciation and meanlqg
He can recognize“contra |ctory statements or differences of
opinion by authors,.
He has the habit of.verifying and being responsible for
authority.
He has the ability to judge the validity of a statement in
light of wide experience and reading.
He has ability to make a summary, to skim, to .outline,
He has ability to prepare a bibliography with ,,short anno-
tations,

_ = He shows good reading tastes by selections he makes.

He uses public 1llibrary and sources*of reading materials in
community libraries,. 2

He is acquainted with a number‘of best titles and best
authors in his field of iInterest,

He has hygienic and economical personal habits iIn reading.
He reads well orally. He appreciates and reads a play
effectively.

He thinks’actively when reading iIn subjects like arithmetic,
science, history,

He uses references,, encyclopedia, dictionary, atlas, card
catalogues.

He enjoys taking pairt In dramatizations of stories he has read
He shows discernment i1n judging and discussing characters
met In his reading. .-

Grades 7 and 8
(12 to 14 year olds)

The child has the ability to locate materials involving
index, table of contents, author, title.

He knows available books.on a subject.

He can locate material b .usin% table of contents, index,
Charts, graphs, map; Ta les, footnotes, glossaries, etc.
*He can organize inforrnation from several sources.

He has a reading speed of from 200 to 280 words per minute
in silent reading.

.He has ability to concentrate thought on what he is reading,
""He.can gather desirable iInformation from papers, magazines,
circulars*

Ho feels responsible to know title of book, author, field,
date of publication, and publisher,

He knows the moaning of gcopyright.”

Ho knows the purpose of a bibliography; can make and annotate
ono.

He has the library habit and has proper attitude toward
books end borrowers responsibility.



-O-

12. He grows in oral vocabulary through extensive reading,
13. He 1is sensitive to shades of meaning and has dictionary
skill*
14* He has acquaintance with hooks in many fields— adventure,
fiction, travel, science, history, nature, biography,
oetry, humor, and drama.
15* i Is growing in taste and discrimination iIn choice of
leisure reading.
16. Ho interprets what he reads in terms of his oxm life.
TESTS
B-1 i i A-1
Auditory-Visual Primary Word Auditory-Visual Primary Ford
Recognition(one form) Recognition (one form)
DeVault Primary Reading (two) DeVault Primary Reading(two forms)
Leo-Cla rk Reading Readiness Ingraham-Cl ark Primary Roading(two)
Leo-Clark Reading Primer(two) Lee-Clark Reading Primer (two) _
Los Angeles Primary Ford Los Angeles Primary Ford Recognition
Recognition (two forms) Fells A-1 Vocabulary (one form)
Norgard B-1 Vocabulary (one)
B-2 A-2--B-3 )
DeVault Primary Reading(two) Ingraham-Clark Primary Reading (two)
Ingraham-Clark Primary Reading Los Angeles Primary Reading (four)
Los Angeles Primary Reading Progressive Achievement, Primcry(two)
(four forms) Stanford Achievement, Primary (two)
Lcc-Clark First Reader (two)
A-5 B-4-A-8
Los iihrisios Elementary Hording Ingraham-Clark Intermediate(two)
(four forms) Los Angeles Elementary Reading(”our)

Los Angeles Primary Reading(four) Los Angeles Sentence Vocabulary(four)
Modern School Achievement (two) Modern School Achievement(two forms)
Progressive Achievement, Primary Progressive Achievement, Elementary
Stanford Achievement, Primary(two) (two forms)

Reading Comnrehansion (one form)
Stanford Achievement, Advanced(five)



ELEMENTARY SCHOOL CURRICULUM MATERIAL

Word Analysis « +hr
As background for your worlc in Word”~clys” throueh

.11 of the
Elementary Grades you will find the following
minimum essentials for Phonetics helpful.
"[From the IT X City Schools Minimum Requirements)

information on

PHONETICS

The subject of phonetics is INfic; %}g ;2 iﬂgcigzoﬂé elgrggs
to do nith correct pleasing speeon. It Is studv all throg hghls
which has a place in thq child»s_course OF = Yy - - 9
school  1ifec ue 1n oral speéeeh, In enunciation of bral
reaglng, crlhf |n solving new word problem”, «nd in offoe i
It the dlctlonary, end later in tho learning of e pew lenguog

varv beginning when the little child makes his fir.t
attempts c,t oral speech, i1t Is 1“P~a.nt for sbAhrtAhe

his school .Then, too, In”y do0 in forOign languages

H?Menggr%U%ﬂtl%é?”%i@hgfﬁgpgbunds needed in English «B %ﬁﬂw ﬁﬂg man¥

t e a S . S S E

phonetic.

With all these noeds for phonetic knowledge and skill we malco
o nlcco throughout tho crocram for this training. No text is
pwvided NAy Tine references for teachers are available.

Kindergarten end Grade 1

(G to 7 year olds)
Minimum Essentials -

Eng;'ShTﬁ h%ﬂ% is outgrowing baby talk, and other evidence Tof

> Ho°h?s abilitylto“pronounce correctly all consonant sounds

IS can”scyMords™ containing “common two consonant blends
or di-sranhs as bl (black), cr (cry), st Utond)

He speaks' correctly tho riords of his rhymes and éongs.

iIoattcmptfrKifMimal, nature, and other sounds about

HomhsSa?s now"'sounds®a.c”uratcly and can repeat thbm-such
as new names, unusual syllablesforeign uor s.
8 He has a good, clear speaking voice.



oDk
Non-English”~Spooking ~ thQ throe hundrGd fifty words in his oral

2 nis°poouliar -nationality phonetic problem ere boing eliminated.
3f He likes to speak English words— attempts to iImitate.
4. Ho likes to talk English. ) - "
5. He can say words-beginning with each consonant sound as

b—hoy, c*»cow, P*faiil. ; U T 4.
ge He enjoys hearing fhymes and Jjingles* attempts to repeat

those.

Grade 11

(7 ’to 3 year olds.)
The work hero strengthens and emphasizes the aims or the

kindergarten and-first grade, but growth will be, observed.

Minimum Essentials

1. The child has a tendency to classify words according to
" beginning sounds as: boy, baby. =
o> He recognizes similar endings in words as: run,.,run.
3. Ho attempts to meto rhymes of words. . ., -
4. Ho knows the letters of the alphabet, is able to, say thom
5 He can write a word, then another that starts ti,e s..me, <s.

run—-ride. N 11tr

6e HO can "pick out the rhyming words }n poems, hota orally
and when reading silently. 3 - . .
He can see such™ letter groups as: an-can, ill-hill* ct-oat,
"old-told,=ing-sing.

8. He known the ending cs and ing.

Grade 111
(B to 9 year olds)
Minimum Essentials . .-
1 The child can solve word problems involving initial conso-
>  nant sounds, silent letters cs k before n, final o, double
Agtﬁngs "ut now words by noting similarities to known

3. Hchean say, road, and write the alphabet, letters isolated,
" letters in words, and letters in alphabetical order* ~
4. He has outgrown or corrected all speech inadequacies ana

Hc™has appreciation of rhymes, can find the rhyming words

and arrange words in rhyming groups.

He can divide words into_syllables. )

He spooks and reads distinctly, so that audience hec.rs

and enjoys his contribution. y - -

He tends not to guess at new words, hut to follow, class.

He is interested iIn goad speech, enunciates Clearly.

Ho knows about dictionaries, what they arc for, ana wnat

may he found _there. )

11, He can see-differences between words which look somewnax
alike as bread, -break. n

12. He knows the endings ly, ight, and ed.

So® NO



BIBLIOGRAPHY FOR MANUSCRIPT WRITING

Elem. Eng. Rev.
Xtl1XDeo.36 —*P. 287*»290
Drohan, Gertrude * "The extent of the use of
Manuscript Writing or Print*
Script.” f X

Elem. Eng. Rev. XXII , it Jjjllj
April, 1936 — P. 287*290
Outright, Prudence B. * "Script*Print and Begin-
Zi ning Reading and Spelling.’

Elem. gMi1 Journal
W e itoxil April, 1933 * P. 616*620
Arnold, Esther W. * "The Transition from Manuscript
to Cursive Writing."

Childhood Education Jjes =
I1f~eTruaryv 1938 ** JP. 277-288
Lindahl, Hannah M. * fThe Effect of Manuscript
A . 1; Writing on Learning to Spell.”

Elem. Sch. Wr*
———mir~#roh,1937 ** P. 517*529
Washbume, Morphett * "Manuscript Writing-Some
Recent Investigations.”

Contributions to Edue. No. 749
Bureau of Pub. Tchrs* Coll., Columbia Univ. 1938 New York
Tarty, Jonathon U "Manuscript Writing and Spelling
Achievement."

Blem. Sch. Jr. 36
April, 1938 ** P_. 606*18
Cole, Luella -""Heresy in Handwriting."

The Soi, Movt. In Eduo. 37 Yrbook. Part
for StudSr”~ A~SuaT* Bloomington, 111t =
Pub* Sch. Pub. Go. 98
A998 - B 99713 v, iV ' Vv .\ D
Freeman Frank N.tn “Contributions of Research to SpeC|aI
Methods: Handwriting.®

Elem. Sch. Jr. *56 p i t
February, 1956 — 446*55
Freeman, Frank N. * "An Evaluation of Manuscript.”

The Implications of Res, for the Clssrm. Tchr. Joint Yrbk.
of the Amer. EduoV Res.As3n.and the ¢apt, or Clssrm#
Tchrs. . debts.oif the N.ff.4. ilWash™.»1fa.C.

O.A., 1939 ** p_ 152*58

Freeman, Frank R. * "The Language Arts * Handwriting."

N\
»aYrb™ part 1 L or v,

Hat*1/«* S00. torthe Study of Eduo,, Bloomington, 111.
Pub. Soh, Pub; Go., 1939 IB P. 255-60
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BACKGROUND FOR THE LIFE STUDY

P-111-B  American Colonial Life
Volume 1. Pilgrims & Puritans.
P-111-B American Colonial Life. Volume I1I.
Life in New England Part |
P-111-B American Pioneer Life: Kentucky & Tennessee

TECHNIQUES OF INSTRUCTION SERIES

203 Sewn Bk# & How to Make It

204 Paper Making: Chinese

205 Papyrus & How to Make It

208 Making Linoleum Block Prints

209 Mexican Pottery & How to Make It
210 Pottery

212 Leather Work in Schools

215 Lessons in Gardening

218 Making Designed Starch Paper

220 Baskets and Basket Making

221. Pewter Bowl

224 Wood Carving

229 Puppetry

256 Making Bqtik Papers

257 Making a Glider

258 Making a Plaster Bat

259 Making Blueprints and Spatterwork
261 Manuscript Writing

SELECTED BIBLIOGRAPHIES

Fire Department Primary

History of Records (teachersl)

Home, The: How the Family Lives Togethfer (Primary)
Home, The: The ChildTs Play, His Toys and His Games (Primary)
Indians, American (3

Indians, Pueblo (Children’s) by Mildred Frazee
Indians, Pueblo (Children’s) by Martha Shuman
Manufacturing in the Western Hemisphere (Children’s)
Market, The (Primary)

Police Department (Primary)

Scandinavian Countries: Swiss Home Life 4-5

World Trade

COMPREHENSIVE BIBLIOGRAPHIES

Cotton 5-8

Flax 5-8

Flax (Teachers?)
Silk 5-8

Silk (Teachers?)
Wool (Children’s)

BIBLIOGRAPHY-LITERATURE: STORIES. POETRY

Literature, Juvenile (K-1)
Literature, Juvenile (2-4)
Literature, Juvenile (4-8)



Picture Stories Little Children Enjoy

Poems, Rhymes, and Jingles for Kindergarten Children
Poems that Have Been Set to Music (K-Primary)

Poems that Have Been Set. to Music (4-6)

Suggested Poetry for Children in the Primary Grades

SONGS,, SOURCE LISTS. FOLK DANCES

American Indian Dances

Christmas Music

Folk Dances, American Old-time

Folk Dances, Mexican

Folk Music of America & Her Possessions

Folk Songs of All Nations

Music & the Unit of Work: Mexico by Margaret England

Music for a Unit of Work on Indian Life by Margaret England
Songs Set to Music of Famous Collectors (4-6)

Suggested Rhythmical Activities for Children in Primary Grades
Suggested Songs for Children In Primary Grades

MISCELLANEOUS
Films for Aesthetic Experiences in the Primary Grades

Suggested Equipment & Materials for Construction Activities
Involving Wood (K-1-2)



lamouabbs arts

All the forms of oral and written expression used In communication

are referred to as language arts*

The Teacherls Guide to Child Development in the Intermediate

Grades has an excellent section on Oral and Written Expression to

which

the teaoher should refer* 1t will not he possible, here,

yo discuss the language arts as extensively as this State Guide
discusses them nor is It necessary to repeat the material,

THE AIMS OF LANGUAGE INSTRUCTIO1

the alms of language instruction can and should he simply

stated* The elementary school has the responsibility to develop
the language power of each child to those limits set hy the native
ability and maturity of the child himself* Speaking and writing
effectively involves as a minimum, TFfirst hand experiences and
reading to give that speaking and writing significant content;

to give the child something to say*

The starting point is meaningful experiences* next, iIs effec-

tive oral expression iIn relating that experience to otherf after
these comes written expression, reflament of expressions, more
discriminate choice of words, and more mature understandings of
grammar and ua$ge*

LANGUAGE AMS 1S RELATION TO THE SOCIAL STUDIES PROGRAM

In the modern program where the children are engaged In

many absorbing activities, where they are permitted to talk and
not compelled to spend the whole time listening, It is found

that they have many interesting and original things to say. It
should be obvious, but it is not, always, that the way to

Improve language is to practlve it. The Integrated or unit of
work program provided abundant opportunity for life-like practice*

Language pervades the whole school program and every teaoher

Is a tea her of language at all times* “~h@ teacher’s own speech
and use of language constitutes a pattern which the children un-
consciously Imitate* It should be an excellent pattern* “he
Socil Studies period, being the most Interesting and Important
part of the day, ¢lves rise to numerous opportunities for speking
and writing and the alert tea her capitalizes each opportu nlty to
improve language power* ,

SPEAKING AND WRITING

it has been noted that speech is the first language power to

develop* By the time a child begins school, has made more



progress la the development oflepeech proportionately, then h.« will
ever sake again* ThO teacher begins at on©© hi© Opoach ©ducation and
re-education* Sot only must th© child loam to Opeak effectively,

hut also, and this is hard for him, h© must learn to listen attentively
sympathetically, and critically, this i1s to. say, he must listen with
discrimination, A little later he will begin to write*

$he modern school 1is a *talking and listening* school and not
just a listening school*

A list or oral language activities would includes
Presentation of child-like plays and simple settings.
Participation In group discussion when plans are made
or when work Is evaluated.

Presentation of puppet shows la silsplet setting with class
planning and class evaluation.

Arrangement and presentation of horadcasts where selected
poetry and story codatrlhutions are given careful in-
terpretation.

Play-making with groups from faverlte stories or Interesting
appropriate incidents*

Participation in assemblies, school, class or group club
organisations.

Organising and conducting story térkler’s clubs*

<*Participating in clubs for young authors in verse or proso®
sharing and *ecoz&n& woxk.

Exploration and reporting on neighboring birds life*
fleavers, trees, and streams*

Reporting real journeys, relieved fof the group, ineludiig
home experdnoes and school expériences*

Reporting and discussing wholesome happenings i1n current
events*

Selecting and reading exprésslvly favolile quotable lines
from books that have been enjoyed*

Reading aloud poetry and prose written by members of the
class.
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Correct and iffeetire speech le the finest and most difficult
achievemente of the educated ¢person.

Be sure your school has on hand a copy of the State Bulletin
on Oral and Written Expression, It contains much valuable material
which cm not be duplicated here,

waiTiira, mahtjscbibt abb ermsivs

Meet people today, have need of two kinds of handwriting; the
familiar cursive writing and a print script commonly called manu-
script writing. The need for a ligible hand in cursive style of ob-
vious and will not be discussed. Order blanks, labels, money orders
and many other w/rldng situations where legibility is the prime
re$u site call for print script or manuscript writing,

for a summary of the educational research on cursive and manu-
script writing see Freemanfs Solving Handwriting Heeds.l

Manuscript writing should be used iIn grades one and two. The
use of manuscript fca Brade One definlately hastens growth in ability
to read. It also favors growth In spelling.

Cursive writing should be introduced in Brade Three, From
then on the child has two writing skills. Occasional practice
with manuscript will maintain the skill and improve it. Be-
ginning with Brade Three, however, the emph&iss iIs on cursive
writing. There iIs abundant evidence that the two skills do not
interfere with each other and the two skills may be maintained
simultaneoulsy each being used in appropriate situations.

Teachers who are not familiar with manuscript wilting or who
are not sure of the proper letter formation should see the country
office bulletin on IManuscript writing*l available to teachers.

The emphasis today iIn cursive writing Is upon legibility rather
than upon absolute conformity with the copy-book form. It is
recognised that when a youngster leaves school and the regular
writing drill periods edase, he reverts to a style which Is
n atur a perteés
natural for him and continues to use it the rest of his life. |If
the emphasis has been placed upon ligibllity rather than con-
formaty to an absolute pattern, the writing will maintain its
ligibility.

After legibility comes the factor of speed. Complete ligible
writing with a fair rate of speed is the goad for which to strive.



GBHBRAi OBJECTIVES FOR HANBWRITING
Th# general purposes for the teaching of handwriting are:

To develop sufficient skill to enable pupils to write easily,
ligihly, and repidly enough to meet present needs and social re»
quiremeats.

fa diagnose individual writing difficulties of sise, alant.
letter spacing, beginning and ending strokes, word spacing, alliga-
ment and form of letters.

To equip the child with methods of work so that he will attack
writing problems intelligently.

O aid the child to recognise and make use of his peculiar
individual learning capacities, such as visual imagery, muscular
coordination, and left handedness#

TO provide experiences wfcioh will tend to develop in the child
more power to direct his own practice, and more ability to We *
whether or not he is succeeding in the practice by use of scales.

To provide » ans for each individual to progress at his best
rate.

fe develop an appreciation of the relationship between correct
body adjustment and effidieml writing producglon.

fo secure acceptable and customary arrangement and form In
all fork

fo train pupils to be able, at the end of the sixth grade,
to write ""quality sixth "Ayers Beale™ or better, and at a rate

mmmiTzm m TFiIX gppbb ghadss k

Handwriting is a complex skill. Its improvement is borh a
matter of practice and maturation. Instruction in handwriting should
be continued iIn the upper grades.

formerly i1t was generally held that sufficient skill In writing
could be reached by the end of the sixgh grade. This conclusion



va* "pased dm the fact that_the average attainment of the sixth
grade in terms ef quality In a handwriting seals is equal o the
regm_reaemts OF the non-vocational writing ©f adults. The con-
elusion is now being questioned on two ground*©

»ist* the average spped of writing at the sixth grade is
net adequate for use In the Junior and senior high aehoool Second,
the writing of the sexth grade pupil i1s net yet mature* Owing
to the pressure for greater sp eed and to the lack of maturity
rrdr reported that the writing of Junior and senior
high school pupils deteriorates. To prevent this deterioration
sone form of Instruction or guidance 1in writing should he o™
tinned throughout the Junior high school years

MAHBSCRIFT mifIM IS THS UPPSK 0S4 W

Manuscript writing has a definite value throughout school
lira and in adult life* The skill in manuscript writing developed
in the primary grades should he extended and refined* This can
he done by teaching manuscript as a supplementary method in the
«Fgcx grades* This form of writing s ould he regularly used when
making maps, charts, signs, etc*

HATOTBITISO ISTBOBATSP WITH OTEH 3HBJBCT3

Best results will he obtained If handwriting is integrated
with spelling, composition, and social studies. In fact, good
penmanship should he the goal for all written work. If handwriting
Is always taught in isoleatlon, there Is danger that the amount
of transfer will he all™t-that handwritin? will not function
in the situation in which it should normally operate* Attention
produce better results than giving formal drill in writing for
Tifteen minutes a day and ?aylng no other attention to the
ohll1*1g writing hahlis. 1ll written work should he regarded as
8n exercise In penmanship.

FORMAL PBHVA.WSHIP PSRIOPS

Hc addition to the attention given to the quality of pen*
manship in all writtenwork, regular paam&nshlp periods should
he scheduled. Sxch periods, formerly devoted to routine drill
for the entire groups should he given over to individual diag-
nosis. adjustment, and correction. The child should frequently
evalate his writing by employing handwriting scales. 8e should



Wi encouraged to use such scales i1ndependently in judging M i
handwriting and in improving it, “hese scales should act he used
vith the i1dea of molding all writing to a single pattern, hat i1t
enable a ehild to evaluate his success and Improvement,

if 11 4~/ |

Spelling relies to a great extent upon pare memory and there
appears to he noeasy road to mastery of this important skill
Analysis and correction of individual difficulties seems to ho
1tho met fruitful single suggestion that might he mentioned#

in general 1t can he said that there is no need for tho child
to practice a word that he already spells coroectly so that mass
instruction is less economical of time and offort than Individual
instruction oftor tears have been given and errors noted,

it is reconmended that the spelling textbook he supplemented
by lists of Important words growing out of the regular sbfaocol work,
tuon a list might he mde up of words encountered la the unit of
workt or of words misspelled In some written assignment. Inclusion
of sueh words 1is desirable in that their study will clarify the
social studies# At the same time# since such words will he more
meaningful and useful, they will_he learned with § minimum of
offe fT?m§

M | fHs Aiiis or smuio ImTmtmow
The aime in te&ehing spelling are tes

Increase the writtem and spokea voeahular¥

Facilitat# and fester throughness in spelling#

Bevelop individuel self-rellance and responsibility for eo™-
quesing spelling difficultés

dire puplls the ahlllty te spell eerrectly words in their own
writtem voeahulary,

Help fora the habit of pronnneing correctly words iIn the
IndlvidualJ®s own readlng and s?eaking soaahulary

Bivc power to master spelling and prononciation of new words
easily thon needed» hy offectlve use of the dictionary

tive powor to use words correctly insentence»J|

Ismx.xio gimmnNnm totm m&m srmm

Any how word onoountered hy the class in Social Studios or
aay ether suhject ehould hecormé a part of the ehtldren’s voeahulary
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such words should he written on ths hoard, preferable la manu-
script, ths precise meaning and spoillag noted. these words should
become part of ths spelling list whleh supplements ths list of
*sssftnhial* words la ths Stats Spsllsrs.

a Bmmmm mmti mmmm fob

Progross In spoiling will ho gro&tost if tho practice follows
a systematic program. the progran llstsd hsro say ho modified b{
tho toachor iIn any way that sho soos fit* Howowar, tho ossontla
thing Is a systematic attack on ths problem.

First Bay— 00 through tho list with pupils. Pronounes sash
word, noties possihls difficulties, dsfino, and uss iIn sontoness.
whon all ehlldron aro favillar with ths words, give an exploratory
tost hofore tho words haws boon studlsd.

u Second day— Study only tho words missed on tho previous day.
uring this period, teach children how to study spoiling, Work with
Individuals or small groups as study procseds,

_ ~hlrd Bay— giro a check-up tisi to dotornino progress* In
addition, an occasional review test might ho given to dotornino
words that may need moro study.

*ourth day— Individual study, $hls Is a good tins to ehsek
ths pupils individually on tho words iIn their individual spoiling
note hooks, Words missed on tho third day chock test should ho
studied, those spelling all words correctly on tho third day
might ho given additional words durin? this period, or ho given
a "free period*l to follow some spedial iInterest,

_ Tifth Bay— Give a final tost for the week. Hoeord words
missed in individual spelling note hooks for later study.

BOVFCSIHIOl

ths growth of ths ability to writd® well organised compositions
and Isttsrs is a highly complicated process, California tsachors
have at hand_ two excellent souses to which thvy should constantly
rsfsr for guidance In tho teaching of composition.



la the Tirst place, ttiers is involved the gradual developments
of vocabulary. When these are Inadequate, the
DJD** , aa® AIfAIouItK la expressing his ideast often because™of lack
or basic experience— he nay have no thoughts to express about the
topic under consideration. In the second place, there is involved
a complex developing physical process (nhanely, handwriting) that
Interferes seriously with the expression of i1deas In the case of
young children. In the third place, there are numerous fornalltlss
or style, usage, and grammar that must be home in mind in expressing
ideas, Tinally, the pupil must matter numerous rules for capitall>*-
lion and punctuation, which in themselves eonstilues a real burden.

i Improvement is very slow from grade to grade. Ability varies
widely. H _is a highly individual matter! ft fact that should be

recognised In the instructional program,

ontont and organisation of ideas ay¢c of primary importance
and should receive the emphalss, $orm ICN deals largely with
careful scrutiny, if of value only as 1t helps to achieve the ends
desired, *he ends themselves are of greater conseguence,

the simple sentence is the type most frequently Used by child#
ren at all grade levels, fhberefore, help In the use of the simple
sentnece should be given in all grades below the sixth,

A teacher may estimate progress la the development of language
expression by reference tot

I J»oreasing length of seat» ce and whole dempositioa.
) Decre@3|n% ratio of simple sentneces and a correspondln? Increase
iQX%ge ratio of complex and compound sentences from Draftee Il to

Marked decrease i1n run-on sentences beyond the fourth grade
Deduction In unpleasant repetition of words»

Increased use of inverted order and sentence variety,

=N\
’

Deerease in the number of misplaced modifiers,

_Increased proportion of nouns of abstract versus concrete
meaning and

Decline In egocentrism revealed by reduction in number of
sentnecew beginning with the pronoun 1.

~ Of the fourteen elements of composition, punctuation ranks
first In difficulty and capitalisation about fifth, Srrors arc
highly individual suggesting instruction adapted to the needs of

each pupil.
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la general, how8wwr, the following assignment 0f topic« may
he observed!

*hird Grades

Capital at the beginning of a eentence

Period at the end of a sentrace

Capitale for names of pereoag

Capitale for titles of address

Capitale for names of cities, states, streets, countries.

Capitals for names of peoples.

Capitals for names of days of the week

Capital s for names of schools, holidays, public building,
titles of hooks.

Capitals in salutation.

Capitals i1n complimentary close of a letter,

fourth Crade

Capitals i1n names of land and water form*.
Period after abbreviationse

Comma between month and year.

Comma In series.

Colon after salutation.

fifth Grades

Question mark after question

Comma between city and state

Hyphen after a syllable of a word that is broken at the end
of a line.

si1*th Grades

Aprostrophe imeontractions
Aprotrophe in slIngluar possessive*
Quotation marks i1n simple quotations.

Seventh Grade and Above

Comma after word of address
Comma after yes, oh, no.
Comma and quotation marks in divided quotation.

the relative difficulty children have with language i1tems may
be helpful to the teacher iIn estimating the progress and needs
of her class, They have been found to bet
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Crade* 11l to VX...
lit»
Ponctuation
Capitalisation
Case of prononas
Use of adjectire and adirerhs
Use of kerha
MiIscellaaeous types of usage
brades Tl aad aheve..»
Use Ut grammatical sentence structure
Other uses of prettouas
Use of proutuation marks
Use of adjeetlres and adverha
Use of prépositions and congunetieusjl
Use of capital letters
Meseel laneous types of usage
Use of %er%

Ose of case of pronoroie -

1]
11

I

4.5

415

6.5

6/5

Huent, aocurate, effective composition 1ls tho accomplishmeat

of a will educated individuel. Taprovement of these powers requises

the Ilfe long effort of ®ost Indlviduals*

ment of goals, habits of crltical self évaluation,

Therefcrc, the estahltsh-
and eajoyment la

créatlrs erpressloa are the principle objectives of the language

teaeher W WNE



the study of formal grammar as such should not begin before
ths seventh and eighth grades, the belief® that mastery of the
Clements of formal ?rammar automatically results In hotter usage
in oral and written language has been discredited by research,

/Tthe correlation between knowledge of grammar and ability
in English composition i1f low, Hlarge differences between individuals
in knowledge of grammar are accompanied by only small differences
in the ability to use English correctly,

the emphasis, therefore, in language instruction throughout
the eight grades of the elementary school 1s upon OPpPression; upon
dereloplng ability to oppress onels self effectively iIn both oral
and written language. Grammar toEics up until the seventh grade
are Introduced only casually as they are needed to improve the
writing and speaking of pupils engaged In communicating ldeas to
others. If the communication Is of sufficient importance to the
will learn the principal of grammar or usage involved, quite

readily. 1p/ *% w S

Knowledge of grammar does not give habits In speaking and writ-
ing, ''‘Habits are fTormed by practice, not by studying about them.
In learning the difficult art of using a language we must follow tho
same method as iIn mastering the art of addition, or of singing, or
of playing a musical iInstrument™»

""Suggested Course of S™udy i1h &oal and Written Impression
for momentary Schools, Sacramento, State Department of
Mmeatien, Balletin 15, 1933, p, 153,*

The State Bulletin gives a selected list of grammar topics
suitable for use In grades eevn and eight, as follows*

GBhUMAR fOPICS
Tho sentence*
Declarative ‘ Imperative
Interrogative Exclamatory
fho subject and predicate*
~ading tho Subject and Predicate
Inverted Order
Ttho Compound Subject

The Compound Predicate
the Complete Subject
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\ermesi
Hecognlzing Venne
Common Votare 1
frodar Monne |
Susitr la Sm«
General Buie far Fermtloa of Flurale
fthe Possesslre Memai
lem® of Addreee and freiamai ion

Frepoaitlomst i
Beeogalelng Preposi!lona
file Preposi tiomal Fhraee Vssa ae am Adjeetire
Ite Frepestilettai Phrase
Tthe Prepesitlonal Fhraee need Adrerhlally

Prenotine*
Secolielag Froaonae
iurt» In Promotms
~uteeeil and Ohjeet Fremerne
fi## Interrogaiire Fremono
The Possessive Prenomi

Torte*
Tteoegnlsing Torte
Torte that do mot exprose Action
tordo that are Vouss and Torte
I The Terh PhraeO

~ Tense— Past* Freeemtf Future

E correet Ose of Shall ami fili
Principal parte of Irraggiar Terte

a&verte*
Reeognlslng Agrerte
Hew aaverte are modlfled
Compareion of Adverte

Imtorjoetlene

SBADI MPICTAISCIIS 1S GIAMEiUl AVB USASI

Inetruetiom Im grommar and ueago ehould te euterdlaated 1O
epe&klmg and vriilng ateut thiago €éhat are rital tette pupils.
*hersfora» the folloring liet of ltone of grommar and relatea teage
le glven with thé nadoretaiildng that Ite grado placeaent of topica
le merely a tentai lto asslgziment 1o a grado levai# fhat le* the
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the teacher will be defeating her purpose if aba merely drills upon
items on the list* She should, iInstead, sake sura that vital
language experience takes place In which these items appear*

FirstfGrade, FkrstSemetter™
learning to say May instead of can when asking permission
learning to use IS**Il Instead of alnH
learning to use am not instead of alnH
learning to use saw not seen la .past tense
First Grade, Second Semester*
learning to say have seen, not have saw
learning to use came lInsTead of”’come In the past tense

learning to say 1 have no or I havenH any iInstead of
I alnH got no»

Learning to use Tcorrectly in such forms, as He and 1, John
and I, when used as the subject of a sentence
Second Grade, First Semester
| Learning to use gave not give 1In past tease
Using did instead of done in past tense
Learning to say have done Instead of have Aid -
Learning to avood the use of he In such expression as I
My father went. My father bought.
Second Grade, Second Semester*
Practicing the correct use of may and can
Learning to use Mary and X not Me and Mary or Mary and_me
Practicing the correct use of sit and set In present tense
Summary*
Am not Instead of alnH

lan*t and arenH instead of alnH

Saw not seen in past tense
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Bave seen instead of have saw.
4 In such forms as He and 1.
Came not come in past tense
I have no or | havenlt any of I ainH got mg
Majr instead, of can, when askin slon
Gave Gave instead of give In past lease
Bid not done in past tense
My father went not My father, he went
Have done not have did
Can and may used correctly
Mary and 1 not Ms
Sill and Set In present tense
~hird Grade, 5?2Irsi Semester!
learning to use has taken instead of has took or taken

learning to use is and are, was and were, correctly iIn simple

Practicing thé correctuse of you are and you were
Learning to say has gone, not has went
fhird Grade, Second Semester™
Learning to use ran instead of run or runned in past tense

Practicing the correct use of there i1s, there was, and there

Learning to use are and were with such expressions as Mary
and 1 and John and Be
tsjy#

Practicing the correct use of the usage lines taught iIn the



Aa not not ain"t
lanlt and arealt not ainlt
Saw not seen iIn past ten««
Hare seen not hare eaw
I 1» such for$s as He and 1 m
Came not come In paet tense
I have no or | haven9l any not | ain®"t got no
May not can, when asking permission
Cave not give in past tense
~_.MJt;hot done in past tense
Hay# done not have did
Have done not have did
My father went not My father he went
Can and May used correctly
Mary and X not Me and Mary
Sit and set In present tease
taken, not hag took
Is and are, was and were
Yon are and you were
Has gone not has went
lan not run or runaed iIn past tense
*h«re is there are, there was, there were
Are and were with such expressions as May and 1, John and Ha
Yourth grade, First Semester

Usage: reviewing items from the lists for trades 1 - Il1I# according
to class needi«
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Abi, not, isaH, am Hf (not ainft)
Have no, haven*t npy (hot ain® t got no)
Is, are» was, were*
% Ffather came (not my father he)
He and 1 (not his and me)
Has taken (net has took)
Has gone (nhot has weit)
Saw, have seen
Came (not come, iIn past tense)
Save, )not give, In past tense)
Bid* Have done
Sit* set (present tense) / jfep
Han (not run, in present tense)
| fimg
B :lgHay, can*

~ourth grade, second semester! fuf

Studying and discussing groups of sentences containing forms
of the verbs teach and learn, to discover the difference iIn them
meaning 0f the two words,

Learning the forms of the verb write
Ate and have eaten used correctly
TCe parts“of the febb briag and their correct use

Fifth Grade, Tfirst semester!

Sentences containing let and leave and explaining the meaning
of the verb iIn each example
Forms of the verb draw

N 2
Mifth gradéfgéecond semester

Fees the verbs sit, sits, and sat
fha forms of the Verb sé&rew

sixth grade, first semester!

Forms of the verb know

Correct use of these and those ,?
For»» of the word”cfrink, -n
Forms of the verb ee*Ma™

sixth grade, second semester

Fomme of the word choose
Fhe words ggod and well used

Seventh Grade, First Semester!
JlGrammar and Belated Usage
Grammar! Simple subject and predicate verb, including two*

and three-war d verbst Inverted order C



Related grammatical usages Agreement of subject and verb*
including the correct fora witht the expletive: Avoidance of un-
necessary words* such as in* eJohn He did i1tl»

__grammar: Nouns and pronouns— the noun as the name word:
distinction between common and proper nouns: the pronoun as the
noun substitute; plurals and possesslves of nouns and pronounse

Related grammatical usage; “"les are correct forms for the
formation of the singular and plural of nouns; the use of of o
possession with 1nanimate object*; the possessive forms of pro-
nouns* use of himself and themselves* not hlsself and thelraelves

grammar: Nouns and pronouns (continued); the verb as the
telling word*

Related grammatical usage: Agreement of verb with noun or
pronoun subject* correct use of troublesome verbs*

grammar: Enlarged subject and predicate— the adjectives and
the adverb, recognition and use as modifiers including a and an:
comparison of adjectives and adverb»: complete subject and pre-
dicate taught in connection with modifiers*

Related grammatical usage: Agreement of nouns and adjective
(a&oldance of those kind* those sort* this here, that there)

Correct use of adjectives and adverbs; avoidance of double
negative; correct use of comparative and superlative forms of
commonly used adjectives and adverbs*

Seventh grade. Second Semester:

grammar: “faree sentence patterns— (1) the subject and
predicate verb (intransitive); (2) the subject, incomplete verb*
and object; (3) the subject, linking verb, and predicate adjective
or predicate nominatives™*

Relative grammatical usage: Correct pronoun forms as subject
object* and predicate nominative; predicate adjective after such
verbs as feel* taste, look and become* when they are used as-
linking verbs; correct use of pronoun forms when they are com-
bined with nouns in such expressions as "we* children* *ud* boys*,

grammar; the enlarged subject and predicate— phrases; recog-
nition of the adjective and the adverbial phrase as modifiers;
recognition of the preposition as a part of speech*

Related grammatical usage; Correct placement of phrase modi-
fiers for clearness in the sentence* dietinguishl™lig the use of
words* like iIn* down* around* about* and off as propositions and



as adverts! avoidance of unnecessary prepositions as In expressions
Ilka***where Is i1t ail* "Where tot* "Off of’, correct pronoun

forms after prepositions! correct use of between, among,. In. Into
at. to,

grammars Bompend subject and predicate! conjunctions!

Belated grammatical usage! Correct pronoun forms.in compound
subjects! agreement of compound subject and verb! conjunctions
used i1n pairs, with the correct verb forms«

grammar! The compound sentence! the more common coordinating
donjunctions; the distinction bdtween the compound sentence and
the simple sentence with compound elements«

Belated grammatical usageThe meaning and use of the most
common coordinating conjunctions; avoidance of the *a»d-ah*
and "and-so'" habit through breaking up long compound sentences.

Sighth grade

grammar; Becognitlon of phrase and clause| distineiton between
sentnece, phrase, and clause; correct use of phrase and clause as
adjective and adverb modifiers«

Belated grammatical usage! improving sentonces— avoiding
repetition and getting variety through changing word modifiers into
phrase modifiers and vice versa, rearranging phrase modifiers in
a sentence for force and emphalsse

Grammar! The pronoun— review of uses as substitute for noun
ease— nominative, possessive and objective forms of personal pro-
nouns and intorrogatlve pronouns; kinds of pronouns; agreement
with antecedent, agreement with verbs.

Belated grammatical usage: Use of the correct case of personal
and i1nterrogative pronouns as object and verb or preposition, as
predicative nominative, both singular and plural formes correct use
of the compounds myself« yo rselfy whoever, whomever; agreement
of pronoun and anietedent ; Gonfuslonresuitlag from '"losing the
antecedent** correct spelling of possessive forms OF pronouns;
correct use of fhls and that, these andthese« anyone, all«

grammar; ?erbe— transitive and iIntransitive; linking auxiliary;
tense, including the meaning and use of the perfect tenses for better
understanding of sequences; principal parts of verb.

Belated grammatical usage; verb and pronoun agreement; avoidance
of contusion of theylre there, theirs correct use of personal
and interrogative pronouns after lLInking verbs; agreement of
verb with the subject in person and number; correct form with
expletive; avoidande of careless time shifts i1n oral and written



communication; correct use of the perfect tense of verbs
listed for maintenance and of the auxiliaries (helping verbs)
accompanying them; avoidance of such expressions as *may

of seems*1 "mould of boon*# would of known*] principal

parts and correct use of past and perfect tenses of trouble-
dome verbs listed for maintenance*

Orammari ~unctions of words In sentences; words, phrases*
and clauses as modifiers; words as different parts of speech.

Belated grammatical usage; Spelling and use of words like
two, too« tol there, their« theylres avoidance of double nega-
Tiveiv &v.:0T of adjective and adverb.

mAmMm am tifnifni
*There questions of taste* of feeling— need no setiment,

Everyone carries his won inch rule of taste* and amuses
himself by applying it.*~ Henry M&ams

The ancients had a saying, Be gustlbus hon disuutandum est.

thus asserting the belief that *there should be noargument -~

about tastes.* The same liberality of view and recognition
of freedom to make personal choices has been expressed In many
languages and in successive periods during medieval and modern
tiroes. But It is not a universally accepted principle. There
has been times and places when individual taste has been restricted
and 1mposed standards have prevented free choice”™ Control of
Ideas is often attempted by control of reading setter, sometimes
severely through censorship* but usually b the gentler pressure
of efforts to influence personal taste.

The teacher ha™s a great responsibility in the teaching of
literature. She can make children lhve It or hate, it« Children
must be led* not forced* If appreciation for fine literature is
to result.

Good literature is read for Its own sake.jy Its value lies
in the effects it has upon the reader, not in the fact that the
child can define each word cr repeat part of a selection from
memory. $00& literat re influences all who encounter it.



"Happily IS day is gone when fine literature is need as
the tool of grammar and children are required to diagram a
beautiful sentence or parts a fIMA poem* If grammar woro did«
tasteful to the child, then ho associated his dislike withtthe
literature* Happily, also, 1h© day Is goes shea music emphasis
is placed upon facts about the author* Far more important that
the child khowe the spirit of an author expressed through his
corks, than that he knows the place and date of his birth*

_Children should have wide experience with literature* lastee
and iInterests vary greatly*

ethe aim of the teacher should be to giro children a wide
experience with all types of literature. All children will not
«atfoy the sane literature and they should not hare selections
forced upon then because they hare been s&hcltlfied by thd
appelatlea of #Classic**

fthc te cher should become personally acquainted with
childrenle literature* It is impossible for a teacher to iIn-
terest children iIn books she does not herslef know* Use should
be made of the excellemt guides to children®s literature prepared
by librarians*



