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PRINCIPAL PROCEDURES IN THE DEVELGPITENT
OF A UNIT OF WORK OR PROJECT

Integration or
Correlation of
bata

Culmination
of
Activities

Evaluation of

outcome

Unitary acquisition Sharing findings and l« Intellectual
and organization of generalizations factors :
data usually organ=* through creative ex-
ized In subjects pression: * a* Recall and
like: recognition
l« Assembly programs of facts and
JL rithmetic 2 Creative stories skills in
&, dramatization and poems reading,
34 Fine Arts 3« Dramatization arithmetic ,
4« Health * a» Plays language,
Physical Ed» b« Pageants science»
£L Industrial 4» Drawings and muslo» art»
Arts paintings etc -
6 . Language aB Murals b« Abilities end
&= Oral b. Portfolios skills in ob-
b* Written 5. Notebooks taining, or-
7. Music 60 Reports ganizing, in-
8 . Reading a* Group terpreting, and
9. Science b* Individual applying facts
10» Social Studio! 7. Scrap-books for the solu-
jia* History 8» Stories tion of problems
iig Geography 9» Talks
2» Dynamic factors:

Attitudes » motives »
opinions * appre-
ciations» personal
and social adjust«
ment » its«

Perform»«# testera:
Behavior. conduct»

or pefféihaanoe in
personaliseelal
qualities» such as
initiative » erltl*
clsm, responsibility,
reliability»
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SUPERVISORY BUXLETUT #3

IUTHE [HFtIvAM

} One hour should he allowed for a social studies period with
time £or$

a* Croup planning
h* Construction, research, etc,
fie« Zt$" check-up or evaluation!

ninety minutes shoul&be allowed for reading experiences with
some Indication of the time]allowed for each group* Qft I might
--Indicate t&f slow group, Il the medium %roup and 11l tito fast group*
Ihls teruinolo”™r should not he used with the Children* v

hi fherlanguage —Iarts-('aoelling— mnd plenman\shfip) Can dn mtangh«]i™-8
ather ril . 1”™paqtelyij A xotalgoi -dforly .ov\.fomy*ftT9 minutes
y%nCugh yor bol%hc:'of —¥ﬁJ@e subje(g:ts« 11 y

Tt or twenly~five minutes icooffleien# for- number-experi***
ences* One group might work with the teacher while the other group
work» _at. their seata or plays games*-""/ The next day! the group mayfl
he reversed,

Music Approximtely 100 minutes a week — mfive daily periods
.of SO.IHHHtcs; each or three, periods of 30 minutes each, per week.l]

«—Art —>» Comes.-"chiefly- InsSthe. ./social studiesiperiod as It
"tfc .m " "lij, Teevaluation 1 *
lately with Anisic cm evaluation of "_art""might come up whe« the j.hCed&

'Healthmm*10 mihutee daily* .Comes heat./With the®™ mp»ing ipi|
speotliSSrsHd. opening exercises™.



«SUGGEST TORS FOB TfiSS PROGRAM
FOB H IFTEBMEDIATE GRADES

lalnutes daily should he given to social studies* Time should be
88allowed for work-with committees, groups* etc and should practice for*

ko PlanningJ|

B» Research, construction, reports, etc.
N 0* Check-up

The content will arise out of the problem of the unit of study. History
g&nd geography will contribute to the solution of problems,, language,
N__.science, arithmetic and other heeds will arise which will call for study
/end drill during a period later iIn the day*

minutes .should be allowed foh mereading and literature* Part of the" m
ACOhuSnt may come from the social studies« There should be some practice
J8ffe- wor-._.-t/pe reading on some time given pleasure repdingo Science or
~“health material might also make up some of the content,

Forty minutes might be allowed for arithmetic providing time for the gro
two groups daily or one group and individual work,

A wotal of 60 minutes might be devoted to the language arts; spelling 20
ipgutes» penmanship- 20, and 20 for written language. IT these subjects
..are planned together in the schedule, the time may be adjusted to the
».particular needs of the situation* The language period may well serve
ythe needs which come out of the social studies period. Practice for the
mHflgf* skills may be given in the language arts period. All sorts of
written work will originate In the social studies period.

mHealth and science might be allowed a period of thirty minutes. Heal th

€| tiiree consistent attention daily. The science problems may well arise
gllut of the problems of the unit of work*

- “\© Planned for twenty-five minutes for four days a week* on
gffirtn day, a sixty-minute period may be reserved for arts and crafts
tec|ni|Ues, Part of this time* for this one day* will be taken from
~yome other subjects. Much art and handcraft work will be developed dur-
Illjg=thsriSocial studies period* but the techniques require a special
-practice period during this week*



SUPERVISORY BUCKETHT #4

BAS1S FOR A PROGRAM OF DKVELOPIUG

BEADING BEADINESS

A portion of the instruction of this perle* should definitely
seek to prepare children for the reading program of the first
gradeq Those instructional John which educators generally
consider most important in preparing for the program in reading

lo Providing pupils with r#alp variedO and rich ex-
periences essential to the getting of meaning
from material read«
So Training in the ability to do problematic thinking,
3q Training in the speaking of simple English sentences*
40 Development of a wide speaking vocabulary*
50 Training in accurate enunciation and proaune lotion,,
do The development of a desire to read*
70 Training in keeping a series of events i1n mind in

their proper sequenceO

These instructional jobs of the preparatory period in reading aro

— —-SF——-1 j O0*uwv*9



SUPERVISORY BUXLETIN #5

L

The following purposes for use In the Daily Directed Heading Period

in the First grade nay be suggestive*

90 find out room dntleio

To guess riddles«

To find oat what a letter or invitation telleo
To he able to follow directions«

To find out what they are to do during a between-recitation period

To sake and read role«»
To find oat what material on the Bulletin Board or Good Hews
Comer telleo

To look for other parte in the story that would make good picture«

To play reading gamet

To find what the picture is abouto

To read greetings in order to answer themO

To sake and read bookletso

To point to appropriate pictures when titles are shewn m the
blackboard or cardso

To answer questions on fach paragrapha

To be able to ask questions for others to answer«

To match pictures and paragraphs or larger units of material,,

To find oat what a news item iIn their newspaper says«

To find all the sentences that tellooooooou

To find what kind of dogoOiooo°«wae«

To find the ending to a story that is written on the boardo

To find what part they are to take or what they are to do in a
dramatisation:

To ealect tha funniest- the most beaatlfale the most patheticP
or the most exciting part of a story to present orally

To choose from a list of things what they want to do«

To reread charts for the purpose of choosing one to read on
soma special occasion«

To work pussies and reading (hecks«

TO take tests or SNBAEYK pussies other children have made«

To find the nsswer to a question calling for the reading of a
section of a story or an entire short story«

To find a story on the reading table to use for some special
purpose«

To read the end of a story begun by the teacher or some other
child«

To begin a story for others to finish«

To reread to aek questions of classmates«

To find and read stories in books on the library table in order
to share them with others

To find out what would be needed to dramatise a story0O to make
pantomimeaO living pictures0 shadow plays© or puppet shows«

To be able to work the checks on library books«



PURPOSES FOR THE DAILY DIRECTED READING

Mugt different purposes for reading will be used during the daily directed
peri©do The following may be suggestive*

Purposes for silent readings

To find answers to speelfio questionsO

To solve problems eonneeted with a unit of work*

To make outlines*

To find what the material is abouto

To ?repzre reports about partieular subjects to give to the group or
class

To make tests for others to answer*

To prove points or settle questions of disagreement*

To verify foots or opinions*

To prepare material for elass or assembly program*

To contrast or compare facts or ideasO

To find new material tc aid in the solution of problem under die«
eusslen*

To select parts which support the author’s point of vlewo

To oheok answers for personal satisfaction*

To seleet sentences, paragraphsp or chapters pertinent to an existing
group or class problemso

To prepare summaries of main points in selections for group or class
discussions*

To obtain material for original dramatisationsp pantomimes* picture
showspuppet showio

To be able to record spool fie thing* on an outline map aoeerdia* to
directions*

To prepare questions to ask the group or classO

To interpret and apply pictorial illuetratiorand their explanations..

To verify the headings in the text or in newspaperso

To find the most interesting or best-liked. parts to tell to the group
or class*

To deoido whether statements are true or false*

To find exaotly where given facts or parts of a selection are found»

To prepare notes to use in a »peeeh or report to group or olass®©

To describe conditions given 1N selections*

To find points overlooked by the group or olass members*

To write a marginal heading for each paragraph*

To find how to constmot something for olass exhibits or programs*

To find information necessary to take Informal tests*

To Find new or diffloult swords or phrases*

To find whether words or groups of words are sentences™*

To find out what the atory is about*

To find the MOrt important events in sequence in order to toll the
story*

To select key sentences to use in notes*

To find the most Important or most exciting part of the story (climax)

To see how the story ends*

To find the most interesting* beautiful* or humorous parto

Tc enjoy the beauty* humor* or emotional appeal of the story*

To find unusual or beautiful word passages*

To find the most beautiful description*

To select and prepare a review story to read tiie group or class*



TO see how th© stcry differs from another selection*

To decide whether the story could be t.nae®©

TO determine whether a story is suitable for drsuaatisation, picture
ehows, puppet shew, or pantomiiseo

To plan the scenery for e puppet sh«sr or dramatisation*

To decide how™many «eenee are necessary for a dramatisation®

To find words that describee a certain character or place (adjectives)

To find words that name persons, places, or things»

To find words that show action or tell what sons thing or person dido

Purposes for oral reading«

Sii®

SSIIffS Sftthose whohave "been®abssnto

"answer specific Questionsoil
To verify statements or anticipationso
To prows points under discussions*
To locate certain fasts or parts of stories*
To ©all attention to fasts which have bson overlooked»
To give parts* sentences, phrases, or words which answer certain needs

tSI11Ehw that one:reads” well ©nought©®© become a group leader«

fO give directions for other members of the group or ©lass to follow»

To sumsnris# statements or discussions»

To answer questions which isolp poor readers»

TO give new or difficult words»

To cheek answers on informal testec

To entertain other groups or class©o» »

To give enjoyment to visitors»

To prepare for an assembly or class program»

.To presentito- the group or class .the most interesting., most important,
most humorous, most Oxoitiag or test liked parts ef solections .

To share beautiful word pictures with otherso

TO enjoy the beauty, sound, or rhythm of solootioaso

To determine natural stopping places in selections to bo read in parts
at parties or on programsO

To select conversational parts that could be used in dramatlsation»o

To tryout for parts in dramatisations, puppet shows, pictures shows»

To practice parts for dramatisations, puppet shows, pictureso

To describe to the group or class characters or scenes for use in
dramatisationsp

To give parts that could be illustrated with pictureso

To give parts that illustrate children*s drawings»

To share favorite stories with otherspi

To give part* of familiar stories for others to guess the stories»

To present poems selected for memorization» _

To present original stories or poems for class enjoyment»

To show how customs, dross, transportation fasilities, natural re-
sources, and various other features of countries compare or differ»

To give information about particular men, events, Or places which are
discussed in ©lasso

Tc present written reports in answer to problems presented by the
teacher Or other members Of the class»

Tc describe o* explain article* brought for exhibitions»






- SUPERVISORY BULIETBF #7

GENERAL OUTLINE POH THE COOPERATIVE STORY, A BASIS POR THE COOFERATIV®

STORY—- CLASS EXPERIENCE

1/ 1ROCEDURES; Steps in the development of the cooperative story

Step One

Us ins? experience as a result of children’s interest there should be:
Discussion and planning for the experience
Observations during the experience
Guidance comments by the teacher
Pupils’” comments, noted by the teacher for use in checking the
power of oral expression

Step Two

Discussion following the experience should lead to;
Free discussion
Telling of the experience in story form

Use of guide words, written on the board or chart and a picture
dictionary developed

Step Three

Retelling the experience in the order of events; using the picture
dictionary if necessary

Pour

Writing the account of the experience as TfTollows:

First sentence dictated by the children

Evaluation and rephrasing of the jsentence by the pupils and
teacher ififteoessary

Repeating ,of the accepted sentence by the teacher

Printing of the sentence on the board or chart

Second and following sentences treated in the same way

Oral reading of the completed jjstory by various children
Sol sTeps® fm USING THE COOPERATIVE STORY 1

Step SiX

Recalling the whole experience if too much time has elapsed
since the experience and writing of th* story

Oral reading of the chart story

questions stimulating the reading



Step Seven

Duplicating story chart© The teacher cuts up the story* into
sentence strips while discussing with the children the proper
places to cute

Hatching of these sentence strips with the original story chart

Rebuilding the story; oral reading of the sentence strips and
placing of them in correct order in a wall chart

Step Sight

Hatching and reading orally the phrase strips

The sentence strips may be cut into phrase strips or duplicate
phrase cards may be used for this step

Matoh the phrase strips with the original story or with the
sentence strips iIn the wall chart© The phrases should be read orally
when placing themO Place the phrase cards either over the sentence
stripsO or rebuild the story without them©® Xt is not always necessary
to rebuild the story0

Hatching and oral reading of basic word cards

The same procedure as that used for matching and the phrase strips
is used for the word cardsO The teacher, keeping the basis vocabulary
needs in mind, makes practice word Oarda for those basic words which
occur in the story and which are at the level of the group with which
she 1is working® |If necessary, she assists the children to say the
more difficult words and omits practice on them until the children
have reached that level in their vocabularly development *

Check-upss

Oral reading of the orginal story

Silent reading and answering printed or written auestions on the
content of i1he story. This has to be omitted in the prlparato”
period as tbs pupils in that period have a very limited sight read-
ing vocabulary

30 OMMTSSIONS OF CERTAIN STEPS IN THE PROCEDURE

It will seldom be possible or practical to follow all of the nine
ateps in detail when developing and using the cooperative story. Also,
there may be variations of procedures. Certain of the groups will
need all of the steps and other groups may need only the main ones«.

4. TYPES OF STORIES (Roman numerals indicate the vocabulary-
levels at which sample cooperative stories have been included« Lack
?f s%%pe prevents the inclusion of a sample of each type for each

eve






7« SUMMARY STATEMENT

Evaluation of the story; outcomes and growth evidences

8. SAMPLES OP COOPERATIVE STORIES
LEVEL ONE
TYPE! ORIGINAL POEM

The Slide«
We had fun on the siidesO
We were upO
Zoom#
We were down»

Our Pish

Jimmy found some Tish«
WeJdceep them In a jaro©
one is o0i§

One 1is very small*
One is a catfish.

It is black.
We like 1t best«

Adapted from

A TEACHERS GUIDE POR
PRIMARY READING

Issued by

THE SAN PRANGISCO BOARD OP EDUCATION
1939



GRADE 1

énuméraition and counting by les to
1000 counting by 10®s to 100«

The use of ordinala In keeping with
classroom needs (to "eighth”)<

Heading and writing numbers to 100-m

Knowledge of the place of numbers in
the series of 1000

Understanding the significance of
10 as the basic unit In seoond”~deoade
numbers«

Addition

(With Whole Numbers)

understanding of the Addition oombI”
nations through 90

Column Addition to sums of 90 three
addends«

Subtraction
(With Whole Numbers)

Understanding of the Subtraction
combinations through 9 and of the
relationship to their correspond-

i em. il s 4 = MM <AltIViwafid mMmus .
Fractions
Introduction of 1/2 as applied to
single objects and to even groups

df objectso
3oclal Uses

Number experiences In homeo school
and playground activity«



orabe XX

The Htmber System

Increec”™ understanding of the aum~
bers ~t° 1%~

Count!*g by R*s to 20, by 3°s to 30»
by 3fs to 100*

Reading end writing Roman anaemia
to XXX*

understanding of the Addition'com-
binations through™18 and insriased
skill in theilr use*

Column and horizontal addition

Intelligent mastery of the zero com?»
binatianso

Higher~decade Addition to 99 (within
decades) without carrying or bridge
Ing*

aartraotlop

(With Whole numbers)

understanding of the Subtraction
combinations through 18 and in-
creased skill in their use*

Enriched understanding of the re-

lation between the processes of
Addition and subtraction*

Higher-decade subtraction to 99
(within decades) without borrowing*

Understand lag of 1/2 a* applied to
single objects and to even groups
of objects*

GRABS XX

freetime

MM S

N -
Using 1/S0 1/39 1/4 tf emparo”
parts of objects as w*

«jizco

Weights end Measures

Use of numbers in~telling time" (to
half past) e in the United States -~
money (through dime) # end in simple
linear (foot and inch) and weight
(pound) measurementSo

Social Uses

Humber experiences in home® school
and playground actirityo



fhe Humber System

Counting by Ifa, ZT&9 3*s* 4*a*
5*sf 10*9»

Counting by 100*9 to 1000«
Beading and writing numbers to 1008

together with a study of their Bean-

Reading end writing three-place and
four-place numbers,, together with a
study of their meaning»

Homan numerals to XU»

Addition
(With Whole Number»)!

Review of number facts previously
introduced»

Principle of adding by ending»»

Addition of two-place numbersn no
carryingo

Addition of olire®place number» and
four~place numbers with carrying«

column Addition with Ffive addend»«

Subtraction g]||l|
(With Whole Number»)

Review of subtraction facta pre-
viously;; introduced |

“biracbiaa with two-* three-*
four-place number»#

Checking iIn subtraction*

frO»'tiro—place number* two-
place nimbe f ram another two*y 1

pieces number* three—place, number
from threemplace number* borrow-

eriy; iitll zero la one»9 or tens*

places™ with two aero» In minuendo

Multiplication
(With Whole Numbers)

Meaning and usefulness of Multipli-
cation as special case of Addition«

Multiplication facts for 20 30 and
40 and for Z"b0 3*s0 and 4*»«

Multiplying ten»8 multlipljHnn twcj
and three-place numbers with b»«
without earryingo

Principle of multiplying O or 1 by
any number«

|J”| Division

(With Whole Numbers)
Meaning of Division — sometime»
»heart method of subtraction* re-
verse of Multiplication*
Division facts for 2* 3* and 40 and

for E’So 3"sj and |]1] "the M e

story of Multiplication and pivi-
m-4mm iF

Sven Division with one-figure
divisor and two-pJLaoce quotient»

Principle of Division fact» tot 1«
Introducing uneven Division with
known Divisici facts*

i»»actl«Ul

Application of unit fraction» (to
10ths) to6 slngleobjeota.

Meaning of islaple fractions with
numerators larger than 1»

Cccparati re size Of unit fractions
as applied to fanilis* objestso

Measuring in fraeticnal parts of



(iORt’d)

ami® n i

yrmstiom
Inches as ahcam on rulero
Unit fraction in part of groupO

Equal fractionso®

Weights end Measures |]Ih B

Concrete Introduction to 3cronon linear
liquidO and dry measures$ weight$
united States coinsoO

Use of calendar» thermometerp and
clod* <

Geometric Figures

social uses of units of linear mea-~
sure Within experiences OF pupils
(inches O feet 0 yards)

Social Uses

?etsP plays0 and gamesO United States
“oins™ homep storeD healthc ~¢sieo

In alx-"boo"i: edition
What counting does for us<
Adding andisufotmoting with
money o
Our measureSo



wllg ] ']
(oont°d)

ft# _Number System Two place and three-place number
) o multipliers*
Beading and writing numbers to four

places™ Multiplying money numbers*
Meanings”and uses of five-plaoe~and Multiplication of four- and five-
six-place numbers* (Seven-place op- place numbers with one-plaoe mul-
tional) o tiplier; three- and four-place mul-
tiplicands f two-place multiplier;
Reman numerals to O« three-place multiplicands three-

plaocoe multiplier (four-plaoe multi-

L plicand and three-place multiplier
Addition a optional)

(With Whole Numbers) Checking in Multiplication

Review of Addition faots previously
learned and practice in shills in- s
volving Addition* Division

o n n n With Whole Numbers
Addition with Ffive- and six-place ( )
numbers™* Review of Division faots already

. . i} introducedo
Technical names for terns in Addi-

tion* Division facts far 50 d0 ?D 80 and
9P and for 5fsy 69sD * g» o *s 0 and

Subtract lean 9»0or

Technical names for terms i1n Divi-

(With Whole Numbers) I sionol
Review and praotice upon Subtraction Even Division with one-place divi- "
facts and skills already introduced* sor only and three-0 four-e and five
i i lace quotients (two-place divisors
Technical names for terms in Sub- gptionéﬂ) ¢ g
traction*

, _ o Zero as a quotient figure
Application of principles of Sub-

traction with larger numbers* Uneven Division with known Division
faotso
Multiplication Checking In Division*
(With Whole Numbers) (Short Division optional)

"Hcrxew d . otic o ultiplica-
tion facts previously introduced* . "ee Fractions
nghnigal*names for terms in Multi- Review of concepts of fractions with
pircatron emphasis upon meaning and under-

o . standing of their uses*
Multiplication faots for 5, 6* 79 8,
and 9, and for 5*s, 6fs. 79a0 8%aa

and 9fs (12*s optional) Meaning and use of numerator and

denominator,



(cont"d)

GRADS 1V (coated)
on Making changeu two°dollar and
hv , five~dollar bills*> *
Tractions showing remainders in

Division*

Concept of improper fractianso
Addition and Subtraction of like
fractions; simple mixed numbersg in-»
troduotion of reduotiemu
Multiplication of proper fractions
by whole numbers introduced as a-
short method of addition* inverse
procedure in finding fractional part
of a whole number«

(Addition and Subtraction of unlike
fractions optional)

Decimals

Reading tenths on a speedometero

Measurement

Weights and Measures
Review of concrete numbers already
introduced and practice in their
social useSo

Meaning of square measureo

Geometric Figures
Social uses of units of square meax«
sure within® experience of pupils
(inchesp feet0 yards)

Meaning of square9 rectangleO circle*

Graphs

Temperature line graph

Social Uses

HealthD plays and gamesO store0
musico bhrifb0 weatherO travelo



GRADS V

S M System

MeaningO reading, and writing"of
seven-» eight-, and nine-placs
numbers”™ with use through seres
placeso

Roman numerals to H* Place sign!»
floanee of letters in Roman numerals*

Meaning of names and places in our
number system to right and left of
decimal pointsc«

Addition
Review of continued practice upon
facts and skills previously intro-
duced«
Oral practice In AddIlticn*

Addition of denominate numbers«

Subtraction
Review and continued practice upon
Subtraction facts and skills pre-
viously introduced.

Increased understanding of borrowing*

Subtraction of deniminate numbers*

Multiplication

Review and practice upon all Multi-
plication facts and skills previous-
ly introduced*

Multiplication with four-place mul-
tipliers (optional)

Timed review practice in Multiplica-

tion»

Division

Review and praotice~upon Division
fasts and skills previously intro-
duced»

(oaaVvd)

Zeros in dividend and divisor«

Division with two- and three-place
divisoro

Short Division«

Extenai on of understanding of mean-
ing and uses of fractions previous-/"
ly introducedo

Meaning and use of improper fraction*
Addition of like mixed numbers with
carrying0 and Subtraction with bor-
rowing*

Reduction of tractlonsO

Use of common denominator in Addi-
tion and Subtraction of fractions»

Addition andkubtraction of unlike
fractions« 1

Multiplication of whole number and
fraction«

Division of whole number by fraction*

Beading and writing tenths*

Additions subtraction« multiplica-
tion and division with tenths (cne-
plaee multiplier and divisor) »

Writing hundredths and thousandths.

Addition« subtraction« multiplica-
tion and division with hundredths
and thousandths (one”plaoe multi-
plier and divisor)

writing halves« fourths j~*fifths«
eighths(¢ and tenths as decimals™*



GRADE! 7

Measurement

Weights and Measures
JRilfiffur ¢qf and practice with units

of v/eighta and measures prevlously
introduced®

Sactensiom of denoodnata~nuaber tables
to larger units®

geometric Fl™ayea

Review of and practice with units of
linear and square measure®

Extension of llaear“sud square mea»
aire tables to larger units®

.Finding and measuring areaso

Introduction of drawing to scale*?

teMfti

Picture graphso

Reading line and bar graphs®

Social Uses

History, geography, farm problems,
mining, music, dairying, sports,
marketing, industry, health, travelc«
transportatione



GRADE V1 (canted)

The Humber System Division
iReview of melting and place value of Review and continued practise in
numbers to sine plaoes* with use* Division«
Review of Roman. numerals« Steps to remember in Divislono
ReadlLng and wilting numbers to bil- Division with denominate numbers
lions* and measuresO
Use of comma in separating large Timed practice in Divislono

numbers into periods™*

Relationship of decimal places and Fraction

whole-number places in our number _ i i, ,
Review of operations in fractious

systemO

previously introducedo
Reading and writing decimals together _ _ ; _
_ , - Practice with equivalent fractions

with a study of their meaningo -

and decimalso
M *

Weights and measures Multiplying a fraction by a fraction |1

or mixed numbero

Addrtion Use of cancellation in multiplying
Important things to remember about fractions*
adding™ Division of fraction by whole num-
Continued written and oral practice” ber or fraction«

Addition involving tables of measure0 Changing fractions to decimals.

Relative size of product to maltipli-B

M 1 M N

Subtraction oand when multiplier is a proper fr ™M

tlouo
ImgirtazF tzlngs to remember about Relative size of quotient to divi-
subtracting dend when divisor is a proper frac- =
Continued oral and written practice* tiClo
Subtraction involving tables of mea- Relation of fractionsD decimals0 and|

* per cents*
Sure
Multlullcation Decimals
Review and continued praotiee 1in R?V|ev athprzctlgf of facts pre-
multiplication* viously rntroduce
M 1 1 *

Facts to remember about multiplyingo Changing fractions to decimals
Multiplication with denominate num- Rounding decimals in practice*

bers and measures*

Reading and writing decimals to

limes practice in Multiplication» millionthsO



(ooat="d)

GRADS VI

Decimals

Multlplloation of decimals by whole
numbers9 by fractions» by decimals.

Division of decimals by whole num-
ber and by decimal.

Multiplication by multiples of ten
by moving decimal point.

Stfect of moving decimal point in
dividend and divisor of Division
of decimalsO

Ballatlonship of fraotions» decimals»
and per cents®

Maauraments

Weights and Measures

Review and practice in use of measures
already known, with emphasis upon
equivalentso

Addition, subtraction« multiplication
and division limited to two units.

Geometric Figures _

Review and practice in use mea-
sures”already known with emphasis
upon equivalents.

Meaning of technical terms used
measuringo

in

Drawing to c*ale*

iroard feet -mi area.

Additionp subtraction» multiplica-
tion and division limited to two units.

Areas of rectangle and right trl«-
angle.

Concept of cubic measure.

(eont"d)

GRAPHS

Review of line,
graphso

bar» and picture
Making line and bar graphs.

Percentage

writing hundredths (fractions or
decimals) as per cents«

Discovering relationship between
per cents and equivalent fractions
and decimalsO®

Comparing finding per cents of a«
number with multiplying the num-
ber by a decimal or by a fraction.

Using per cents to compare num-
bers (optional) o

Social Uses

Mining» farm problems,
geography, industry,
forestry» health»
thrift»

history»

, Sports, music»
citizenship,

science» transportation.
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I THE BEGINNING- OF TEACHING |

The Indication in the early pages of this chapter that out-of*»school
learning was the result of experience, in which number is incidental, and
the frequent mention of the continuation of these experiences in school
suggest the nature of the materials with which the teacher must be acquaint
ed,. The teacher must know how to provide a rich background of experience
through which the children may grow in the use and understanding of number*
To do this she must have a knowledge of a great many interesting activities
with number possibilities* The types of activities that she will use in-
clude () real games, (g) experience units, and (3) life situations* Each
of these will be discussed, and the nature ofthe activity, its source, and
suggestive lists, will be given*

GAMES

The term ™"game'™ has been very loosely used by writers* Frequently it
Use i1ncluded playing store and other imaginative life situation andl!very
commonly it has oeen applied to the drill device* The examination of a
well-known book >t activities for teaohers showed only 0 real games out» of
206 so-called gries listed* The remainder were mostly devices*

The game is here distinguished from the device* The game is played

for i1tself because of the enjoyment derived from it* The number learning
Identad* Adults t>wl, >lay golf, 1 Idge, e >F

JM »Umber provided by the game but often B s&&8 [ volve
Devices are activities that are planned to give drill on some facts or
processes and make use of the game setting for thelt interest* They are
in the main artificial, often resembling games only in being sc called*
ib&Xy real games ouch as are played outside of school, for the fun of play-
1 them, should be called "games." (page 78)

n 10 usually played by allowing each player to tho?., - begs»
H-i* score 1« the totol of the two throve. Besides the ability to reel emu
w. ite numbers a knowledge of primary addition facts la thi m % Lport-
outcome resulting from beanbags. References to th g lei of N\ ig
Ii Jted o0 cording to the t m_ T target used.

1, Flat Floor Target*— Targets may be made on the floor with chalk
or where this is not possible heavy brown paper or oilcloth painted and



t

- to t fim+t may be jjeed, Floor targets vary from a single circle
to nine-celled squares. The number of spaces on the target determines

the possible number of primary facts. Unless the children are very skilX-
ml in their throwing, bags will frequently fall on a line. Counting
03680 as zero overemphasizes zero facts and often results in discouraging
scores. To assign the larger value to a bag falling on a line gives
practice in adding larger numbers.

Harris and Waldo suggest circles with radii 2, 7, and 12 inches!
¢,ookhart, Eldredge, and Brown suggest 4, 9, and 15 inches; Boantree and
Taylor suggest that fir first-grade children radii be 6, 12, and 18 inohes.

For floor targets other than conoentrio drones the diagrams on page
62 and their references may offer variation.

2> Inclined Board with Holes.— This is sometimes called Japanese
hafeball. A heavy pasteboard box with three sides removed, the fourth
serving as a prop, may be used wherv boards are not available» The number
of holes varies fro» two to ten depending dpon the number of primary facts
that the teach*™*? wishes to use. (pages 80-"814



3, Boxes with Different Compartments.— Boxes having the seme depth
be fastened one within the other so that the beanbag Is caught In the
center box dr in one of the outer boxes.

40 Wastebasket*— Lacking other equipment the children may throw beau*»
bags into the wastebasket, scoring a certain number of points for each bag
landing within the basket.

5* Hoop with Bell Suspended in lt.— Some skill is necessary to throw
the beanbag through the hoop without ringing the bell*

60 Box with Bells Suspended across It.— This is a modification of the
above and is scored in a like manner.

Tenpins .-
Commercial tenpins offer regular wooden pins, also pins shaped like

dolls. Substitutes for wooden pins are manila cards rolled and fastened

with surgeon*s plaster, wooden dowels, old chair rounds, modeled newspaper

papier-mache. Rubber balls, marbles, or sliding disks may be used °Sub,tractlon

of the pins standing from 10 may be encouraged as in bowling* Upper-ddoadS
addition facts result when cumulative scots® are kept as in bowling*

Bingtoss or Quoits

The name *rTngtossn is used in referring to the throwing of rings over
hooks screwed into boards hung on the wall* Quoits will be described first
Harris md Waldo suggest the use of a block of wood with a piece of old
broom handle inserted for the stake and the use of embroidery hoops for

rings. Lookhart, Eldredge, and Brown suggest wooden pegs and rope quoits
to be soored as horseshoes. Stone suggests driving four spikes about six
Inches apart into a board and using wire rings wrapped in cord. Rich des-

cribes rings made of oardboard, linoleum» coiled rags or straw or cord cover-
ed witt a wrapping of cord, rags, raffia, or the ravelings of vegetable bags.
He also suggests horseshoes made of old iInner-tube rubber.



Stme suggests beaverboard painted blaok for wall targets. He »ays.
*?0r distance between hooks should be about the outer
diameter or the rings, so they will score nearly every throw#* Straight
ourtain hook* are easier to ring than cup hooks. Can rubbers from Suit
jars are often used for rings. The number of throws varies. Flgur*s

V to 12 show various suggestions for ringtoss targets.

Target and Harts

to . be about 2 square and covered with cloth

to hide marks”™ from the shots. An arrow or dart may be made of a nail

a cork, and three feathers. Rubber balls and arrows with suction tins
aJailabi®* Outcomes are primary addition facta or column

n if more than two scores are added. Some suggested tarrets are
n Figures 13 to 16. -wrgwws are

</
—

Shuffleb<
Wooden 1iskB are shoved with a stick broadened at one end. alone a
floor into spaces marked in various ways tioh mutaests oheokii*« #
bamboo, and flat tin {blacking) boxes "a~bbl«! SA”MLI211oni
deduot 10 for landing on a spaoe so narked. The regular soorlnz diagram
L9, r ed; :ws ar* *4ditlo?b™as sS*nuibSs a
Sued 5 ™ rbSSk!- N °n SO°rin€ 8paOM* Thi8 N ««tine.

| es 85-86
Ball Games (pag )
ihe following are dome simple games Involving the use of balls.

1. Basketball «;-Balls thrown Into a wastebasket or other container
®*?\ J*. soored. by allowing each ball to count as deoided. thus resultinf, in
multiplication. | - * 1 A

2% Boui lag Ballo --A ball is bounced against t floor and
cricle on a boardoO



30 Return Bail*«*_A return ball is bounced at a target.

Number Bailo-«A ball is ued to knock numbered balls from a line
on the floor.

Marbles

Marbles may be rolled onto a floor target, rolled through semicircular
arches cut in the lower edge of a board, dropped through holes in an in-
verted box, or driven into holes by a spinning top or other mechanical
device» Primary addition facto or column addition may result.

Card Games

Drummond suggests two variations of beggar-my-nelghbor using playing
cardso The principles involved are counting and matching« Drummond also
describes TwinksO played with four sets of cards numbered 1 to 14, in which
the player turning a card that brings the total to 15 Is entitled to the
turned cards of all players« Flinch involves counting backward and for-
ward with the corresponding reading of numbersO

Parcheesi and Other Track Carnes

~~fii1ca are usually throwoTto determine the number of spaces to move the
men © The use of dice may involve only counting, or some of the thirty-
sIx primary addition facts may be learned through frequency of repetitionO
Counting la employed in moving the "men«" (pO 86)

Dominoes
"7  “The" simpler games of dominoes involve only matching based on counting,
The harder games such as Muggins involve primary and uppor-deoade facts
and some addition of two-place numbers O Dominoes come in sets of double
iji Jo*ble 9, ?*} double 18qg In playing Muggins (matching, Ffinding the sum
N endEV??7?- sums in multiples of 5) with a double-9 set the
xoxlowing addition will occur: the 100 primary addition facts, upper-de-
cade addition facts adding the digits from 1 through 9 to 10, 12, 14, 16.
and the sums of thoso two—-plao8 numbersi
10 10 10 10 12 12 12 14 14 16
12 14 16 18 14 16 18 16 18 18

The two-place numbers occur when doubles are played. Multiples of 6 must

ze<*°4. SevOnal additions occur when deciding what domino to play.
Some domino sets are made with each number of spots painted a different
00Xor.

Tiddlywinks
I ~"ftnfgnlar snapping of winks into a oup, jome sets contain
a cauldron in which scoring calls for the multiplication facts 555;

tiny tenpins scored as in other tenpins; hooks on a board for the ringing
of oireular rings calling for two addends 10, 26, 50, 75, and 100; target
calling for four addends of numbers 1 to 100

Other Granes

7 ?the* comercial games are? lotto, involving reading of numbers and
serial order of decades; jackstraws, involving oountlng and sometimes
multiplication; and such ball-rolling games as Japanola* Sight Tse Cuds
and Lucky Strike« g



Subject-matter Outcomes
From the outcomes listed for individual games the following may

noted2 counting” recognition of number symbols fwriting numbers in keep
ing score, primary addition facts, upper-decade addition facts, column
addition of ten or fewer one-place addends, addition of two-place numbers
subtraction of 1 to v from 10 and of 10 from multiples of 5, multiplication
of 5vs, distances iIn inches and feet, terms such as "horizontal«*

But suoh outcomes are not the primary or essential aim* Experience
with useful numbers In their useful meaningful setting iIs the aim* Other

outcomes are Incidental»
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Try to say all the remainders iIn 3 minutes# Then practice
that you cannot say quickly#

TSST ON 190 SUBTRACTION FACTS

The examples /bel£W the line are .harder to remember,~rrr-
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Transition from Itenusoript to Cursive Writing

Criteria for the transitiong According to a survey of contemporary praor
ITce the transition™ "is made near the end of the second year of manuscript
writing, “For administrative purposes* It may he expedient to sot some
such arbitrary point for transition* Yet if we are to consider the chi T2
ren with whom we work it would seem psychologically reasonable to adhere
closely to the following criteria, whatever the grade level may bet

First the mastery®of the manuscript technique should be attained before
Introduollon to-a new form of writing«

sSecond,-a readiness or desire, to leem cursive should be evidenced

"Methods of Transition* The charge from manuscript to cursive can be cf*
prifirty -~ approach, cOrending on the individual teacher

Some teachers prefer to introduce the interpolation indirectly as they
draw upon items from the daily work* These teachers help the children

to transpose iInto cursive a sentence here, a word there, stopping in the!
daily work to build, perhaps, a family of words with similar letters, thu
drilling on like elements* Gradually,-, without hurry and over a period,of
six to eight weeks, the complete transition iIs made* This method stressO
the individual *s needs and there is nothing to prevent those children who
arc more mature from completing the transition In a very few days«, Drill
fo: fixation of"this skill arises from the daily work when there are-
enough problems to warrant group practice.

Other teachers, especially those new to manuscript. feel the need for i I
mmore structure to fol low- a sequence which definitely sets up patterned
stages-in the transition* For these persons some such direct approach as
the following should suffice,,

Step One vyaking rows of parallel slanting lines«
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TO THE TEACHERS AND PARENTS OF KINDERGARTEN CHILDREN! «< 1 17"
T rnnr-1 ~<11s

There has been some confusion over the age when children may
enter the first grade« A few parents apparently believe their
children should enter the first grade as young as five years and
three months« There are several reasons why it has been necessary
to make regulations governing this ruling«

It has been found through scientific Investigation that most
children should not begin to read in a book before six years and
six monthso Consequently it is felt that unless a child is six
years old by November thirtieth* he could probably profit more
from attendance at kindergartenc

The Arizona law states that a school is not required to admit
a five year old child to the first grade9 but may be permitted to
enter him iIf the school can care for him« At the age of sIx® it is
compulsory that the school admit the child« The California law
statese that if there be but one term during the school year» the
child must be five and a half years of age on or before September
first of the current school year« IT there are two terms during
the school yearD such child should be five years and nine months
of age on or before September first of the school year before he
may be admitted to the first gradec«

Because of overcrowded rooms and lack of sufficient teaohOrs&
in tiie first grade& 1t was ne<*assary for us to put the age limit at
five years and nine months on or before September Ffirst*J]At that
time we looked forward to making some sort of adjustment at the end
of the first half Cf the school year« We plan to form a junior
first grade group in the present kindergarten classes beginning with
the second half of the school year* February twenty-secand« The
teachers are to be trained for this work« Children will be reclass*»®

ified at the end of the year«

Thank you for your loyalty and cooperation with us in our most
difficult situation«
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SMJET WAT3 OF *DI3T INGrUXSH.XNG A GOOD

NURSERY SCHOOL

A Publication OF the national Association For

Wa hear much talk these days about nursery schools®
"nursery school™”

may stay and play togethero
is a nursery school?" or

"poor one?" It
have been outlinedO

from a

HERE ABE 8CME
THINGS THAT A
"GOOD™ NURSERY
SCHOOL DOES©

la A good nursery

*

school ihas
ample space in-»
doors and out-
doorso®

A good nursery
school main-
tains safea
sanitary and
hygienic hous-
ing conditionso®

Nursery Education
1942

Too often the
is given to any place where little children

This has confused people™ Many are asking;
"How can we tell a 'good" nursery

is to help answer these that the following

""GOOD NURSERY
"YES" TO

IF YOU ARE THINKING IN TERMS OF A
SCHOOLD YOU SHOULD BE ABLE TO ANSWER
THESE QUESTIONSo

Is there space for running about freely and for use
of wheeled toysO and still other »»pace where quiet
play may go on undisturbed?

Is there sufficient space for a cot for each child
during nap periods?

la there a place whore children may be lIsolated if
needed for instances in case of a sudden "runny noae”?

Are adequate heating facilities used?

I f there sufficient ventilation?

Is there protection against dx"aftsj, burns” dampness«
unbroken flights of stairs9 and any other possible

dangers to children?

Is there fire protection and does the staff under-
stand what to do in a fire emergency?

Are the roams well® "lighted without being glaring?
Are cleanliness and orderliness maintained?

Are toilets andwashbasins sanitary?

Is there a daily inspection when the children arrive
at school by a qualified person for the prevention of
the spread of comraunicable diseases common among young
children?

isolation of children having
of contagion?

Is there provision for
"suspicious symptoms"



30 A good nursery

school protects
and conserves
the child’s
healtho

40 A good nursery

school provides
equipment and
play materials
that help a
Child’s whole
body and whole
self to grow
and developo

50 A good nursery

school has
enough teachers
both to guide
group living
and to take
care of in-
dividual chil-
dren’s needso

Is the program so planned that the children have the
benefits of daily sunshine, outdoor exercise, and v
fresh air?

Are provisions made for periodic medical examinations
and is the school given full information about the
results if done by a private physiclan0 health clini«
or other community agency?

Is nutritional help available?

Are the teachers careful in regulating roam temper-
ature and wraps, and in safeguarding children agdhst
discomfort, overstimulation, and fatigue?

Does the nursery school foster healthful habits of

elimination, eating., and sleeping?

Are there Inz*SO pieces of apparatus to climb on?

Are there balancing boardss packing boxes, laddersD
balls 9 shovelsp carts] and so on# to foster physical
and motor development and creative play?

Is there s goodly supply of blockse large and amali,
to encourage social end dramatic play and more
creativeness?

clay, paints, large
inventiveness auu

Are- there ample raw materials,
crayons, etOoO that will stimulate
Jjoy in creative activity?

Are there simple books of poems, pictures, stories
of good literary quality, that the child can under-
stand and which give him both aesthetic and infor-
mational experience?

experiences
instruments?

Are there opportunities for musical
through songs, rhythm, simple tone

Are there at least two t#Cdh@rs with the children,
so that if one has to b# WFff with one particular
child the other may be responsible for the group?

Is there approximately one ~powu”up for every
eight or ten children?

B



Does the teacher provide for the children an environ-

In a good Hur- ment which will encourage expression both through
sery school a language and constructive material?

child does not

become tired of  poes the nursery school encourage the child to use
paints# olay> the materials he ohoosea creatively and independently?

blocks} or other
constructive ma- poes the teacher reality? that patterns to follow or

terialSo The color 0 or that models to copyO hamper creative ex-
notion that he pression? fl
need be bored
by the time he Does the teacher refrain from asking children to
reaches klnqer— make particular things? Does she keen from suggest-
garten or first ing what he Is to do. as "How build a house.** cr
grade is erron- "Saint a horse"?
QUSc

) Does the teacher realize that the young child may be
He 1is soldo® his own best teacher if right materials
shown or told and opportunities are provided for his abilities?
what to make#
but he is en- Does she realize that just putting on npr¥%tty colors**
couraged to or just piling blocks may mean as much to a H
use materials year-old as painting a **Dog with a green tail”™ may
creatively as mean to a child of four?

he wishes«.

A good nursery Do the teachers help the children to know and accept
school helps the physical differences between boys and girls in
children devel- a matter-of-fact way?

op wholesale

attitudes to- Are toileting and undressing dandled quietly# epen-
ward their own Iyt anc withowfc embarrassment?

bodies and
bodily functions* Are toilet accidents treated casually and not as

cause for shame?

Does the teacher help the child learn how to consider

A good nursery others* rights and feelings# take turns# share# yet
school provides at the same time to stand up for his own rights and
real opportuni- fight his own battles?

ties for the

child*s social Does the teacher help the shy and retiring undid to
adjustment» learn skill and techniques that are useful for

social contacts?

Does the nursery school welcome parents to observes
to dismiss policiesp make suggestiona# talk things
over# and sometimes to help iIn the school?

Because the

small child i& Boee the teacher understand parents as people# not

so closely merely as parents of the nurserv aahoaZd children?

linked with



his father

and mother9
learns so

many of his
life habits

and responses
from them a
nursery sohool
considers
parents as woOl3*
as chi"lAren a
faull xs  «j¢.—tsfc=sd
emotionally hy
their feelingso

The teacher in
a good nursery
school 1Is well
av.justedo She
realizes that
human feelings
are important»
SO she herself
expresses feel”’
ing and en-
courages the
expression of
feeling in
children»

A » aoo,

school has
teachers who
eunderstand
little children
and hew they
grow>

I11l The teacher in

a good nursery
school does not»
try to get chil-
dren to deny or
hold in what we
haveijtermed
"undesirable"
feelings» but

Are there parents*
mon

meeting in which matters of com-
interests are discussed?

Is there
director
children
with the

someone 0 perhaps the teacher0 perhaps the
on the nursery school staffO who knows the
and who also has time to listen to and talk
parents?

When the children have "difficulties” is there some-
one Who gets together with the parents for the com-
mon nurpose of studying these problems?

Does she give children a feeling of stability and
belonging?

Does the teacher show warmth and affections without
sentimentality or favoritism?

Does she encourage children to express feelings- as
joy in the color of a red pebble» triumph lu the
accomplishment of hammering down a nail» or pro-
tectiveness to the baby white rabbits?

Does she show Ffirmness and consistency

in handling
the children?

Have the teachers had special preparation for teach-
ing in nursery school?

Has their training included work in nursery education,
child psychologyp growth and development» nutrition,
mental hygiene, parent education, and family and
social relationships?

Are the teachers interested in the children as develop”
jyig personalities and not as cutep little darlings to
exploit or "play with"?

Are they aware of
ies?

individual abilities and disabilit-

Xf the child, for instance, hurts himsel fe does the
teacherp instead of denying It admit that 1t does

hurt,” and then help him redirect his activity and

thinking?™



13P

140

150

rather to
admit and
accept them<®
and then if
advisable* to
redirect their
expressionc

A nursery school IT a child3 fi?r instance0 wants continuous attention

not only pays from adults* does the teacher instead of "snubbing"
attention to him tryD together with his parentsO to find out why
what a child he wants attention*?

does* but con-

siders why he I* treatment of the oh*ld based on discoveries con-
does Ito cerning the "whys"™ of the child®s behavior*?

In a good nurs-

ery school the

children are ob- Are there records of the children®e weight and height*
served* and notes reports of examinations and psychological tests* notes

or records are an the most fpressing” problems or on the most out-* X
made on their standing phases of growth and progress?

progress and de-

velopmentof >_.. As records show special needs of certain children*
These are used is the daily program of the nursery sohool indivi-

by teachers and dualized to fit these needs?

parentSo They
not only help
both teachers
and parents to
clearer vision
of the children
and to a better
evaluation of
their needs* bub
also serve as
guides to wiser
procedures«»

«B|

In a good nursery
school* children
are enrolled for Does the teacher know how iImportant the day to day

a continuous day contact is for the child to learn how to live vith
attendance* not the group* end for her to know the child?

for an occaticn-

al hour or day

while mother

goes shoppingo



16«

*7.

.8,

O«

In, a good
nursery
school, the
program 1Is
vat up to
consider the
varying needs
of the family.

The nursery
school does
not ignore

discipline«

Because the
entire nur-
sery school
staff has a
direct or in-
direct in-
fluence on
each member
tries to work
in accordance
end in sym-
pathy with
one another«

The good nur-
sery school
works with
other groups
in the copi-
uarnity in
order to use
all available
resources«

MFfe ti\e mrsery school recognize that any m&tic,.
affecting the family directly or indirectly affect

the child?

Therefore, does the nursery school welcome discussion
(both in sl group and individually) of anything that
is of canc&nn to a family?

And does the ".ieke into account that* because
of different backgrounds, cultural settings, and so
on, different families families do have different
needs?

Are there certain things which must be done, as having
health 1inspecticm, resting, washing”™ etc?

Are there certain other things which may not b® dose*
as destroying property, endangering health or safety?

"No# you may not
"YesNs" or

Is there at times a very definite»
do that,” aywell as at obherftimes seme
"Choices™”?

and expert enough never to
"last

Is the teacher skillful
have to fell back on spaking or other such

resorts1?

of the staff consider th/* childrens

importance?

1"oas each member
welfare of paramount

Does each member of the staff respect the contributions
of each other member and at the same time take res-
ponsibility for performing her own function and help-
ing others perform theirs?

Is the narsery school, for instance,cognizant of com-
munity services so it can refer family members to
these"as need for them arises?

Is there an interchange of thought between the nursery
school and various (:aanILity agencies, organizations,
professional groupsO etc,» so that broadened know- j
ledge and concerted effort toward the well-being of
children may result»?



Supervisozy Bulletin #14
GUIDE QUESTIONS FOB APPRENTICE TEACHERS
get the children™s attention and respecti

lo Do you stand or sit in the front of the roost and look at all the
children even when working with one group? (Or do you look at twu
or three ehildren in the front wr?)

20 Do you speak so every child,, especially those in the last row0 ean
hear every word you eay?

50 Do you insist that ewry child, atop what he ie doing* look at youO
and listen carefully before you speak or gito directions?

40 Pc you dramatise or illustrate your points and use games for practice?
(Or do you give dull exorcises continuously?)

So Do you give directions clearly and then insist that all children obey
you with reasonable promptness?

do Do you pralst the children who do things well and obey prseptly 7
(Or do you keep asking the ©lass to be quiet or nagging at individual
children?)

70 Do you adjust the work so that the fast moving group has challenging
and interesting work and the slew ehildren are not discouraged! in
other words# do you us# group»?

80 Do you give suggestions for some enjoyable work,* possibly in con-
nection with the activity for the time when an aesignment is finished®
Such work might bsi

pleasure reading

sewing

map making

work on a mural

story illustration

weaving

work with olay

finger painting

work with colored chalk (wet or dry)

spatter painting

kalsimiae painting

games of all sorts

pussies

drasstio play in the playhouse# store# etc* for two
or three quiet children at a time*

work in small group» (one child helping another with
picture vocabulary cards)

Only one or two of these activities are impossible because of lack
of supplies*






%1 Principale and Teachsars:

VQ&gnm XBEB QF TEB DAICT IfIHKBP BDSPEGTIDN

le Moxntng Inspeetlon should ha he based on the M m that ito chlldren «Hrmia
lack thetr bast and feal thelr be®t f&r tbilr day*s aortex,

a® ® wrw a# axosens €L interestlsg theé ehildrsii end ehaefelng rml tao

*e ® 5 ? ® UBEBOTinr saCDID BB A N ME a? HAPPIHB3S. ME*» » a poriod sa«®"

m>» *— « - SS. » -n

«* Minimise self eenselottsaess art moka ih* preotlee of tilt daily elsa»?
liiiaas hablts aattor-ef~feet «ad a noterai psrt of tto 6al3y dutiee

\ Su gest aay aetioa aeeessary a» a natta* of eourse* s om» aa 3l
X"Hlgiisrag "t ke | ool

== Badleste approvai of those aho a*» olean* and Show urterstanding of
those aho azo meteing an effort*

3# SDOOE3TED MHEMDP OF i U  THS MDHS3H} W3FBST1BR»

a« Tasche* stenda da froni of tha class aliare wtry individuai la in
piala aight*

*e  *JX 00173 1® SSEATEHS OF~e> (until after inspeetlon)

1» The ramerai of thaaa olii he an incentive for oleenllness of
slethlnw»

O« Teaeber m k ® note oft

E

gfIftf F T tf »1*enVw»BB— neat personal appearance ani
saenoa fresa sniffles or owiarTifj2yioBis of sishnsss.

a* M d~2~jljo condition of olothlng—dress» shirts« collars
suces, osa* -1 \Y

3« call for shoe of handkerchiefs.

*e  onaitlon of Ipato™ and nalju, neolw ana ears-“1oted by tba
teaener ae «b» passes Tun ilte aUsla, &< eStUran belasi In
poeitloa far inepeetton. ool

Those vfco have practiced hand washing after toilet and before
*lbedgi day previouar raise both hands, peins toeard teacher®

Teeth”™ohiidren who have brushed their teeth before

red t Il w the night previous and befex*® coning to school ere
«Art to stand, stress right tooth oleaning!

imgr,n C/ailratsablc Disease»yu™usc those with susp|C|ous imp»
toas™ advisiaipe”™t toseSl a physician* lwp”

Approved byi «eaura
3 eoa
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uux
professional Books

Requested for the Curriculum courses

Witty urt Kope
Craig, Gerald. 8«
Norton end Norton
Hoekett «wd Jacobean
Caswell« Bollii
Harrison* inolio M«
Ponnoll and Cuaaek
Kirk« Sensual A«
Lane« Hobart HU I
ML — » Paul
Caswell and Campbell
Macomber* Freeman BO
Santa Bccbar county Board
of Education

»
w

9

«

n

ft

Baker» ClaraBallo S Staff

RuggO Harold

California Stata Dopt?, of
Saueat Iost« S&cr«faento

«

wrightetonep feyne J«
Bakerp Harold \«&

Wright» Lula E«

National Couno1l of
Teachers of MahfBif?tICO

Garrison« Sheefcy & Polgliesh

Gated« Band» Russell

Board of education«
Sherer* Lorraine*

Andrus» Ruth ted /sox.

W«ddel le Seeds« r/hite

California Schools**
principals Associai ton

Reading sM the Educative Process

selesaa for tha Elementary School Tracker
Foundationa of Curriculum Building

Modern Practices In tha Elementary school
Education in tha Elmawtary school

Heading Readiness

The Teaching «f Heading fTor Bettes? Living

The Teaching of Heading to Slow Learning Children
The Teacher In the Modern Elementary School
Heading art Literature in the Elementary school
Curriculum Development

Guiding Child Development in the Elementary School

Santa Barbara county Units of Study for Teachers In
Elementary schools« Yol* 1«

Santa Barbara county Curricullum Guide for Teachers
in the Elementary School (tol» I1)

Santa Barbara county Teacher’s Guido for Use of
Comunity Resources (yol« ill)

Santa Barbara County curriculum ~uide for Teachers
In secondary schools {Tol* 1V)

Saatc Barbara county Guide for Teachers of Children
of Different cultures (Vd-

Santa Berbers county Teachers Develop Builders In
Daily Democratic Living {TOI&VI)

Santa Barbara county Progrraa of Curriculum Develop*
mat"  (ol*. VII)

Curriculum Records of the children’s school

Arerican. Ufa art the School ~aurloulum

Music induration la the Elementary School

Teacher»e Guide to Child Development In the
JMtcaaartiente Grades

Appraisal of Newer Elementary School Practices

Children* 3 Contributions in Elementary school
Comers1 Discussion

A First irade et Work

Arithmetic in Qenaeal Education (16th yearbook)

The Horace Maria KIlrter™orten for Five-year old
children«

Methods of Determining Heeding Readiness

Their First Tears in school

Curriculum Guides fear Teachers of children from
Two tO Sin Ye”rs of Age

Major units in the Social Studies

Elementary School Environment art the Modern
Curriculum



" Rwm$x IS
wR&Fcat otpwtitto# ou

KINSawit©** RObost %m

1 "WR&M™ mexvsr o J
h

11in1 hitoaft ||gf
1B _# « 3UwlL jpoliroti*
Allij

a8 i BAi -
S |HJISW|SL Bottan B«
"Eotto* M1 t* . 1Is« ;
Ip~r1iA T0O 7«

" 8»b4 oraufl”r awtiha 1l

EtipijT.tif momou ¥

Aral MH, ima*

—“fORI0 of rEia(p ix rfe
fifctooolo f
i 1# QusanmXty School
50i0&00 lai 1»« EXnMiedar school S
Lotti gt E#school

child &niG Hic Cim~acr-

Yh* ©haagtag CoarlouBaa J}
YMFfetae Irlthmti6 Ia th# Elasoatapy school

T A [ YT

Actifiti®® im tho Blacwatary. School iti
Karly shlldJawod Mm & U m

Bipff.-,- Y u u <<

Youth sonra® #to oonesm-lftr
9H|] I 1 M1 c Ot Bodora Kduoatloii

vt Fsid S

»liwo”™ Arltte”io Yioso™h nMrioBoo

MWMWWM k* 1jilB"ggootliaa OF Rea&lag BIfflenltlon
titi Ghaagiag xlélaorttay school "Hi * J

Ihpownwoat of BooAla®

iMillaf ©<i - loSS
yoarfooofc)

N w il T z & s ******. Sflfe****

*|*1]iCogi AItO lo tii0 BliBoatcsy school OMJbIS
{ISth. yoiffuog;)

oo0~T~eomo EttSt la school®to &&



Suj&KV XADEIT

THE USE 0? AGTIPITIM
. i7én froar mtipi vEmtiImm: tEto«i#|
By Pannali
(Pag# 358+*360)I

..T® &n 1insreasing”™ Oxtent thé rtading ®Ff thé faurth» f i1 a n i ;
1 «houli! be fonila relatla» t* *
1¥1il9é.]||iu«h rehdi~faalls far
|J] alteri»! |SE £$%*' Lt» isa-

BasgSIbX« Aatirltla» far thé Faurth« FIfth, a»& Sixth 3rai*«,,
"NV A s W T A W mENLe T T H

.preTjnrian trip3 tO pia«O« af. latera«t

;h««pihg® retaria:- «F suak trip«

Jiahliut baaTclets «f Autfears | Sheuli BIk® terShaw* ar Anih»r»
X: Bh~rult _-iitolMfSnBiYe ltaawm
I pT«Furi.«"pif-pl«at«f mmlwala, blrf»al]ivt r«w;;
illéet~rgf a Oauatry %
"Tae-pIn™ mpl;&««kK®%T ©Oilpptag«, Jaleda, «levar «tarias, stari©a
af eréi«ni, ;atori«» «Ff adTeatl r«
Saleetlag «mi preparlag m tert»l t«r tha *ulletta baard
mBEVing ©lui)» OFf v "irian» ktmdst «nal» a» a Ourrent ev”?ets aln*#
HH,wri]Jersr- «lui», a travel «lub JHHpSIX%™*
Sfcawiag hew ama ha« taltlaat reOari®lL bla®
Preparing pr#gr«as far spaalal aaaaélaa». Or O««Oahila» *
.5 ¢0arryiag -ah a"aia«» *Owsp«poOr
m Preparing far debatas
,Keaplag./« hlstary ar ge©graphy *»tOh««k j
PrOparlag fA|Madara Hall «flpam«w
Giviag haak repartsiB
Sfcawing thé develeplag af trave! by l«»dt watarr «tr
ivtrarkiag.aut problema lalaalaa«« ar »atura study
Prepariug le«turas a» pia«e« studiail te ha gire» Oa saae spettai
Sa»«a«la»

sShawiag-heii- *aa hp s aade retarda tkreugkeut theleg” »

r

Harlag mn axhihlt .af/hahhla» -

i#aariii»g ahaut Alffaramt klals af hauaas

MaklImg rapart» a» tha «tudy af a» I»tu«try

Preparlag gaagraphteal ar histari©ai axhlhlts

~MnAi»g Out what ahange» bare haa» »«da Im tur xay OFf lirtag
haaausa af the autasahila «ad thé radia

Makiag. «ad eariag far a garda» -
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If&e r, definita purpose in |]|po'j

Obtllin a &e¥er 1 idei. ®F thée whala*
Hfread Mp fs*ofett*e #Ff ldéa.s «r fstea.eaé.a.ry istalla,

mEynAate, selest™* “«mi $pp-2.y /dateria! ik relttian tO©

their _purpose, =
Review and sumeri?#.
ot *13e”ef $mtlimes ;im&k-brief mates,”
mUse" independently _.ad. hahituJdiliy help« "mfferef by .

beale»*

"H;: easily a™mi i.eeure.tely .referara*s;* sueh a» thé dia-
mtiénexy, anevelepedia t end Othrr referene* " _eabs.

myKnéw haw te sature b*®"s fra» the- library.

Camaarntrata am t."e preblem end persevera nmtil it la
| >1v 1«

UpétMlb thé re®» librarypi
litica the: elassr®am J?iir«ry. rrt invftiny nl*ee, let"

;;-pupills; e««—¢pari®"te in equipping It. Uneeurv”e "than

té bri»*"past-e-f-rtls, pitture»f ma”*ri“"aa «nd basics, Har it«
Hs.ve ths ehilt, brinyimr a iy beale wb 1mh ha bea embayed f
i.btmic f]] the bast w#y te later#at ethars in. railing”’ it.
Tfce ta lattar #»n "Stimulate children t- da library reétina*
byz; ravdinar t°Crtian»;Jaf baahs .t# -then »r by «reusing* their
euri ffsity :és a# theé evEtentn f m r X« Sfe* «sa else set

|8iliorableas "that will require library re*4lny.

raiurb Qm..rel iaEEmr basic 3 lub :
.Emeaura.ga tHe! ehlidren té farm é&"hitah elub. Thg, ra

af t.aertala. number &S b"éXé- an the re M1ni* list
, TI). Experienat “in. mandmet-

b* a requirement #?r .t© m
“lab s~lls fer yard tVnJdrtmy“sm"d s

132> the ueetinys af the
i jurl Innentr-_ry pra»eeiure. Interesting reports

at b®ils T?si :38he ether children «*ver. t« reed them«
Lrtpar»*"t-far mn, egeis meeting af th* elub requires .mueh,
raiding and prsqgttse km the .mitariel .ae.lt#te&* ftlhe. ._pbser» *©
V'i3;eN ef iraal seel*1l habits sheul/” be require«!.

rsugb. Sharing pari#4»; Ny
A meartaln. number af pariads a weah shauld be delated

to sharing basics or s#l*#tiems tbat InCtvHuala er gptups
hays raftd., Let the ihllirem ieelda the mast interesting
wey t# present the material* _"Thia sells’-far eveelleut
thinking* They ,e5ji ala9 think Sf w*'rs t8 t*st whether”

tk,e nudiamaa Has listened”™ attarttvely.gs well ts aeurteeus*l
ly. At tines It is well_far the tasrher ta repert an a
L7ekf .Bbe .has $. She tam In- tills way" raise -the «tender!

*t reports»

In nritifirlnr the reparts jriven, bt-v* abild”en thi:;V
"ai; ifltiotaxi thst they Had" ~faum4 mi*sst.” .Helpfule standsrs3s

mBIT: Itlal71®0 repOrt.s asst- them be set up® “Have/children.
poimta %3 well m

>r.as.ilre =tka,t irltlaisai nieams r~tinar
et tfeea W.".yiv'E _andm

3B paints that ne«4 ta .ba improved.*
re-ielv™ erltiais» In the rirkt spirit«:. Heme.isber thatty;

*T*i1tie IS?« eam” be either iestruetiv* in iIts ar #
meena of yrewthe
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Fry

aIr.i? books .and.3101%irs ‘toa IOIS or ojA-= 11
for sheor fcjoyment
selecting stories *n& poems sut 30 for r> <prS
spell&l oooaslons or fFfor ) )
Solooting from newspaper?» me, wit' mpok«j msferisl
tertinent to olass ovoy?2 i oo
Réeding Invitations iM& rions fro» vgr.ioui

classes or rooms ) y i
Obtaining further information  Bdit ierso%§h_0« " g Or tvir;
to supplement teacher’s or child’s cWfass report
Reading " understand life and customs in other narts of the
3yvorld iHHIPISISiV/.fi'jgBBj £&! i i
.Reeding references on an assigned topic or question
Satisfyin«lcuriosity iIn regard to the world of nature
Solving pu?7les und*riddles In newspapers and magazines
ilcther ini data for use in » staple dehate or discussion
binding points of interest or importance in preparation for

or trip
Finding end reading books or stories reported on by other
cless members 14 1

mShieying class or ".school newspaper

Intertwining member; of family or friends

jainding-answers. mto -mention*., arising in ?JUes «discussions

mReading"to compare, two versions of r story

Keeping records of hooks, ’stories, and /aaga-Mnes r~id

m"MikIn™b~hiViiogrs.phy of reading on » particular subject

Selectingy nd interpreting mat ~riel in relglior to problems
arising in content subjects”

Reading to check accuracy;.;Ql"boole reports =

r»$ hooks stories, or mepi-?lres recommended .byld.".sa*. tes

Reading children’s work which has been places on exhibition

Reeding articles In rewspepers andmmagazines on subjects
pertinent to classroom discussions

Reading plans, directions, assignments

O«thering ratterial for use in oral or written reports to group

or class
Evaluating books for home reading . - -
Reading ilgns, inscriptions* and yayé.rtisements round in public
Places : street cars, theaters, public buildings, stptues,
monuments

Finding how to *®ke or do something

Reading letters, advertisements, Sunday school nape”s, and
other coramunicftiions coming into the* home

Reading books obtained from public or classroom library

Enjoying "funnieslend Children*s ?3r*T In newspapers

Finding |]:,M finishing stories h*gun by the te*chrr

Consulting individual bock reports and reading .lleh! 1in
classroom library

Keepthg in touch with current events i i

Scanning mateVtal to find major points in answer to wussignei
problems

Enjoying interesting informational m™t~rtel -eelrt*i

to content
subjects



olay

B looks

Paints

Crayons

Solosers

Koltar
Blocks

Ball

most tSM M S mS$ X majee&ials

agdl

Rolls
Pounds
Constructs
Squeeees

Builds tow
Simpl» construction
Arranges in design

Supervisory Bulletin #21

IMI w

Constructs reeog»
nlzabla products

Rolls

Pounds
Fats

Definite building
Arranges in design
Miscel laneous

LIloceUeneous bitting» Loading

kicking» holding

Straight line
effect
Hass effect

Straight lines
Dote

Manipulation
cuts off mall
pieces».outs for
the sale» of cutting

Experimentation
ousting» jumping
miking over»

Definite construction

Throes ball

Straight line effect
Hass effes$ M ",
Balanced design

producta» both
recognizable and
unrecomigable»

Irregular lines

Balanced design

Manipulation
Makes producta

Experimentation

Definite construe«
tint«

trees in pley-feed»
train» etc«

Bounces
HOIdS
Throes

AFIS 4

Constructs recognisable
products

Rolls

Constructs unveeogninabl
pvedusts

Definite building
Simple construction
Arranges in design

Streikst line effect
Mass effect

Balanced design
irregular lines
products unrecognisable

products» recognisable
Balanced design

Makes products
Makes designs
Konirtfation

Experimentation
ties* in play
Definite construction*

Bounces
Catches

from MMSISM W WZ MaSMIr school
by Headley and Mattson



Th» following ore suggested

ijurshrt school /m

Supervisory Bulletin XSt

suitable rioteriels far the activity period* ~Ef

oi these are suitable for Kindergarten snA many are suitable fc- seisml
providing they ere adjusted to the age level of the children.

lo
80
30
4«
5.
Co
?.

tr

Betel Fainting
Finger Painting
Clay nodeling
Dranatio Floy with b looks
promtlo play with toys
spotter pointing
Housekeeping such as watering
plants, dusting, etc»
Constructing large objects
as trains, busses, etc» with
C:ix&bhofjr&, cartons, etcO

9 - <Gardening

10»

looking at library books
(Supervised is the nursery
Schools»)

Suggested gems for Kindergarten (see
around™

3

40
1B«
60

8*
Bo

11«
12»

rev», schoolr ed ¢ msellEF*

*iid you rvar see a Lancia
looby |00

The Popcorn Xkm. (“be DtfflIn
Ib«)*

The Corner in tho Bell,

BOW DO Ton Bo*

Walking Teg

Five Little chickadees
Somt, and Hound the
Village

w Cooes the Bloekbinge
through the Window
Snail

Hickory Hickory Bock

11«

180

130
1A0
10»
1&0

Uaking raid Ploying nith toy
Mmovtm fFor Kiniergnrfcca»
working jJig>sas pussies»
Using colored chalk™
Drawing with crayons»
Flaying in «sandboxes»
ploying n outdoor clinbti®
apparatus (to be secured a»
soon as possible»)

of Bancroft"s «Ocoee for the Ploy*

13
14»
1&0
Ido
1?70
I1B*
1SO
80»
810

Little m m Vftffet
yack Be Hinbla

p..". Goes the weasel
Drop the Handkerchief .
Fucoy wants a Comer

Cat and Bat
Charley ov = the-gubsr-
Have You Soon IS/ sheep 11

Squirrel®, in the Hollow TX*m






plgr:* aMrilLMI Ffrtlgfj, yte

AfttAtf WS Qa3,la>t AINE ~ t&ENINIE NEtas* alfEM[$INTIN atEffinliri ili
Eé*fif «iflj lami» jar9 c*t .ta* batta* aff ;

*Ia trr adttim Ajalaltdiig™8o#?m g iwm

abataa. alat* stsPiat ia. tiadU Haat Matta af taaAat Jar arar w»
| fivM|aat ?«*t«a “-iaflpaftiMifla tta ultatini taaa» ;1M

a asA abati# Hill . ¢4  a «tri

I 1AQI 9&4mE iaMGMIr AMNE# finlaaiftaaal. IMMY# <& ta

| GHXAERbke bpthih fadatitil i« a* il









Seslaar a»

*Tm Cidi» sai Hi* odrrtito™

Qteteat
toaarte

adatti
Stea»»

Csa»»f»m
lattar»

Bayyvs»

Skia»

Bara prtot

Irrigati»»

Teiaphene

A tto» Ha»
far Caaaam«
I»atlfls

A tira lina
T#r Traaa-
partati«»

S»rap tede

>sIRESR/BAlictia
ApfU 9P 1943

Miss Lasta»
Miss Minis«!

AOTTOTIBS POSSIBLK WXTHOUT XQUIFMBHF

Mittrill

»ad Sto

ftpyoi»

Im «tsiy »f *»e» ito tei B&aaitel tato™

diat
Stesa»

Stiate

lak Ite

fila papar
Ola»

Stolto

tee» «r

Caste
Steap Ite

Ste»t» fra»
agg tartara
toter

S Ms essa
Stria«

Wxapptog

Itepar
Platsraa

Prapplag
Pipar
Fiatar»»

Bega»
Rapar
Tferaaé

tei» te rapratoat «urly faxa» »f »maaicati»*

Ost sito tette G tt fgsar» trMgaaos?* as? - "«A »ste
»Si tte»l t» »tote =* p»fe* I'to »»io
toaraglyjfcto« aw tié* palate» #e pepar

O»t im»am* ettir« lai» «miai ss is seaviag Imssnna
teyere »si gissi tegstter

Batate» sito testen»
ter»»t»» «F tte Xailiai

O»t lattar» «st »T s»»4 ss »»de
esi si» far priatlag '"M

Ito» iste fiyir naetel
teli te lHaitrate sanatala*0 vall«yfT «tiw»* flawlag
tote r8rar0O irrigptlea latexml* sito Fise» gates

Strato th» »txlte tetra»* ts» raea* *r fra* tte »steii»
te tte ssto Carry »s »»sraramttosao

Os a lese strip af paper »test elgkteaa laste* sii» Irav a

lis» allevia« s »»itala »toter »f laste* t» raprateai atto

t»s y»ar porle» Fla»» ftotsra» »f variasi typo* »f eoa*
asaleatle» lavasti»»» itera to* &t4 P& »aiate »a tte tira
lisa# latel to» iraslag »al lattaste tte aus »T tte

M1

sai alrpla»**  tey te aate iraaiag». «attesti#o

tote a ss**? tede »T telephoae eaapftay Mtestoiteto® oter ;N

to» »ee» «F to» telspteaa?
Otoesee sklto il» a»»t iapertaai

tte »»a» aért »fT tester far lavantiosa »T teste0O trainaP



T Clantific&Uon ef «$=«<& digeriert
A* hotor

M IXT*QO*rtdpi»™* ([mxml"yneoetm ry)
a, Up»o Umm9 palate* teeth

K rawwar eeetaceee»

3c VUooia er epaatio condition of muselas (heuro™»
er phy«io* apr necessary)

fa Tariatiens in naso!* tosane (psyOhiatry nseesaar?)

5* lentie ef unilateral cerebral dminasuseil

e~ TFaulty functional latita {réoulting from cste or

I near#t of above eauaes) after eauses bave oeaeod to
. be operative«
Al: Sansexy

X« : (biﬁa)l:lc;aler parcepttoa deafhess (bearing aid

2* lrth frequency deafneex

5¢, Tord deaftstee (neuro-thergpy neoecaaxy)

K éagitgauaﬂjratlm

5, 1

& etk Bt Atietion 10 qpeech of others
(pediatry emetine» neeceeary)

7« Mtation of speodh detects

11 mqualities ef a good voice
Timmm ekt of proper breath emtrel)
b, Ibeeth&lm strain (remit ef addmate relaxation of

&, -asso|ae ?rew)?t ef gsod tee amsgs)
1X2. Toieed and unvoiced strands

A Tooele (all vetoed)
b . Consonants (vetoed and vom leed)

Sroubiesm» wund»
I, Teeei«
e
a «S a
3* dé and ee
1, O<mifenast« _
Totead HplIfiS

I, Plosives
D P
d 1}(
Iti Wisal
a

n»
3. irtea&Sves
V






bl _tenti

4* iltilliri&fi (of ttim riiic)

3, Uipiiv (lingusl op U Itinl)
0 _ njeWfti

3« _ QIMtY% pedali or olotft XIp
3#EIVipol©™ Gi Im 1
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