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This is the first issue of the COMMUNITY SCHOOL
FORUM, a monthly letter to school personnel in
the War Relocation Centers. It is designed as

a substitute for the staff meetings and confer-
ences which distance and travel restrictions
make impossible, and will provide opportunity
for exchange of ideas and experience on some of
the problems which are important in the philo-
sophy and development of schools on the projects*
Krom time to time it will carry reviews of boolcs,
magazines, or articles which seem particularly
timely. We suggest that the letters be used in
your curriculum workshop, and as discussion
material at some of your teachersl meetings. If
you have suggestions on subjects ”“hich you would
like to see discussed, please send them in.

--Lucy Wilcox Adams
Editor

TEE COIM3NITY SCHOOL AMD ITS CUeRICULIM
IN HELOGATION CENTERS

The W.R.A. adopts tho ~iloso-Dhy of the Community School.

The superintondonts of education of tho Relocation contors in tiiG
western region met in conference in the summer to formulate tho program
of the cchools to 'be opened in tho centers* IHicy agreed that the Com-
immity School, with its ideal of a working partnership bctTrecn youtli
and adults, its aim at community Improvement, and its use of tho com-
munity as the laboratory in which social processes and skills can "o
studied and loarncd, was the one best fitted to training for democratic
living in America.

Schools arc now in session and many teachers, and probably parents
and pupils on tho projects, arc asking uhat is this Community School?
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How do you build one in a relocation center?
¥hat is a CommunitY School?

The Community School 1is one which recognizes thal? even the young
child is a responsible member of society, and that his maturing respons-
ibilities require understanding of the organization and notive forces of
his coanunity, and a share in working out plans for its improvement* In
ccimon with all schools the Coninunity School teaches fundamental skills
and trios to give students a usable knowledge of tho past, but it har-
nesses thcGG to the present and gives training in tho dynamics of
social action. It rccognizoc that education takes place in tho stroots,
in the ncvies, over the radio, through tho nowspapors and conic strips,
in work, 1in play, in the daily contacts of ascociationo of Qjbudcnts,
and observation of coommity life in all its phasoc. It nakes use of
these cnvironnontal resources as power tools to supploncnt and vitalizo
the learning that cones through textbooks, assignnents and recitations#
The goal of the Comunity School is not only tho training of tho in-
dividual but the service to the comunity.

Why a Comunity School?

Education, like charity, "begins ct hono, and the contiunity is an ox-
tended hono. The coninunity furnishes tho natcrial with which tho student
is or can nest readily bcconc faniliar, and about rzliich his observations
and opinions have value. It is the noct inclusive group to which ho ovtgs
irnnediato responsibility, and in which his actions my haTG a ncasurablo
influencee It supplies examples of many of the organizations and raxii
of the machinery which American society has developed, and it affords
opportunities not only for observation, but for practice of the
techniques of citizenship. It is a testing ground for the truth about
what teachers and the textbooks tell him.

The community begins at hone, but it has a two-way connection with
every comer of the earth, and is the live conductor of national and
international currents of thought and opinion*

How to Build a Community School.

A Comriunity School is not built overnight, or by the adoption of a
mne# It grows out of the lator of teachers, the enlistment of students,
and the cooperation of parents in the coironnity.

The job of building begins nith the teacher. It roquiros awareness
on the teacherls part of the natxirc of tho corounity, its resources,
its problcns, its prcjudiccc and its idoials, and a knowledge of the fom
and direction these take. It denands skill in solocting and organizing
those into teaching natorial; and boldness in using the tcchniciuos of
observation, research, and controlled experinent which aro the instru-
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Jicnts of discovery and progress.

The Connunity School requires a creative paptnership botwoen
students and teachers, and between the students thornscircs, and the

acceptance by the students of "the goals of tho Connunity Schoole Tho
sponges, goose-stcppors, the passive resistors, do not nako good
students in a Comunity School* 11;calls for initialivo, indcpcndcnco
of judgnGnt cuid action, toan tOl*k - "the sene qualities tThich nako sports
and student activitics, ouch an important part of school life - but ex-
tended into the classroc»i and the study period.

Tho third nenber of the tcan needed to crcdtc a Comuni'by School
is the comunity itscir. Its leaders nuct understand and accept the ains
and ncthods of thG school, and Toc roady to give tho l;inc and thought
necessary to open to teachers and students opportunities for obsorvation
and social pcirticipation. The nanagey of a .store oi* factory or 10 or
newspaper nnst be ready to let students see the uorkings of his plant,
"“the public official nust be yilling to ncct izith. studont groups and ox~
plain the i/ork of hie officey aiid to ansv/cr quosi:ions, cind lio suggest
public services r/hieh sfaukirfcE3 nighij undcirtciloc* PQrcnts nust* undorst»cmd
the departure fron faniliar routine which often takes the student out of"
mitp classroon cind inl»c tho field, and nakes "bho in*fcGrviG'cr, "tlio rocopding
of observations, and gZoup research, productive educational techniques*

(to be continued)

PROJECT SCHOOLS AND EMPLOYMENT

The core of W.E.A. policy is to encourage the reabsorption of loyal
uieit and women of Japanese ancestry into product.i*ve occupations in peiv
mitted areas and thus make them directly available in helping to meet
the national labor emergency. Many thousands have "been used in hardest
operations, and job opportunities now opening up should permit the
perinanenfc resettlement of skilled workers in many fields. As people
leave the projects for canployment elsewliGro, now workers must take their
places.”™ Already, as project enterprises and activities multi”?y, thoro
arc indications of possible labor shortages. Project schools must bo
ready t,0 assume thG same rosponGibility af3 public schools Zhxoughout*
the country arc now taking, and not only train future workers, but
organize student rcGourcos to assist in maintainiaag essential services
and aid in production.

Tho U.S. Office of Education has accepted this as ono of the im-
portant T?ar services to be rendered by the schools, and state departments
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of education arc modifying theirlequiremcnts to recognize work and work
experience as providing credit toirard graduation*

The October number of GALIPOREIA SCHOOLS has an articlo by Dr*
Aubrey Douglass, of the California Stato Department of Education, out-
lining general principles which should guide practices in awarding credit
for work experience:

(@ "The ork oxporionce raust 'te definitely related to the in-
school training of the pupil* Tho type of work oxporicnco
shall be analyzed in such a manner as to indicate its spocifio
elements of learning.M

(b) iBupervision by a tocichcr, co-ordinator, or supervisor shall bo
provided, and slicill be of such a nature as to rolato a part *
or all of class instruction to oxpcrioncoe’’

Dr. Douglass adds:

"Because it contains values for everyone, properly organized xiork
experience contributes to well-rounded education and is thoroforo
definitely related to the total educational program of the pupil*
If organized as a part of a total educational program, ticio spent
at TTo™k mr,y therefore be administered as part of tho school day.n

Tho ¥_R.A. 1in its policy statement on Schools in aolocation
Centers, Administrative Instruction No* 23, Supplement 2, defines tho

relation of t.hc school vocational training program "to the total work
program on the Projects as foll Ts:

A. Opportunity and encouragement shall be given to all students to
take ooflic vocational trc.ining before graduation from high school.
At the discretion of the Project Dircotor definite rosponssibilitios
should be assigned to schools for some inrt in tho production opora-
tions and maintenance programs in the center and the schools should
be assigned the use of cuch land, machinery, cquipmont and other
supplies as arc nccGSsc.ry to carry out these rcsponeibilitios*

B* High school students above the ago of sixteen specializing in
vocational fields mexy, under the direction of the euporintondont

of education, spend onc-he.lf thioit* "bimo in approntico training or
work experience during tho regular school year.

O« The major part of tho Tocational training of students in high
school must bo obtained through uork csgporicnco in tho ontorprlsos,
offices, institutions and services in the contcr, and shall bo
carried on as apprentice training. Tho placcaaont and vocational
training program of the schools shall be closely j.n> sratod
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the employment and production program on the project. Project

Directors shall make the formulation and operation of the voca-
tional and retraining program a responsibility to be shared by

all divisions and activities on the project.

Project sctiool administrators should begin now to work with pro-
ject enrployiaent offices and the heads of operating divisions to disc yOp
the part which students may take in the total work program, and should
icake the adjixstmonts necessary to incorporate work experience into the
educational program of the schools as an integral part of the training
of the student and the responsibility of the teacher*

Book Rgylgw of TEE BM_IL COMMUNITY by Arthur m. Morgan
Published "oy Harperls , 1942* Price 13.00

Most of you already know Mr. Morgan as one of the groat social
engincor£3 of our time. Bis experiments as president of Antioch Collogo
and as chaimnn of the Tcnnccsoc Valley Authority mark him as a scientist
in tho field of human society. In this book he turns his genius onco
ll0ro "to social dynamics and design by helping us to see the significance
o:f tho community as the foundation of our democratic life. He is much
concerned about the inadoquatc attention Twlllg fievoted to the uelfare of
the community.

In this day and time when the roots of civilization seem very
insecure indeed, there arc implications in the belief that Mtho spirit of
the community is the key to enduring peacell; for tho controlling factors
of civilization, as ho sees it, arc those finer underlying, elemental
tarciits which arc learned in tho friendly world of tho family and tho
cwirimunity* Original planning and study arc ncctossary if wo aro to
preserve this basic source of our underlying culture - the community.

This book has great significance to the oducator interested in con-
ducting a comunlty school. The author isnlrcs it cloar that any cultural
inhcritcmcc which the child receives must finally bo in harmony Tith that
which cones from the connunity. After reading this book ono is inclined
to believe that tho preserve~tion and perfecting of tho connonity Is ono
of tho greatest issues facing oux tinos.



TIJLE LIKE GALIIDRNIA

Mr. Kenneth Harknccs, Superintendent of Education
Mr. Flcyd Wilder, Principal,Tri-State High School
Mr. M, P. Gunderson, Principal, Lincoln Elonontary School

Enrollncnt * 3961

mWAMHj CALIFORNIA

Dr. Genevieve Carter, Superintendent of Education
Mr. Leon C. High, Principal, High School
Mr. Clyde Sinpeon, Principal, Elcncntary School

Enrolli:iGnt . 2379

GrdLk1l AHIZOINV

W. Curtis Savjycr, Superintendent of Education
Willian P. Miller, Principal, High School

R. A. Strickland, Prinoipa.l, Butte Elcnentary School
Albert Hutchison, Principal Rivers EXcaaontary School

Enrollnont o.» 2499

MmiDOK/Kk ~ IDAHO

Mr. R . li. Ponoroy, Superintendent of Education
Mr, Jerone Light, Principal, High School
Miss Mildred Bennett, Principal, Elcncatary School

Enrollnont o 1970

TOPAZL UTAH
Mr. J. C* Cc.rlislo, Superintcudcnt of Educaliion
Mr. LeGrand Noble, Principal, High School
Mr. Drayton, Nuttcill, Principal, Elcncntary School

Enrollncnt eee 1718
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It is intended that this bulletin serve as

a medium through which ideas and experiences
can be exchanged concerning some of the prob-
lems which confronli the schools on the projects.
It has been suggested that wherever applicable,
the materials contained herein be discussed in
your Gurriculum workshops, and as discussion
materials at some of your teachers “meetings.

If you have suggestions on subjects which you
would like to see discussed, please send them
in. This month it will be devoted to the prob-
lems of relocation guidance as they relate to
the schools.

an ativs A ared, Places Primary emphasis
on relocation guidance. The furtherance of relocation must become the definite
responsibility of all members of the W.R.A-. staff. This includes the schools.
n fact, this administrative instruction requests the projects Mta enlist
the Center school system in guiding evacuee thought toward relocation through
the use of relocation problems for projects in speech, literature, history,
arithmetic, art, music, geography, social problems, and home economics courses,
as well as through night school courses on relocation.M

Here is an opportunity to carry on a magnificent job of Americanization
and mt the sarae time meet the needs of boys and girls on projects. Some
suggestions are mads as to how such problems can be dealt with in the school
having a core curriculum as its basis of instruction. In the MProposed
Curriculum. Procedures for Japanese Relocation Centers", the core themes for
the tenth, eleventh, and twelfth grades are respectively "Continuous Im-
prove™.ent of Living Through Individual Planning for Personal, Social, Vocational
and Civic Participation™, !Continuous Improvement of Living Within Community
and Regionand Continuous. Improvement of Living Within Nation and World”?
All three of these themes might be combined into a more inclusive theme which
might be entitled "Education for Relocation and a Broader Participatipn in
American Life". Since relocation has such a prominent part in our program,
now, it would seem that this theme might form the basis of our core program
in these three grades, In other words, we could well spend two hours a day
with each student gi-oup in these three grades in developing broad areas of
experiences or units of work in "Education fop Relocation and a Broader
Participation in American Life".

C-0219-P1 of 7-BU-COS-W?
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In regard to the- tenth grade theme, "Continuous Improvement of Living
by Individual Planning for Social, Personal, Vocational and Civic Participationn,
tiie school has a very real task in restoring the self-confidence and faith
of these youth in their country. We must demonstrate to them anew what the
possibilities of life are.” Vfe must help each of them develop the rich
capacities and 3bilities that are peculiarly 3iis« Any education for re-
location will not get far without creating these positive attitudes of belief
and faith in themselves and helping each one to gain a realization of his
true worth as an individual. Here the core teac-her can draw upon literature.
Walt Whitman % poeir 1T a Pupil””will -surely help young people develop such
faith. In this poem Whitman reminds each individua3_ of tlie need for a worth
while personality and urges that he begin at once to discover and develop a
personality that is his alone,,

Too many of these young people are afraid to go out and face the un-
certainties of relocation. A selection from MYouM, an inspirational address
by Edward Bok, would be valuable in helping thera to rediscover lost couragee
Dallas Lore Sharpl!s "Five Days and an Education®* will show them what edu—
cation will do for the individual. Ralph Waldo Emerson®s famous essay
"Self-RelianceXwill help every young person in gaining a realization of his
worth as an individual. So would Henrv Thoreau*s "Walden"1l. Bertha Damonls
story JGrandtna Galled. It CarnalM is about a person who was influenced more
by what she felt she must do than by what people thought* Selections from
Jajnes Truslow Adam*s n ur Business Civilization™ will help these young Deople
see tha/b to live the way one warrbs to live requires courage and determination*.
Jolin Gillespie Magee®"s poem MHigh Flightll is a beautiful expression of finding
faith in oneself. The alert core teacher can find many examples from the
field of literature that ivill help individual boys and girls reestablish those
.attitudes that will be so valuable in relocation.

In history5 for example) it can be shown that the history of America is
one of continuous relocation. The story of the incessant movement of the
American people iYom east -to west5 from north to south, from farm to city, has
always been a thrilling tale of continuous readjustment to new environments,
it nas always been with dangers and difficulties. It requires bold—
ness and courage to make readjustments.* These boys and girls must come to see
this as a part of the American heritage. Through history and literature they
can become imbued with this everlasting spirit of movement without which they
cannot become a part of Araerica. Americans have never settled doim in one spot.
Few of us live where we were born. Few of our fathers do either. Far greater
dangers confronted the pioneers who were always moving vrestward than confront
these people in relocating. The spirit of Aiileriea. is in such pioneering,

In"the studies and literature of regionalism™ there are vast stores of

inforfflation, wh#eh .a skillf-ul _teacher, can use in pi“cMoting a better understanding
of Americarj life. There hras evolved, throughout the years, not only a regional

history but there has also developed a regiona]. literature and art and music.

C-0219-P2-BU- COS-WP
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This is a fertile field for the core teacher* A study of the customs and
traditions. :and the .culture of each separate region and a weaving of these to-
gether into the total pattern which is America would give these youth an
undervstanding and knowledge, essential to a more successful adjustment to
Americ-an ife.

In this regard, all of the volumes in the American Guide.Series contain
a wealth of information on the region they cover. Each book gives a brief
and interesting account of the history and folklore of the city or state.
Beautiful gravure illustrations show the life and environment of the people
of our states and cities. This series presents the first full coverage of
the United States. Its compilation was made possihle through the State Writers*
Projects of the W.P_A. Copies of these would be valuable to have in the
school or community library.

Another series of books, v/hich give good local histories and something
of a clue to what a regional nucleus really is, are "The Rivers of Americall,
edited by ConstanGe Lindsaj Skinner, Stephen Vincent Benet and Carl Oarmer and
pub jshed by Farrar.and Rineharte This series started in 1937 v/ith Robert
P. Tristram Coffin?s "The Kennebec™ and has run along steadily to the latest,
urhe Humboldt" by Dale L. Morgan—the twenty-third volume, or the twenty-
fourth if vie consider Carl Carmerfs attractive companion songbook '"America
Sings"*. Some of the best are Beston"s MThe St, LawrenceM, Cameras nThe
Hudson®1, Canby*s "The BrandywineH and Master* s MThe Sangamon®l.

Materials which are valuable and suggest-ive can be col ected here and
shared with interested teachers. Groups of teachers can do no more profitable
curriculum development than that of working out a good resource unit on re-
location. The Washington office would like to receive such material in order
to circulate it to other project schools.

Here is a fine opportunity to make.the core curriculum work, for in-
stead of dealing with subject matter as such, you are dealing with a vital
problem in the lives of these young people. You can cut across any subject
matter lines into fields that will contribute to an understanding or a solution
of the problem. Here you can develop comraon ideals, common attitudes,
common understandings, better tastes, better opinions, better citizens,which
is th'e aim of thQ core curriculum.

KNOWLEDGE ABOUT WAR-TB”~ ECONOMIC PROBLEMS
One would expect these.boys and girls to share many of their attitudes

and understandings with their parents. In this way the school can be a power-
ful instrument effecting relocation. There are many features of the outside

C-0219-P3-BU-COS-WP
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v;orld which these people are ignorant about today. For instance, in the field
oi economics, ¥dtnout some knowledge and understanding of what has tak”n place
since their evacuation, they v/ould be illiterate. Teachers and the schools
e&n help tnese people master some essential information concerning Regulation
f4?i1CeS1i  ?ont”01™ ~ Rationing, and explain to them our war-imposed
me hods of distributing goods. Here is a great public enterprise which all
people snpuld understand better. It should be basic to our understandina of
the problems which face us. This is the kind of material that would r into
a good core curriculum. To understand the reasons back of Point Rationing,
to see”that it requires —e? methods of buying, to know the facts basic to
intelligent buying under Point Rationing, to learn to budget points--these
are some of the miderstandings necessary to intelligent adjustment to normal
American life again. The core teacher and her class will find new zest in their
work as they breaK down the rigid barriers between subject matter fields and
explore m such”other departments as home”economics, economics, sociology,
history, economic geography, and speech-in an attempt to find the real solution
o0 their problerus, In these classes teachers can promote a program for fuel
conservationwhich would not only be useful in the project but after re-
location. OPA Bulletins for Schools and Colleges are being forwarded to each
project”school.mey have many valuable suggestions for enriching a unit on
relocation. Tnese guides are equally applicable to adult education classes.

a’t Educati n for Relocation should be the central thesis of the.

Education program. In both high school and adult education classes, the
A-A Bulletins can serve as an over-all working guide for teachers-and cur~
riculum planners. They*will help you to revise your program to include
materials designed.to aid students to understand and to participate in the
governmentls mar-time economic effort. Classroom discussions can be based
upon these 8uides,and units of instruction on price control and ratlonins can
be developed from them.

VICTORY CORPS PROGRAM

Many features of the Victory Corps program can be incorporated into the
core“curriculum. One of the chief reasons for the development of this type of
curriculunis xiresponse to the much felt need of adjusting part of our school

program.to the individual differences in ability, interest, need, and.
maturation level of the students. It i1s attempting to do this by making the

fore the center of guidance activities. With a do?ble Eeriod organization a
teacher can do a better job of.guidance and counseling than 1f his contact
with his students is for one period a day only. The core course becomes the
center for guidance activities. The Victory Corps program places great stress
upon guiding youth into various types of war training and war service on the

basis.of _requisite abilities interest, and previous experience. It suggests
a pupil inventory which Y ill assist in identifying pupils with desirablé

C-0219-P~-BU-COS-WP
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characteristics for certain t/pes-of specialized training. The core can be
of such an exploratory nature as to develop special interests and abilities
called, for in-the Victory Corps prograra-c--For example, a core class may de-
cide .to delrelop a unit on nRadio and ormnunications”. They would have de-
finite need to seek the cooperatj”on of the physics, and mathematics teachers
lor inforniation in these applied fields. The core teacher can serve ,v.puth
and the national need b*r discovering the capabixities of her students as virell
as the bas"ic training necessary for successful entrj into various occupations.
Another class may be interested in developing a unit on ;Reronautics™ in
which -there;would b'e the ssm6 integration of science and mathematics.

The essential -ccu2ations of civilian should also be a part of
core courses—such as transportation, distribution® professional services,
home-making”™ and other occupationsv ".The core teaeilerthas."a responsifoility to
help hei* students choose the fields of service for v/hich they are adapted.
Then the high school principal should see that they secure the opportunities
for more, speciali-s&d traj_r>ing The real- tore ought to discover ancj develop
such specializ.ed interests as to create a xieiaand for new courses™ such a®
Fundamentals of RadioPandaraenta,ls of Electricity”™ Fandctmen"tals of Automotive
Mechanicis, 1"\ ndairientalv of Machines, .ad I*indanientals of "Shop**Work, as well
as BusinessEducAtion5 Home-making, etc IT these jouth can have the training
and knowledge necessary to cope with conditions on the outside, it will in-
crease their®confldenee in their own ability "o adjust successfully to
relocation.

JAPANESE RACIAL MINOR-ITY PROBLEMS —INTERGULTURAL EDUSATION

There has recently come to our office a report of a senior core class at
Minidoka®on the problems of the Japanes and Japanese-Americans, This re—
port deals with such real issues as emplo™Tiient, racial prejudice, rumorsy
reasons for relocation, organizations aiding relocation™ citizenship status,
nistory Qf evacuatiGn5 post-war probleins, and the social and economic aspects of
relocation. - _.Aliaost every problem pertin-ent to relocation has been discussed
and a teritativ.e solution arrived at by this group. This realistic approach to
the solution af their own problems is impressive. Their conclusions are that
relocation and readjustment to i\merican life are immediate necessities as far
as the Nisei are concerneda They have anticipated® however, all the dif-
ficulties and dangers an .such a prograra but because they have made such a
realistic approaah/ they are prepared to face the problems. Here is education
for re creation of the highest ordere

This br-ings up tfle whole mattei of intercultural education—the problem
0 educating, these Japanese— rican youth interculturally and in jterms of .our
newer conceptions /of Merican citizenship. This program involves immediate and
urgent adjus-tments in our educational program in order to help these youth
establish tnestiselveg ?dtn a measure of security. It also involves long-time
planning in order*to“develop in them civic attitudes whicli will make them
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intelligent and loyal citizens during the years ahead. Quoting from, a letter
from the Service Bureau for InterccO tural Education, Mt is doubtful if we

.can .provide Japanese-American pupils with th0. best civic undergirding unless
(2) we appraise with them the abiding values in the Japanese culture which they
have inherited through their family life, and at the same time, (b; we in-
troduce them intimately and appreciatively to the _fundamental values in our
Arrierican culture so that they may learn to enlist loyalties on behalf of the
peerless values® of American democracy, and (c) we bring together the inherent
values in oriental Japanese culture and v/cj.stem American culture and interpret
how these values harmonize and thus enrich persons more deeply than though
they were indebted to one cul.ture whether it be the Japanese of Asia or the
United States of America".

The Service Bureau for Int.erpultural Education, 221 West 57th Street,
New York, New York, publishes a .monthly "Intercultural Education Newsne Each
issue contains mate"jra.al dealing v;ith various aspects of the race and culture
proolem we are facing in this country, You are all familiar with nAi.aericans
All -_Stucues in Intercultural Education™, published by the Depaxtment of
Supervisors and Directors of Instruction, National Education Association, All
of these mater.iais belon”™ in the core curriculum and are important in edu-
cation.for..relocation.

OTHER SUBJEIITAMIATTER AMD MATERIALS IN EDUCATION FOR RELOCATION

The _Bureau of Home®"Economics has many worth _whi e materials that will
appeal to the core teacher and the teacher ox home economics. These materials
will provide valuable information to the homemaker and her daughters who are
going out,on relocation. Boys and girls both should be learning more food
facts,-Triore about the nutritive values of foods, information about de~
hydration™ and the.urgency of using food supplies wisely. Girls should be
learning cooking methods that conserve food values. They should know about low
cost cookery <aid how to make the most of all they have. Other home economics
education should help them as consumers to conserve their clothing and their
househo d fabrics, to make tiie household efficient, to fit i)U.dgets to the ne,
fast changing conditions, /ill this informatjon vdll help to make relocated
families happier and betteradjusted to the life and environment outside.

The New York Public Library has prepared a fine annotated bibliography
called "The American Way"” consisting of literature, poetrj, anthologies, etc,
Copies of these have been requested for each project.

The F.S.A. has available some of the best pictorial materials on America -
to be found anywhere.

All these materials are but a minimum suggested list. 1Mny of you can
add to these ana it is hoped that you will do so*
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As a final suggestion, we reproduce a section from a recent report from
Topaz entitled "Community Education Conferencen.

EDUCATION FOR RF,LOCATION

The committee recommends that a standing committee of five members, with
a full-time executive secretary, be organized by the Community Services Division
to carry out recommendations made by the committee on ntEducation for Relocationy
and to work oiit means of cooperation with the Administrative Committee on
Relocation, headed by Mr. Charles Ernste

This standing comraittee should include the following items in their
operational duties

1. Plan the content of the basic relocation course.

2. Encourage vocational training program on this project to meet the
outside demands; for example, specialized training in cooking, baking,
dressmaking, power sewing machines in all department store
alterations, agricultural fields, animal husbandry, and chick
sexery.

3 Be in Im”™ with the long-tim@ job training program.

4* Get the library to subscribe to vocational magazines and compile
as much of the vocational information on occupations,

5« The school and city library set up a relocation section for in-
formation, references on Midwestern and Eastern States.

6, Audio-visual aid material to be sat up (panel, forums, movies,
speakers, etc,)

7. Follow through and contact relocates through questionnaires
and correspondence, and find out what problems they met, and.
the methods used in solving them.

B. This committee be prepared to supply material from our end, to
the YIRA Field Office, and urge lextesnsion and intensifying public
relations work now being done.

9. Committee drav/ up a relocation Credo, rules of ethics, or stan-
dards, including®such things as responsibility to employers,
goodwill ambassadorship, and participation in the new community.

10. Bring in relocation officers as discussion leaders regarding
employment conditions and job market treads.

11. Bring in other center staff members, such as the social analyst

and v fare worker as discussion leaders for groups concerned
with relocation problems.
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COMMUNITY SCHOOL "FORUM

War Relocation Authority

I, No. 3 Washington July,1%3

This bulletin is intended to be a medium through
which ideas and experiences can be exchanged con-
cerning the various problems which constantly
emerge in the schools on projects. Again, it is
suggested that, wherever applicable, the materials
contained herein be, discussed in evourcurriculum
workshops9 and as discuss.ion materials at some of
your teachers! .meetings. Please send us any
suggestions on subjects which you would like to see
discussed. T?ie bulletin this month will be devoted
to the problems of adult education. This part of
the educational program plavs a larger part in
preparation for relocation than any other. Great ,
work has been done in it during the.past year.
However, some suggestions for further develoDment,
gsgecially in relation to newer obiectives, seem in
rder.

THE ADTILT EDUCATION PROGRAM

INTRODUCT ION

When Mr: Eisenhower and his staff set ud the basic policies of the
»®A and wrote into them —~In the last, analysis” each relocation cornmunit-y

"will be approximately what the evacuees choose to make it. The standards of
liying and the quality of community life will largely defend on their irdti—

a'fcivea. resom®cefiilness  ad. -~ thex insured the emergency of a.
community and a society. They had taken the steps which differentiate

relocation centers from concentration camps. Basical” here is the difference
between the democratic and the Nazi philosophy. Shortly after, when this
policy became further implemented in the form of administrative instructions,
definite provision Was made for the inclusion of adult education in schools
of.Relocation Centers. Administrative Instruction No. 23 says in regard to
this program:

U...An adult education program to meet the needs of adult evacuees

shall be organized on all projects. Instruction .shall be carried on by
qualified evacuees, project employees and teachers employed in the elementary
and secondary schooX program, Wher*e there is not a center resident, with

the training and experience necessary to organize and supervise this work,

a Caucasian Night Sehool Principal may be employed. y
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unrder the provisions of this instruction, dij®ectors of adult education
e gloy“d nall rrojects _d_a program _f education established to meet
he needs of adult evacuees.™™ This program from the very beginning has been
ne e most potent ~factors in helping to weld a rather chaotic, form].ess
m ss of resentful, disillusioned individuals into a .more articulate society,
omotime.s its efforts have been implemented through the more formalized ~
.educational procedures of organized courses. At other tiraes, in its moi’e
unc lonal aspects™ it was a part of the process inherent in the develoment
oi cooperative group action.

It haj grown in”answer to the needs, interests and the nroblem-s of the
people, the same tijne it has sought to. assist the people to see more
clearly these needs and problems. It has varied from center to center which
is as it should be. The YIRA has never attempted to freeze the pattern,

reedom for exploration is inherent in democratic education. This bulletin
S es ony make suggestions”® impart idoas® and share experiences which
nave been gleaned from all the centers.

NEED FOR EVALUATION AND OVWT  tIT

Mow that, the period of jyouthful trial and error is over, the time for

AN Ing+dt CN an? evaluating mst orogram is at hand. This is all the more
imperative m view of recent policies from the ,?2Jashingbon Office in regard to
employment. In a memorandum to all Droject directors, dated Mav'll, the

irector asked for a study'of the emplo”ent situation on ail projects. This
memorandum was necessary because in too many cases Droject employiient .was on

h f o r k for able-bodied evacuees. Wbr*k activities had been
set up ior WhICh the evacuee community shoidd have taken responsibility with-
out pay. n other cases more oersonnel. had been assigned to necessary tasks
than were needed. This, criticism can be aimed as well at the Adult Education

program as at other project activities.

The present policy calls for a general tightening up,of project,
emplojmient requirements with a view reducing the evacuee pasrrolls to the
mimunum®required to perform essential tasks. At the nresent time all dJvisians
are restudymg the whole situation pertaining to Droject employment for the
purpose F securing greater- efficiency. An attempt is being made to establish
employment quota on each project on the basis of maximum number of emplovees
necessary to perform essential tasks. Each, project has been-requested to
reduce evacuee employment by one-third. Onlyvthose persons are to be hlned
whose seibices arc necessary to maintenance and operation of the project.

N In"carrying out this general policy the Employment Division has no
Nesore to limit or~“to criople the adult education orogram. They sinml?
wish to insure maximum efficiency in the employment of all evacuees. They
do not intend arbitrarily t suggest cuts in the personnel or the eUmD-
nation of. classes. In view of their general policy, they desire the"Education
Section to survey the Adult Education program to see if it is functioninr
at/maximum efficiency and if i1t is not, to make such, changes®and revisions.

They wish to leave any changes in the hands

of th”-educators whom they feel will"do their part to carry out the
policies of the Employment Division. This would seem to necessitate”the
re-evaluation of your adult education nrogram in order that it be placed
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on the soundest possible basis from the standpoint of personnel and
adequacy of the Drogram. In this survey the following points seem important:

1* Evaluate your program in terms of present and future needs of
evacuees,
a. \VJhat classes and courses can be eliminated?v
b . IVhat other courses can be added to meet more adequately
existing and future needs of evacuees?
c. How can a fairer teaching load be established?

Adult education teachers should be require”™ to spend a minimum of
twenty-four hours per week in teaching classes and in counseling and
individual guidance of students, |In addition, this would allow twenty hours
per week for preparation. No satisfactory standard can be set for the
size of classes. ”"Some classes of less than twelve members may be extremely
important while,”in other cases, large classes may be dispensed with as being

value in contributing to the real needs of the program. One
qguestions the advisability of maintaining classes with over 500 students in
flower arrangement when other more valuable classes might be organized.
Many classes”of this type probably had a great deal of value in the early
days”when leisure time activities necessarily had major emphasis. Thds
criticism does not imply that adult classes in arts and crafts and other
~vocational fields are not important and should be eliminated. |In fact,
these”possibly should have as large a place on the Drogram as any. other
activity. It would, seem there should be a fairly equal distribution of
activities satisfying the various objectives of the adult education Drogram.

OBJECTIVES OF ADULT EDUCATION

It> is always difficult to define or circumscribe an adult education
program. It necessarily differs from all other programs because of* its

voluntary nature. It is based entirely upon the interests and needs of
adults. Since”these”interests and needs are of such a wide variety, they
demand for~their satisfaction broad and comDrehensive educational offerings,
cross-sectioning many ohases and. units of educational work. It is most J
difricult to set these offerings within the limits of a particular progra.jn.
In . the best adult education is to be found in coraraunity group action.,
especially when such action becomes coordinated and directed” toward the
solution of common problems. This is democracy in action and the proper
objective of all education. As one educational authority suggests,
"Government in a democracy is education” for it jjnplies the hard., democratic
way of study, thought, discussion, and group decision and action. It would
be well for educators on projects to take cognizance of these various
groups who meet outside of formal instructional periods. These are as

cidult education groups as if they were meeting in instruction
periods. They too, are meeting in response to needs and interests. In
these groups a dernocra/bic process is going on which, if it is to be anything
Wore than will— «—&he—Y¥jisp, must take on the very nature of education.
Educators should help in the coordination and direction of their efforts
and by so doing insure the finest kind of adult education,
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On.e of our adult leaders defines the purpose of the adult education
program on the projects as being the job of giving the individual who is «
wrestling with problems of his own, a chance to identifj-" them with larger
problems. At the same time an attempt should be made to broaden the outlook
of the evacuees by relating their own racial and minority and group problems
to a larger context. If a circumscribing definition is necessary it will
grow out of the practices and programs as they develop on each project.

As here defined adult education shall include all- organized classes

and/or laboratories and field activities carried on as a regular
instruction nrogram and certain other related educational activities

carried on for nersons above high school. VJherever extension courses are
offered of junior college or university grade, they shall also be considered
a part of tiie adult education rxrogram. «"Certain other related educational
activitiest, include those coramunity group activities, vocational training
and re-training of an in-service tyoe, and those extra—elassroom efforts
whose obiect is education for relocation, Regula,r instruction programs
or classes shall be those having:

1. Fixed term for classes..

2 . Regular enrollment.

3. Fixed time and place of meeting.
4. Organized instruction program.

The purposes of adult education may vary with the interests of the
individuals participating. Authorities in the field have agreed rather
generally n the following purposes of adult education:

Education for vocational improvement and adjustment.
Education for.greater assimilation into democratic living.
Education for improved home and co unity living,
Education for general cultural and intellectual growth.
Education for wise use of leisure time.

MAWN PR

In keeping with the basic aims of the WRA program, the adult education
program on projects should consider the following major problems of
adjustment and re-education:

Education for Relocation

Education for Family Welfare

Education for Assimilation or Acculturation
Education for Project Development,

BWN-R

One cannot draw hard and fast lines between these various objectives
and say that one course gives education that will satisfy one aim and another
course will satisfy another aim. A course may have cultural and intellectual

values at the same time that it will prepare for worth home and communit3
living. Even training in the vocational skills should in its most compre-
hensive meaning p6ssess some cultural and intellectual values. It is honed
that the adult teacher and leader will not insist unon a comnartmentalization
of knowledge and understandings and skills and will carry on instruction
with some idea of the inter-relatedness of all these aims. Furthermore, it
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would seem that all these objectives should be realized in any adult
education program i1f we ai®e to prepare these people adequately to take
their place again ir* normai American life outside relocation centers*

The actual curriciilum planning must be done at each center with
full regard for improvement of the project community, preparation for
relocation, availability and efficient use of evacuee instruction and other
factﬁrs. The following are component parts of each of the "“najor objectives
sought.

EDUCATION FOR RELOCATION

This should receive the strongest emphasis at this time. The adult
education program should assiime its share of the responsibility for
relocation guidance. Its purpose sshould be to bring about the successful
social and economic adjustment of evacuees to normal American life by
assisting in developing more favorable attitudes toward relocation by the
evacuees,

One project has reported concern over the very small enrollment in
Adult Education Courses dealing with Americanization and Relocation. A
survey was made by their Social Analyst to ascertain the explanation for
this situation.

The results of this survey have been summarized in the attached
mimeographed pamphlet entitled "Factors Influencing Low Enrollment in
Certain Adult Education G urses,n All directors ofladult education will

find this study highly instructive and suggestive.

The fo oiwing courses are suggestive of the t“rne called for to nrepare
for employment and resettlement off the projects:

A. English - with emphasis on functional grammar, spelling,
pronunciation, and oral expression,

B. Discussion G-rouDs, Forums, Individual Counseling and Guidance on
Problems of Resettlement and Minority O-rouDS,

C. Vocational Training and. Retraining Courses.

1* Services
~a. Cosmetology
", Waitress Training .
**c, Janitorial Service
d. Shoe Repair
~e. Cleaning and Dyeing
. La\ifidry
::;g* Domestics
¥h. Hotel and Restaurant Serv.ige
i. Baking
je Stewards
Second eooks.
L. Salad Girls
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. -ubj cts starred represent job opportunities where no previous
training is necessary. In other words” if in other respects an evacuee

is prepared for relocation, and job opportunities present themselves”™ there
is nonnecessity to spend time in training before accepting the .ib.
Training can be given on the job after relocation. Relocation should

never be delayed by taking retraining in such jobs. The general rule
should”be not to offer such retraining courses on a mass basis, but only
where it has been determined that the evacuee will not immediately relocate
He should understand that many opportunities are open in these fields and
that training is possible after he gets on the job.

2* Agriculture9 farm management and general farming

Animal husbandry

Dairying

Crops

Farm mechanics

Soils and Fertilizers

Marketing

Nursery practice

Vegetable production

Poultry raising

Truck gardening

Landscane gardening
Horticulture

Pest control

Floriculture-

.3 '3—??\_.-.3@ D OO T®

3* Industrial Arts and Crafts
a. Auto-mechanics
b* Radio mechanics
c. X-ray technicians
d, Mill work
ee Carpentry
fe Plumbing
g* Mechanical drafting
Electricity
i. Tailor designing and pattern drafting
j# Clothing manufacturing
k. Woodworking
I Machine shops
m. Architectural drafting
n. General metal work
e Building construction
p. Cabinet making
g. Bookbinding
r . Foundry work >
s* Welding

4* QOffice and Commercial work
a. Typing
b. Shorthand *
c. Clerical and filing
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Bookkeeping and accounting

Office practice

Salesmanship

Everyday Business -
Office machines

Business Law

* Business English

Q@ =0

- -

D, Geography (physical® economic, and social).

1. Provide more assistance iIn adjusting conditions in new areas.
This v/ill include:
of~climatic, crop and industrial conditions,

b*  nfomiation on living at income Levels..

c. Stability of occupations.

d. Information on schools.

e. Some background on local histories, traditions and
customs.

.E* Home making courses.
1. Foods - nutrition, meal preparation, food preservation, etc,
2. Clothing - sewing, dress making, darning, mending*

F. Consumer Education

1* Economic problems of citizens as consumers in avar time,

a* _Personal _and financial management problems.
b. Changed income.

c. - Increased taxes ~ Victory *pax and Income Tax/
d. Purchasing problems arising with shortages, substitutes,
price ceilings, rent and credit control, and rationing.
e* “~ise use, care, repair, renovation and remodeling of,.
crthing, household furnishings, tools and equipment.
e Ome production and preserv-nt/1015. cind home service*

G. tFb Application
1. Applying for a job.

a, Personal interviews
b. Letters

2. Employment agencies available -
3. Studying employment advertisements
4. Prevailing wages

5« Responsibility to emDI ¥&a and other employees.
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e Rosponsibility toward property of others#
*7* Selecting friends.
8. Selecting living quarters.

9* Use of money.

a* Methods of. saving money,
b. Simple budgeting*

EDUCATION FOR FAMILY WELFARE

Emphasis on relocation need not blind us to the fact that many of
ese people are”going to live on projects for some time to come and therefore
need assistance”in the solution of the many problems attendant upon that fact,
roblems of family welfare will assume major improtanco as long as nrojects
last. The social problems associated with the break-up of the old world
family tradition were in evidence before relocation. They have been
accentuated by the change in family resDonsibilities brought about by living
conditions on the Projects. The lIssei feel that family life is breaking
down because of conditions of mass feeding and lack of urivacy. They feel
resentful of this. They feel that they-n.re losing control of their children.
There is a tendency also to recoil from modernism into the comfortable
grooves of traditional security. This is apparent among Issei men in their
tendency to invoke such older cultural norms as womanls place is in the.
home.”~ There S.re other evidences of this recoiling from the present and
more unmediatB pAst into Ga.rli_.Or hciven#

The Adult Education Program should be cognizant of such trends dnd
should”endeavor to prevent their occurance through a well planned program
of family welfare education, -Other questions cancerning the younger adults

are whether to marry n”projects and whether to have children. Some of them
have asked for instruction in preparation for marriage and parenthood.

Courses in family relations and family welfare should not be for
young people alone. They must include older poop!,0. We must, interpret to
the older people the educationa.l progrcim we are develoDing for t-ho younger

people, and the kind of training that is dGw*irable if they are to live

successfully in this country. On the other hand, the Nisei should be
brought"to recognize the~fine qualities of the lIssei. It is a matter of
developing more satisfactory relationships between the Issei &y Nisel.

Courses that may be suggested dealing with the problems of "family
welfare are:

Problems of family living.

Preparation for marriage.

Parent education and child -care groups identified with each

aSe gi“oup; infant, pre-school, elementary, junior high, and senior
igh.

Mental hygiene.
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5# Home making

Foods - nutrition, meal preparation, etc.
Clothing3 sewing, dress making, darning, mending.
Home nursing.

Home decoration.

Home gardening.

SDP-OCTSD

6. Personality Development *

EDUCATION FOR ASSIMILATION AMD ACCULTURATION

On the projects there is imminent danger of Japanese folk culture
crowding out American folk culture. Assimilation does not mean that a
people drop its old culture. It means that they have a sense of member-
ship and of- belonging in the total American community, and an identification
with its present and its future. The thing which is disturbing on the
projects is that young people are not identifying themselves with this
country, but are turning toward Japan* Democracy is under attack* The
study of American history should include the influence of American democracy
on our customs and habits. Our American marriage customs, for instance,
at"e not understood by the older Japanese, They are a part of our democratic

pattern of living, So is the freedom of our young people and the absence
of rigid authoritarian discipline in the schools. In these communities
we have an excellent opportunity to show people the group process as a
method of democratic action. The importance of education in democratic
processes should be kept in mind by staff members. In the urge to get
things done on the projects, group pracesses should never be sacrificed
to administrative control and speed-up. It> has been repeatedly stressed
that they are of primary importance in adult education. Where provision
is made for groups to meet and solve their problems,, then ofher 1Ore
difficult problems are foreseen and examined before they.become crises*
The adult education department, if it is not able to be represented at all
the discussion and action groups which are meeting on projects, should at
least be cognizant of the educational value of such groups. Classes or
courses for training discussion leaders would be valuable in assisting this
implementation of working democracy. The holding of a conference or
discussion group with a schedule of meet"ijigs is an excellent technique for
arousing and focusing interest on a nroblem or a group of related problems.
Other techniques are the seml.nar, the workshop and the forum. With the
exception of the forum, groups should be small.

In the field of assimilation and acculturation the following courses
are suggested:

A. English and oral expression,

Bv American history (designed to give students an appreciation of the
min lines of development of American histo” and American ideas).

e The American scene a study of present day American problems.
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D* War and peace —a study of changes brought ab iit by the war and
post-war problems and the. relations of nation"s.

E* American and global geography. .
F, Aesthetics - arts and handicrafts, music, dramatics.

G-. Current Events, ] -m> " [

EDUCATION FOR PROJECT DEVELOP! JT

FinaIIYY there seems to be every evidence that some of these relocation
centers shall be operative for the duration. Therefore, a program of adult

education should be continuous to insure the best adjustment of the evacuees
to their environment, Such, a .program should have a mdjor part in:improving
life and living in the centers. There are many ways in which education for
project development can be®conducted* Some are applicab3.e in one field and
some in*another but all of them should emphasize group participation and
discussion, It has been repeatedly stressed throughout this bulletin that
group” action is the best method of education in a democracy. Through it the
experiences of all are utilized in reaching group decisionseach contribut-
ing according to his experiences and ability* It is the process by which
all people develop their concepts of democracy and gain experiences in .

democratic ways of working. Adult educators will do well to employ it to
the maximum. .

The following courses are suggested as those concerned with the problems
of Community Development:

A study of War Relocation Authority policies and programs.
Community Government.

Cooperative Education.

Consumor Education.

Labor Relations.

Community Planning,

Improving Vocational Skills.

Current Events.

ONOOAMBNEPR

USE OF LIBRARY IN ADnLT EDUCATION

One of the difficulties in the program will be the lack of reading
material~and of current magazines. A fairly adequate school and community
library is essential in supplying teaching materials.. They should be the
supply centers for printed jrateri.a.ls in the field of vocat-ional training
as well as information about good citizenship and democracy. The library

should.be an essential auxiliary for attainment of the ob/ectives of_allT
community leaders, including educators. [Inthis connection the American

Library Association has a recent annotated bibliography of books aiding
the Adult Education Program, .
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Books For Adult Bp”i“ners. Readers* Bureau, Cincinnati Public
Y A |brary 1 39. _.64:). 65¢' .10 copies, or more .50 each..

Makes educators of adults realize that half of adult population
is. beyond reach of their efforts because of inability to read
even simplest books; lists books to aid in guiding readinp of
adults at. the sixth grade level *or lower#

Helpln%QESults toJL™arn. The Library in Action, John Chancellor, ed.
Cloth, $3.

Keadable, stimulating reports of experience of 26 libraries, large
and small. Timely, practical, fon/vard looking, it suggests more
far-reaching possibilities for future services* Six speculative
articles looking to future of adult education in libraries
emphasize specific developments needed.

the Reader Toward Self-Education. John Chancellor, Miriam D.
Tompkins, Hazel I. Medway,1938.,126p. Cloth, $1,25*

answers questions often asked concerning advisory service -
on interviewing, publicity, records,” follow-up, course”king,
ools, service bjr staff group* Discusses fundamental problems:
how to achieve background understanding of essentials; how to
judge readability.

ADULT EDUCATION AND .COIDIUNIT™ ACTIVITIES

It has always been a difficult problem to determine where Adult
Education leaves off and Community Activities begin. There is a twilipht
zone where the mrposes of both groups merge. There is no Doint in draw-

g artificial lines between the two. A comDartmentalized Drogram is
\mnecessary and undesirable. Both groups have similar aims in mind in such
~programs as Americanizatioh”™ nursery schools, art, music, and drama, lectures
and forums, and certain phases of athletics It is desirable that these two

sections set an examﬁle m cooperation a 8rou actlon merever there

are ConCerhing  risdicti n e Chie -

in best position to make them. In some projects weekly meetings of the
ommunity Management staff insures the merging of ideas and energies and the

operation of an inter-related prograjru

ASSISTANCE FROM TIE WASHINGTON OFFICE

4y hoped that A<ult Education leaders at the projects will consult
¢ ashington Office concerning any assistance they may require.
Whenever staff members are in the Washington Office the following t“pes of
services may be available:

Lo n serving as a central resource for the Adult Education Sections

at the Projects which require information concerning source of
supplies, literature in various fields, films, and any other data

B- 34 -PI1-BU-COS-V~P



2*

4*

concerning program and program materials, which may be obtainable,
An extensive list of film catalogues have been sent to Chiefs of
Community Activities on all projects by the ffeshington Office.
Education Sections should contact this officer on projects for
lists of available educational films. Additional lists will be
sent to you as they are prepared by the Washington Office,

In developing desirable standards for the operation of the Adult
Education Program on the nrojects, including suggested forms and
procedures, methods of financing, styles of reporting, criteria for
staffing, -etc.

In providing an interchange of information on Adult Education
developments at the various centers so that useful program
suggestions can be exchanged and experiences gained at_one project
may be shared with others.

In ".suggesting methods”of collaboration of Adult Education with

other sections of the Cornmunity Management Division and with
other Divisions of A,
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TOl RELOCATION AUTHORITY
COMMUNITY IaNAGEMSNT DIVISION
EDUCATION SECTION

August 23,194-3

To: Project Directors

Attenti”: Superintendents of Education

Ke are enclosing for your schools™ copies.of the August School
Forum. This issue of the Forum provides observations and sug-
gestions on curricular developn®ent® organization, airrs, crit-
eria, and appraisal* Some attention is given to cooperative
planning in curricular revision and to suggested organizations
of curricular material* It is hoped that this material will
be of value in pointing out the necessity* for continued study

on currieular problems and in -providing suggested guide lines
for such studiese

John H. Provinse, Chief
Community Management Division
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COMMUNITY SCHOOL FORUM

War Relocation Authority

No, 4 Washington August, 1943

This is the fourth of a series of monthly
bulletins the purpose of which is to serve

as a medium for the exchanging of ideas and
experiences concerning the various problems
which constantly emerge in the schools on
projects« The suggestion has been made, and
is reiterated here, that the materials in
these bulletins be discussed in your curri-
culum workshops, and that they form the basis
of discussion at some of 70ur teachers! meet-
ingse It is not proposed that these materials
be accepted as blue prints for procedure* If
thej® can motivate discussion and provoke eval-
uation of present practices, and help to point
the way to a continuous program of curriculum
revision, they vdll have served a worthy pur-
pose = It is hoped that this bulletin may help
school systems on projects to protect them~
selves from the dry-rot which has undermined
too many school systems in the past. This of-
fice is interested in having school curricu-
Imns on projects play more than a passive role.
It is desirable that they adjust to new intel-
lectual and material forces generated by a dy-
namic civilizatione Continuous .evalua ion and
revision is the price of such adjustment* The
bulletin this month will be devoted to the
problems of such a curriculum program.

INTRODUCTION

Need for constant study of curriculum problems. It is fair y ob-
vious to all thoughtful students of society that we are living in
times where social evaluation is taking place., at such a dizzy pace as
to be almost revolutionary* Many even call the worid chaos of today
the revolution of ths common man* Certainly it is a dynamic, power-
ful, on-:lloving civilization in which we are witnessing rapid changes
in our mode of lifee Such a civilization offers to our schools two
choices. wemay lag behind and become a mere appendage to the life

we are supposed to nourish, or vie may adjust our procedures and objec-
tives to the demands of a turbulently moving society. Some schools

go so far in taking the former direction as to oppose modern movements
of society, in Y\rhich case they have exhausted their original impetus
and become stereotyped. There is no more reason for the schools to
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Japanese Relocation Papers

Bancroft Library

~3_
THE,PLACE OF PHII"CIPLISS OR PURPOSE IN CURRICULUM D5V3LOPMaNT

Pl nni_.ng.always involves a purpose to be achie®ved, an ideal _to be at
tanned, yle don” just plan; wa plan tovtard something* TJhat is the
goal oward ich t]Jl0se wjio plan a = gram of curriculum development
are seeding to niove? Your ideal in curriculum devslopment mil de-
pend., to, .some extent upon your philosophy of education.

Are you to prepare a course of study for a subject or for the .differ-
ent grades? In the past that was the conrmonast purpose* More, recent-
ly the purpose of building a curricul\xm is more oftan thought of in
terms of improving tha life of the school through aiding the teachers
to re-evaluate tha axperiences provided and thsir relation to the
objectives sought and their effects on the lives of the t)upils.

7llo should make thQ decision as to purpose? Should the superintsnd-
3nt, principal or curriculum cliractor docide for the group? Or
should the group itself think critically and decide damocratically
on the" purpose to be adopted*? Critical thought should be given con-
cerning the bases andpurposas of education which tha curriculuQn
should be designed ta serve* Such a stat."37iht of principles and the
point of view or philosophy will do much to guide curriculum workers*
This should ba mors than an academic task. Mere listing of princi-
ples is of doubtful value* Statamant in the form of a unified point
of view is much better™ in that systematic organization is required
and the principles upon T,ahich the point of view. rssts may be indica-
ted* Such a statement presumes direction and org-anization of all

a?pects of the oducational program according to. the same basic, point
of view*.

The following is a li~t of characteristics which are es ential in
such a -program as it has bean carried on in advanced school systems
aunng- recent years

1*  Curriculum devQlopmQnt should be carriad on"democratically. There
neads to be iddaspread participation in tha .process by teachers,
principals, supervisors, other specialists, and tho suparintend-
ent* Major decisions as to basic Drinciples, objactivssj scope,

, » organization should be made cooperatively.

2* The curriculum should be based on carsful study of world life and
of tha child and on a careful analysis of tha typos of experien-
ces that will best promote child groyfth. In short, research, into
all aspects of the program is 0 ential to thorough curricular
developmente

3* In carrying on the v/ork in this fiald in projact. schools -consider-
ation should be given to ths work of other agencies® such as ths
stats and local school-systemse Your O -program neads to be
planned mt-h due regard to curriculiim .activities in tha stata as
a whole, however, some states*are conducting such activities and

have built curriculum progranis tod y far in advance of the abili-
ties of local school systems to carry them out. Most of these
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relinquish in war time their forward program of curriculimi revision
of the last ten years than there is for our society to stop anticipa-
ting plans for a post-war world. During the >ar, the reforms that
have gone on in the English educational systsm have been more advan-
ced .than those which took place during the interim of the two wars*
This is no time to rest on our oars* Curriculim resion must be a
permanent and continuing function The trends of rebent years in
this building and developing rmst continue right on if schools are to
keep abreast of the time and anticipate social evolution* To take
any other course means that teachers are not to study and evaluate
their problems - ths developing concept of ths nature of the learner
and the fast evolving characteristics of ths society in which the
learner lives, Dewey states: UThe plea that teachers mst passively
accommodate themselves to existing conditions is but one vray - and a
cowardly way - of making a choice in favor of the old and chaotic .n

This bulletin is addressed to those who do not desire to accept in

toto existing courses as ths basis for their school procedure « It

will appeal more to those who are Tfilling to face the difficult but
stimulating and alluring course of the pioneer.

ORGANIZING FOR CIRPJCULT- BUILDING

Last jear} the position of Director of "Curriculum was olaced on the
administrative charts in the education section. In an attempt "to re-
duce administrative costs this title has .been eliminated this year,
although it is still possible for the work to be carried on* For the
kind of program discussad above and described in more detail in suc-
casding pages, some ona must be responsible for giving leadership and
direction. This leadership and direction must be 3xerted toward or-
ganization for the achievement of maximum results and for coordina-
tion and articulation of efforts in order that there may ba continu-
ity in the program*

If a program of curriculum building is to bs carried out successfully”
careful planning is imperative. The person responsible for such
planning in ths project schools should have ampla time, free from
other obligations, for such duties. Such a program touches all phas-
es of school lifee Paopla engaged in it are busy peoplo, with many
duties and responsibilities* Readings confarences3 visits, commit-
tee sessions, preparation of matsrials, study of pupils are going on
continually. Emergency demands arise and must be :mQt, Teachers must
also do their daily job of teaching. In schools on projects this,is
in itself a full ti"ns iob. In consequonce, there is a danger that
curriculum workers may go from one activity to another witoirb the
broad overview and intelligent forethought th t are essential to a
good program of curriculum developmant. 74 repeat careful planning
is imperative. As you start your second year of work, some of this
planning can well be done in advance. Ths groundwork can be laid for
a full year of curriculum building now*
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programs are only tantative in nature and do not preclude the
attempt on the Dart' of local schools to carry on curriculiam
planning. In fact in most cases they aDcoura™e such planning*
Advanced educational thinkers knovj- that there should be no fixed
curriculum”,, that curriculum/d~velopmant emust of necessity be a
continuing--process, that a static' curriculum cannot help child-
ren to understand and mast intelligently the issues of a chang-
ing orderes The curriculum' ttiust "always be in ths nrocass of be-

comin o

Perio ic synthesis of the best that has been attained up to this time
constitutssa helpful olemant in a curriculum Drogram. Activities in
curricula building should yield products that are flexible and ad-
aptable to the needs of the many diffGrant individuals 7jho m il use
the e products. Thera must be freadom and ancoura”amant for each
teacher to adapt tliz product of group thought and exparinientation to
tne distinctive naeds and characteristics of his particular proup of

pupilse

Tba process of curriculuiH' devalopm-int should bs- accompaniod by con-
tinuous-.app-rs.isal or evaluation of tha curriculum in terms of its
sffocts on pupils, teachers, aha the community as a whole*

' AIMS OF 3DHCATION

" / ;
n.Since tha aims of aducatio™ ara es entially social in origin, their
source is tha ideals of ths society which maintains the educational
..system. It follows ‘tliat/l'irs'fc step which musi: be’taken in determin-
ing a v"lid statkemsnt of aims is to study the democratic ideal and to
discover in so far as possible its many idipllcations. Social ideals
are realized only as the individual mambers of the social group dovel-
op certain types of conduct which lead to their realization* Conse-
guently™in preparing a statement of ajjns, the types Df conduct needed
to realize the social ideals must be defined* Such a dsfinition may
taks thd form, either of definite solutions to specific orobelms as in
the totalitarian state or of means of solving oroblams of all types
according to Cvirtain standards of valu3* The lattar fits morG nearly
into the definition ol tha conduct nm33d3d to rsalize democratic ideals.
Aims of sducation for Airioricsn schools niust bQ d.Qfinsd in t+GTCs of
bshs.vi.or or ~QnarcilizQd controls of* conduct ?7hich® if dsvGlopGd,
lead to tho roalization of tha democratic ideal* Thase ara appr Dr—
iats aims for education bscanse achievamant of tha social ideals of
dGmocracy dvap”ridsuoon .tho naturs of thssa g3l13ra.liz3d controls of
. emotionalizad attitudes developsci by the individual mambers of our
society. The problem of determining tha aims of education comes fin—
ally to the point of dotermining the t~es of conduct desmsd necess-
a.ry ana contributory to ths rsalization of the dGinocratic ideal of lifs #

Teachers, as participants in an anterprise of- social significance,
may raasonablv be expactad to giva serious and continual study to the
aims to be raelizad through the vrork of the school. If this "is done
as a mrt of tha cirriculum making, the meaning and significance of
aims in tamivS Tor thase ~onoralizad controls of conduct or behavior
are increased for teachers*
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The meaning of such terms may be clarified a great deal if their
outstanding characteristics are indicated in concise statements* In
most of the modern programs of curriculum development the aims have
been stated in terms of conduct or behaviore These generalized
controls can be developed, or these aims of education can be
realized 1ly as specific ha/bits motor skills, knowledge and under-
standings are associa*bed with certB-in eitic*bional responses frequenisly
referred to as attitudes or appreciations. Conduct usually involves
all of these elements® The effectiveness with which the teacner
translates these aims into classroom experiences depends to a large
extent on his ability to recognize the habits, knowledge and emotional
reactions essential for their operation in a given situation. Thus,
mfte desired direction of growth is defined by *the aims of education#

CRITERIA OF GOOD CURRICULUM PIA ING_

Good planning implies a rather clearly defined concept of the nature
of the goals sought# The planners need to have in mind an idea.l

of the kind of program of curriculum developmen oward which hey
are working# Th planning for a program th8t involves r6"bhinking
of the curriculum problem by all teachers will differ greatly

from plbanning hat is aimed only a neW bourses of study. In any
event, the purpose should be cle9.# Good planning calls for the
adoption of some major purpose for the ourriculum as a whole.

Good planning takes cognizance of -the facts in the situation# The
level of the educational thinking in the community, the educational
and expeirie~rbial background of eachers he na ure of professional
leadership available, the existing educational program, “the present
and anticipated future educational needs of boys and girls# Good
planning for curriculum developrnen canno be done wi hout coopera-
tion of the forces concerned with the plans for buildings, the
policies regarding textbooks” the program in teacher-training, the
provision for pupil guidance, etce |In other words, he general
adTainistr~tive policies of the school must harmonize with the plans
and purposes of curriculum building#

Good planning is done in such a way hat the plan is accepted
understandingly and wholeheartedly by all those who are to share in
working it out* People work best when they believe in the basic

purpose and plan* Ordinarily, such acceptance and belief result
from par icipa ion in choice of "the purpose and *the cons rue ion

of the plan#

Good planning provides "o h for the long range program and for he
iinmediate, transitional activitiese The program in broad outline
should cover a relatively long period of time# SiniilQ.rly the plB.n

should give in much more dei’B-il "the aiins for "the a.cbivi"ties iinin6dia. foely

ahead and outline *the steps in the direction of the typo of curriculum
sough ultimately*

Good plannin? is flexible# The planning group cannot anticipate in
u

ad/vance the Il progrom ofdcurriculum developineiit; in Buy particular*
situation any more than a teacher can predict precisely what activities

C_0 1-P6-BU-COS-WP



will prove to te most appropriate and most educative for a particular
class of pupils. The distinction should be made between "those
aspects hs/t can be planned in advance and those hat; cannot; <
Amendmen should be expected and welcomed.

Good planning for curriculum development 1is adapted to the financial
resources available. should be reiaembered, however, tha much
can be done with very little additional funds. One does not need

to stay away from such planning because of lack of funds but

certainly the exteii of he program is controlled by he availability
of funds.

Good, planning calls for a certain amount of real enthusiasnm,

not only on the part of the leaders who guide and direct it

but also on the part of .he teachers who assis "in the process*
No great accomplishment comes 1in any field without people, who
care, without leaders "who have faith iri heir principles and who

have a certain fervor to see that these principles are carried
out «

The final test of good curriculum planning 1is- its workability.
Whether or not a plan is workable cannot be determined in advance
with, complete assurance. It cannot be demonstrateciinitil it is
put Into effect. Yet much rouble may be avoided if some one who
is more or less experienced reviews them before "they are put iri o
operation and modifications are made in light of suggestions re-
ceivede I is better to make corrections a he, piaiming stage
than at the execution stage.

ORGANIZATION OF _THE PERSONNEL

Yfho shall participate in the program? [I”~hat part should each type
of worker take? ¥hae committees should be set up? How should

they be selected? How should hey be kept informed of each
o hers work? Curriculum planning should come o an early decision
as to the distinc ive Tfimctiojis of the persons who are going

o build he curriculum and their relationships to each other -
such persons as he superintendent, principals, teachers®, curri-
culum director, supervisor of student teachers, ou side specialists,
.and laymen wi h ujiique. poirrts of view.* The planning stage should

make an initial at ack on this problem. The plan should make it
possible for all persons in he educational system o engage in
he cori inuou rethinking of the curriculum problem. This is

necessary in order to secure heir understanding of and con-
tribution to the purposes and the means of achieving them.

INVENTORY OF PRESENT RESOURCES
Good planning includes, provision for sys ema ic and comprohen-
sive surveying of the present, si nation in regard to all the

factors which affect the curriculum. Such a survey would include
information 1in regard, to

a. The community-- its potentialities and deficiencies.
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Ne The pupils— their physical condition, mentality, and other
frc*fcors which influence thoir growthe

e The success of "the preseiit curriculum - the degree "o which
pupils attain adopted objectivese This would include a
critical evaluatione

d. The teachers - their training, experience, and basic social
and educational philosophy™*

o0* The curriculum - the experiences at present made available
for childrene Such a survey merely insures tha we know
where v>e are at presents Any successful curriculum program

must s*tart v/ith where you are and move toward more desirable
objectives t

e “ADOPTION OF A BASIC PATTERN OR SCOPE

Too often a program of curriculum construction the question
of the basic organization of "the program as a whole 1is ignored#

| is assuined that he oonveirbional ' of subjec s will be
employed. A reviev/ of progress of schools which have 1in recent

years sought an improved pattern challenges all curriculum v/orkers

to re-examine their existing patterns from the point of view of

the needs both of the child and of the social ordere In the

adoption of the scope of the curriculum, you must answer this question
Vfhat grouping of pupil experiences 1is likely to contribute most to

"bhe at;i:ainnien*h of the goals sought? Is it subjects - such as
reading, arithmetic, geography, civics, chemistry, English, litera-
ture? Is it broader groupings*of subject matter fields - such

as mathematics> social studies, scieiioe, language arts, fine arts?
Is it areas representrd by the Cardinal Principles of Secondary
Education? Is it themes - such as inter-dependence, population,
man®s 1increasing control over nature? Is it social functions -
such as protection and aonservation of life, property” and natural
resources consumpi ion of goods and services recreation? Is pPfc
areas of human experiences - such as home life, leisure, citizen-
ship, organized social life?

A survey of all*.the state and city curriculum programs in the United
S*fc&"bos Office of Ed.ucB.*bion shoi/vs clcsiirly tx *fcr€d. in roconij y 8.rs
from the former type of scope to the latter# The decision as to

the type of scope should be made thoughtfully for It conditions
every subsequent act in curriculum development™*

A, Organizing the Curriculum Around Themes.

For xample,/. ng_of .the .first of the recent innovations in the
orgB.mz8.*ti n of "the v/holo curriculuin for 8.18.rg6 school systsiu

was that imde in the Houston, Texas, Public Schools. The theme
v/as used as he basis “for the cbmplete reorganization of the
curriculuin. instead of being organized, by subjects, "the curriculum
is divided into four con rolling hemes: ‘inter-dependence, control
of nature, adaptation, and cooperation* For each grade level
several units s.rc chosen which-"coiitribu"to to Bri understanding "of
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these themes. A fundameii al a empt "was made to give learning a

new unity. Such a basis of organization is no entirely saeis-
fac ory "because it is 00 abstrac and elusive to give actual
living uni y to a .sequence of units of experience. Themes and

generalizations are incompatible vri h the aptivi ies of life.
They do not reflect the learnerfs organizationo.f learning ex-
perience .

B". Organizing he Curriculum Around Func ions of Life.

In most" of he fundamental programs of reorganiza ion of he
curriculum recently surveyed in the library of he U. S. Office of
Educemion, he social functions are most commonly used as a frame-
work . They have had the largest- influence on current fundamental
projects 1in curi®iculuin reorganization. The social functions are
certain centers abou which the activi ies of individuals and the
plans and problems of he group teixd o clus er. Or hey are he
principal enduring functions 1in which society engages These become
areas of learning which recur 1in every gradee

Those who have formulated these nev/ categories of learning were
influenced by organismic psychology and cultural an hropology* The
s uden of organismic psycho ogy must necessarily search for learn-
ing categories that are pa eras of behavior as hey function e

in socie y. The organization of subjects 1is unacceptable because
they are ex ornal o the learner. The best waye o0 introduce large
meaningful wholes into he scheme of organization is. hrough func-
tional phases of social life. Cultural anthropology showed the way
not only o a convenient classification of he curriculum bu also
to a me hod of making a social analysis or survey.

In he Virginia Curriculum he social functions include (1)pro-

tec i1on and conserira ion of life, property , and natural resources

(2) production* of goods and services and dis ribu ion of he returns
of production; (3) consumption of goods and services; (4) coinmuni-
cation and transportation of goods and people (5) recreation)

(6j expression of aesthetic impulses (7) expression of religious
impulsesj (8) education (9) ex: ension of freedom (10) integration

of he individual (11) exploration.

Similar classifications of broad areas of mxman experience have been
used in many programs of curriculum reconstruction, 1110 ably those

of Georgia, Arkansas, Kansas, California, and Mississippi e In

the latter program the following significant revisions and improve-
wen s have been made in the selection of the major social functions
(1)protecting life and health (2) getting a living (3) making a
home; (4) expressing religious impulses (5) expressing aesthetic
impulses (6) securing an education; (7) cooperating in social and
civil action (8) engaging in recreation, and. (9) .improving material
condi ionse

The Mississippi olassification represents an improvement over the
Virginia classification in hat it"consists of categories that
reflec . he learner Ts organiza ion. :of. social experienc.e.. *r
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One of the most comprehensive programs of curriculum”building ever
carried out v/as in Santa Barbara city and county public schools.
Their basic functions of* human living a.re (1) developing and
conserving humoi resources (2) developing and conserving non-
human r”~sourcesj (3) producing, distributing and consigning goods
and Services (4) communicating (5) transporting (6) recreating
and playing (7) expressing and satisfying spiritual and esthetic
needs (8) organizing and governing (9) providing for education.

The Proposed Curriculum Procedures for Japanese Relocation Centers
which grev; out of Qurriculum conferences last; suinmer se*t up a

scope in terms of the eight divisions or departments v/hich had been
established on the projects under administrative heads. V/ithin
these eight divisipns all the normal individual and group activities
are easily classified. These right administrative divisions were
selected to”~represent the major clusters of social functions. The
administrative division titles v/cre somewhat changed in terminology

o make the items of the scope which were, set up as follows:

le Production

2. Public Works

3 Community Services

4 . Transpor*fc*a"fcion, Coinmuriic&t;i n and Supply

5 1,laintenance and Operammion

6 Community Enterprises

7. Placement and Labor Relations /
8¢ Adjnmistration .

Several of th? Projects have modified, this original scope as a
result of their Ym thinking through of curriculum problems,

Minidoka, for example, has set up the following scope areas

Production, Distribution, Consumption
Mental and Physical Health
Family Relationships
Leisure Time
Spiritual and Aesthetic Life
Education
Communication
Transportation
e Govornment
Conservation

S0y hwNR
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The Poston elementqry schools have set up the following; scope
arease < r

THE MJOR FUITCTIONS OF SOCIAL LIFE

These areas are

A, Human Relations - Cooperative Living 1 . Personal health.

2. Public health and sanitation, 3, Education - Child and adult.
4" Religion. 5. Recreation - Physical and aesthetic. 6. Comm-
unity Welfare - Hospitals and other institutions.
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B» ' Protecting, Conserving, and Using ur Resources le Conserving
soil. 2. Conserving plant and animal life, 3. Conserving minerals.

4, Security emd safety, (a) Fire Departmente (k) Police Department.
(c) Public Heal h and Sanitation.

C. Producing, Distri)™m ing, mnd lising Food_: 1, Growing and. har-

4. Transporting. 5. Health and growth,

D. Manpower and Producing for Sale and Use 1 . Work problems.
2, Industry. 3. Canteens—Stores-~rice s-Cooperativese 4. Arts
and Crafts. mb. Public Services. 6. Personal Services.

7. Supplies and transportation,

E. Consuming _Goods 1. Food 2. Clothing 3, Shel ere ..

F . Planning and Governing Cooperative en erprisese (a) Water
Supply, (b) Pudlic Utilities. (c) Transportation, (d) Roads and
Bridges. (e) Education-Schools, Libraries, etc. 2. Cooperative

procedures. (a) Discussing and deciding. (b) Voting. (c) Appoint-
ing, (dj Regulating and Law IlIkinge 3. Administration.
(a) Organization, (b) Officials and o her workerse

G. Cormnunieating 1. The Mai1~ 2. Telephone. 3. Telegraph,
ele ype, cable. 4. Radio and television. 5. Press.
6, Motion pictures.

A PROPOSED ORGANIZATION OF THE CURRICULA

In a cri ical analysis of all these recent plans, and his includes
your own plans for organizing the. curriculum, a number of consider-
a ions should be taken into account: (1)Do the categories or
divisions of the scope relate to living, or are "they external to
the learner? (2) Are they easily broken dovm into units of learn-
ing experience? (3) Do they parallel definite areas of living as
dis ing.aished from mere adult abstractions? 4) i/Vhen actually
applied, do they anticipate bodies of experience as contrasted

with traditional subjects? (5) Do they reflect the learner!s
organiza ion of the learning experience; are they meaningrul

to the learner? (6) Do they lend themselves to the developmeii

of a series of. goal-seeking experiences? (7) Do hey have tang-
ible limits in time and space to a large degree? (8) Do they
represent a coherent and "balanced sampling of social living?

From a compilation of thirty classifications of living and using
the above criteria, Harap (1) selected he following eight areas
of living as hose which "best meet these criteria:

(l)Harap, Henry —nThe Changing Curriculum.n Chapter JV» Tenth
Yearbook. Department of Supervisors and Directors of In-
struction, H.E.A. 1937.
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Living in he home
Leisure

Citizenship
Organized group life
Consumption
Production
Communication
TransDortation

O NO AW NPR

In thinking of4 he important activities which arc included under
each heading, it will be seen ha the above are conveiutieri

areas for organizing school experience in accordance with he
unders anding of pupils . Such activities include

1. Living in the home includes rearing children, main ainance
and repair of he home, he managemcri of* the home and family
rela ions «

2. Leisure includes physical exercise; on door activities,
including camping and motoring,* he handicraf sj he. arts and
literature he dance and he theater]j

3. Citizenship includes the relationship of he individual govern-
ment , o civic enterprises and to world, affairs sanitatione social
welfare, social sccuri y and the like.

4. Organized group life includes he church, social organizations,
cultural groups, fraternal organizations, s udy clubs, discussion
groups, luncheon clubs, professional groups, garden clubs, etce

5. Consumption includes he selection, purchase, and care of cloth-
ing, food, shelter, fuel, and household furnishings household

budge 1ing; 1insurance social phases of consumption, such as housing,
the cooperative movement, and governmcn aid o he "consumer

6. Production includes earning a*living, choosing a vocation, he
organization of dusincss, baking, agriculture, organized labor,
distribution o'f incone, corporae e business e

7. Communication includes the radio, motion pictures, he press,
he postal system.

8. Transportation includes all the means in which passengers and
goods arc trimspor cd from place to place, including he. railroad,
he automobile, he boat, the, airplane, and highways»
SCOPE AREAS IN TERMS OF NEVF PROJECT ORGANIZATION
Another suggestion for the developmc;it of scope areas .is to bo

found in the new organiza ion of project administrative divisionse
This would reduce the original eight items of he Tentative
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Curriculum to the following three

A . Conimunity Management
1. Education, 2, 111 ernal security. 3. Yfclfare. 4. Health
5. Community activities or recreation, 6. Business Enter—
prises or Cooperatives, 7. Community Analysis. 8. ,Community

Government. 9. Evacuee Property.
B, Administrative Management

1. Supply. 2. Finance. 3. Mess. 4 . Budge and Accountse
5. Cost Accounting and Property Control* 6. Procurement.
7. Postal Servicee 8. Office Services, 9. Personnel.

10. S atistics »

and Roads . 4* Cons ruction"and Maintenance e yr, IP tOTr
Transport and Maintenance. 6. industry. 7 Fire Protection.

Under licso three areas of the scope are o be found mos of tho
mactivities DY v;hich norraal units of work could be developed which
v/ould give s udents be ter \mdU.rstfmding of and adjustment to
their ovoi environment. At the saiiie time, bearing in mind the

immediate problem of resettlemrn ¢ D.parisons could con inually ,
bc.maae with the way these same functions operate in normal
Amcrioan communities. For example, transportation would be studied

not only as it functions 1in relocation ccn €sbut.also in communities
in whiche hcs.e boys and girls willmven ually livee The method

of comparison is of inportance 1in education, since it helps the
student o see "wgrth v/hilc rcla ionships e

LEARNING SEQUENCE OF THE CURRICULUM

ViThilo much of the foregoing has been concerned v/i h scope or areas
of living built on one axis, equal concern must be given o he
second axis which will show he progressive levels of child develop-
ment or levels of maturation. This will show the sequence of
Icfirning activities year by year. These are much more difficult to
set up since there is little o guide us which 1is not arbitrary.
There are various classifi<ja ions of he bases of grade sequence
which give us an indication of how various groups interpret _levels
of growth. Most of the programs founded on areas of living pro-
pose a fTlexible sequence for he grades which is largely suggestivee
When a curriculum is conceived as a series of subjects, it is
relatively simple to deterraine he grade placement -of each subject;
but when it is based on a series of lifelike experiences, its
sequential arrangement raises many questions abou which we have
discovered frw of the answers in theory, in rrsea_rch, or experience «
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A Partial Sequence of Grade Topics for The Virginia Curriculum.

Homo and School Life. The curriculum for grade one gr v;s out of
JUpils * in crest in he life of their hones and their school.

Cominunity Life* In grade two the curriculum grows out of the
pupils® experiences in exploring he various phases of life 1in
their community.

Adaptae ion of Life_to -Environmental Forces of Nature. The third
grade considers life in coramimi ic..s vfhich dif?rr from that with
which the child is acquainted.

Adaptation of_Lifc o Advancing Physical Frontiers . 1In grade four
the center of 1iirfccrrs is "broadened to include the more complex
adaptations required as physical frontiers arc advanced.

Effee s of-Inventions _emd Discoveries upon Our Living. In grade
five the pupils explore Re inventions and discovenos which make
possible a civilization in which man cori rols and directs natural
forces.

Effrets of Illachinc Production Upon ui* Living, |In grade six the
childro®n d"eVoTop an under standing ofH:. broaacr implications of
machine produc icn upon he major functions of sociallifc.

Social Provision for Cooperative ~Living* |In grade seven the child
sees he Increasing compT”~zi y and in ordcpendence of modern life
resulting from increasing control of physical resources.

Adaptation _of Our Living~through Nature, Social and Mechanical
Inventions"” and Discoveries. Tlir first year of the secondary school
is" devoted to an investigation of the characteristics of contemporary

life which have their origin in he mechanical revolution.

Agrarianism “and Indus risilism, and Their Effects upon Our Living.

In grade Von th" students investigate tHc ways in which economic and
social changes have modified our culture and the effects of these
changes he individual and society.

Effee s_of fi Continuously Planning Social Order upon Our Living.

In grade eleven he pupils consider v;ays in which our social forces
and insti utions migh be regulated, reorganized, and coordinated
to effect a greatly improved social order.

The Sequence of Grade Topics for the Mississippi Curriculunm

1-3 . Home, school, and oor.imuni y.
4-6 . Relation of life to he physical and social environmen e
7. Improving he Home and School
8. Finding a Place in the Community Social Life.
9. Using Science and Social and Governmental Agencies.
10. Problems 1in Improving Biological and Hatcrial Conditions

Through the Ages.
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11. Problems in Improving Social, Ecoiiomic, and Business Con
ditions Through the Ages.
12. Influences and Trends in American Life.

DEVELOP7IFNT OF UNITS OF LEARNING EXPERIENCE

Af cr .he decision r-s to the pat ern or scope has been made, the
next step 1is thr. choice of the types of unit to be used and hen
provisions for development of units for each .s age of child growth,
Ep.ch unit should cori ribu e o0 a maximum degree ov/ard the growth
&nd dcvc Topmcri  of he pupils« Each uni should be planned 1in
order to adapt as far as possible he experiences met o he needs,
purposes, and abilities of pupils in he groupe Each uni should
be developed by a dual trial 1in the classroom. In fact ha 1is the
only way a caching unit can be developed if the purposes of the
learners cro o0 be given an important place* However, a dis inc—
tion here should be drawn "be werri he resource unit and the teaching
unit* A resource unit is a reservoir of inferma 1ion, ideas,

ma cri&ls and procedures upon which a teacher can draw in securing
assistance in planning for tc.aching pare icular units in he class-
room. All the materials 1in a resource unit canno .possibly be

used in a cciching uni but it gives a teacher an oppor uili y to
choose hose mterials best suited to her group. A resource unit
is usualprepared by a group of teachers. The Proposed Curricu-
lum Procedure for Japanese Relocation Centers .di? inguis.hrs between
the resource unit and the cachiijg unit as o heir purpose, their
development and uses.

Tw professional organizemions - he National Council for the Social
Studies and he. Na ional Association of Secondary School Principals -
have sponsored a series of Resource Units for teacherse These may-

be secured from the National ion Associatione

They arr

1. HowOur_Gow..rnnK"ntRaisrs and Spends Money Teaching American
You-Eli How Local, Sijx c,. and National Governments Finance Their
Activities. By Mabel Newcomer and E. A. Krug.

2, American Youth Paces the Futuree Responsibilities and Oppor-
tunities for Youth ill he. Wor cfof Today and Toinorrow* By
Floyd W. Reeves, Hov/ard. Ill. Boll, s.nd Douglas Ward.

3. Man _and_His I.lachineTeaching American Youth H w Invention
Changes he Modern World, By F . Ogburn and R. B . Weaver
4. Rccrea ion and_Morfilc: Teaching American Youth Hov/ to Plan and

Use Leisure Time. By Jesse F . Steiner Bjid Chester D. Babcock,

5. Race gid_Cultural Rcl&e ions Americais Answer o ho Myth
of a i.Taster Race « By Rut*h Benedict and Mildred Ellis.

6. Democracy_vse Die atorship : Teaching American You h to Under-
stand Their Own and he Enemy *s Yfays of Life, By T. V. Smith,
Glenn Hegley, and Robert N. Bush.
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7. Th American Family: The Probiems of Family Relations Facing
American Youth. By E. Yl. Burgess and J. C. Bauingar ncr

8. Agriculture Teaching Youth A-bout he Problems of the Farmer
and Rural America. By Chris L, Chrrstensrn, N blc Clark, and
Royco H. Knapp.

9. Crime: The Causes and Exten of Criminal Bchs-vior, 1 s Frc-
ven ion fmd Treatment. By Thorstcn Scllin and Paul R. Buscy.

10, Economic Problems”of the P st-War World Democratic Planning
for Full Employm(rrrfc*.By/i. H. Hansen ana L. E . Lcairier.

11 . "War: The Causes, Effects, and Control of International Violence
Bs/*~Carl Friedrich ~lId Ronald B. Edgerton.

12 . Making Our Go*ve;rnmcnt Efficicri Public Adriinistration in the
1JniTo3 Spates « .By L, D. White:, Il. L. Goldschmidt, D . !le
Castleberry, and E, R. Carr.

13. The American People Problcas and Trends of Our Changing
Population* By Frederick Osborn, Frank Lorimer, £*nd Kenneth
J. Rehago.

14. Public Opinion in Wt;r and Peace Hov; Americans [I'lalcc Up Their
Hinds . By Harold D. Lasswell and Howard Coiranings.

15. Intcrnationo.l Organization After the War Roads to World
Security. 3y Max Lerner, Kdna Lerner, and Herbert J. Abraham.

Manual for Teachers Using a Resource Unit. By |. James
Quillen. (Pricos 30 cfrrts- per Unite (Manual for Tcachcrs,10 cents
per ¢ Dyj one copy free with each order for four or more Units.)
Reduced rates on quantity orders 4-9 Units, 25 coi s each 10-99
Units, 22) ccn s each ;100 or more Units, 20 cents e&ch. Quant} y
rates p.pply to to cil order, including.any co™nbinc/fcion. of titles
desired, (Order from the National Council for Social Studies or the
National Association of Secondary-School Principals, 1201 Sixteenth
Strcc N .1 7 ., on, D. Q)

111 all eases however, the teacher and her class build the teaching
uni

Suggestions for Developing a Teaching; Unit.

1 . Exploration Phase - The teacher may need to acquire a "background
of knov/ledgc of the children e.nd of thr problem to be investigated.
She must see relationships within the arrn of study &nd its sig-
nificance in terms of local comrnunity conditions. She checks and
brconcs acque.in cd with mtcrifils pertinent o the", arc".a. of study

and 10ca rs sources for materials.

2« Oricn ation .Phaso - Teachers end pupils.nsense the pro.blcm,n
define it as clearly as possible," see i a real problem having
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significance in the life of the people in the local community and
elsciArhcrc = Every refc-rcnce o the problem - newspaper clippings,
radio programs, observations by teacher and pupils of condi ions

in the community, or in daily experiences of individuals in the
community, serves o indie tc the: significance of he problem.

In his process of exploration and oricntc-tion, teacher and pupils
acquire a background.

3. Planning Phase - Togo her, teacher and pupils examine the
breakdown of the problems, revise whatever has been planned in
advance., modify 1it, rcarrcuige i and carry it into further detail.

In this phase, pupils, with the guidance of the teacher choose the
tasks and responsibilities v/hich each v;ill assume, select from the
sugges cd .lis ivitics v/hieh seem appropriate, add others,
determine which shall be carried out by groups and which by indi-
viduals , and decide upon a entative plan of procedure subject

o modifications as the unit progresses.

4. Devc.lopmcrrtal Phase « In this phase the purposes and plans v/hich
have grown out of the prrerding phases arc pu in o effect* Dse m
arc collr.ctr.dandé&ssiinileitc.d; activities agreed upon arc carried
ou. and others added as need arises; group discussions are provided
for; thr oral and iwri c¢n repor s arc heard conclusions and gen-
craliza ions rGsulting from the experiences afforded by he \mi

arc developed, discussed, and tcrrfca ivcly accepted*

5. Summr.rizing Pha-sc. While ovaluation of procedures, ac 1ivitics,
purposes, and accomplishment 1is carried on con inuously by bo h
pupils and tea-chcr during the progress of he uni there comes

near the close a period of "looking back,n of reconstructing the

to e.l experience and the problem in the light of expanding under-
standing, 1insights, meanings, and attitudes. Seeing the problem

as a whole, understanding its relationship to life, as the pupils
have come to know it* Verifying conclusions and revising are pro-
cesses chareictcris ic of this phase* Togc her pupils find cachcr note
and evaluate outcomes 1in terms of changed ways of "bhinking, feeling,
and acting, and decide upon what can be dorio by pupils and adults

to contribute o community s-nd individual life cs affee ed by the
conditions and forces inhcreili in he probrem studied Finally
considerationmo.y"bc given to problems growing out of the experience
of he unit, or related problems, whoso s udy emd solu ion the

group may 1 0 undcrt&.kr next*

ADMINISTRATIVE ORG/J.I11Z/iTION FOR CURRICULUM DEVELOPMENT

In the final analysis each school system will find it necessary

to develop an organization fitted o its particular need and resources.

In undertaking such > program, consideration should be given, first
to the purposes o be realized, next -to he.requirements of sound
practice in administration, and finally to suggestions h msxy bt*
derive d from practices in o hrr school systems*

In order to organize all v/ho have a part in a curriculum program
for effective work,, it is neceFsary to form different types of
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B~ ncrbft Library

committees and assign them specific dutirs. Before attempting to
sc* up cornmittccs, however, it is necessary o set forth clearly
the major aspects of the Drograiri o be undertaken* An e.-r,alysis
of the functions of the proposed program will reveal the nature
of the asks to be performod. Some of heso t&sks can bes be
performed by committeesc

n ajia ysis of practice shows five genera types of committeese
They are: (1) dministra ivc coinmit ccs, (2) Production committees,
or those who have charge, of gathering and arranging the materials
of instruction, (3) Editing and reviewing comni ces (4) Special
problems commit cos, or hosc which deal v/i h special curriculum
problems no dirc"ctly connected with the production of materials of
instruction, such as use of library, equipment of school room,

and grading and grouping, and (5) Advisory committees.

The number and size of conmittocs will vs.ry vrith the basic poin

of view underlying the curriculum program. Y/hcrc the point of viev/
is takerL hat the best way for teachers to acquire an intelligent

a itude tovrerrd teaching is for them to participate in making the
course, of study, thr number and size of. conmiit ccs v/ill be rolee ivcly
large. On the o her hand, whore he poiri of view is aken hat

his may be achieved nost effectively by v/idc participation of
cs-che:rs in he study of the need for curriculum revision, 1in the
explore. ion of n(.w materials and procedures, 1in rying ou ma erials "
of ins ruction produced by others, and in producing materials for
their own use, the number and size of committees will be small.

Coirani tees usually dc-al with such phases of he curriculum as.the
formulaction of statements of he principles, aims, and procedures
vrhich arc to "be followed in he prc.para ion of he courses of s udy
production of mei c.rials of ins "uc ionj review and unificfie ion of
materials submitted by production comnit ccsj and the editing of.
materials for publicip.ru For example, he Stf-tc Administrative
Organization for Arkansas included he .follov/ing committeesj Plat-
form and Principles Committee, Aims Conmittcc , Scope Cormni tee,
Adaptsmions CoirnnittccResearch and. Inforination Connittcc, Advisory
Committee, and Production Committee . *

. b PR, 1
The major bases for the selection of curriculura workers arc
(1) S rong t £ich_ing ability, (2) Special interest in curriculum
work, and {5) College training which includes curriculum study.
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Grades 1-VII.

6. Bulletin, State Bor.rd of Education, Vol. XVII, August, 1934.
No . 2, Tcntc.-tivc Course of S udy for The Core Curriculunm
Virginia Secondary Schools. Grade VIII.

7. Virginia Steite Board of Education. Mam crials® of Instruc ion¥*

Suggested for he First Y £tr of The Core Curriculum of Secondary
Schools. September, 1938.

8. Virginia Stc.tc Board of Educemion» Materials of Instruction
Suggested for the S cond Year of fhe Core Curriculum of Sec-
ondary Schools * October, 1938.

9. Virginia St € Board of Educé&eion* .Materials of Instruction
Sugges rd for the Third Year of The Core Curriculum of Sec-
ondary S hools. October, 1939,

10. Virginia State Board of Education, Terrfcative Course of S udy 1in
Business Educt tion for Secondary Schools. October,1938.

These may all be secured by addressing he State Board of
Educae ion, Richmond, Virginia. Their cost is ~1.00 each. They
were the first groat contribution to he modern curriculum
approach and arc s ill among the. "bes e

11 . Santa Barbara County Curriculum Development Program, Volumes |1
and V. Santa Barbara County Units of Study for Teachers 1in
Elementary Schools contp”ins oxanple.s of units developed cooperatively
by pupils and GEXchers, 1in harmony with the general design of

he educational program and policies agreed upon by the staff
, of the schools of the county. Throughout, there 1is an effort
to deal with problems of importance to the s udcri s "in a com-
prchcncive manner. Materials from the different subject fields
ivere drawn upon whon they had a direct bearing upon the problems
under consideration. These units aro suggestive as o procedure,
coil ent, cnd nn.terials. Price each - $3.60

12« Volume 11 of Santo. Barbara County Curriculum Dcvclopncnt Progranm,
Santa Barbara County Curriculum Guide for Teachers 1in Elemen-
tary Schools contains a philosophy of education, a s atemen
of educational ains, and the general framework around v/hich
teachers develop a curriculum based upon student needs. In
addition to suggested problems, activities, and instructional
materials for he primary, intermediate, and upper grade levels
there are the following chapters: Specific Teaching Guides®
"Evaluation’' nEstablishing and Maintaining Desirable Public
Rrla i nsMj and "E hies of the Tee-ching Profcssion.n A complete
report of he art and music coinraittccs is included in the appendix.
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13.

14.

15.

16.
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k
This volume 1is especially helpful to beginning teachers. The
data contained therein are c.n illustration of the curriculum ,
program vdiich v/as developed and 1is being -used by he staffs
of the thirty-eight schools 1in this region. Price each - $4.60.

Volume 1I11. Santa Barbara County Teachersl Guide for Use of
Community Resources is he rcsul of he work of three teacher
committees in their s udy of he educational resources v/ithin

heir respective communities. |Its purpose is to serve as a
guide in building units of study o meet hr needs of clcr
mentary and secondary schools”. Since most: of the children

of his area spend 1iic m&jor part of heir lives in the
community in which their schools arc 10cé& ed cachc-rs and
adninistrators reel ha he dat:a con Eiincd in this volume
will be of vi evl inpor sxncc in developing citizcnswh T/l
live more completely thcnselvcs, emd comtribu ¢ more in clli-
gcntly to their community. Price each - ¢2.60.°"

Volume 1Y - Santa Barbarc. County Curriculum Guide for Teachers
in Secondary Schools describes the design of l}ic cducr® ional
plc,n and he general rducationc.l policies agreed upon by the
teachers and ELdninistrators in that field-. It "also contains
vital, stimulating units of study v~rhieh have been developed,
cooperatively by students and teachers 1in core classes.
Suggestive eve.luc.tion techniques arc included in his volunce
Pri/cc each - ¢3.60.

Volume VI - Santa Barbara County Program of Curriculum Dcvclop-
merLt is a report of the fivc-ycar Curriculum Development Progrejn
as a cooperative enterprise with the School .Educ& ion of
Stanford Universi y. The needs, purposes, mechanics, and
beliefs arc completely stated, and further cla-borated by
docioncntod materials. This volunc is inyalut.blc to persons
responsible for organizee ion and administration of curricu-

lum development prograra. Func 1ons, plé&ns, and accomplish-

merits of various committees clearly stated* Pricc each - $4,60

These volumes arc available at"The Schauer Printing Studio, *
Inc., 1126 S”rxta Barbara Street, Sr.nta Barbara, California.

Curriculuifi Bulletins of Sprite. Barbara City Schools. Many
curriculum ma cri&Js huve beprepared by he Santa Barbara
City Schools under the direction of Dr. Lillian. Lamorcaux. These
ici trials c.rc available to all persons interested in curriculum
doYolopnonte Oyer two dozen source units have been worked s
out in addi iori o many o her ma crir.ls* A published lis .of
those materials will be sent to you soon.
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