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TO TME READER,

Soon after Pearl Harbor the United States Array was given
tJae responsibility of evacuating all people of Japanese an-
cestry from tJae military area bordering on the Pacific Ocean,
This drastic order was essential for two reasons: (1) These
people of Japanese ancestry must be protected from possible
violence by vigilante groups who niglit, in tiie waice of sabo-
tage by aliens, take tiie lav/ into tiieir own Jiands and wreak
tJaeir vengeance on all Japanese alike--botii tiie innocent and
the guilty, Sucli atrocities to a Japanese group witiain tJae
United States would jiave serious reverberations in occupied
countries, for tine Axis W ald surely use sucii an inciden as
a spark to ignite a series of retaliations on captive citi-
zens of tiie United Nations. (2) Tiie military and civil
authorities wisli to protect the war effort from any possible
sabotage wiiicJi raiglit be carried out by unfriendly aliens wdlio
could hide their identity in tiie general Japanese-Aiaerican
population.

Botii purposes could be achieved only by a thorough-going
evacuation. Consequently tiie Army announced a limited period
of time witiiin wvNiiich. all Japanese-Araerleans could move from
tiie 11111tary zone and take up residence inland, in states
where the tJareat of naval and air attacks by tJae axis seemed,
less emiinente Tiiose \7lio had not evacuated voluntarily, or
could not for good reasons evacuate during the period of grace,
were assembled at temporary quarters under close army sur-
veillanoe to await tiie construction of more permanent centers
and tiie creation of a civilian autilOrity which ould accept
from tiie Amy tJie responsibility of directing trQ socio-econ-
omic lifg of tiie new relocation centers.

Tiie Federal Governfiiont created tJae War Relocation Author-
ity to take tnis continuing responsibility from tiie Army and
to design for each new center tiie complex patterns demanded by
so large and novel a migration. In tiie Western Region the
Japanese-Americans Have been, or are being, raoved from tiie
temporary assembly centers to six permanent ones called Re-
location Gente-rs, Tiie six pernanont centers under the super-
vision of tiio i/ostorn Regional Office of the /. R.*A* are
located at Ilinidoica Idaho; Tulelaico, and Manzanar, Calif-



ornia; PostQ” 411¢ Gila Arizonaj arA an unnamed center
to be established in Utah.

Soon after the establisJoment of tne Western Regional of-
fice of tile YK H¥ A*} the problem of tile schools for tiae Re-
10cation Centers came to the fore* Administrative school per-
sonnel was selected and given the task of formulating”~plans
for the school curriculum, building the school plants, and
selecting tiie teaching staff.

_ N late June, a member of the faculty of tlie ScJdtiool of
Education at Stanford University offered tiie Regional Office
of tlie W R. A* the services of a Stanford summer session
graduate class in Curriculum Development. The Regional Of-
fice accepted the offer of help, and early in July the Curri-
culum Development class of 2~ students began thoir study of
the problem. Background materials were collected to get a
feeling of and knowledge about the problem of cultural absorp-
tion of an alien minority group. Staff members from tiio Re-
gional Office explored witn the Stanford class the nature of
tlie educational problem# TJie Tulelake Relocation Contier was
selected as having many aspects t~rpioal of all the others.
This center was visited for a two-day period by 17 members of
the class# Here tiiese students observed and mado surveys
under tne supervision'of the resident staff and tho faculty
members from Stanford.

Upon returning to Stanford tJio class attempted to sketch
the~type of curriculum wliich seemed to tiier,1 suited to tho con-
ditions found in tiio Relocation Centers. Toward this end the
class participated in a curriculum conference Held in the Re-
gional Office of tho W R* A. Later for several days fifteen
leaders from tiie various centers worked witii the class on tlie

Stanford campus. n tiiese conferences tlie group agreed on the
broad outlines for tiae school curriculum”

This publication; sumoarizing much of tiiese studies and
conference agreemeuts, is the contribution of the Stanford
University summer session class in Curriculum Development*
Tiie members of tnis class are eager to be of service to the
war effort, and to tne post-v/ar reconstruction. Good schools
are essential if the children and youth of tiiese Relocation
Centers ar© to continue tlieir gx'owfcli toward American ideals
during tiie war. This document is humbly offered as contri-
buting toward this end* It is offered vrith apologies for the
incompleteness of tiie curriculum pattern herein sketched*
Time~was too short to permit a more detailed curriculiiQi plan,
and intimate contact witii eacii Relocation Center #ould be nec-
essary to insure the practicability of the recomiiiendations in
eacii instance* But if this docuriient is found to be useful as
a study guide for tiie faculties of tiie Holocation Centers, and



if it opons tJao curriculum problems for
Jiavo made some contribution to tho war omGrgency and tlio

peace tJiat follows*

TJao mombors of tiio class

Earl Armstrong

J* Robert Addicott
Tiiolma Baxter
Josopii Booson
Howard E, Burns
Pauline Campbell
Bornicc Chase
Viinifrod Coomb
Ardis G. Egan
George Ce Fcliz
Philona G-oldswortJdiy
Paul R. Hanna
Gabriel Hausladcn
Carlisle Kramer
lda Kumlo

Carolyn A, Lewis
Loland R, Long
JO1l Morton
Dorothy MeClay
G-us Robertson
Graco Rowg
Eloanor Smitii
Vernon S. Trimble
BlanoiiG H. v/onnor
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The day wg camo we stood bowildorod

By tiio rawness of Ho camp, .

Tlie dusty rosrd, tliG coriifdon ness,

Tar-papcred walls and rougli, now boards.

Our frionds were strangers,

And tiio man across tli3 road, a foreigner from anothor
worlde

You loft Seattle and tiio siiipyards on tiio Sound; -

Hg Cano from- fertile fields besido tho Saoramonto, v/iioro
ills sons, W with swoat, iiad grovm potatoes, peas
and corn;

My home iiaa been above my littlo toa shop uhoro my San'
Francisco nolgjabors camo to buy tiicir tea and ricee

I didn?t icnov; you and turned away.

Each stood and gazod. before iiim,

And tiiGn walked in and shut his door.

That was tJae day vjg caiiiG,

Today we livo togGisiior iioro a now life

Returning to tiiose olomontaX ways

V/jiion made man knovj iiis noigiibor and Jnis noods.

Dust rises from our plodding”~in tiac v/ind.

It is tile dust of a now land, rcclairiiod by comnon efforte

Somotlnios it blinds our oyos;

Wy sgg tlJirouglJi tears th.o sun-Jio rocks bofore us and t-tio
dry, liglit-barnisliod iiillse '

Bat wWg know boyoncl tiiom riscs a symbol of tomorrow,

Tho quiet majesty of mountain poaks

Jiosg sumnits catcii tho promise of tho dawn*

My work today is moro tiian food and clotiling for my sons#

It is food and clothes for yours, and loarning, tooe

It is friorxdly ncigliborlinoss.

It is community living.

Your son?s problems arc ray problons, too.

Your dau.giitcr?s tears fall on both our breasts«

For tho days i7e knov/ wlicn froodom bound us in by tiio
right to figtit for our o'm selfish ends

Havo lost tJiciuscivGS in tiio v/ill tiiat binds us to one
CO on cause,

Ono way of life, democracy in living.



To the Youth of the Rolocation Centers

Humbly wg offer hoto this plan for
A frame in which to sot

The living colors of the goals you
Boforo wo me *

Our plan is but a bluG«pi?int which
To mark your "way

You'll ,fmake tho desort blossom as
You,ll mould tho clay,

Wg only hope tho moans may hero bo
Fragile as they may bo,

For folks to v/ork together on tho.t
When all tho WorT.d is free.

Wy boliovo when gxrns aro stiliod,
Tho tyrantls rulo”

you,

know

v/e choso

HO rosej

born,

morn

and pianos

A fedoratod world will loarn to know

Our Coiiimon School.

lay

low
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D [5CWPTI n OF A RELOCATION CLH [ R

You who have never seen a Japanese Relocation Center, and
you who'are now seeing one for the first time are a little
puzzled. You know things are to be strange, bu what are you
to expect? Until you begin to see how the coirnimnity is
planned, un il you begin to know he people who are living
here, and until you begin to know the administrators and
their tasks, you will be bewl3dered.» Since all must help
one another in these new coratnuni ies, one of us who has had a
chance O become familiar with a center will try to tell you
what it is likee

When a person first arrives, he is met by the army guard,
who protects the Relocation Center, One must have a properly
authorized pass to be admitted to or leave the confines of
the centere The army is a sort of buffer between the world
at large and life in the center. It maintains a guard around
ho boundaries of the camp, but otherwise it only slightly
affects the life of the people in tho Relocation Center.
Within the center* the War Rglocation Authority has the
restpand.bility for the smooth functioning of all phases of
community life «

The first thing one sees as he approaches the Relocation
Center will be squat rows of army barracks stretching in
endless rows, and 100king like toy houses that some one
forgo and left out all night. By walking down wide lanes,
and observing closely one discovers there is a scheme to the
arrangement of the barracks. ISach block consists of 14
resident barracks, These are made to the standard army
measurements, 24 feet wide and 96 feet long, and have been
partitioned in O five or six large rooms. Each room is the
home of one family, unless Ixe family happens to be large
enough to require two rooms, Each family can div5de the
space or arrange the furniture in any way they like, for this
is thoir home for the time that they must live in ths
Relocation Center,

These 14 barracks or apartment houses are arranged in two
rows with an alley between. In tho alley are lie community
showers, community lavatories, and community laundry facilities



There is no running water in any of the homes* This is only
one of the evidences of a real need for everyone being
cooperative and community-minded in a Relocation Conter*

At the end of each block there is a building tv/ice the
size of the others. It is the common dining roo-m or mess
halle Over 2"0 people eat here three times a day. Here is
another place that needs community spirit.

Behind the mess hall is a recreation halle built jus

like the apartment barracks, but without partitionse It is
used for dances, classes in all kinds of hobbies and crafts,
library space, nursery schools, or cooperative stores. Some
of these buildings may be used for classrooms for ] regular
school, although most of the centers plan to have separate
school buildings. All the schools will probably make use of
the recreation halls in many ways during the year.

All around, the block is a wide street, but there are few
cars driving up and down. None of the Japanese-Americans
are allowed to have cars of their own, and the only automobiles

you will see belong io the administrative staff, or are used
to carry on the business of the Relocation Center. The space
around the blocks is really a firebreak. It is 200 feet

wide, and nothing that might help a fire jump from one blocjk
to another is allowed to remain in this space? No tLce too,
how far apart the barracks aree There are actually 10 feet
between each one, and this makes lots of spaoe for gardens
and for family groups to relax or- play togetiier.

No matter in -which direction one goes, by following the
fire "break for three blocks, one will arrive at a space twice
as wide as the ordinary street. This too was planned to
prevent the spread of firef but everyone in tlie center has
some other use foxl,it. Here are two teams playing sof .ball
Over there is a hard ball diamond where a fully equipped
umpire is "being censored toy the crowd. Over yonder is a pit
for Sumo or Japanese wrestlinge Farther down one will find
a raised stage for speakers and performances. Soon teachers
may be organizing classes in physical education ori these
double fire breaks, since they are the right dimensions for
football gridironse

Sooner or later some one will mention a nward?. If one
remembers that a ward is enclosed by ne of these oversized
fire "breaks, and that it includes nine blocks of Ilj. buildings,
a mess hall, and a recreation iiall, one will have a pretty
good idea of what a ward is* The families in each v/ard elect
their own leaders to represent them on the govoming council,
and to perform the necessary tasks about the community.

The fire breaks are roads which lead to the various
community facilities and enterprises* One leads to the



hospital v/hich offers its sorvicos as a cUnic and cares for
N?sses a? a c_ ¢ <+ Other well traveled roads 3.ead
to the lire stations with their noiOy-i>6d trucks* There is
a motor pool where all the trucks and cars arc stored when
not in use, and where they are serviced and repaired. The
system for supplying and clistributbng v/ator is~most imDortant
even though it may be a little more remote fr™m the villa *
An adequate sewage disposal p”~ant is an equaMy nacoss.-'ry?

?art tbs Relocation Centere At the edge, or ovon awaj
rom the center proper, is tho farm, which is the source "of

income for most of the Relocation Centers, as wol.'l as their
immediate source of fr sli voge ablGS for the tablos. The

farm will employ a great mai'y of the Japanose-American workers,
xactones of ono kind or another are also boin planned for

. c,nter qnd when they are built and in opirK-bion th Y
will also employ many peoplee

Excopt in Japan itsolf on6 llas soldom soon so many
Japanese people_at the samo time, or all in one placo. The
strangeness” tha.t a member of the Caucasian staff feols the
first few times 7a¢e mingles vd.th tlio rosidonts of tho
Relocation Center is shared by many of tho Japanese-toricans
who were tho only poop] of thoir raco In the towns from
which they came.

The~four main types of Japanese people to be found in the
Relocation Centers may be classified according to their
nativity and educa ion in the fl0l110wing way:

ISSEI

This group is composed of the
Japanese born in Japan who came to
America before the Japanese .
Exclusion Act. They are old. Thet»e
are many more men than women. Many
of them speaic on.ly the Japanese
language. While it is to be ex-
pected thex a percentage of this
group will feel an allegiance to
their mother country, Japan, it
must '"be remembered t'lv.t many of
these Japanese chose to leave the
mother country to gain opportunities
here »



KIBE |

These are the American-born
Japanese who have been educated
in Japan. It is difficult O
determine which culture they
favor, siioWd be remembered
hat before the War advocates
of democracy were nmerous in
Japan and this group wi” be
devided in allegiance*

L -1 —
NISEI
This is ho larges group. It is
made up of American-born children
of ho Issei, Thoroforo9 all are

citisens of the United States.
Those wore all oducatocl in Amorica,
although many havo attended Japanese
schools in tho United States This
group has had loss contact with Oriental
Japanese culturo and gonerally is con-
siderod as a group o bo *oyai. to tho '
Amorican way of lifg.

"3

SENSE

Tho Sensei are 110 second
gonoration born in America,
They are tho children of tho
Kiboi and Nisei, and grand-
children of lie Issoi, For tho
most part thoy aro young. They
havo had little contact with
foreign culture except that
gained in Japanosg schools in
this country,



The presence of so many een age and twenty year olds,
and the large propor i)n of ejdei”™y people is startling. It
makes one think of a convention of grandparents and grand-
children, Many of the people who would now be middle aged
returned to Japan after the passing f Jpe Japanese Excliision
Act# The following char shows the age distribution of the

popu]ation.

1940 AGL AND COMPO5Sm M 1Q40

JAP ANEJJ PORU LATI IN
ARIZONA , CALIFORNIA ,OREGOhVWASHINGTON



One wants o know a great deal more about liese peoplee
what they before they cam®©, what they expect to do in
the Relocation Centers, and where they expect to go aftei?- the
war is over. Very kittle of this information is avail ab].e
at the moment. Many of the things teachers and leaders want
to know are asked by th© Japanese-Americans themselves. The.se
people are being faced with many harsh realities, and have
make many hard decisions. One cannot help being moved by the
fine way in which most of them are making the best of a
difficult situation, t

Besides knowing how the* camp looks, and ¥/hat the
Japanese-Americans are likey one needs to know how the
administrative functions are organized. Here is a chart
showing the divisions of responsibility and the lines of
authority * Following is a brief description of each of
the eight major divisions of the Relocation Center acMinistra-
ioru

There is a project director for each camp appointed by
he War Relocation Authority. He is responsible for all
functions within the camp. He is served by one assistant
projeci director aixl the heads of the following eight sub-
divisions

1+ The. Commimity Service Division Is divided into four
seccionsi namely, community activities, wo.l, fare,
education, and hoa].th. Thero is one division head
as well as a head for oach section.

2. The Community Enterprise Division is diroctly
responsible for the cooperative activities such as
the stores, boauty _p-r,rlors, barber shops, etc,

3. The Public Works Division has f ur soc i ns--design,
cons ruction, highway, and irrigation and conservation

4. The War Works Division is responsible for the agri-
cu”.tural production, manufacturing, and processing
and marketing sections. This division has charge of
the activities which in time, make the projects
self-supporllng.

5. The Transport! ion and Supply Division is composed of
mess management, motor pool, and warehousing sectionse



6* The Maintenance and Operation Division has charge of
the garage arxd maintaining the buildings and grounds.

Ve The employment and Hotising Division cTeaTs v/ith the
occupational coding and the placomont in occupations
for the training and re-training of the individual
as woll as to promote group viglfaroe The first
assignment of quarters as well as the necessary later
adjustments in housing arc unc'.or lie Jurisdiction of
this division.

Be The Administrative Division touches diroctl.y or
indirectly the on ire life of the camp. All
activities connected wi ]! buying, soiling, processing,
distributing, auditing, budgeting, and payrolls,
whether i*t "oe for tho mess hall, garage] fanr® or
school, are centrealized under this division.
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after you tumble into bed after your first day at

the Relocation Center, your impressions and thoughts will take
a shape something like this

Army barracks mushrooming out of desert

wets elands— hot dusty plains developing over
nigh in o cities of eight, ten, fifteen thou-
sand population. Oerough and raw pioneer communi-
ies of a new type. Thus we-view a War Relocation

Cen e:r. Barracks, mess halls, firebreaks............ More -
barracks,,.More mess halls.%More firebreaks*. .People,
people, people...... Farmers, dentists, retainers....... Hot

dusty so.il to be tilled into fertile fields......... Potatoes
grain, vegetables... .One hundred thouso.nd psop?.0 to b© fed..
Qur army too needs food...... All the v~or™d wants food,.,, .Teeth
to be filled...Trucks to drive ¢ ,Mc,chinery to repair.,
Babies to be born..... Children to bo educated......... Life

to be maintained.vMalntained In a barrack. One barrack
divided by partitions for five familie seeee™e Another
for six.... .This barrack se' aside for a cooperative,.
That one for a schoole,.Be ween two rows of barracks a
common shower and Icivatory building and a common
laundry, All ba.rraoks served by these common facilities

and a general mess hall set aside as ono block,.. .Nine
blocks forming a ward,...... Each ward suppliod. with a
nursery school,a recreation hall, and wa ched over by a

warden and a manager. YWe find free people regimentod in
a free country#We find citizens helping other citizens
and aliens alike to "build the bes [1ifG possible under:-.-
such circumstances.



Tiic War Relocation Authority has tlio responsibility for
onabling thocb Japanoso-Araoricans to roturn to normal communi-
ties after tlio war is over. Tliorcforo, tJio loadors omphasizo
tiie nocd for education in ways of living togctiior, and for
vocational training whicii vvill givo tlio individuals a better
ciianco to bo oconordically independente For tJdgso reasons tho
Wostorn Regional Office of til '/ R. A. .has ropoatcdly stated
that the scJaools to bo ostablisiiod in tiio Relocation Centers
are to bo "Community Sciiools.n

Briefly, a cocimunity sciiool is ono v~ich bases its ourri-
caluni on tiio life of tlio community in wiiicii it is located. It
bocomos an institution of service in coiruxianity dcvolopmont as
woll as an institution for developing tiio individual.eTig
community school is an inGtrumont to be used cloliboratcly by
tiio community in attaching its own probloas. It also lias a
doublo effect upon tho life of tiio ciiildron and youtii sinoo
(a) it contributes to an iiTiprovod sot of onvironinontal con—
ditions tiarougti v/iiicJi they vrill bo better nurtured, (and (b) as
tiicy participate in tho attack on comrAunity problems tiarough
tJio school, tJioy further tJioir own best dovolopraont*

An illustration of tills community school concept may help
at tins point, A firo hazard exists in cacia Rolocation Contcr,
Tho buildings aro Jiigiily inflamraablo cinoo they aro for tiio
most part made of unsoasonod wood and tar papor. Further ,
oacii apartment is iioatod by a v/ood and coal burning stovoe In
addition, v/ator is not availablo in abundances, firo fighting
equipment is linitod, and tnoro aro at the moraont fow people
who know modorn firo fighting motiiods. Thus tiao community is
constantly faced v/itii tJio tiiroat of serious firee

How can tho problem bo attacked? Pri arily tlrrougii oduca-
ting tJic citizens to rocognizo tiic dangers and take trie neces-
sary procaations. Tiio sciiool is possibly tiic ono inctitution
vUiicii could present tlio facts to all tho people. Tiioroforo it
scorns roasonablo to oxpoct tiaat tlio community would consciously
place upon tiio sciiool tho responsibility for assisting in this
problom?s solution* In tiaiis ay tiio community *can bo assured
that its citizons will strive to provont firos, figiit fires,
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administer first aid, and meet the otiicr difficialtios related
to tho situation. A community school is ono wiiion would ac-
cept this, or any similar challenge tJaat tiio community might
facee As tile corimunity ulsgs its sciiools in tile solution of
problomc it actually improvos tJao onvironraont in v/nich its
citizens live.

Tiic coronunity cciiool also takes into account its rospon—
sibility for tho education of tho ciiildron and youtJa. TJiorc
is a great deal of opportunity in t'als typo of school program
for developing iiabits of scientific tiiougfit and doraocratic
procedures, sinco tiio childron and youth mast dofino heir pur-
poses, 110lp plan a course of action to ac”iicvo their purposes,
help carry* out tho plan, and tiion evaluate tho results. While
tlie pupils arc going tiirougli tiiis process of making the com-
munity a bettor:placo in wiiicii to livo, thoy arc reading to
got Information, writing b cause) thoy need to keep rocords or
because tJa 3nood Jaolp frora otiior pooplo, and speaking cloarly
bocauso tiioy aro participating in group discuss?.onse Ariltii-
raotic, spoiling, history, scionco--ali bocome ncodod tools for
planning and carrying out tiic purposes of tiio group e

When tiio loarnor thus vigorously participates with a group
of pooplo in a plan of action wiiich iocas goals larger than liis
own, Jdg wi3l find iiimsolf stimulated koonljr by His sharper in-
sigirb into ELcanings and rolationsJaipse Ho may express tnis in-
sight in somo of tiio many forms of creative activity which have
tiioir place in tJio scliool program, or iio may simply express his
deopor understandings in tiio v™ay in wtiicJa he lives as a member
of tiio community, A school wiiicii accepts sucii obligations as
tiitoso from ttio community nnd which dovolops its curriculum
tJarougii tJao solution of tiioso probloras, may assure its pupils
that they will Jiavo a superior oducation.

Tho .reduction of a fire liazard is only ono example of
this jEindrof comonanity service tho school might rondor#
In lioalth, morale!, cominunication, agricultural production, and
otiior community activitios, tJiorc aro problems equally import-
ant v/hich Jiavo to bo solved. In a raultitudG of ways tho school
and tJao community can v/orlc togothor for tho bonofit of both.

T,oro aro, .owovor, so0.0 activities carried on by t,o
community wiiicii aro too complex to bocomo projects' in which
clmdrcn and youth could easily participate. Similarly there
aro some activitios, participation in viiich would not add great-
ly to the education of tho ciiildron and youth, Novcrtholoss,
an understanding of all tiio activitios of tiio ccxnaiunity is es-
sential for the cLovclopmont of tlho best typo of citizen, "Jhon
it does not soom advisable- for tJao cJtiildron and youtJi to take
part actively in some piiaso of community lifo, arrangomonts can
usually bo made for tiioia to observe, discuss, and inform tiiom-
solvos about ite For instance, tiio primary ciiildron may want
to know about tiae various comraunity services, and a part of



their learning will oome frora a visit to the post office or
the fire department. Or again tlie junior nigh school youtn
may want to knov/ more about tlie forms of government in the
community, v/iiile t.tiey coaid. not become voting members of

the governing council of the center, they, or their represen-
tatives can very profitably attend some of its”™raeetings. In
tiiis way, by observing as well as participating, the children
and youtli reach a clearer understanding of all aspects of com-
nunity living.

This concept of a school gearsd to tiie problems of the
community and using tlie problsxas of the comraunity as instruc-
tional material is not an entirely nev/ idea. Coummity schools
on tlie secondary level had been a part of the cultural pattern
of Denmark for nearly a hundred years before the recent German
invasion. These "folk iiigli schools" nourished tiie life of Den-
mark so tliat it became known as a country in whicn people knew
how to live effectively. Still 1llOre recently the corooiunity
school has been used by leaders in Mexico to effect in a decade
progress which, would ordinarily require generations in time.
Many communities in the United States nave likewise discovered
tlie effectiveness of the community school in contributing both
to the improvement of tile conuuunity and to the development of
the educational program for children and youtli.

This kind of a school program calls on everyone in the
community to contribute to the solution of probleras, Tiio
people of tiao community-recognize a problem; tlie community
leader--dootor, fireman, farmer, raother, artist, or carpenternme
knows a great deal about tiae nature of-tlie job to be done; the
teacher knows how learning takes placo, and something about the
contribution that children and youtli can mako. The pupils want
to participate actively in community life. Together all woric
?#t alplan of attack on tlie problom and together tiiey carry out

e plane

Education bocomes a process whicii goos on overywiierG in
the”Rolocation Conter, and tlio coromunitjf® soiiool loses its iden-
tification witla a single group of buildings. Groups of child-
ren and adults v;ork on the spot--farm, shop, homo, office, or
Blayground—wnerever tile problora is, as well as in tlao neigli®
orhood librarios, in recreation halls, in discussion groups,
and anywhoro clso tiaat tiiey can function. The walls of tHe
classroom ceaso to bo Gducationa.l boundarios* Tiac buildings
set aside for sclaools bocoiao coiiifaunity centers--vital spots
for building effective, cooperativo living.

Fev/ cojunmnities iiavo over lJiad an opportunity to say for
thomsolves just what they siiall bo like. Usually tne forces
whicli call™a “coxiiraunity into being bring togotiaor a group of
highly individualistic people wiio only gradually bocome aware



of possibilities of coirununity action. But both tiio Japanoso-
Americans and tiio Caucasian staff at the Relocation Gontors
are mado acutely awaro of tiie nood for working togotiior do-
mocratically if life is to bo fruitful. SacJa now ari*ang rflGnt
to rogulato rtiio affairs of tile community docomes subject to
examination, and may bo rojoctod or altered, if it does not
moet tiio needs of tho people. Such a community offers an un-
parallelGd curriculum opportunity to tJie coimnunity school.
Japanese Relocation Conters probably offer tho greatest op-
portunity in tiio Unitod States for tho kind of sorvico tJaat
tho community school can give.



PO 55 IBLE CURRICULUN DESIGN

Tho War Relocation A-uthority has tho dual task of asswn-
ing the respoYisib9.i.ty for the woll being of tho Japan so-
Americans during th present war and of providing education-
al opportunities diiring this period which will oquip Jein
for 110ir roturn to postwar socioty, The Unitod States
govornnient has a strong dosiro ttia thoso people rotexin thoir
self-sufficioncy so that thoy may roadily return to the
cojmnunitiGs from v/hich Jisy como or JA3~ stciolisht]iGtnselVGS
in other coirmmnitiGs whero thoir services will be nooded.
This purpose which looks to rolocation of the. Japanoso-
Ainerican in tho postwar period dema.nds hat oach center bo
thought of primarily as an oducational and training project.
Horo . har)es of industry, agriculturo, corarnorco, v/el~
faro, and govornmont must be searchod for their training
project. Horc every phase of industry, agriculturo, com-
morco, welfare, and govormiont must bo searched for thoir
training possibiiitios and Jicir cdticational opportunities.

Without caroful piarming, howovor, thoso cducationa].
and training possibilities may lio untapped with tho re-
sult that tho Japo.noso-Amorlcans may eventualleave the
Rolocation Contors less able Gconomica'lly and socially to
mako their corxtrlbutionG to normal community ontorpriso.
Caroful curricul-un planning is therefore ossentia® o0 assure
those dosirod learning exporioncos. This section is dovotod
to a brief doscription of a possible curricu.limi design whioh
gives promise of reaching those ends.

Every school has a pattern or a design of curricular
offerings. Somo schools hold to ¢ pa tGm of sopnra e
subjects that has changed, little in tho past two docados*
Other schools have dopartod from tho formal subject design
and improvised a pattern in terms of the pupil’s in orosts*

The community schools in tho Roloccition Coil ers have
tontativoly agrood that thoir curriculum dosign should havo
two major divisions

1 . Tlioro should bo provided oxporiencos which aro
common to all youth. Common cxpcrioncos should be

il -1



provided tiirougHout eacJi of tlie twelve Gciiool years,

2. Tiie currlouloni siiould also provide opportunities
for selective subject experiences the 3earner
feels he needs for satisfactory living now or in liis
preparation for future living,

Tlie first of tJaese divisions has been called general

ion or tile ¢ rQ of tJie curriculuni* General education
is an effort to give to all children and youth tiie common
understandings of the world in wiiicii we live, the attitudes
essential to dexnoaratic participation in group life, and
Je skills necessary to satisfactory personal™and social

existence.

Many school systems throughout tlie nation are developing,

foi* "this general education, guide lines wMcJa tiaey are calling
»a scope and sequence of major learnings.nt As vvlll be noted
ip tlie. scope and sequence .cJiart, page IV' - 6, tlie .design con-

sists, of two sets of co-o:pdinates» . The ite is in the scope
are deterrained by a careful analysis of tltie various types of

Q.ctivitiss wiliiclJi go B0 £0Y0 up cornplot© iiunicin livinge Tiie
items in tiie sequence are selected on the basis of maturity
levels of children and youth and an analysis of the socio-
logical problem \m face in this centurg. Tiiis ?scope and se-
Qu.encen Is to be used as a ciieck-list by classroom toaciiers
to insure learning experiencos in _general education
are coriiproiicnsivo in broQdtli and 3t tlie sofii tijaio lgvg sg—~
quontial continuity as tilt) ciiild progrcssos 1:JirougJi tlie elein-
entary and secondary sciiool, CiiGptGi* IV devolops in consider-

ab}3 ciGtisiil a pattGrii foi* genQrcil educcitiori wiiicii inip'lrb bG
suitable for tile Rolocation Conters,

TiiQ ~sgqq 2id division of tiio curricliluin providos op-
portunities for sejrcU~N~blect. experiences and is developed
raore fully m ciiapter V follov/ing. Many patterns of special
subjects should, be offered to develop tiie individual interests
round in liigia school pupils. Examples of selective education

are found, in.an agricultural curriculum wiiicii would include
suoii*specialized subjects as aniraal liusbandry, fa”m manage-

iiient, floriculture, landscaping, gardening, nursery practice
and pest controle t is obvious _tiiat not_all of the Oéléii '%n
"bile seconds.ry sciiool would, be intisrestsd. in sucJh. . serl -0
offerings* OtJier pupils rdigiit be concerned with preparation
for a commercial career which would involve typing, shorthand
and esimi+ar subjects* Otiier pupilse y be interested in pr
engineering or pre-medical subjects, conseauently, tins sele
tive education must also offer sucii subjects as: algebra
bio ogy, cliemistry, languages, et e

e_1
C_

. The allocation of the hours of tiie school day to exper-
iences in general education and in selective education have
been tentatively agreed upon at the "recent oonferGnce of the
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War Relocation AutJdiority. In the first six school years, at
least one half of the total school tirae is to be utilized in
units of work suggested by the scope and sequence of the
major learnings in general education* In Zlie junior high
school this time allotment for general education might be re-
duced to the equivalent of one hour for each scliool day. In
the tenth, eleventii and twelfth school years there is still
further reduction so that not more tiian two iiours of the school
day are spent in tiiese coinraon experiences. The chart which
follows on the next page presents graphically tJio percontage
of tirae of tiio school day wjtiici might be given to those two
divisions of thG curriculum.

In tiae elementary school tiio time not utilized in the
coimon exporiencop of general education migiit bo devoted to
caring for tjplke specific needs of tho individual pupilse In
these years chilrlren?s noecls can bo met by giving time for
practice in the tool subjects which havo been found most use-
ful in the experiences of gonoral education. Further, child-
ren v/ill need timo to follow up hobbies, 00l10brato holidays,
and oxpross tiiemselvos in a variety of v;ays ¥liicii aro entiroly
outside tiio scope and sequence pattern of major learnings.

_In tho secondary scJaool tiio pupils v*/ill bo permitted to
utl izg tho timo not spent on general oducation in preparation
for offoctivo vvays of meeting botii present and futuro needs,
Tiiey raay begin tlicir preparation for advanced study or they
raay develop vocational skills or avocational abilities.

The two-fold purposes of tiio community scliool arc tJius
met by allocating timo in tno school day to both gonoral educ-
ation and soloctivc oducation. The programming of tJicso two
aspects of tho curriculum .prosonts roal difficultios, A sec-
tion of this docuniGnt, CJaaptor VIII attempts to set fortii
suggested schodulos for a comraanity school operating on a
tvfolvo-month basis*

Each toacJdior raiglit considox* ho tliroo roles which ho can
play in tiio curriculura dosign:(1) his part in gonoral educa-
tion, (2) iiis part in solectivo education, and (3) his part in
tho guidance program.

Each toacJaor rogardloss of his oxporicnco and training
Has a contribution to mako to general cducation Possibly all
teachers on tno elementary scliool lovol vail cooporato in the
dovolopmont of sourco units in gonoral oducation and Yvdll also
actually accopt full toaciiing responsibility for a group of
children througjaout the school day. In the secondary school
all tcaciaors - gonoral and soloctivo subject teachers - raay con-
tribute to tiio dovolopmont of source units in til® core. Those
toacliers v/Jio aro bost fitted for toacMng iirtiio core may spend
most of thoir timo in this phase of tho v/ork, altnough most
toachors in tiio gonoral oducation program desire to have ono
class in soloctivo education. Those tcacliors v\n are bost fit-



ted to guide pupils In soloctivo subjects will dovote tJio
majority of their energies to teaciiing in this division of
the curriculum.

Regardless of whether one is devoting most of iiis teach-
ing time to general education or selective education, all
teachers Have a role in tlie guidance program. Chapter VI
following develops the guidance progz'am in more detail 9
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general Education, Modern educators define the school
curriculum as composed of all of the learning experiences
which children have under the guidance of the schoole
Effective operation of the democratic way of life requires
that certain of these learnings be common to ail children
and youth and that tbsse common experiences be drawn from
all fields of iroman ondeavor. These more universal aspects
of the school curriculwi are known as ngeneral educatioru”
It is the content of this general education or common
experiences of the curricurum which is discussed in this
chapter,

Traditionally the common aspects of the school curriculum
have been determined by the tox bookr adoption or by ou lines
of separate subject matter. Educators assumed that organized
bodies of separate subject matter, properly selected and
faithfully taught, would achieve ]10 desired personal and
social ends. In the last quarter of a century there has
boon increasing dissatisfaction with the lonal methods
of dotomining what to toach. Research has shown tho
failure of such a curriculimi design o prepare for offGC ivo
social, economic, or citizenship responsibility.

Recently schools havo boon approaching their curriculum
dosigns by dotomiming the range or scope of tho loarning
oxperiGncos and the sequential arrangoF.ont of these
oxperioncGS by methods somewhat difforont from ho tradi-
tional approach. This two dimonsional blueprint of educa-
tional oxpcriencGS from oarly childhood to adulthood ho.s
boon callod a ?scope and scquonco of najor learnings
Tho rango or scope is conccivod as the summation of all the
activitios in which man ongo.gos - man universally protects
hinsolf and his kind, producos food, shelter and clothing,
moves about in spaco, cormiunicatos with others, oducatos
his young, plays, worships, otc. Tho scope of a curricultim
should includo pupil cxporioncos basic to dovoloping concepts,
p*pp:r cia ions and skills in all thoso phasos o.f human
.activity. Tho classification of human activities into major
social functions and tho u ilization f theso categories as
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he vortical co_ord-inatcs or scext™ on a two-diLneii i orial
chart is a'long stride towards extending and enriching a
curricul-uun.

In tho ROl1Ocation Con ers tho lifo of tho conrmnity has
boon arbitrarily organized into 8 divisions r dopartrients
oach with an adnb5nistrativo head. Within theso 8 divisions
all of tho normal individual and group activi ios aro easily
classified* For tho purpose of tho scopo of tho curriculum
those eight administrativo divisions woro so”gc od to
represent the major clusters of social functions, e As can
be soen in. Jic scopo and soquonee chart foil owing, the
adrninistra ivo division ti i s havo boon s™mowliat changed
in terminology o make the items of the scopes

L, Production

Public Works

Community Services

Transportation, Communication, and Supply
Maintenance and Operation

Commimity 3n erprises

Placement and Labor Relations
Administration

moﬂmmb‘wll\)

The norizoii a co-ordinates of our two-dimensiional design
- sequence - are based upon an analysis of our culture which
may be simmied up as follows;

le« Man has constantly struggled O provide a greater quantity
and quality of goods and services o satisfy Iruman needs*

2* This struggle has been slow and relativelyuns'accessful
1 fciiroiighoirfc mos of manfs history.

3¢ Recen ly man has given up his reliance upon snpsrstition,
magic, blind chance, superna ur*al powers, and instead
is relying more and more on reason, science, iruinan
design, and control,

4. This reliance on a new way of thinking has brought about
rapid increase in manTs control over natural phenomena
and an increase in the number of J1I8nan wants of a

material nature v/hich can be satisfied. Man is now able
to produce Je material goods and Je essential services
for an atrundan life on a greatly redue3d expenditure

of hxitnan energy, making available a large amoun of
leisure in which to develop rich individuality and a
desirable culture

5. This rapid change in the technological aspects of
production, transportation, communication, and other
functions, has not been paralleled by a corresponding
modification of our mores and institutions.



6. As a resuit we find ourselves In an impasse. the utiliza-
tion. of our new con rols over nature is frustrated by
outmoded social controls.

7. Man*s next poriod of progress must be in the realm of
social pioneering if we are to u i1lize our recent gains
over the physical and natural world.

8. The essence of this social pioneering mns consist of
the co-operative efforts of all i1n erdependorrb people
plan for 1l improvement of social aiid economic
objectives deemed desirable and possible,

With such an analysis before us he next step is o
cie srmine a sequence of school experiences which may develop
sufficient uriceirs anding and desire- for- ac ion to tackle
this job of sociai pioneering. Obvious:jyI this sequence of
major learnings must take iIn o account the maturation
love ls of childrem and you h iIn order o prevorrb the wasting
of time and effort on pupil experiences not suitabie to the
particular age of children or youth for whom they are iIntended,

The Helocation Centers hs.\e tentatively agreed that the
sequential theme for the elementary and secondary schools
shall be "Adaptation of our Socio-Economic Arrangements to
the Control and Direction of Technological Development,®
The elementary grades under such an integrative theme
would put emphasis on the profound shift which, has aken
place In the last century in our tools and technics while
the secondary school might study the problems of modifying
our hinnan arrangements and institutions to solve the
problems presented by the rapid development of science and
teciinology. The scope and sequence chart following should
be examined to note how this iIntegrative theme has been
broken down into centers of interest for the various grade
levels. should be noted that the abilities, interests,
and maturity of the pupils has served as a basis for
determining the sequential arrangement of he aspects of
the theme to be considered a each grade level.

A suitable arrangemen in conformance with the scope and
integrative theme here suggested would provide for learning
experiences In erms of the childis immediate emrironmen.
in the early primary grades. In the third and fourth grades
the child Is ready to make comparisons between the onviron-
ment which he knows by direct contact and others with which
his experiences will necessarily be less ooncroto. Fifth
and six ]i grade pupils aro iIn erested in “making things gon
and may we1s. stud%/ the uses to which man has put the
inventions which he has made.

The secondary school years, seventh through twelfth,
should be devoted to a study of ho means of mmproving our

v 3



institutions for ths bettor direction ~nd control of the
technological conditions which are dostined to dotettaine
world relationships in the futuree (See Scope and Sequence
Chart, page IV - 6.)

With tho integrative theme Tfor the whole curriculmi in
mind, with suitable sub-divisions of i1t for grade groupings
as a guide, aspects of the theme or cen ers of iInterest for
each grade may be indicated in general terms. Naturally,
the kindergarten child will have his learning experiences
related o the home and o family life* Tho first grade
child i1s interested in ]le school and the noighborhood,
while the 1°rrteres of the second grade child has extended
to tho entire community, For third and fourth grades,
communities such as hose of primitive times and those
from v/hich tho children have come, give, by contrast, better
unders anding of the Rolocation Center in which the child
lives. The use of modorn science technics in handling
resources, 1in production, and in marketing supply a broad
grouping for learning experiences in Jae fifth and sixth
grades. The secondary school years are to be devo ed to
the general purpose of* determining improvements in ways to
make better use of our recent advance iIn technics. The
seventh grade may center its activities about the community
as an organization set up by man to supply needs common O
all members of tlie commimi y group. 1In the eigh ]Ja grade,
experiences may be centered around democracy as an invention
of people to satisfy Jaeir need for the ordsring of group
affairs by group consent. The ninth grade should supply
the chronological conception of human development thus
supplying one iImportant means of organizing hmian knowledge =
The tenth grade should be devoted to consideration of the
individual as a part of the social organization - his
problems as an economic producer and consumer, his social-
civic obligations, his personal, recreational, and health
needs. Eleventh and twelfth grade pupils should be able 0
focus all previous learning upon the problem of Improving
living conditions in the immediate environment, the region,
tho nation, and the worlde If the school has succeeded,
they should be able 0 attack social problems with under-
standing, with constructive habits of social thinking, and
wi h ability to operate effectively iIn a system of social
controls. (See chart, page iv - 6, for complete statement
of scope and sequence.)

Such a curriculiim aa is here suggested has a scope as
wide as all human activity; the theme is true to the Ideals
of education in a democracy the sequence i3 psychologically
soiind the organization is in every way TFflexible and
suitable to use iIn a community school.

Having developed a general plan of scopo and seguence
for tho general oducation curriculum, the next stop is to
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considor the details within t e framov™ork# The each r must
determine what general learning situati-ns are suggested by
the crossing of the scope and soquonee at each grade level,
(Refer to Scopo and Sequence Chart, page IV - 6%* What
experiences may the child profitably have in tho ''crossing”
indicated by this i1ntorrelationship? -For instance, the
kindergarten teacher needs to ask herself the quostion, nHow
may production in the home bo made to contribute desirably
to the loarning of a child of kindergarten age?M Perhaps she
will organize activities around such a gonoral problem as
th.at kinds of things are made by the members of our families?”
Tho first grade toachor considers what learning opportunities
arc supplied by the rolationship botwoon tho school and tho
neighborhood on tho one hand and ho area of production on
the other. Pgrhaps such a problem as fHow do things that
grow in our neighborhood help us in our school and noighbor-
hood?f will lead 0 a windowbox gardon, a sorios of excursions,
or other projects giving actual learning experiences adapted
to the ability of the child in the area indicated by the
scope and soquonee relationship. At each grade levol, tho
interrolationship of scopo and soquonco indlcatos tho -
desired area of exporionco; the interests of the children,
heir pas experience, heir maturity, the resources of the
community detemine the actual form wh.ich the learning
experience shall take; and, of course, the children have
a share in he planning, for only so may corrfcirruity of
experience and learning be assured.

Similar methods will determine the details of the
curricul \mi Ffor each grade. In the following pages are
given examples ofpossibl® problems for the first grade,
the seventn grade, and the tenth gradee

There is a f.lexibili y in the type of general, education
curriculum here suggested - a flexibility missing from
traditional groupings of subject matter. Each eacher
adapts this curriculllll to the needs of her class and to the
best possible use of community facilities for augmen ing
learning experiences. It may be said that the each r and
the pupils are the makers of the ourriculmi in fact. Subject
matter is no longer confined between the covers of textbooks
to be allotted for cons-umption in mentally indigestible

page assignmentsMe The subject matter of this curriculum
is freely and attractively spread before the child or youth
in all his life relationships. The baseball diamond, the
motor pool, the cooperative store, his own stamp album *
all those become a part of the subject matter of learning
in tho curriculmi of he community school. Tho individual
learns, as ho lives, as a unit iIn a social group. Tho
school has the responsibility of seeing that loarning .
experiences are provided, but tho learning is not confined,
in any sense, by the four walls of a school building.
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Development of tlie Aspects of tlie Scodg and Soguencc Tiio pre-
ceding section of this chapter was primarily concornod with

the manner in which tHo items of the scope and sequential
themes could be selected and what they moant*

~Thc next stop in development of tiie scope and seqgquence

consists of Ffilling out the more detailed aspects of the curri-
culum - these being the problems or activities suggested at
tiie square whoro an item of tho scope crosses a center of iIn-
terest for a”particular school grade. (See tho Scope and Se-
quence Chart, preceding page) ¢ Tho follov/ing pages illustrate
tho manner i1n which all the aspects for grades 1, VII, and Xl
might be olaboratod. This elaboration is not comploto since

it is Intended only as an illustration of the process involved.

Illustration of Dovelopmont of All Asoects
Grade Ono

lIjitegrativo Theme: Adaptation of our regulatory arrangomonts
to the control and direction of tGchnological development.

Specific Theme for Kindergarten, First and Second grades: Liv-
ing in tho immodiate enviroamonte Center of interest for
grade one: Homo and family life* ~

Scopo Aspects

How do things that grow help us in our
) school and neighborhood?
Production How do tho tilings wo mke help us in
our school and noigiiborhood?
ghat must wg buy?

Hovw/ can tiao yard at school be made more
useful and beautiful?
) How can our room bo made moro useful and
Public Works beautiful?
How can our library bo made more useful
and beautiful?
Etc.
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Illustration of Development of All Aspects

Scope.

Community Service

Transportation,
Communication
and. Supply

Community Entorpriso

Placement
and Labor
Relations

Administration

Grade One (contrcl.)

Aspects

What can we do to protect health at
lione and school?

How can we caro for and keep clean our
home and school?

How do the schools help people?

What games do wc play at school?

How could members of the family play
and have a good timo?

How does wv/oricing togeth.Gr mako liappi-
noss in tiio home?

Etc.

How do mombers of the family oomfliuni-
cato with ono anotiior?

How do they travel to school and to
work?

Etc.

How can wo help oach other at the moss
iiall?
Wiio aro the coxnmunity helpers?
How may 1 lielp? Garbago?® Sovrage?
Clean-ups? Fire provontion?
e Police?
Etc,

Viiat does being a good neighbor mean?

How do families help each otnor?

How do w protect and conserve property
in the homo?

Etc,

How can 1 1iolX) my family?

Vfhy do wo have rules in school and at
homo?
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111lustreitioxi of Dovolopmont of All Aspects

Integrative Tiiome:

to tiio control and direction of tcohnological

ment.

Specific Thomo for Secondary G-rados:

G-rade Sevon

Adaptation of our regulatory arrangoments

develop-

Improvoment of human ar-

rangemonts to make bettor uso of scientific technics.

Center of Into”rest for tlio Seventh Grade:
invention to satisfy needs e

iiuman

Scope

Production

Public Y/Zorks

Cominunity Sorvico

Transportation, Com-
munication and Supply

Maintenance and.
Operation

Conununity
Enterprise

Placement and
Labor Relations

Administration

Txie coimaunity - a

ASDGCtS

In what ways has tno community Jglpod
man to provide hlILUJclf witii tho nocos-
sitios of life?

What docs tho coinmunity do to make more
attractive living conditions for its
people?

How docs the community help people to
bottor caro for their health, t_ticir ro-
creational noeds, and thoir dosiro for
friendly iiuman contacts?

How do methods of transportation and
communication affoct cooporativo living?

What he com-

munity for

is tho responsibility of
its own upkoop?

How can oommunity planning help to
satisfty the needs of the people?

What work opportunities does tlho com-
xaunity provide for ciiildren in the
soventh grade?

How does the comraunity organize itself
to protect life, property, and natural
resources?
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Illustration of Dovelopment of All Aspects

Grade Eleven

Adaptation of our regulatory arrangomonts

Integrative Thome:
dovolopmont

to the control and direction of toclmological

Specific Theme for Secondary Grades: Improvomontofiruman ar-
rangoments to make bottor use of sciontific tochnics.

Center of ntorosti

for EloYonth Grado:

Continuous iImprovement

of living witliin tiio coiomunity and tlio region.

Scope

Production

Public Vforks

Comniunity Service

Transportation,
Communication
and Supply

Maintenance and
Operation

Coimnﬂi}ty Entorpriso

Placement and Labor
Relations

Administration

Aspects

Wilat ciianges iIn. production aro desirable
in our comniunity and rogion in order to
make bottor usg of tiio advantages of
technological development?

What conservation proj cts would bone-
fit our ccramunity and region?

What oxtonsion of rGcroational oppor-
tunities IS dosirablo and possible in
our community and region?

How may tlie community take advantage of
improved transportation and comuni ca-
tion to make bottor living conditions
for i1ts pooplo?

Whcit cooperative efforts will best main-*
tain tho physical and .ciochanical propor-
tios of our conimunity and region?

WJiat planning is necessary for tho im-
provoment of our comelunity and region?

Wiiat occupational opportunities arc there
in our community and rogion?

How raay wo, through our local govornmont,
provide personal and oconomic security
for citizens of this colLiciunity and ro-
gion?
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Developing Source Units for General Education: Tiie task of
filling in the squares of the scope and sequence does not
complete the development of t.he curriculum design for general
education. Another very important part of the making of the
currioulum is tho building of source units, Thlie following
illustrates one suggested method*

A source unit is a collection of suggested activxtios,
interviews, excursions, group and individual projects, draw-
ings , evaluation techniques and reference materials for pupils
and teaciiers. It is prepared by" a group of teachers to bo
u$ed by tJie teaciaer when planning a teaching unit in coopera—
tion with the pupils. All tle material in a source unit can-
not possibly be used in any one toaciiing unit, but it gives
the teacher an opportunity to choose what is be”t suited to
the particular needs of his group. A numbor of toaciiing units
may be drawn from oAe source unit.

Tile following oatlino of a source unit may bo taken as
suggestive:

l. State ent of the unit or topic

a. Significance of the unit in terras of our culture.

b. Contribution of the unit to tiao oduoational and
socia philosopliy of tiie school,

c. Place of the unit in tJao continuity of learning in
tlie school?s program.

I1. Pupil problems
a. Problems which the teaciior anticipates,
b. Analysis of subject matter involved.
I11. Desired outcomes
a. A list of desirable changes 1in pupil beiilavior, atti-

tudes, appreciations, work habits, and study skills,
b# A list of desired understandings.

Suggested activities -- Tliose should be organized in tho
most useful way possible,

a* T%/pes:' Excursions, interviexva, making diagrams,
charts, posters, creative expression, experimonta-
tion, study and. review, discussion and planning,
construction, dramatics, etc.
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b. Parts of a unit "

1 . Introductory activities - current happenings,
e an exhibit, a 1ovie —
2. Assimilating activities --"construction activi-
ties, creative experiences, excursions-
3. Culminating activities — tiiomes, original

plays, pageants, assembly programs --

Vv, Evaluation -- Tliis should bo done in terms of pupil pur-
poses and needs,

a* An annotated list of coxnmorcial tests which the
teacher will find helpful In appraising the progress
of her pupils,

b# An explanation of techniques so that the toacher nay
make hor own tests in terms of the problems and
objectives of a particular group — e observat-
ions of behavior.

Vie Materials

a. A list of reference matorials, visual aids, appro-
priate equipment --

b. Suggestions as to how and when to usg these
materials

ce A bibliography for the teachor

d. A bibliography for the pupil

Source units roquiro constant revision* Toachors should
keep notes on tho effectiveness of various acti"vities and
materials when "toach a unit* Periodically a teacher or
group of toachors should bo givon the responsibility of ro-
vising tho source units boing used in tho “school in order to
eliminate useless acti"vitos and materials, add now/ activities
and matoraals, and to modify parts of tho unit whi ch have
caused difficulty iIn use.

Developing a Toachin”™ Unit for General Education: When the
teacher 1is givon a class of pupils siio than is ready to plan
with tihGn a teaching unit. First sho analyzes tho iIntcrosts
of the pupils; she listens to cornrornations and observes
activitios to fiirtJoor her imowlodgc of thoir capacitiese She
may then proceed to decide wlIxit oomaon group purpose oan be
stimulated in tlio diroction of *problans suggosted in the
source units prepared for hor grade lgvgl. Sho may introduce
a variety of stimuli such as those listed in colurrn on of
V/rightstonG?s cliart, following in this section, in order to
relate the pupils7 iInterests to the objectives she has in mind

As tho pupils sgg tho larger inplications of thoir pur

poses they will holp the toachor by formulating, activities,
selecting materials and nxetlJaods, and organizing ontative
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coumittees as listed in column two of Wrigirtstone ?s chart.

The next step iIn. the teaching unit is the matter of
assimilating the material through investigation and collection
of data* Column three of Wrightstone?s chart gives a variety
of procedures for such research activity%

Column four gives suggestions for the integration and
correlation, of data through the use of subject matter, con-
tent and skills, A variety of experiences for proposed cul-
minating activities are given iIn column five. The evaluation
of outcomes 1is stated in terms of how well the unit has met
the purposes, IiInterests.*, and needs of children and youth par-
ticipating in the experiences.
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(in Lee,

Stimulation or
Identification
of Interests

Classroom and
social environ-

ment stimuli
which are iden-
tified and
chosen for

group enterprise
Sources of stim-
ulit include:
Books
Conversation
Discussion
Excursions
Exhibits
Magazines
Movies
Newspapers
Pictures
Stories

Tallts
Trips, etc.

J. teray and Lee,

Dorris.

- PRINCIP

Formulation of Aims
Activities and
Methods

Pupil-teacher plan-
ning by suggesting:

1. Problems
2. Questions

and formulating:

3= Aims

Activities
5. Materials
6. Methods

and organizing

tentative:
7. Committees
8. Reports, etc.

J. YK WRIGHTSTONE®"S CHART

The CMId and His Carriculum.

AL procedures

Investigation
and Collection
of Sata

Obtaining facts
from such

sources as:
1, Interviews
2. Lectures
3. Libraiy
(Home-school)
a. Bulletins,
Reports ,
etc.
be Encyclo-
pedia
+. Magazines
5= Maps,
Globes,
Movies
Musoums
Newspapers
Pictures
. Radio
11* References
12. Slides
13. Stores5
factories,
etc.

etc,

O w~NO»

New York

Integration or
Correlation of
Data

Unitary acquisition
and organization

of data usually
organized in sub-
jects like:

1. Arithmetic
2. Dramatization
3. Fine Arts

4* Health -
Physical ed.
5» Industrial
Arts
6. Language
a. Oral
b. Written
7. Music
S. Reading
9e Science
10. Social studies

a. History
b. Geograpty

Appleton-Century Co. , 19%4,0.

Culmination

p- 2 4,

in the development of a unit of vbrk or project

Evaluation of

of Outcome
Activities
Sharing find- 1 . Intellectual
ings and gen- factors:
eralizations a. Recall and recog-
through cre- nition of facts
ative ex- and skills in
pression: reading, arith-
1. Assembly metic, language,
programs science, music, art
2. Creative etc.
stories b. Abilities and
and poems skills in obtain-
3. Dramatization ing, organizing,
a. Plays interpreting, and
b < Pdgesints applying facts
4— Drawings and for the solution
paintings of problems
a. Marais 2. Etjmamic factors
b. Portfolios Attitudes, motives 9
5. Notebooks opinions, appre-
6. Reports ciations, personal
a. Group and social adjust-
b. Individual ment, etc.
7= Scrap-books 3. Performance ;Tactois:
8. Stories Behavior, conduct,
9. Talks or performtince in
personal-social
qualities, such as
initiative, criti-
cism sO is
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The community school curriculxmi of tjhe Relocation Centers
must go beyond providing tlie youth, with, conunon understandings
of the world in which we live, as was emphasized in the dis-
cussion on general, education in the preceding chapter.. It
must; also incorporate within the curriculum th.©0 selective
subject education to fit individual needs and interests of*

§%€rbﬁhildren and youth. 72ila a/voca= ional choices of* secondary

The War Relocation Auttiority believes that these centers
should .have for their primary purpose the training, not only
of tlie youth for new jobs, but also the changing r many of
the 10ormGp occupational patterns of* the Jsipanese-Americanse
For example, i may 'bte advantageous for an individual to make
a transfer from agriculture to automechanics* Or on the
§econdar¥ level the school can well adap itself* to training
its youth in a variety of v/ork experiences on the job under
the supervision of any one of the eight departme*nt heads* The
Motor Pool division at Tule Lake has already made provisions
to teach a class i1In motor mechanics on he job# No doubt such
provisions have been made in the’o her centers as weUe Other
work experience undor joint supervision of tho school and
division hoadvS coul.d bo inaugurated. The Health Dopartment
could easily cooperate with a Jorig economics class i1n training
youth 1in dietetics, nursing, care of the homo, etc. The
public works division has innumerable opportunities to help
train youth in phases of such selective subject exporionces

as agriculture, carpgntry, plumbing, and elec ricity which
will bo discussed more fully in the following chapter#

Tlie guidance personnel has a significant role in develop-
ing the solective educational program. It can no longer be
said that"since certain aolective subjects have boon taught
elsowhoro, they must bo taught hero* eonsequeri lythe °
gyicMancG personnel, ooro teachers, heads of administrative
divisions, you li and parents must work cooporcitively to
determine thoso selective exporlencos which will be noce ssary
to includo in the oducativo process. The-~ adth. of the
specific selectsvg subjects can best be dotormined by the



persons who have become sensitive

(1) o0 ~he present needs and desires of the individual, the
family, the community, and of the war effort.

(2) to the-post-war needs in terms of the individual, the
family, the community and the world.

Also in providing selective subject education to fit the
present needs of the youth a n-umber of other things should be
considered

L The State requirements for graduation.
The college entrance requirements.
Immediate or emergency needs iIn he community.

W N

The future needs which will determine the selective subject
$xperiences of the individual are contingent upon the following
actors

L The length of the war?
=2 Job opportunities after the war?
What will happen o the residents after the war
a. Remain iIn he centers?
be Return 0 original communities?
c. Be distributed to new communities?
d. Return o Japan?

=

Tlie longer the war lasts the more ~ikely there will be
antipathy toward the Japanese-Americans and tho harder will
be the rehabilitation into normal community life.

The .nature of thepost-war opportunities are also very
uncertain for both Caucasians and Japanese-Americans. There
S .a possibility that th .metliod of processing and manufactur-
ing of our food, clothing, and shelter will be radically
changed,

To add to the confusion of the problem of guidance, no one
knows what policy governments will take toward maintaining
mho Re location Centors or towards returning the Japane se-
Americans o normal life.

s One redeeming feature of the Japane se-Americansl position
is that the various centers have an opportunity o give a
variety of work exporienco which will multiply the chances for

10 individual to obtain work In a niimbor of vocations. There-
f re the learnings commori o many vocations in ]l selective
subject experiences should be emphasized.

Following are some suggestions for grouping tho selective
subjects, No secondary school can offer them all simultaneous-
ly= But In terms of the factors mentioned above, many of



these selective subjects would be offered from time to time as
the need became evidentc«

(DAgricultural Technics — Animal Husbandry, Pam
Management, Floriculture, LandscaDQ G-ardeninj?, Nursery
Practice, Pest Control. " J

(2) Business Education -- Typing, Shortliand, Bookkeeping.
Salesmanship, Eve®yday Business, Office Practice,
Office Machinos, Business Law, usiness English,

(3) Health Services -- Nursing, Hursing Aid Training,
Dontist Assistants”™ Dioticians”™ Laboratory
Tecliniciansblp,

(4) Homemaking -- Clothing, Poods, Homo Crafts, Home
Management, Home Nursing, Child Caro.

(5) Indus rial Arts and. Crafts Arclii octurfil Dm¥ 1iIng”
Meclianical Drafting, Auto Meclianics, Radio* Mgchanics-
Electricity, =General Motal Work, Carpentry, Building
Construction, CabinGt-innking”™ Bookbinding, Foundry
Work, Welding.

(6) Avocatioml Music -- Orchestra, Clioral Singing,
Instrumental Ensembles, Coiranunity Singing,

(7) Applied-Arts — Art Metal Work, Coromics, Wood
Carving, Photography, Leather Crafts,

(8) College Preparatory -- Algebra (Blornontary and
Advanced), Plano Geometry, Trigonometry, Laboratory
Sciences (Chemistry Physics, Biology), P rGip;n
Languages. 7 e

(@9 Communication -- Speech, Journalism.

(10) Physica.l Education

(11) Etc.



The schools in the rslocation-centers are unique in tliat
they will liave a stab3.e population, will be in close contact
with all phases of community life, and will share with tiie
eignt administrative divisions the responsibility for vocation-
al development tlirougli work experience. Such a situation pre-
sents a real opportunity for the grov/th of a corrnunity school
directly related to tiie immediate and future needs of children
and youth,

N There are many problems tJaat arise in the life of the com-
munity. “These problems, if brouglit to the sciiools for partial
solution, not only offer vital educational possibilities for

_ _and youtli N tiieir. "training but; if used, prepare tiieiii
for tlieir adult participation in community/ activities. IT this
rslationsiiip CG.ii bO attained,we will liave a coxiiDiunity—€entOred
scliool and a sciiool-centerGd cojnDiunitiy, V/itii a reciprocal re-
lationship in v/hicn eacii is deriving tiae maximum possible bene-
fit from tiie other.

Listed below are suggested educational "probleras to be
found in pile eigirt adiliinisijrsifcive divisionse Tiiey have been

=anged this mannei™*: (@) those problems arising out of

(bf needs to winch the school can contribute; and

vide for tiie children?s and yoa li?s education to wliicii the
community can contribute.

These are merely suggestions for tiie toaciier in order that
ne may” correlate class work witli comraunity resources and show
olleir integration#" In no sense are those eigiit categories
inutually exclusive, or tiie items under each division logically
selected and arranged.

The real value in tiie listing is to be found in illus-
trating hov; tile school is used by the coirununity and how in
turn the”comtnunity is used by the sciiool. SacJdi Relocation
Center will noed to study such possibilities locall”r.

Vi 1



PRODUCTION DIYIS GM

SCHOOL KBEDS

1 . Knowledge of geological
formation*and history, soil
formation, rocks, and min-
erals.

2, Knowledge of ?'Q'ployment
procedures for selection'of
farm and factory werkors*

Knowledge of time-keep-
ing systems.

4, Knowledge of nutrition-
al needs of farm-workors.

Knowledge of the aims
of vocational guidance.

s Acquisition of slrills_
! tho~use of tlie library.

7. To know the iiistory of
vegetables from "seed to
mouth™.

8/ Goimjarisorx of health
standards of difforont oc-
cupations.

9. Knowledge of farm pro-
duccion.

16, Knowlodgo of picco
v/ork processes in factory
production.

COMUIILITY F?ERS

1. Exciirsions to collect rook
and soil saraples, =.soil analysis,

2 Visits to placGment officeee
conferonces v/ith division lead-
ers.

_ Visits to personnel office
q4d cost accounting departmont-

4. Conferences witii camp dieti-
cian. «»e tiio moss liall and liealt]
centers.

% Visits to personnel office
for explanation of placement ex-
porionce,job adjustment, job
training.

6. Explanation by~librarian of
library teciiniques, use of in-
dox.

7* Use of experimental plots.ee
visit to modol Tfarm# e._.talks by
agricultural ezperts.

8# Study of tiie relationships
of job and exorcise to Jioalth.,

9. Consideration of means of
increasing farm production,..os-
tablishmont of cooperative v/ork-
ing relations between tocimical
staff and science classes*eeuse
of v/ork experioncos prosont in
tiio fields, poultry farms, pig-

gery.

10. Visits to tiio factory where
War Work 1is conducted.



PUBLIC WORKS DIVISION

SCHOOL NSEDvS

3., Knowledge of soil
types and conservation
practices in tho communi-

ty.

2. Knowlodge of wliat con-
stitutes efxoctive irriga-
tion mothods*

_ ICnowlodgo of the work
op @ public works division.

4. Knowledge of skills
needed by apprentices’in
various lines of work.

Materials for class-
room activities.

6. Knowledge of modern

tiigiivay construction, work--
ers, metnods, job estimates,

plans, surveys, costse

COL.UnMTrr O5TERS

1 . Excursions through the camp
to study soils and need for con-
servation practices.=*ways to
analyze soil..._recommendations
for dosirablo practices.

2. Participation mtii farmers
in studying practical irrigation
problomsoeeobservation and iden-
tification of typos of irriga-
tion motJaods.

3. Provision for ono approntico
to servo oacn two men on public
works jobs.

4. Study of 1l:iie Occupational
Code, class work ~in computations
and measurements, observation of
placement*files, studying job
analyses e_writing original job
analyses and job qualifications.

5# Contributions of scrap mater-
ial for use iIn schools, 1*e.
sawdust for puppetry, etce

6 . Study of roacliines, =blueprints
surveying practices*eework esti-
mates 3 maps, ciiarts.

COMMUNITY SERVICSS DIVISION

SCHOOL N5T3DS

1# Better training in
physical education.

COM IU MITY OFFERS

1 . Participation in work exper-
iences by acting as assistants
to playground supervisors.



CCMIUNITY

SCHOOL NEEDS

2* Improved training for
iiealtn service work.

3« Practical training for
students? recreation.

4, Materials for adult
education classes espec-
ially for stenograpiiers,
machine operators.

Knowledge of public
relations work.... aims, =
procedures,=_evaluation.

6 Knowledge of communi-
ty welfare services,

le Improved training in
gracious living,

8« To imow the basis for
comraunity planning and
history of planning move-
ment for rural and urban
groups”~eeadvantages.e.cur-
rent practices.

SERVICES DIVISION
(Conti)

COMMUNITY OFFERS

2. Participation in hea3.tli work
as assistants to nurses, orders
lies, dentists ™ dieticians *
experience in preparing and
serving food...visits to hospi-
tals ,~dental offices, barber-
shops , formula kitchens.e.ob-
servation of tecJdiniq.ues (of
raanageraent, supervision, and
organization,«espeakers for
school and classroom visitation
and yinstruction ee_case histor-
ies , X"Rays, modern medical
equipment,

3= Participation in work ser-
vice In community service activi
ties* »,in refereeing coinraunity
sports and gqaiiies, »._surveys of
tiie needs of the recreational
section as to kincl and number

of personnel,

4. Citizens lend or rent tHeir
personal equipment to tiie sciiool
or other organized groups.

e Study of community news-
paper == _valve of cofiimanity ac-
tivities. #.vw/oric and leisure
tirae activities,«.democratic
practices in camp life.

6« Study of community agencies
organised for ¥elfare work_**#
school, hospitsl recreation.

7= Opportunities to visit iiomes
to see 1iow it is possible to
make a lioase a "Jioro - Fflov/sr ar-
rangeraent, etc*

8, Location and numbering of
barracks, eplacement of co/mnunity
services#e_reasons for naps and
blueprintse._use of Center, it-
self , for study as a model.



C(MUNITY SERVICES DIVISION

SCHOOL NEEDS

9« To study consumer
education problems

| SPORTATION,

oF*or - e ML

SCHOOL NEEDS

1* Experience in mess
Jaall management, staffing
of personnel, food pre-
paration and service,
budgeting, meal planning,
costs kitclien personnel,
job specialization

2* Acquisition of a clear
understanding of warehouse
management

3. Development of skills
for efficient handling of
equipment maintained in
motor pool

Understanding of iilow
raodern men transport tliom-
selves and tiielr goods

e Understanding of iioy;
modern men communicate
tiielr i1deas and feeling

(c"HFN----mmmem -

SMHTTOFITY OFF2RS

9* Aid iIn selection of goods
and services ,,determination”of
price in relation to costs*i.
place of marketing and distri-
bution, =*standards of selection
in purchasing

_.CATION AMD SUPPLY

coimmi”Y OFFERS

m e utmer

Ic Placement of students as
mess liall , dining moom, and
kitciien personnol... participa-
tion in work of special baking
and cooking

2e Placement of students as
apprentices to storekoepers as
salesmen, clerks, stock clerks

3e Placement of students as
truck drivers» assistants to

got experience in Jianclling trucks
and equipment

4* ~Observation of transport
equipmont and managojnent in tlae
Centore,, .xaotor pool, garage,
taxi and trucking system, otc.

5 Observation of tJie ocauipmont
for intracoxiiaiunity coxnrnunication,
i.»papor, tolGplione, messengers,
aail. otc.
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MAINTEN

SCHOOL. NEEDS

1» Training iIn mechanics
welding, electrical work,
blacks i1thing, carpentry

2, Understanding of the
garage in relation to tiie
coirmmni ty

3= Understanding of tlie
water supply and sewage
disposal systems

4%
and

Knowledge of shelter
its construction

e Understanding of tiie
role of the jJanitor as a
protector of tiie communi-

ty

CE AND OPERATION DIVISION

CONZTONITY OEFERS

1. Trade 1instruction on tiio
job,e*provision for apprentice
training

2» Observation of a truck
being repaired.e~eanalysis of
uses of trucks in the center™,
use of garage as a trtlass roomi

p= Demonstration of practical
ciiemistry and tiie use of clierai-
cals for health, «_stuciy of con-
tributions made by fertilizer
from sewage disposal plant*.,,
deraonstration of scientific
principles Inmroving man™s en-
vironnent, eestudj?- of a public
utility operated, by tiie coxamuni-
ty,e=evaluation of importance
of public utilities

4. Observation of the construc-
tion of barracks and warehouses”
eee demonstration of tlie use of
simple tools by a carpenter#.e
contrasting early and modern
tools as found in the co unity

3« Services of janitor as an
instructor on modern conception
of custodial services

COMMUNITY SNT3RPRISE DIVISION

SCHOOL NEEDS

l= Chances to train lead-
ers for cooperatives and
to study cooperative metli-
ods

VI

COMMUNITY OFFERS

1. Work experiences 1In manage-
raent and supervision of farms
and factories, . ,v/ork experiences
in manageraent and operationyof
general stores, barber shop,
siioce and radio repair, credit
company, hews stand, coromunity



COMm  TY ENTERPRISE DIVISION
cont,}

SCHOOL NSEDS COMUIUIIITY OFFERS

theater. = _experience in raarket-
ing..,pupil participation on
tlie board of co-op directors,.
discussion of tjae principles
involved in producing, market-
ing, xuanufacturing, and finan-
cing in cooperatives.

PLACELISNT AND LABOR ILLATIONS

SCHOOL NEEDS COMMUNITY OFFERS

Provision for traxn- Study of job situations and
— <in labor relations Jjob strains, necessity for group
a cooperation*«erelation of leader

to groupeeemutual objectives of
tlie worker and tlae employer, o=
upgrading on tile job

2= Knowledge of gob- 2, Opportunity to illustrate
studies and relation of personal and coxatnunity benefits
job-tiMaining to personal frora v"ork-school program

Jjob satisfaction

3= Understanding of em- 3« Use of personnel offices to
ployment procedures teach importance of proper job-

seeking tecimigaes...necessity
of speaking iIn terms of speci-
fics eecuse and importance of
Jjob analyses in relation to
growth, salaries, and integra-
tion of office production bene-
fits to tiie individual tiiat
come frora understanding job
qualifications required for
community voric exper iences, .-.
relation of interview to place-
ment,. ,02 w to iliarket abiliDies,
use of U, S, Sniployment Service
in post-war enployment both for
junior and adult placement
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ADMINISTRATIVE DIVISION

SCHOOL NEEDS

1, Provision for better
training of clerical and
office workers witii study
of office practices and
office iiiaciiines

2 Comprehension of dif-
ficulties iIn coiliniunica-
tion iIn tiie relocation
centers

3= Appreciation of tiie
problems of administration

CCMMUTTITY OFFSHS

1* V/orkyexperiences in mimeo-
grapliing, cutting, stencils,
%ournallsm*-.cataloglng and
iling non-confidential mater-
lals* . erecording tirae sheets,
compiling payrolls, show card
writing, shelving goods, steno-
graphy, booivfeeeping, packing -
and snipping, cost accounting,
keeping general records, in-
ventorying, requisitioning”ware-
housing

2= Provide v;ork experiences 1iIn-
tne procedures of handling mail,
participation in messenger ser-
vice

3= Consultant service for
teaciliers

PRODUCTION DIVISION

COI-MJITITY NEEDS

1. Control of farn pests

2« Heclamtion of soil *
througii tiie use of dykes,
pumps, and drainage sys-
tems

=2 Care and raaintenance
& Farm macliinery

SCHOOL OFFERS

1. ResearcJi in causes and
raetiiods of controlee_assistance
to farmers 1in using control
measures

2= Analysis of soil._»aid to
technical staff .experimenta-
tion witdi gardens and fertili-
zation

3= Training of meciianics...
theoretical interpretation of
part-time work experiences



PRODUCTION DIVISION
cont Ule)

COmEUNITY NHSDS

4* Raising of pigs and
poultry

5. Establishment of wage
sojaedule

6 . Improvement; of cleri-
cal staff

7« Vocational guidance
specialists in job anal-
ysis and job plsoeraent

8= Processing of food-
stuffs by deliydration

9. Factory worksrs 1in
power inachine sewing

W W

SCHOOL OFFERS

4, Experiments in breeding.e-
care and maintenance of tiie
live stock.._selection for par-
ticular climate

Job analysis..e od caalifi-
cations == _determination of Y"tage
scales in relation to prevail-
ing standards

6= Training in the job skills.-
maintenance of real work stand-
ards

7= Consideration of training
aspects in job placementeeee
cons idoratson of post-war labor
market and job opportunities

8« Researcii in food preserva-
tions , marketing, use of dried
food, storage, values

9 Training of workiorse, eteach-
ing of factory Lietliods In use

of patterns, cutters, and piece
ework in manafacturing process

PUBLIC WORKS DIVISION

1. Formulation of safety
practices in tlae use of
tools and raacliinery

2= Use of school facili-
ties 1In promoting tlie pub-
lic works program

SCHOOL OFFERS

1, Practical instruction and
demonstration of ttie use of
safety devices

2= Training for sub-division
leaders”(design, construction ,
iiigiiivay, IrrigaLion, and con-
servation) responsible for co-
ordination of school facilities

and division requireraents
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PUBLIC W HKS DIVISION
(Contxd.j

CONTIUNITY NEEDS

3* Elimination of ex-
cess repalr services

SCHOOL OFFERS

3e Instruction in industrial
management iDractices for care
of macliinery and reduction of
servicing costs*

C 1..MINITY SERVICTilIS DIVISION

COmJOTTY N S

1* The 1improvcraent of tlae
col unity ilealtdi service

2« The iraprovement of com-
raunity liealtii

3« Developraont of under-
standing regarding indi-
viduals 1in cooperative
living

4, Beautification of tiio
Relocation Center

1. Training of hospital order-
lies, nurses aidos, dental assis
tants, eeinforiiiation and practice
in aistetics*..training in pre-
paration and service of foods

2« Instruction in tlie*import-
cojimiunity hygiene.eeinstruction
in proper habits in tiio care

of toetli.eeinstruction in tlie
valuo of good posture

3 Study i til3 great coopera-
tive novemonts In otiier coun-
trios e==_study in the applica-
tion of these practicos to tile
relocation esnters,ee_instruc-
tion of adults in the princi-
ples of cooperative living by ~
class discussion, deiiionstration,
participation., =instruction and.
practice in student government
by establisMient of *legislative
counci s, worksJiops, and in-
stitutes

4* Study of Jaono and conaunity
beautification to encourage in-
terior docoration and landscap-
ing, and ardoiling, =study in tho
practical, docorativ uses of
vogotablo and flowor gardons,
shrubs, and lawnsstudy of
local soil conditions and tJieir



CO OHITY SERVICES DIVISION

COMMUNITY, N SSDS

Croation of attitudes
wlaicli will recognize tlie
pleasures of community
living

6= Social interpretation
of tiio schools and tJieir
services

7 An adult education
program

rcontM.)

SCHOOL OFFERS

relation to climato, altitude,
and native vegetation

Instruction in individual
and social boncfits that result
from coioniunity leisure-tine
activitieseeecroation of hobby
clubs,= _tGaciiing and demon-
strating of folk danceseestory
hours, . .pantoraimes. =_instruc-
tion in tiio organization and
procedures of public speaking
clubs, current event clubs,
foruias, and panel discussions
to revitalize coi"xmnity life_e
ifiotivation of conruunity activi-
ties as drama clubs, intraxiiural
sportst glee clubs, a capella
clioirs, community orchestras

6, Cooperation with PTA groups,
opon house moetings*..father and
son programs*e participation of
motilers in class or school ac-
tivitios, field trips, sov/ing
classes, iioree economics demon-
strations* e«assembli(DS -for in-
terpreting tlie schools, oxliibit-
ing its products, dGmonstrating
modern domooratic proceduros,
and stimulating understanding
and confidence® in scfiool ser-
vicos and objoctivos., .coopore.-
tive plannins for functions

ich will have soasonal, holi-
day or recroational significance

7= Croation of school
prograra for v oricing adults, or
adults™./i1io prefer to study to-
getiler, in classes tiioy request
or could profit by,e_coordina-
tion of daytiriG classes it
classes in secondary sc 1001seee
classes to dovelop new skills or
emaintain old ones or to empiia-

Vi 11



COiriUNITY SERVICES DIVISION
ICont”~dJ

COI"TIUNITY NIS-5DS

SCHOOL OFFERS

size avocational interests eeee
intorpretation to older groups
of social, civic and educational
objectives of tiio center

TRAKSPORTATIONJ COIHIUNICATION AKD SUPPLY

COISIVICETY NrEDS

L Tig education of yoirfch

= ness hall nanagomont

2* Job training

3« Tile application of
safety neasuros in gtic use
of trucks and equipiaent

4, mprovGiiiont in main-
tonancG of transportation
facilities

SCHOOL OFFJlIg

1e Coursos in iioreo economics,
domestic scrvico, dietetics,
table sorvico, care and fcoding
of infants

2« General and vocational cour-
sgs koyed to student V'jork needs

3. Toacliing in safe driving,
observation of traffic regula-
tions ,*ecare and maintonanco of
expensive oquipraont

4, Opportunities for guost
speakers to explain to youtii
mbremsporta ion problems, iiistory
and kinds of transportation.,,
effects of saving tlLic and sdscg

1. TAINTENAINFC3 AND OPTIRATIOrT DIVISION

COMMUNITY NUSDS

1. Skilled moclianics witJi
ability to toacii tJaoir
tociiniqucs

Vi

SCrio0L OFFERS

1* Brush up coursos for skilled
workers, ompiiasizing tnuir re-
sponsibility to toacii and dovolo®
workers in tfioir group for
greater production and greater
job satisfaction

12



MAINTEIm CE AND OPERATION DIVISION
(Gont«d.) "

COMMUNITY NEEDS

2= Trained carpenters

3= Maintonanco of a clean
community

SCHOOL OFFERS

2. Classes in cabinet making
and wood-v~ork and such skilled
subjects neodod in construction
workeeecourses for student work-
ers to define their duties and
soe what constitutes a good
workman iIn a group situation*ee
foromanship training including
tho qualifications and rospon-
sibilitios of loadorship

Projects in which students
study merits of *cleanliness,
good managomont, relation of
c oanlijioss to ploasuro in eat-
ing and safety of food

COMMUNITY ENTERPRISE DIVISION

COM ITY NEEDS

le Cooperativo buying of
provisions not available
in camp

2e Cooporativo planning
of religious worship

3= Understanding of com-
munity planning

SCHOOL OFFERS

1 Study m tho dovolopmont of
# <sooperative movement

2= Neutral ground for parent
cooperation in solving problom
of religious worship

J> Study in tiioorios and prac-

tice of community planning using
tho center as a model

VI 1B



PLACE!

COMMUNLTY_NEEDS

Child and adolescent
reciation of family

li
app
life

2* Prograra for employ-
ment of youth

3. Adjustment of older
residents

4. Supervision of leisure-
time activities

. Community beautifica-
tion

6. Tiie concept that hon-
est work is not degrading

7« Mess 1iiall assistants

8« Skilled administrative
and secretarial lielp

9e Training for industrial’
in furniture factory,

service
etc e

T AND LABOR RELATIONS

SCHOOL OFFERS

1* Education for family life,
parenthood, child care, care of
homeee_experience in building
and occupying and maintaining
model homes

2= Assistance in making clear
the relationships between em-
ployer and employed youth™ ee
development of self-reliance and
trustworthinesse. _growth in in-
dependence

3= Participation in adult edu-
cation and leisure-time program

Organization of recreation
and extra-curricular activities

e Training in the responsibil-
ity for keeping camp tidy and
free from papers,e.study of plant
life for use iIn making surround-
ings of homes more attractive

6= Development of an understand-
ing of all occupations and their
contributions to the community

7. Dietetics courses co-ordin-
ated with the operation of the
community kitchens and dining
ifails

8* Part-time apprenticeship
training program involving ac-
tual work in administrative and
otlier offices for commercial
students whoso interests and ap-
plication indicate probable suc-
cess

9 Apprenticeship training simi-
lo.r to that suggested in 8 for
skilled occupations



PLACEMENT

D LABOR RELATIONS

Cc nt?2d.]

COMVIUNITY DS

10, Vocational guid-
ance

SCHOOL OFFERS

10» Pupils guided into TfTields
for which there wi!'3. be a place
for them after t.he war

ADMINISTRATIVE DIVISION

COMMUICEINY NEEDS

1. Iciproweireirfc of office
techniques

2= Porsonnel selection

* General staff improve-
ment

SCHOOL OFFERS

1= Practice in filling out forms
and instruction in tiie art of
following administrative diroc-
tions, which are nocessarily iIn-
creased under federal jurisdic-
tiorie. .practice i.a federal sys-
tem of accounting and general
standards of accuracy.eeinstruc-
tion regarding tiie legal, aspects”
of negotiable papers, i*e; notes,
contracts, checks, drafts, mort-
gages, otc.

2= Clarification of tiie quali-
fications for wiG various types
of jobs iIn the center and the
method of applying for them, fil-
ling out applications, interview-
ing, otc*e_clarification of ad-
ministrative lines of authority,?
aid applicant in understanding
responsibilitylin the job-seeking
processeecomplete do.ta on each
high scliool applicant for work
within the camp

Integration of English and
commercial teaching in function->
al program which will emphasize
necessity for accuracy.e.assist-
ance to students in recognition
of raw materials such as types
of wood, various motals, etce

71 -



GU DAN.CL PROGRAM

While the answers o many of the questions relating to
the set-up of guidance programs must necessarily be determined
Wi ]2gard to local situations, there are a rnrnber of
features common to all Relocation Centers which are of vital
concern to those responsible for instituting and administer-
ing the programs. The transfer of the entire Japanese popula-
tion, both urban and rural, to a totally new erwiromient,
places emphasis upon the responsibility of he schools to
establish effective orientation programs* Because of the
scarcity of employment, which is the outcome of restricting
so many to small geographical areas, tho schools are faced
with a major problem in keeping the high school age group
well-occupied. Most of the school population will have to
be retained throughout the period of secondary education, a
proposi ion which has manifold implications as to the
quality of instruction and the nature and extent of the
guidance program. Also, it will be the function of guidance
to direct the activities of young people along such lines
as will not only help thom to adapt thomselves o their
immediate environment, but will prepare Jiem for their
return to normal coimnimi ies at tho close of ho war.

In the vocotional guidance program, a factor Xx utmost
importance is the c nception tiot these coramnnities are
retraining centers, that thore will be a great doal of
rotation in jobs, giving a variety of experience to many.
The guidanco program in the sch ols will neocL to be focused
upon this major objective, and consideration should bs given
to tho questi n as to what kinds of educational values are
most.desirable. One suggestion is that a general shop
course be given early in tho secondary progrejn in order to
provide a trial period of two weeks for each boy in the
various branches of shop v/ork. During this period the
toachors could analyzg aptitudes as a basis for educational
and vocational guidancoe Interest inventorios, such a3 the
Strong Tests, may bo usod, Lists of tho kinds of occupational
opportunitio3 available In ]! various community divisions
may bo made -



Recommendeitions pertaining o the administrationand
scope of the guidance program which follow are submitted
merely as suggestions. They may be of some assistance to
the guidance director and his associates, who face an utterly
new kind of situa ion and must work hurriedly. n making
them, we are asswing that the Japane se-Americansare Western
in culture, or intend to be; that he Iss©i and Kibei are
in the minority (refer o earlier chart) and, under the
general educational objective of the Relocation Contars
previously mentioned, are to be Americanized as rapidly as
possible. It is particularly important that the guidance
director, both in the preliminary organization and the
s'u'bsequent administration of the program, seeks to transmit
the common philosophy which has been establishod both to
members of he school staff and tho ou side community, for
reasons of unity and morale.

I is assmed hat each guidsince direc or has a- background
of training in the fields of psychology, physiology, and
sociologye His knowledge of specific techniques of guidance
administration, the gathering of anecdotal records, rating
schedules, test results, health records, and similar devices
will be beneficial to the professional operation of the
program. Tho Director of Guidaxico is the logical s aff member
for collecting and interpreting these data.

The two-weeks orienta ion period to be provided in each
center before the opening of school should be carofully
programmed. The direc orfs v/ork, during this period, can
contribu e markedly to the interest, success, and participa-
tion of the entire staff in the conference. He migh follow
this procedure in conforencos or workshops (1) Assist
teachers in developing the techniques for gathering data
ori ] interests and noods of pupils, and. on the vocational
and occupa ional possib-ilities within the coranmnity.

(2) Assist the staff in determining policies of testing
(standardized tests and interest inventories). (3) Set up
the techniaues and materia_Is for the early discovery of
maladjusted personalities and subsequent trea merite

Cou.nsdllnp, could be carried on effectively in either of

the foIIowingr ways (a) M £ . 4+ _part of classroom
procedure. he core teachers can be in full charge of

guidance program in the secondary school, since they have
the best opportunity to Imow the personnel of their classes.
They 3By uss the director "to "best advantage as a consultan
in the handling of the more complex cases. Orientation

should be given as an integ?ra]. part of the core course in
tho high school. On the elementary level,fh teacher remains

individual equipped to handTe guidance, again using the

director as his chief adviser in solving problems (not as a
threat or means of discipline, however ) e
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(b) Throti*h Jle Home Room Program, In establishing a
home room program, certain es-sentials should be noted. First,
i is imperative, we feel, that an hour, a least, be
allocated for guidance; otherwise this period tends o
become a routine announcement timo, Group vocational guidance
can start '"bho year’s program, using such ae. ex as the Hand,
Benne Series. Af oripreparing a marruai of 10ssons the
guidance director can suporviso the Instruction in tho home
room.

When rea men for personality maiadjus ments is .needed,
tho director can bo most effective if lie sets up definite
procedures. Realizing hat symptomatic behavior is no
causal, he works to get'at tho underlying reasons.® He should
seo that Binot and pliysical examinations are given, and that
full developmental and social histories aro acquired from e
toachers and family. Following the gathering of 3Yoso da a,
a guidance conforonco should be hold. Tho director is
responsiblo for enlisting tho intorest and participation in
this conference of every mombor of tho sto.ff with whom tho
child or youth has had contact. From this meeting should
comocons'triictivoplansiforsciioolandlionieadj'astincntof'tbB

pationt under considoration.

A more general type of guidance conference would be
advisable for the interpretation of the ~giiidance organization
o the various directors of commimity divisions and to tli©
coramumitye Close association of the guidance director®with
the supervisors of these comm\mity a%encies is imperative,

0 assure the smooth functioning of the vocational guidance
program and the establishment of satisfactory”employer-
employee 9 appreri ice-msis er. worker felamionsiaipse

Furthermore, i is recommended that he guidance director
exercise grea care In his selection of personnel, endeavor-
ing par ic'uParly to include all who have a special in ©rest
in, and prepara ion for, individual and group counseling.

The degree to which the administrative officers are brought
into Jle de aiTed program of guidance would, in a large
measure9 depend upon he comploxity of their dii ies and Je
amount of time avaliabTo for devotion to the various phases
of Je work

After the program has been in operation for some time,
it v/ould be v/oll to hold an administrative conference for the
purpose of ©valuation. Several criteria of good guidance

programs may bo suggested!(1) Will it moot day-to-day
problems? *2) Will it carr%/ otit the guidance philosophy
which has been accepted by thG group? (3) Will it centor

responsibility in the members of the educational staff and
adults engaged in he training program?



The following cr*i eria are suggested for use in planning
and evstluating Je guidance program.”®

*?”Hamrin and Erickson. Guidance in he Secondar School*

10

3*

4 #

5#

10-

11,

12w

—Pages 529-dl ana 453739,
Are all st-odents being served?

Is he major hougjrfc and energy of the guidance
persome1 ex ended on a constructive program to
facilitate wholesome grow J and development for
normal boys and girls, or on a remedial program
for tho maladjusted?

Does tie organization provide for guidance in all
of he major areas of living, or is undue emphasis
given o0 one phase of guidance--such as vocational
guidance, educational guidance, etc?

Is the guidance organization imposed tipon unwilling
teachers, or, under wise and dynamic leadership,
does it grow out of a feeling or need on heir ">art?

Is provision mwado for tiie induction of new toachors
into the philosophy and responsibilities of guidance?

s provision metd© for he iri rpretamion of* the
guidance organiza ion to the community?

Is the organization reasonable from tho point of
view of teacher and counselor load?

Is tho organization such that the division of
responsibilities is justifiable and tenable? For
examp13s Can you separate group guidance from
individual gaidance? Guidance from instruction?

Does tho organization facilitate closo cooperation
between the various staff mombors concerned with a
given child?

Dogs tho guidanco organization provide for the
cooperation of parents and community groups in
1ts program?

Dogs he organ!za ion provide for a cori immixig
relationship be ween a given child and some member
of the guidance staff who accompanies him through
a series of years?

Does the organization facilitate functional teaching
of guidance materials, or does it set up artificial
barriers betwoen so-called group guidance and othor
courses in the school?
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13 Are repords adequate, centrally located, and easily
available Tor teachers as well as guidance specialists?

14. Does the organiza ion provide for close articulation
between ono school lovel and the next?

From the procoding discussion some inforonces may be
drawn as to the qualities of personality and leadership which
ro des able in the personnel of* Je guidance staff. Thoirs
s a unigue opporttixiity and privilogo, not only as participants
in a vast tosting-ground for Democracy, but as mombors of a
community who may intonsivoly serve tho noods and intorosts
of children and youth. In tho hubbub and fovGred rush of
mdo preliminary poriod of planning and construction, 1110S0
broader values and Ideals, which are tho motivating force
for wha is dono and whsi can be done, mus not be 1013 in
the shufflo, Progress v/ill be indicated by tho extent to
which tho Gchniquos of guidancG arc utilized, by thG develop-
mont of a favorable community attitude oward tho guidance

program, and by tho growth of a truly democratic and
cooporativo spirit«
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PROGRANNIMG AND 5CHCDULIMO

SCHEDULING* The scheduling of a school program that will
satisfy the needs of the curriculum, and community seems
essential. A flexible program is more apt to accomplish this
than a rigid one because it allows for adjustment that both
coimmmity workers and eachers may be called on to make*

Seasonal coimmmity functions may make demands .on the school
as a result of the need for more or fewer laborers in field
and factorye Correlation of the school with the conummity on
part-time work schedules and possible limitations in normal
class room supplies may also be factors demanding flexibility.
In such situations, cooperative planning is particularly
timely and appropriate.

In the secondary schools the program will have greater
broadth and variety. Provision should be made in the schedule
for (1) the core program, (2) elective courses, (3) guidance
program, and (4) work experiences* The core program must be
flexible enough to pemit pupils to engage in work experiences.
The scheduling of particular intore3t classes will be dete mined
largely by the qualifications of staff members, both
Caucasians and Japanese-Amoricans available for specialized
assistance. Work experiences, whether connected with a school
project or community employment, should influonce the dovelog-
mont of problems in tho core, AIll such coorelations require -«
a flexible schedulev

In planning the schedule, Relocation Center administrators
may wish to consider the following factors: (1) a functional
guidance program, (2) the grouping of youths based on previous
grades or ability, (3) the diversity and selection of special
subjects or possible electives, (4 )length and number of
periods-daily, (5) opening and closing times, (6) noon lunch
periods, (7) the proximity of mess hall facilities to the
schools, (8) teacher load, (9) efficient use of available
classrooms, and (10) degree of community participation,

mHere are schedules for two different ninth grade boys.
One, an agriculture student, should probably include in his
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daily program, in addition to three hours spent in the core
course, on© hour each on the farm job, in general mathematics,
physical education, farm mechanics, and woodwork. For a
second youth whose primary interest is in pre-engineering the
foilow+ng. courses are suggested; three hours in general .
education, three hours in industrial arts, mechanical drawing,
and work experience in he public works division--and one hour
each in algebra, and physical education.

n both cases tiie needs and interest of the youths will be
discovered, by the guidance personnel in discusvsing pre-
vooational plans v/ith the individual* t is the responsibility
of the guidance personnel o explore the youth*s at itMes and
aptitudes and de ennine whether there is any hamoriy in what
the youth wants to do and what his record of acliieveinen
indicates is possible for him to do. Then they help him "
formulate a program that he can follow*

Scheduling a program for general education iri Secondary
Schools -- In order to meet the varied needs of the community
and of individuals, scheduling of the core course in general
education must be kept flexible and elastic. For instance, if
pupils on the secondary level are to have extensive work
experience, the core course in general education must permit
sufficient Tlexibility so the demands of the job can be
satisfied. A job-partnership plan might be inaugurated in
connection with the work experience. In such an arrangement
two pupils might rotate their time on the job during !le day
in such a manner that one partner would b© on the job in the
forenoon while the other was in the classroom. In the after-
noon they would exchange places. This job-partnership
suggests a scheduling of the core course both in tho forenoon
and™ afternoon. Or the job-partnership might rotate by the
week or month. If such programming of work experience were
found more practical, then the school program would necessarily
have to mesii with this unusual typo of scheduling.

Within tho core itself™ it is difficult o recommend any
one plan because of the varied training and experience of the
educational s affB Therefore, several suggestions follow for
planning and teaching these core areas of common experience.

As noted in a previous chapter on CURFICUL DESIGN, a
block of time varying from two hours to three hours has been
suggested in secondary schools for general education. There
aro at least three types of schedules which might be used in
connection with this "block of time,

* Assume hat within the staff cer airi enchers have
had a wide variety of raining and experience and
feel competent o handle most of the subject matter
within tho core, Then such teachers might handle a
class throughout the iirGe-irrar block.
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Assume that some of the teachers in the core classes
do not feel themselves competent to guide children

in the variety of subject matters demanded by the
corex Such teachers might plan the scope of the

work for each week. Then each specialist would handle
one group for an hour, developing the subject matter
ma erials which would contribute o the core work plan*

3. A third possibility, and one nmhich probably offerv=s
more promise than he other two, is to havo three
teachors who represen different backgrounds of
subject matter, training and experience and who work
together congenially form a core team. These three
teachers wo;rf toge Jler with a group of students equal
in size to three separate classes. This team, of
teachers-would plan together v/ith the total group of
students, and, in terms of the con ribution which
each teacher might make, decide who would handle the
total group on any particular day. For* instance, if
the total core class were dealing with the problem of
soil conservation, it might seem advisable for the
teacher with a strong science background to take the
total group for several days and demonstrate the effect
of wind and water* erosion on soil, and experiment with
methods of erosion control. At another time the
teacher withs he strong background in the social
sciences might take the total group through a considera-
tion of the historical effec s of soil erosion on other
cultures or the contemporary economic effects of
ePos:1on on people. A another titho the teacher with
a strong background in Je language arts and fine arts
might help them with he literature on erosion or
guide them in the development of a dramatization
depicting the human erosion that follows soil erosion*
Or on any particular, day each eachei* might ake a
section of the class and work with individuals or
small groups on special skills and factuallmaterials.

Whatever schedule is tentatively made, it requires a period
of careful exploration to discover which particular teachers
fit best into any particular pattern. It might be foimd that
the simultaneous use of several different schedules for
handling the core in the same secondary school is better than
attempting to fit all teachers into a unifom mold.

PROGRAMMING 0? TEACHER AND CHIIDR3N VACATIONSs There are
several condi ions peculiar o he RelocatioS Centers that
make for unusual progroimning. The teachers are not granted
the two or three months vacation period to which they have
boon accustomed, because government regulations allot aniy one
month per year. The pupils and their parents must, by
regulation, remain In their horaes and conmrunitiGS during
vacation periods* Special activities irrust bo provided to keep
bo li youngsters and adults constructively occupied at all
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times. These ac ivities however, must be varied during the
year so that there is change, relaxation, recreation of* body
and spirit, and continued enthusiasm for school, factory, and
farm* The highest degree of cooperation between the educa-
tional and other staffs will be necessary so that they may
supplement each other effee ivelyo

t is most dilTicult to outline an over--all plan for all
centers, or even for all schools in any one center. Some
general principles which might be the basis for the fomulation
of the vaca ion program are as follows;

(1) AIll of the pupils 3110uld no be dismissed for a
vacation period at the same timee

(2) The season of the year and Its Influence on wand
play activities should be considered.

(3) The crops and their periods of planting, cultivating,
and harvesting, will also affect the possibilities for
work experiences during school sessions and their use
as supplementary activities in vacation.

The problems of vacation planning for the secondary school
are in some cases, entirely different from those of the
elementary schoole Several possible vaca ion pa terns for
schools as a whole are described beiowe

VACATION PATTERN

All the teachers and pupils are given a vacation of one
month at the same time. Such a vacation defies principle
(1) above and would ereato many serious problems. The
community activities and rocreational services would bo
greatly overtaxed and a sudden surplus of agricultural-
assistance would be created. This might resuit In restless-
ness, inactivity, and delinquencye See Diagram |I.

DIAGRAM OF VACAT10N PATTERN I: Teaciiors 'and pupils take one
monthls vacation at tho same
time during any month of the
year, (for example, July)



VACATION PATTERN 21

One twelfth of both teachers and pupils are on vacation at
any one timec (Teacher A and her pupils during January,
Teacher B and her pupils during February, etc.)

This pattern, like Pattern | would require no substi u e
teachers since both the teacher and pupils aro vacationing at
the some timee Under this schedule only a comparatively few
pupils would b© without school supervision at any one timee
The school and community recreation departments co-aid cooperate
easily in-providing varied and refreshing experiences for this
small number.

During many of the vacotion months the”~young people could
bo absorbed on the farms, in the fa ctories, and in the offices
This pattern would be simple o apply on Je elementary level
where the pupils have only one teacher* In the secondary
school it would presen more serious problems because of de-
partmentalization.

5 n Plan all teachers could get vocations, for example
in August, wheras in Pattern Il only one-twelfth would be on
vacation each month. The teacher would have little choice in
the selection of a vacation month unless she could trade with
another teacher. This would also give the pupils irregularly
spaced and arbitrarily decided vacations.

VACATION PATTERN (X) is the vacation period for both
teacher and pupils.
Teacher
and

Class Jan Peb Mar Apr May Jun Jui Aug Sep Oct Nov Dec

TOUES Oow>
>

m-x <
>
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jaCATION PATTERN 111

n n ; 3 ns g ery month as in

pattern | ;
addltlonaI"teacher to rotated or G Grv tp <a{ 9 on®

et us desiisuate tiio rotatinp* y regular teaclier
N Cher R* Tcac"’\

H replaces Toacher 1 i f JanSfrv

tinuGGtiiG wrka f\rregu Srda?”n No”™Nuld con-

ils would got no vacatirat all n~rnin ~ Ich caso the P/ P-
ht con-

2uct a full-day recroati?on JrolJr” )
is on vacation, in this way thTry~"ii froup whose teacixor
i“om

academic work and are supervised bv n i~ ?Gt,a 7acation
t tlio crowded conditions of Staf-f mbor.
n$(>srs tnis

dlaagnr SOO[IT]SI)p,I’C3f rabi to CJ"n r o1 tiio first two

VACATION PATTERN TITe /u\
I, (r) Ffeprosonts a rotating vacation
teacher or recreation loader hr

Bu D,ul'fos f P A-
uplls aro never without supervmon

1Teacr|1ers
on i
y Janjffeb mariapr(may Tunjlul JAUg JSOP oct Nov |agc
A
B
C ) R
D
C R
c H
A R
5 R
R

=
<

VACATION PATTERN IV-A

= k s vacation eVOPy

13 from thu standpoint
both in cg Ss.

of tii pupils sinc i
d In vacag 3rpggd
Tho teacher,

an
howovor, would be handicapDctif L

-re r~t~vLalxn

Vil



VACATION PATTERN IV-A: Teachers and pupils take one week
every quarter*

All Jan Ry My or My Il “us Sep ct Nov 2

SO~ ON< XS~

I I I ¢
teachers w w wW
k k k
and Vv \V/ \V;
a a a
pupils c c c
a a a
t t t
i i i
o o o
1st 4,arter N n n

“hd quarter rd puar er h h quarter

PATTERN IV-B

A combination of plans Il or IlIl and IV would provide
vacations for one monthfs duration for "both teachers and
pupils, and an additional week every quarter for the pupils
only. The teacher could spend those one week periods in
planning for the succeeding quarter* s work, either individually
or collectively, or in attendance at in-service training
classes, or institutese

VACATION PATTERN 1V-B: Teachers take one month*s vacatj.cn
only. Pupils take off one week every
guarter, In addition to the one month.
This plan gives the teacher time for
planning, organizing, etc.

Jan pegb My Apr May Jun Jul Aug Sep oc bV ¢

All o Tea- P p

u chers u u

teachers p p P

i & i [

and I 1 |

. s pup- S S
pupils ils

0 o

n n n

1 1 I

I's quarter y 2nd quarter 5rd quarter y h qua ter y
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VACATION PATI'ESIn V:

_ ) vacation
Teachers and pupils liave- no month? s«kduring a four-
month period, g June, July, August, and Soptombor, but not

more than ono-fourth of tho teachors or pupils will*bo out
during any ono period, Tho schools under this plan, as in
somo of tho others, “would never close, and thoro wDuld bo an
eight raonths period, perhaps during the winter, totally devoid
of vacations,

Vacation and recreational activities would be carried on
extensively for Ibur months. The problems of tho people ongagod
in that work would bo simplified because facilitios and por-
sonnol for only ono-fourth tho number of pupils would need to
b? provided in comparison with Pattern I* T is pattern would

givo toachors groator choice of vacation period.
Sinco some toaohors prefer vacations during oacli of tho

fourmontliSjtiietoaciicsrwouldgGtaciioicGaftliiie, This
plan would also allow considerable elasticity in providing

youth labor for tho fields. (Sgg diagram V)

PATTERN V:  Ono-fourtia of all toachors and pupils take
thoir vacation during each of four summor months.
Jan Fob Mar Apr May Jun Jul Aug Sep Oot Nov Doe
All

toaciiors

and

pupils

Tho patterns suggested iioro could bo used v/ith inaiiy
variations or diffcrorxt ones might bo introduced. No ono
plan is applicable to all ccntors nor to all schools. That
plan is the best that provides tix) greatest convonioncG to the
greatest numbor.
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IN-5 HR\V/XCL TtACHER EDUCATION

The functions of a teacher in community schools such
as those "being es ablislied in Relocation Centers may be
grouped into three categories: (1) directing the learning
experiences of children assigned to their classes, (2) co-
operating with other teachers in he development of a total
educational program for the school, and, (3) working with
individuals and groups in the community in an effort o
enrich he experiences of children and in order to solve
the problems of the community.

No teacher perforins each of these functions equally
well. Nor should it be exprec ed tha any two teachers
should possess equal skill in any of the three areas . The
belief is, however, that all can improve In tiioir ability
to perform these functions, This improvement comes through
the developmen of new understandings, abilities, and tech-
nigues. Such improvemeri is in-service teacher education.

To be able to direct the learning experience of a group,
of children, the teacher neeas € :

(1) Understand the general growth pa terns of all
children;

(2) Understand the growth patterns--physical,
mental and emotional--of the particular group
being taught

(3) Understand as far as possible, the growth
pattern of each child, especially as it differs
from the general pa "tern;

(4) Understand the kinds of experiences, materials,
and the like that contritra e most to he growth
of these children as a group and individually;

(5) Possess the skills and techniques necessary to
make practical use of Jeso insights and under—
standings in working with children.

To be able to cooperate with o her teaciaors in the

development of a to al educational program for the school,
the teacher needs o:
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(1) Understand the motives, drives, intorests, and
attitudes that influence tho judgment of individual
teachersj

(2) Understand ho role individual teachers are likely
to assume in group discussion so that planning

w ill bo spontaneous and no one teacher will find
himself eon inually in a dominant or subordinate
position-

(3) Understand the toclmiquos of group operation, and
that effective group planning following the analy-
sis of a problem necessita os decision and action;

(4) Understand that the maximum group contritm ion is
forthcoming only when overy mombor of tho group
has tho opportunity to participate frooly and to
usg his Imowlcdgo and understanding o tho full-
ost'oxtGnt;

(5) UndGrstand he mo Jiods of countoracting tho pro-
ven ion, postponemont or nullification of group
action by such time worn procedures as objecting
to terminology, suggesting an laboroeo snrvoy,
introducing unrolatod ideas charged with- omotion,
stating that tho proposal is impractical, and
sida racking tho discussion by s wi ty irGinarkj

(6) Under3 and his problems in relation to those of
other toachors.

To bo able o wor»k wi h individu -Is and groups in tho
commuinity in an diffor to enrich Jg exporionces of children
and In order to holp solve tho problems of the community,
tho toachor needs tos

(1) Undcrs and Jg' problems of ho citizons of the
RGloca lon. Contors thoir attitudes, foars, intorosts,
arid ambitions;

(2) Understand tho organizational relationships of
conim'unity groups and of Jio eight admirxistrativo
divisions of tho Relocation Center

(® Understand the rosources and limitations in tho
particular community

(4) trndGrs and the application of specialized etch-
ing fields to tho individual and group problems
of tho comrnmi5-ty;

(5) Understand he ways of working togo liGr in
coiranunity or individual enterprises;

(6) Understand social, economic, and spiritual values
in community

(7) UndGfstand fio impac of community lifo on hD
childron.

Those undorstandings, which are pro-requisite to tho
offootivo performanco of tho teacherfs functions in a
community school, can be dovolopod and maintained only by
a continuous process of cacher growth This growth is
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obtainable through liree channels: (1) participation in
the curriculum development program (2) maintaining close
relationship with the community (3) dealing wi li cultural
and professional activities as a member of a study group,

The in-service program of teacher education should en-
courage individual teachers to study their weaknesses, and
iri Jeir* individual efforts, to a temp to broaden their
abilities and interests or to develop new specialized in-
erests or skills. AIll teachers, too, should be given Je
opportunity to pursue interests already es ablished*

Participation in the curriculum development program
offers a varie y of activities hat can be stimulating to
the teacher. working on courses of study is necessary,
much more halri his needs o be done if the curricultitn de-
velopment program is to con ribute tho maximum o ] esich-
erTs growth. Those other activities include: (1) participa-
tion in study groups dealing wi }i specific aspects of curri-
culimi planning; (2) having contacts wi iilay advisory
councils (3) wusing educationalliteraturee (4) develop-
ing source materials (5) organizing and engaging in local
curriculum workshops (6) preparing information bulletins
for he whole staff (7) wutilizing community resources in
the curricu.lum; (8) experimenting with new materials and
techniques in the classroom; (9) offering suggostions to
committees and individual teachers, and welcoming suggestions
from them in return.

Opportunities for grow ]! through maintaining close re-
lationships with the community are manifold. They are un-
usual because of the teacheris very close associa.tion with
the War Relocation Authority adminlniatration staff, which
makes possible easy access to every phase of commtinity life.
The fact tlia all of the basic social functions are more
highly organized and cen rali than in most communitios
makes theso cen ers ideal laboratories for exploration and
study, One such Isibora ory in wliicli eacliGrs may have
actual exporionce is the entire process of agriculture,--
working in the fields during the planting, irrigating, har-
vesting and marketing seasons. Another is tho hospital,
which offers an oppor unity for gaining an undorsto-nding
of science, health, and commu.nity welfare.

Many vocational experiences for teachers are available
in tho shops and in the administrative and placcmori offices,
Thoso experioncos aro valuablo both as a means of gaining
insights impor ari .for the guidance of students and for de-
veloping possible avoca Lonal intorests of tho toachcrs.

n addit;10n to the professional value of such expor-
iencos there are personal considorations ttia deserve em-
phasis. Because life in these centers Is characterized by
a certain unnaturalness and isolation, it is extremely
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important for tho teacheris own monta1 iical 11 that his
cultural background bo as gnridied as Ms professional one.
The fiold is reploto v;ith possibilities for study groups
under the leadership of mombors of ths coinmmiity who o.ro
specialists in art, music, litera uro, cr.-f s, journalism,
dramatics, and scicnco. The importance of rocroation is
obvious, but [I|i valuo of par icipation with mombors of tlio
community in activities such as games and dancing, should
not bo overlooked, Tho teacherTs social relationships must
bo varied and stimulating, aiding tho membors of the commim-

ity in these rotationships to prepare for roadjustmont softer
tho war.

While those spontaneous social rolationships are import-
ant and nocossary, a cooperative program of in-service cd-
ucci ion requires planning by ho teachers and administratorse
30m]! Relocation Contor plans to hold an institu o for two
wooks prior to tho opening of school this fall. Ncar the
close of the two wooks* institute, aftor tho toacnuors have
become acquainted with ono another, it might be wise to
oloct a planning committoo of eight or ton porsons to direct
this continuing in-sorvico program, Somo persons could be
solectod from tiio olcraonto-ry schools, some from tho second-
ary school, and some from tho contra! and cidministra ivc

staff. Such a committoo could perform tho ffoi1iowing func-
tions:

(1) Dotemine tho procoduros to bo followed and the
personnel to bo used iri ho fairthe]? dovGHogmsn
of a framework for gonoral and selective education

(2) Do emino tho plan to bo fo llowed In developing
rosource nnits

(3) Idontify tho problems which other too-cliors not
working on tho framework or resourco units aro
facing;

(4) OrganisG study groups with compotont loaders for
thoso persons so that each one moy work on tho
problem of real concorri o him;

(5) Sneourago and assist oach building group(i.e.,
each Vico-principal and his teachers) to work on
teaching problems in each school.

It is ovidont tiiat a clear de'finiticn of valuation in
torms of curriculum dovolopinont and toachcr odiication is
nocessary. Evaluation should be an in egral par- of tlio
process of teaching, of curriculum making, and of toacher
education ~nd guidance,

A program of ovn.luation can achiovo Its mgcinn2n uso-
fulncss only v/hen it dorivos its direction frori tho major
objoctivos of tho school. Tho ovaluation program helps o
clarify these objoctivos 3.nto clearly approhondod goals
and purposes which aro more offoctivc guides to ocichlng



and counseling*

A comprohonsive evalua ion program will roquiro careful
coopera ivo planning by tho whole staff, who in turn must
decide what to ova].uato, what kinds of evidoncG to soeuro,
and how to go about securing evidonco and using it. Tho
purpose of evaluation is to find out what to do nox -not
moroly what has boon done.

It is important to koop in mind that the functions of
a teacher in Jig community school aro throe-fold, per nining
o tho children, his tonching colleagues, and tho coramunity.
A program of In-service teacher education should bo focus .
upon tho maxim-urn offoctivono ss of oache eaclior in tho por-
fomanco of those functions, the cooporativo effort of the
planning committeo and ho other mombers of tho staff should
bo goarod to the devolopmont of ]lo undorstandings necessary
to good performance of th 3 func ions ard shou3 d bo guided
in thoir continuous program by systemoeic ovalucrbioru



Grgasg- smudgod, they crawl from under trucks,

Those boys whoso ho.nds are 1o0arning skill thoir pooplo nood.

Wrenches busy, they work beside their elders.

Girls stand 'by long tables, hands deep In soft dough,
knoading on white, pino boards broad for tho camp.

Those arc the learners whose school is tho kitchen.

Office and piggery,

Camp store and moss hall,

All thoso arc class rooms our school includes.

Soap boxes, packing eases, rough boards on snw liorsos

Purnish tho tablos and chairs In tho classroom;.

B\rb thoro in tho cornor oro spirits of learning,

Toaching again as they»vo rmgh through the years.

Pythagoras, Marconi, Aristotle, and Now on,

Strp.yod from the proud, brigli schools of our citiod,

Stand by tho shoulders of theso you Jiful secirclieirs

Expl.oring thoir t]i rios, cibstruictions of reason,

Loarning those principles whoso truths may bring solutions
to problems our people aro facing.

Why is he soil on the farm growing sour?

What makes the brooder chicks die in the night?

How can cooperative prices be lowered?

Youth answers .

This boy whose hands hold test tubes full of soil.

This girl writing notes on small v/hite cards. »

These youngsters chalking figures on a new-painted blackboard.

Classroom, farm, library, office, laboratory, hospital, school
house, warehouse, .

These are the community schools

In them and through Iyem witere living is doing,

Arises a fuller, a stronger conception of ~.earning.

Ou of tlie reading, the thinking, the dreaming,

Out of he skills learned in working together,

T%neglesctlrreré ea {/%[J Ou(gfy%ur people, facing tie pre sen

challenging lie future
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