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— MONDAY —

Grades 1 and 2

Grades 3 and 4

Grades 5 and 6

Dr, Cary - Democratic Ob- Mrs. Balderson - Art -
) jectives
Social HaH Room 30-C
Miss Breeze - Administra- .
Room 31-B tion Camp | n i W
n i fi Miss Manning - library
- 12-14-A Techniques
Mrs. Balderson - Art - Dr. Cary - Democratic Ob-
jectives
Room 30-C Social Hall
Mrs. Balderson Miss Ataloa Miss Jean
-Art- -Weaving- Miss Breeze
Miss Morrison
Room 30-C Room 31-B -Curriculum-
Social Hall
Miss Jean
Miss Breeze
Miss Morrison
—Curriculum- \i

Social Hall

—  TUESDAY —

Grades 1 and 2

Mr. Anderson -

Mrs. Balderson

-Art- -Woodwork-
Room 30-C Blk. 28-13-B
n w iF n
Miss lawton - Pottery - Mrs.
Bldc. 28-13-B
Miss lawton Miss Jean
-Pottery- Miss Breeze
Miss Morrison
Blk. 28-13-B -Currieulum
Social Hall
................. .1
Miss Jean

Miss Morrison

Grades 3 and 4

Desert Yegetation

Miss lawton

U e ar

Grades 5 and 6

life - - -
Social Hall
Miss Jean
Miss Breeze
Miss Morrison

-Curriculum-
Social Hall

Balderson - Art -
Room 30-C

Miss Ataloa
-Weaving-
Room 31-B



Time
9:30 - 10:30
10:30 - 11:30
11:30 - 12:30
1:30 - 2:30
2:30 - 3:30
3:30 - 4:30

Time
9:30 - 10:30

10:30 - 11:30

11:30 - 12:30

1:30 - 2:30

2:30 - 3:30

3:30 - 4:30

- WEDNESDAY

Grades 1 and 2

Tee Mikami

Mr. De Silva - Suggested
clem. Sch. Office

Miss Jean

Miss Breeze

Miss Morrison

—Curriculum-
Sooial Hall

Mrs. Balderson
-Art-

Miss Ailhara

Speech Correc-
tion

Room 31-B

Grades 3 and 4 Grades 5 and 6

Mrs. Balderson - Art
Room 30-C
/Games
Miss Xawton
-Woodwork-
Blk. 28-13-B
Miss Xawton
-Pottery-
Blk. 28-13-B
Miss Jean

Miss Breeze

Miss Morrison

-Curriculum-
Social Hall

Miss Jean
Miss Breeze
Miss Morrison
-Curriculum-
Social Hall

— THURSDAY —

Grades 1 and 2

Miss Jean
Miés Breeze
Miss Morrison
-Curriculum-
Social Hall

Miss Xawton
-Woodwork-
Blk. 28-13-B

Mrs. Balderson
-Art-
Room 30-C

Miss Aihara
Speech Correc-
tion Room 31-B

Grades 3 and 4 Grades 5 and 6
Mrs. Balderson - Art
Room 30-IT

Miss Jean

Miss Breege

Miss Morrison

-Curriculum-
Social Hall

Miss Breeze - Administra-

Room 31-B tion - Camp |
MissXawton
-Pottery-
Blk. 28-13-B
Miss Jean

Miss Breeze

Miss Moirison
-Curriculum-
Social Hall
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— Wednesday, December 23 -

Time Place Group Leader Sub.iect

r--0TOO Hospital Secondary Students The use of the
Auditorium Teachers Baloptican

10:45 it if Miss Cushman Guidance

—, Thursday, December 24 -m

Department meetings at the option of the individual groups

Written summary of the statement of obiectlveSj curriculum. methods
nd evaluation plans of each department to be burned in at the Poston
I High School office not later than 4 p.m. Include in this report
a recommendation for professional seminars which should be organized
promptly,

AFTERNOON SESSIONS
December P1-22-23

Time: 1:45 - 3:15 P.M. (Dally) Topic: Specific Objectives,
Curriculum, Methods and
mEvaluation

Place Department * Place Department
8
18-A Science Teachers 18-C Commercial Teachers
46-A Core Teachers 32-A ...'Mathematic Teachebs
46-C Industrial Arts 32-B Homemaking Teachers -
Monday only
Auto Shop 16-A: Agriculture Teachers
Tuesday only d
Time: 3:30 P.M. "o S U i\
Place Department Place Department
46-C Woodshop Teachers 32-A Language Teachers
Monday only

Note: Seventh and Eigth grade teachers may select meetings frc- the
program of either the secondary or elementary work shop.
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Time eme

9:30

10:30

Time

*9:00

10:45
10:45

Time

9:00

10:45

10:45

10:45

10': 45

10:45

WORK SHOP PROGRAM
« December -19 - 24:-; . Ifpws - .M Eli
THE IMPLICATIONS OF RE-RELOCATION FOR EDUCATION IN POSTON
"MO0O RNINC SESSION =s

— Saturday. December 19 -

Place Leader Subject’
Hospital Dr. Cary ... [léhRelocation and Education in
Auditorium Poston .
* M Dr.. Leighton Mental. Hygiene
1 o, * [
— Monday. December 21 —
Place Group Leader Sub.lect
Hospital ‘Secondary’ "IrV Kennedy Employment Opportunitie
Auditorium Teachers in Re-Relocation
r » '’ yiss Jean . , Health Problems
..High School Curriculum Dr*- Harris - e<m-Curriculum <«Evaluation
Office Committee
| *F o, oo\t *
*— Tuesday. December 22 -
Place Group Decider Sub.iect
Hospital Secondary.. High’School Post-War Opportunities
Auditorium.. .Teachers; m Students ~for -the Nisei
32-A: ,, .e _Evaluation Miss Cushman..V 11 m o o
Committee
[
32-p' Employment Mr. Kunitahi:
. Committee
High School Policies Dr'* Harris I""If _1§|f
Office Committee
46-A Woodshop Mr. Vaniman * -
Teachers
46-¢ Physical Ed. Mr. de Silva
‘Teachers. M

11S1 _J§§:'\/ﬂl_m 110
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The subject that | thought of laying before you is that aspect'of
mental hygiene which can be roughly grouped under the terra "morale”,
but as | have listened to Dr. Cary ancl the discussion here this morn-
ing, it seemed to me that | care to learn rather than to tell you
anything* Nevertheless, nay be | can bring a little different way of
loohing at the things and perhaps some illumination.

"borale" is a word which, like politics, means a lot of different
things to different neoole. -Lake the worn "aenocran4 or i#epublicané:
it seems in the south you vote for a democrat for the sa ) reason that
you vote for a republican in the north. To some people, ;.orale is
si mly courage. To*some, it is a state of optimism - a kind of faith
in life. To others, it is in essence, religion. some people it is
a philosophy. | remember reading a lecture by an eminent philosopher
given for offiedrs of the Davy and which was supposed to tell them what
morale was. It they all felt about it as | did, they came away believe
Ing that morale was. [If they alid felt ciTSout it as | did, they came
away believing that morale something a Naval Officer was not smart
enough to understand.

These various points of view remind me of the story of the blind
men who* exarained an elephant. Perhaps many of you.have heard it. The
gist is, one man got hold of the elephantls trunk and me maintained
that the elephant was like a snake another man managed to get the éle-
pliantfs tail ar thought it was like a rope another got it by the leg
and. saio. it was ike a tree another walked smacked into it and said it
was like a wall. Afterward they all got together d each insisted
that an elephar was what la had found and nothing ore and they argued

ind©Ofinitely.

In the last fern years, we have had an opportunity to learn a great
deal about morale and there have been a lot of good students at work
on it, lie have probably got to the point where we know a .few things -
but we are much more impressed by the things that we don*t know and
wish we did and feel the need for doing more work on the subject.

There has been much work done in England on the evacuation of the child
ren from cities to the country; on the effect of the continuous bomb-
ing through the winter in the big cities. There was an important study
made of the retreat at Dunkirk; and there have been helpful things

come out of research. o jhje effect of continued flyin/ , bombing; and
fighting in the air cors&. Another thing that should be mentioned is
the study ox the c¢ ect QI /ar in wuiii country ano. 4h<; development of
the trun-over fro he rme jar days to our war-thinking and war capa-
city--how this happened, uy it hamponed and what arc sono of the great

mistakes and successes.

Out -of all this ho fact emerge /hepher you are dealing with a
scuadron, a city, Q COLirnunrty a country a ship o 5a school, there
are certain* fundamental tllil;lI?S“g]lag al..a  soe.. to come up and they can
bo put'vor3d, very Sl DIVR id U nm uo say nay sound a little ab-
stradt. After al1 you begin w particular end after you have
enough particularg, You .cmo a generalisation or ;1 concept and then
you put the concc;pt in your poc :et takc it out whenever you want
to amply it so as to botter und new mariiicu3.ars e

What | wish to present is a mcorking hypothesis. Morale expressed
in terms of a conce')t is THE Cju-ACITY OP A GROUP OF PEOPLE TO PULL
TOGETHER COr'SISTEi.TLI MM Y Il THE FU[SUIT-OF A COI:'GT HIR-

POSE, There are four renerai clcCube of contributing factors: . (Ik The



faith in that common purpose, (zZ) Tho faith in the leadership, (3) Tho
faith in oach other - that is, the moibors of the community, (4) Healti
and an adequate "balance of work, rest and recreation.

Suppose we examine this wording concept and those contributing
factors in terns of what we have hero and the problems tnat ~face us*
I will begin with tho last, tho one that is most often considered rior-
ale, especially by those who are interest d in the welfare of soldiers
and sailors and their free tine, that is recreation balancing with
work and rest and then the Particular bias of my own proicssion, health
Those things are very important. They are important as foundations.
But thev are not all of morale. You nay make @& Simile with an autono--
bile and say that those aspects arc like keeping oin in your cranxcase
gas in the tank, air in the tiros and that they make the car run. But
they don’t say very much about where the car goes or what rind of work
it will doe However, tilings arc basic, for if you don’t have then
under your control, you can’t do anythinf How it does seen to me
that here wo have opportunities for work, rest recreation and health.
Je have health and wo have good facilities for aintaining it. You
can think ofalotof exceptions to this stateornent but in general it
is true. The facilities are not perfect but they are enough and are as
good as .ost of the country has at the present time 1IN sono ways, a
lot bett r.

But the other factors, what about them? /hat about faith in lead-
ership? ./hat about faith iii, each other? /heu about purposo? Faith
in oach other and faith in leadership tie in WIU.] the question of pur-
pose, so | shall leave those two as questions 7t you - questions
which | know you have thought about a great dcal and which as teachers
are your daily problem in clas's. ,hieY snrcad from the c_Iass out 1nto p
the community, By considering th  along with the question of purpose,
vou may see then in connection with IGtotal problem of morale.

Let us turn to tho question of purpose. Y'orale is the capacity
of a group of people to pull together consistently and persistently
in, pursuit of a common purpose.” One of the primary factors is the
faith in that purposee '/oil, in the army the purpose “is to win. 1It’s
simplee In missionary work it is to convert. Also simple. In poli-
tics it is to get your man elected. | wonder what purpose wo here can
feel as definite and simple? In studying the response of groups of
people, it has been found that in tho rise of morale the focus”of the
attention of the community on a purpose - on an issue so that it be-
comes part of every individual in that community, is one of the funda-
mental things. It is surprising how little physical things count®when
that begins to rise. A fiLwY of mine who was a practicing psychiat-
rist in lo-don went out of business when tho bombing started because
his patients wore too busy with work to take their own troubles xo0 him.
any more, He wont around to see what they were doing and found them
all at jobs in that community and they didn’t need him. ;He cane back
to America and he was doing a thriving business for a whilee

In a situation somewhat, the same in the last war, one of,the phy-
sicians who wrote on this subject told of being wlth a company of
men who were in an advanced position in the front line. They occupied
a bit of wood and they were subject to shell-fire for quite a long
period,- This physician watched tho nan in charge of bringing up
supplies and came to the conclusion that-ho was feeblonindod because
he was always getting the mules confused, losing supplies or upsetting
the wagon. Over a period of weeks of observing, the physician noticed
that there were times when the man delivered the Mnng nn thn rS> and



12-19-42 3

without mishap. Those wore the occasions when he was being shelled.
At those .tines he seemed to spuoozo the last drop of juice out of
ever Ibrain coll ho had, but when ho wasnTt being shelled, ho got into
trouble,

I toll that to emphasize the relative importance of physical
things. People can take a groat deal at the physical level, but what
they cannot take so well is disharmony and uncertainty in regard to
other people. Ivory advance in the psychology of personality made
since the 19th century indicates that man’s Achilles heel as far as
mental and emotional life are concerned lies in his interpersonal re-
lationships. Doubt in that sphere plays havoc with hrn?*an security and
hopes and. ruins morale because it strikes at its very basis, the capa-
city to cooperate - to pull together. That is why faith in each other
and faith in leadership are important. And that is why the OuUrpose
must bo a common purpose - a sharing.

It would bo prosumptious for no to come before you and try to toll
you what purpose wo should havo hero. | only foci able to bring it up
as™a very important thing and one of tlio basic elements of morale in
this community and out of which you can work toward the other basic

things such as faith in eachothcr and faith in leadership. | have a
number of thoughts about how a common purpose can be achieved and how
teachers can play a role. | think that the sovon points that Dr. Cary
mentioned to you this morning arc of first i:iportancoe In order to
havo a purpose, you havo to have understa?:ding,

Jell, perhaps that is not correct. You can have a ournoso with-
out understanding a single thing about it but it will be an emotional

and fanatical purpose. -0 have intelligent purpose you have got to
have understanding and that throws a tremendous responsibility on the
teachers - to help supply the community. Understanding is needed con-
cerning the things that are active in this community, Jo need to know
what thoy mean, what they are and '/hero they soring from so that people
can no more than simply react emontionally, but understand and act
intelligently.

One thought 1 had was that through the teachers, through norhaps
a committee, some way could be found of keeping this community better
informed concerning what is happening hero in the community. As you
probabljr know much better than | cio, it is a pray constantly to the
wildest rumors and strangely enough, some of the wildest ones turn out
to bo”true and that means that other wild ones got believed. The're-
sult is unhappy and fearful confusion. In the eastern newspapers;,
tiherc has ”~ooon running a syndicated column that has good possibilities,
I think. They call it a "Humor Clinicand people write to the Paper
the various rumors they hear and those who run the column try to trace
dc%vf\/n tthe actual facts and publish then. | think it has a very good
effect»

*

That is”ono”thing that is a possibility. They of course there is
tne possibility in casual conversation in classroom work and in moot-
ings of the teachers. It night be that some organization could bo set
going that would make it its business to track down some of the more
outstanding rumors every wook or every day as they come up and got at
the real facts and spread thou instead, of the rumor. This is very
important because what people do in any situation, in any crisis, 1is
conditioned not only by the immediate situation but also by tho influ-

ence of tho wnolo train of events in tlio oast on the formation of pro—
(1608)
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conceived -ideas and if those pfc-conccivcd ideas arc largely built on

rumorsx tho resultant action will be ccually faulty and misguided, \JBx
Another thought that | * vns verd.similar to that which Dr. Capz

described in connection with learning about the regions into which the

people are going in the re-relocation program. Only, | had thought of

it a littlo nore broadly and probably not so practically, fhat is -
to understand what is going on in this country and in the world right
now as much as 'possible. | suppose you could express what | mean by
tho words "current affairs”. It scans to no that no topic is nore im-
portant than that. Nobody can toll anybody else in this community or-
In any community in the United States what lie should do in order to
Prepare for the future.- Wo don’t know. But wo can place in the hands
of people, tho material, the information and tho knowledge on which to
base their own judgments as soundly as possible, and | would think it
very advantageous to have current affair classes and seminars break
out all over the.camp'like measles. . material can be found easily in w
subscriptions to Time, United States Hows, How York Times - Sunday
Edition. - wo don’t need history books of profound treaties. You can
start with tho current news and they takc_ problems out of that and go
backward in history as seems desirable, &ut begin with living prob-
lems. Different individuals can work up different themes and present
them, to tlio group, ‘'mhey can write for pamphlets and digests. It’s
wisor to start from current issues and extend back to tho past rather
than start with Ada: and Eve and just hope you can got to tho present
before you die of old ago. Take the recent article in Life on geo-
politics - that is a subject about which all high school pupils should
know. Such a popular article is a start and should bo followed up in
more detail by some one interested who would summarize his findings
for the rest. Out of current affairs can cone greater unwerstanding
and out of greater understanding, inside and outside, you and others
can form, some ideas about how to define your purpose. The purpose for
you as an individual will bind you into a purpose for your family. A/
purpose for your family, must bo bound into a purpose for tho community.

I can’t, as | said, toll anybody what his purpose should be. T
loiow what my own is - as a social scientist | can see tho future has
thousands of roads open to me out of which a fewwill be presented act-
ually by opportunity and chance, and out of those few that arc- actually
presented | shall try with the best understanding | can muster to pick
as intelligently as possible the best one to achieve my purpose which
is the application of my trade, social science, so as to contribute
some small amount; toward making a better society. By a better society,
I mean one in Which tho Individual has the maximum opportunity for self
development, happiness, satisfaction in Ills life with the emphasis not
on tho rights of the individual but tho obligations of the individual.
Society can’t exist on individual rights. It can only exist when in-
dividuals have a sense of obligation and the difference between demo-
cratic obligation and other obligation is that it comes from within
the individual whereas elsewhere it Is imposed from above.

My own personal slant on .tho present struggle- is that it is a
conflict between theepast'and tho future. T don’t .moan just the war
but also-tho period after the ware do arc not fighting for democracy
as it is, wo arc fighting for tho opportunity to continue to, develop
the individual personality and a society build on that kind of persona-
lity and sense of responsibHitye '> are fighting for opportunity and
against having to go backward, against going back to Louis tho 14th,-
against going back to. Augustus Caesar, against going back to Babylon,
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against going back to Bancsis, : Ilc ..ay fail, wonl! fail i
but the peace after it is a differentem.attor* |If wo do fail; don’t
forgot that just as evolution goes on, some day, sone group * People
are going to achieve- and.we will have just nissod the bus-e

In conclusion, | should like to cuotc some co; VQdts on postwar
education by the English Psychiatrist, B. D, Grille3pjG. They are fron
his book, "Psychological Effects of Tarpublished "~ Horton

and Company* Ire.

L isyciiiatric ~ w yie.uw ciilo bproach 10 lifo should bo
realistic; .much education ai ‘'resent tond to- oxalf tho secondhand and
the bookish, usually at the expense of direct obso rvation and expcr-
ionce. Children are notoriously acute observers, jbilo so many adults
seen stupid in this gray. It is not the fading of spree function in
the way that eidetic imagery fades, but rather the dulling of obscr-
vation tile exaltation of am hority in place of fact, the promotion
of secondhand knowledge induced |tv emphasis on bookwork, that produces
this atropny. Biologw ana general science well taught should Eo part
of every childld education, he know this before, and had we applied
it then our community at largo-might have had a more realistic appre-
ciation of the perils that might confront it from the device of
technical science and the failure of ccomonic organizations.

"Firsthand knowledge of the development of toEily i:
possibly of greater value for life than-academic acquairfdce with tho
dialogues of Plato, To be able to identify tho song of a particular
bird may bo of more value than the nice appréciati.pn of a Latin
quotation. Our children 0 haVMC rono to livo in the country, year in
year out, since'our cities word boribod aro iOt likoly to return to
schools in. town, if they dO roturn, with t!i.0 samo attitude to bookwork
as thoy had beforo. They .avo nad 1lrsthan.d fiold experience of
simple biolo gy, and.many o'l the avO d3TW10pog a muickened sonso of
wonder and a now sot of valuos, IlOWever uneOuseious, including an
appreciation of beauty and_usofuln03m Education along thoso linos,
coupled with instruction iR the cl<a'Owws of sciOh, ific mothods, should
give a better basis for ju gp.ont on all osr S Or topics in which many

individuals m our corimuiiiVp ell7 Qet to orr in Ul extravagant .way. It
is- notorious that people with the mo, expansive sort of teducation are
most apt to run after false gods ine .cine and religion* This is
not confined to any one country, “ono of _  roaiui-i0 .exy have road of
the blue glass craze followed olv1l! “ar.

fBut, above all, education should aim at character building, and '

character building, if the evidence of psychotherapy is to bo believed,
should concern itself at least as much with the structure of tho ego
as with *olio nature of tho instinctive impulses. The evidence fron
eases of war neuroses shows that tradition counts considerably. Even
those who arc temperamentally not very suitable for front-line service
endure hardships and dangers much longer if they have been brought up
in tho tradition of service, tradition i ..plies a debt to one’s ances-
tors and tendency to minimize the importance of one’s own ego. Educa-
tion of recent yearns had emphasized less than formerly that present
comforts and privileges arc inherited from those who bravo all kinds
of dangers to secure thorn for their children and twolira children’s
children. It had allowed people to forget to praise ™famous non and
our fathers that begat use” Theyinfluence of the kind of upbringing
which surrounds us with security, and gives us what we want only

(1603)
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apparently because we want it, nakes us forgot that the liberty we
enjoy our fathers had fought for, nay r.orc, had died for. Our ego
bocones inflated in proportion as v/ic take these conforts for granted,,
Fron the Victorian attitude that the child owes everything to the
parent, we have swung to the opposite attitude that the parent owes
everything to the child. Is it not tine that wo struck a balance and
our children bo taught again what they and wo owc to the sclf-sacrafico
of the soldiers and the patient artisans of the past? It soens to

no that this-kind of tradition nakes egotisn loss likely and neurosis
less possible. It certainly nakes war neurosis less likely. The
history of recent years shows the it would riakc war itself less
likely since aggressors do not readily attack thosg who annear to be

ready to defend thenselves to, the utnost.
(A.H, Leighton)

(1604)



AISP*. c—
(p ¢ December 18, 1942

10*00 a*m*
Ward 7

Dt* CART* P®©-relocation «id education in Foston

Complications of revised policy of IRA i*e* re-ovaou&tion to north-
central part of United States* Implications of those who nay go
out»

Figure« fro» Foston l—according to age grouping 18 to 48«
Probably first to go out mostly niseis*
They are the ones with most initiative and work experience

Present population 1st

Age* 1—It 280
18—48 8880—Ilargest group
44—388 2420

youngest and oldest group about same in ssusaber* Double above
figures for total of Poston

PROBLEM* (Hatter of Adult Education)
1* Vocational training for those going out*
Study of region and cowmnity to which they go*
2* Helping older people making the best possible adjustment
here*
8* Carrying on of suitable education program for children*

Third problem important for us* What oan the school do*
a* Give program significance and Importano# by*

1* Disseminating all facts available for resettlement program*
Study the vocational training opportunities here and outside*
Gather all the facts regarding WA policy* Teachers should assemble
all the questions being asked and information given back from the
center Information source*

2* Study of region to which ciders brothers and sisters are
gone*

8* Make contact with schools in those reglons—exchange letters
exhibits* 1tFll be a good English study—social study—and study
of human relationse
vocational
4* Provide in school and industry all types of semini training
for older students—prepare to go out*



5. Help children understand the war Issue* People are die«»
cussing the ear issue—outside. lhose going out must be informed
and alert to meanings of this world*

6* Thorough study of post ear situation and its problems*
Readjustment Is most important—else ee may develop fascism which
is a sign of social sickness.

7* Our group people should take the leadership to hslp study
the meanings of democracy* Development of idea of connon man hav-
ing voice in his work and life. Study of American behavior —
America is not all a democracy* there is much behavior which is
not democratic* Education was caused by a sudden upsurge of Ameri-
can Fascism—It was probably the easiest way to solve a probhi
to some people* It wasn’t democracy that put us here* People
believing in democracy didn’t believe in this* Democracy is more
than just political behavior* It is coming to include economic
democracy—equality of opportunity* It has social meanings.—
relation of minority and racial groups. Children may participate
and should have a share in determining the way we are to live and
work* People can stand lots of depreciation and downright bare»*
ness as far as physical comfort goes if they can feel that they
can do something to give their children a better chance* W must
help parents see that there Is a better chance.

What if all the evacuee teacher group moves outt *here won’t
be anyone else, to be trained to help out. Pupil- teacher ratio
is 1 to SO. Ais is an impossible ratio* Budget of 1845-44 which
I have submitted to congress would add 55 go 40 more Caucasian
teachers* |If we lose the 55 to 40 evacuee graduate teachers the
ratio becomes even more impossible*

If we want a future in which to experience the deep worth
whileness of life normally—what does it mean to behave normally-
do we have a responsibility for children In this transition period.
Discussiont

Caucasian teachers—Japanese teachers should get the same con-
cessions as given to Caucasian teachers*

Cary; Suggestion can be made and will be made but may not be
acted upon*

Geo* T&Kkaok&t It would be unfair to others employed in the com-
munity»enterprisese

Caucasians How about doctors and nursesf



SABYs |If Japanese teaehers go out—why caa#t the Caucasian tea-
chers go out too hecause it will he almost as difficult for
them as for original evacuees.

Questions Economic standpoint*

Hatanabes Could it he established that a certain ratio among all
necessary occupations be allowed to go out!

Mrs. pe-silvat |If we keep the cream here In Poston we would send
out those less capable of readjustment#

Takaokas |If teachers are the last to leave—they may have more
difficulty but those who go first will have most difficulty.
All Japanese teachers if they feel convinced they can do more
good here they should stay. Others are looking for richer
life—wish to study*

Japanese teachers should not be encouraged or discouraged*
they should all make up their own minds.

Potts: those who go out—w ill take spearhead of opportunity against
Japanese. Can we ask the most intelligent to stay here when
there are so may more difficult problems to solve on the out-
sidet Immediate relocation will not solve outside problemse
teachers by staying will gain in capacity in leadership here.

C&ry: This is one of deepest philosophic problems ever face<|r
any people. We need a tSRmcux forum or group study—a process
which may wrestle with this.

McLaren: Are there any possibilities of oxhanging teachers with
the outside?

Caryt ihis part of program should be brought to a close. Sot that
its going to be closed. Introduced Dr. Leighton—director
of Social Research—ment&X hygiene.

13®. LEIGHTCBSt Subject—mental hygiene can be roughly termed under
"moral." Différent ways of looking at same things* Seeing
same things from different angles may bring illumination*
"moral™ is word like "politics™ "democrat” or "republican™.
It may be to some, a state of faith, wppnxt optimism, religion,
or philosophy. Analogy of blind men and elephant*

A number of people have been studying the subject. Study
in England—effect of war. Workers are only soldiers in Dun-
kirk—Studies in flying bombing —airporps* Effect of war in this
country—turnover of thinking from pre-war e



Whether talking of schools, cowaunities or other group« there
are eertain fundamental concept« derived fro® particular«*

Morale, expressed in terra« of a concept, 1« the capacity of
a group of people to pull together conelatently and presently
in pursuit of a ocemon purpose* Four things contributing*

1, faith in cannon purpose

2* Faith in leadership

3* Faith In each other

4* Adequate balance of work, rest, roc* and health*

last item usually considered mo ale in ®©cession thinking*  Cop™
sideratlon of each#

I* Work-rest-reoreationand health* These things are
important as foundation* Actual mistake to think that this is
all# We have all of these opportunities of health, work*
rest, and recreation* They are as good or better as most of
other facilities in oouotry*

ffhat «boot purpose, faith in leadership in each other*

faith In each other and in leadership tie in. with faith *n
purpose*

Question of purpose* In army purpose is to win* What purpose
oan we feel definitely* Faith in purpose is fundamental to
morale* physical discomforts oan mean very little If they
have failed as purpose* An American physician went to

London and lost his clients as they were too busy to take their
troubles to them* Story of oorporal who brought supplies under
shelling Kfcfck but ran into trouble when there was little
shelling*

purpose saust be common purpose to be shared, faith in each
other and in leadership can com© out of faith In purpose*

How finding ooerton purpose can be achieved and how teachers
oan ply a role* Dr. Cary’s 7 points are right in the groove*
In order to have intelligent purpose, you must have under«tend-
ing» Teachers oan highly supply understanding so people

react more tlan emotionally so that they « H i not react
but act intelligently* Same way to keep c<SBaimily better
informed as to what is happening in oowmunity* Ho one oan haws
any faith in any purpose where he has no basis for adjustment/

Euaor ~linic

Casual conversationst class work, meetings of teachers
oan eliminate rumors*



People are conditioned by whole train of events in past—if
these are based on rumors Ms decisions will be correspondingly
fault*

Learning of regions in which people are going in re-relocation
Understand what is going on in this country and in world rigt
now* Current events is most important* Current affairs se-
minars should be spread out all over ©@amp* Start with current
news aad then go back to history to follow the background*

Life megains© has an article on geography—politics. Out of
understanding of the inside and outside we way find a common
purposee

Emphasis of society should not be on rights of individuals but
on obligations of individuals* Struggle between past and futre

We are more likely to fail In the peace than in the war. Some
day In evolution people will achieve this, but we may miss the
buss*



TEACHER, TEACH THYSELFt

By Alexander Meiklejohn ,

I speak tonight for a teaching Association* | seek to discover
and to express what the teachers of American adults have to say about
their own work and, therefore, about the shattered, bedeviled contempo-
rary world in and for which that work must now be done. On many a for-
eign field our young men, our sens, husbands, brothers, friends, are
dying gallantly but—it may be—needlessly* Perhaps—no teacheh can
fail to feel the doubt—had it not been for our stupidity and selfish-
ness, they need not have died# What, in the face of that bitter

realization, do our teachers believe? What do they intend? | can
not answer those questions with any adequacy# And yet the times are
suoh that you and |, as teachers, must try to answer them# To evade

them is to betray one’s self, one’s profession, one’s country, one’s
humanity# The first duty of a teacher is to be, himself, striving
for education#

We are now told that, when the war is over, when Germany has been
beaten down to unconditional surrender, we Americans must join with
our A Hies in teaching her# , We must expel from her mind the evil
ideas which have brought her to madness# We must plant and cultivate
in her mind those sane and generous ideas which will fit her to play
her proper part in the life of the family of nations# We, out of our
own wisdom, must reconstruct the mind of Germany, must re-educate the
German people#

RE-EDUCATING GERMANS

That the people of Germany need, and must have, re-education, |
do not question# There will be no peace in the modern world until the
habits and beliefs of the German mind have been radically transformed.
But that we, the people of the. United States, should undertake to do
the teaching—the childish arrogance of that suggestion is almost
unbelievable# 1 ask you, as students of education, to join with me,
for a few minutes, in a candid examination of its .meaning#

I shall not, in this discussion, deal with the problems which will
arise in the period of military occupation of the hostile countries#
In that period, Germany xvill go through thé bitter experiences of re-
venge, of punishment, of restitution, of reconstruction. She will meet
revenge at the hands of those whom she has so cruelly tortured* Many
of her leaders, perhaps the people as a whole, must be punished for
violations of what we call "the laws of the war#" She must make resti-
tution for what she has stolen# She must take part in the reconstruc-
tion of what she has destroyed* | hold back from speaking of these
experiences, not as if they were unimportant, but on the ground that,
though they influence the field of education, they do not fall within
it* Jn the proper meaning of the term, the re-eduoation of Germany will
begin only when she stands again on her own feet, only xhen she faces
the new social and political order vhich her conquerors have established
only as she adjusts her new life to that new order# It is the. learn-
ing and the teaching of that new era of which I wish to speak to you#
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A 11 teaching which has intellectual and spiritual validity
springs from belief, from faith in a code of behavior, a my of life*
Schools are the institutions by which the individuals of a community,
young and old, are fitted to share, freely and intolligently, in the
purposes $f the community* No one can teach unless he has convictions*
To teach is to recommend one manner of living as better than other
manners of living, which, conceivable, the pupil might adopt*

If, then, we Americans were to become the teachers of the Germans,
what mode of life would we recommend to them and how would we :prusoh%
it? would we proceed to "sell them democracy”? in the realm of slo-
gans, of catch-words, we have quick and easy answers to questions
such as these. We believe in free institutions* Our Western culture,
we say, as it has fought its way up from barbarism to civilization, has
learned the basic distinction law and license* between the Appeal to
Reason and the Resort to Violence. Our teachers are expected, there-
fore, to reeommend the former, to disparage the latter* Human beings,
we believe, whether as individuals or as groups, should learn to "reason
together” about differences of opinion or of interest. They should
not consign the settlement of problems to brutal, unscrupulous, irra-
tional strife, whioh "proves” nothing* They should become civilized,
that is, so related and disposed torard one another that their think-
ing together becomes a commbn attempt to find .,common answers to common
problems* They should think as men who hove regard for one another.
They should practice a friendliness of the mind* Violenoo, we say, is
savagery. To be civilized is to reasonable*

I f, thewcf should taks responsibility for the teaching of Germany,
it may be presumed that our basic purpose whould be to destroy, in that
nation, the learning of violence, to establish the learning of Reasoh*
Are we ready for that task? Do we know how difficult it is? It is
easy to teach Violence. In the ten years between 1933 and 1943 Adolf
Hitler has shown again what men have often seen before, how quickly
and readily are learned the le ssons of brutality and deceit* Hcfce, as
in all teaching, the only essential is that one's method shall be true
to one's purpose. Like teaches like. [If you wish your pupil to learn
to lie, you need only lie to him* Your method will be to fill your
classroom with evasion and deceit* |If you wish your pupils to become
cruel, bo cruel to them* Let them see you being oruel to others, and

it* it is easy to teach stupidity if you yourself are stupid

enough to wish to teach it* But to teach Reasonableness as a way of ,
life —-that is another matter. Here one must fight one's way up the
grade rather than slide one's way down it. In a reasonable'world men
are f~ee; they are equal; they have regard for one another; they are self-
critical; they value the common good above any private good* Whoever
attempts to lead himself or his fellows in the way marked out by those
principles will find himself dragged down by all the difficulties, all
dilemmas which, throughout the ages, have defeated tke purposes and
aspirations of the human spirit.

This"means, for example, that the teacher of freedom can not "sell”
it as a bill of goods* Nor can he impose it by compulsion* |f one is
teaching freedom, the quick and easy methods of despotism are not avail-
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able to him. He may present the claims of the democracy in which ho
believes but, in doing so® he must himself exemplify the principles of
democracy. At certain external points, compulsion may bo used* Atten-
dance may be required* The selection of subjects for study may be
prescribed. But with respect to the acceptance of beliefs, the teacher
of freedom may not, by any device of compusion or inducment, require
that his pupils agree with what he says. On the contrary, the principle
whioh he is teaching requires that he invito them to disagree with him
and with the principle, if they find it unconvincing. To teach freedom
is to develop in the pupil the capacity to make up his own mind freely#
To that end, the teacher-, is bound to soe to it that all contra—democra-
tic theories-are fairly presented, are sympathetica]ly analyzed, are
objectively judged. The central fact with which e.ll democratic insti-
tutions are concerned is the fact of the conflict of opinions# |If

that fact is obscured or denied, democracy, as a social prodecure,
becomes meaningless. In a free sooiety differences are valued. It

is only in relation to them that freedom of speech, freedom of thought,
freedom of press, freedom of assembly, have any relevance whatever.
And this being true, the teacher of democracy may not, | say, resort

to the methods by Thich slaves are trained* He may not propagandize*
He may not skimp or twist evidence* He may not use the arts of sales-
amnship. He may not entice or delude his pupils into the truth* He
must practice what ho pr aches* Failure to'practice it is, for his
pupils, the final .proof that what he says is unworthy of their attention#

I have been saving that the teaching of Reasonableness is diffi-
cult because those who give that teaching must themselves be reasonable
in their behavior« And, if that be true, we find ourselves facing the
guestion -whether we Americans, as teachers, are fitted for the task
which is so glibly assigned us. Do we love Reason as we say we do?

Do we eschew Violence in our dealings with other men and with other
nations? | ask you, as follow-teachers, to try to answer those ques-
tions by examining our recent behavior at home and abroad*

OUR INTERNATIONAI RECORD -

"that is our record in the field of international relations? Twenty-
four years ago, taught by terrible disaster, the nations of the earth,
led by our President, attempted to establish League of Nations* Their '
cooperative purpose was to begin the replacing of license by law, of
Violence by Reason, mAt that moment humanity was, for the first time
in hi.story, facing the aptual possibility that ordered justice and
reasonable fair play might be ostrblished”~throughout the world* And,
in response to that opportunity we Americans ”scuttled ba.ck to normalcy*™>
Shall we take the record of that infamy with us as material for study'
in the clasrooms of German-? Or will we, perhaps, find it already
there at the root of every evil error' which we seek to rcadicate'? What
of our tariffs? Do t"ioy express Reason or violence in the struggle four
th© world’s wealth? A few years ago, the people of Spain were fighting
gallantly for freedom* Can any American remember without a flaming
sense of shame the duplicity with whioh™ in the name of non-intervention,
we turned the scalos against them? And in our dealing with the present
phase of the world War the same record stands* In the days before we
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entered the conflict* when France was being shattered, when England

was fighting alone* with only desperation to take the place of hope*
what wore we thinking ans saying? Two opposing parties were at that m
time struggling fbr control of American policy, One of them was

urging us to war# The other was demanding that we stay at peace« But*
in spite of all their differences* on ono point they were agroed—their
estimate of us and of the arguments by which we might be moved. Both
mo.de appeal* not to our reason but to our selfishness. Their common
watohword was* "Defend America,” "Defend America by Helping the Allies*"
said one faction, "Sa-re America First*" said the other, With the fu-
ture of the whole world ot stake, with the issue between Reason arid
Violence depending upon our action more than upon any other factor then
open to decision* it was taken for granted that wo cculd thinjk, and
would think* only of our own advantage, Why help the Allies against
Hitler? Because if he beats then first* ho will beat us next. Why
refuse, to help the. Allies? Because if we keep our distance, take advan-
tage of our isolation* build up our defenses while othors are exhaust-
ing their resources, we shall be safe. Shall wo offer that program as
text for our teaching of Reasonableness in the schools of Germany? Anl,
later, when we did go to war, why was the action taken? It came only
when we were attacked. Wb may now talk as we m il o.bout Freedoms to

be won. But the only decision which vtr Americans have mado is the
decision to defend ourselves. To nothibg beyond that are we committed
by anyone who has authority to make commitments for us. |s it our
intention to instruct the Gormans how to look out for themselves in
future struggles for existence and power and wealth?

And, second, in our economy at home, in our relations to one
another as Americans, the same repudiation of Reasonableness, the same
resort to Violence, are rampant among us. A recent issue of The New
Republic has told us on what basis the Office of War Information has
chosen to make its appeal to our citizens. That Office has dofinod a
practice which has been followed by every branch of our government*
from the very top to the very bottom. Do not urge action for the
common good, we are told, on general* national, patriotic grounds.
"The surest way to got action,” is tc ask and to answer "the instinc-
tive human question: "* What is thepo in it for me?»" That—according
to the salesmen who are now selling America, the men who are more and
more dominating our common life—that is what an American wishes to
know when any proposel for corporate action is presented to him. In
my opinion, those salesmen tra.de so habitually in misrepresentation
that they no longer know that there is any truth, to be told. And at
this point we are bound to recognize that, with the lessening of the
influence of theChristian Church, with the rapid and enormous develop-
ment of those competitive business practices which wo sum up under the
title "an economu of free enterprise,"” the principle ofyReasonableness
in human behavior has lost its validity. The distinction between Reason
and Violence has been blurred or destroyed. In place of reasonable
cooperation between men wo have set up a principle of "enlightened
self-interest” which, for sheer deviltry-of destructiveness, surpasses
any other sot of words by the use of which the humnmind has ever de-
ceived itself. That phrase can justify any crime. It co.n sanctify
any sin. It can make respecto.ble any selfish disregard for the general
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wolfare. A culture which prizes henosty'because "honesty is the best
policy” is not honest* It is shrewd, And shrewdness is Violence
become crafty* When men thus derive unselfishness from selfishness,
deduce virtue from vice, the distinction between Reason and Violence
is gbne* The civilizing of man is now seen to be simply the taking

on of a veneer* laws, principles, ri hts, obligations—these are
merely forms of camouflage for the brutal facts of individual or group
aggression, it is our purpose to teach the Germans to be more devious,
less obvious, in their aggressions of the future? Shall we show them
ow to beat™us in playing the game of mwhich we have been the Imasters?

REASON VERSUS VIOLENCE

Hero» then , is a question which must be faced Tby every American
tocher, whether his classroom be at home or abroad. What manner of
life dOWe intend to teaoh? Do we still, as Christians, as reasonable
men, as Americans, hold fast to the basic opposition between Reason and
lolenee? Are we determined to reject the latter and cleave to the
lormer.” Or, on the contrary, have we, with our Shopkeeping genius for
ocmpromisec succeeded in amalgamating the love of self and regard for
'-lr-hg fo gvri f it would solvéno%?u(?ilgmdmalsl b?/ %oéjllidshri?l%?ngdlresgpgp%g
And southing of the sort wo soon to hovo acconplifhod. We s™ nto*
have discovered what Christianity has always denied that -nv noml
code worthy of the naTO must donj, that re ~ for ~ o L tL " ts

+10>°Ur fcllows* for example, do wo moan when, in a struggle bo-
f » fly e r s between ooal minors and coal ownorf.
f u ° i h 8idos be In a world of froo oompotitivo

enterprise what we commonly moan is that tho two sides should "get
e iom . HOid -1 kit <
Hsbuutt. But ”1 that situ:Hi(ynSi O'ilg cwe'al'rkt'f;[at< gllgﬁntaelrst Ellphtifrwht
Conferonoo in that fona is violonoo. As they sit at the table-ecoA”’
side is exploring the strength and the weakness of tho other. Eaoh
n . . .

How much can hnétstlasnégB ,]81\,9 mlSJ t?tcgr% hs'?ahn(}g" Pu_}hgrr%sgtrtciesonwrmgﬁ are
be r™ 5.DS*hIS Will 00me t0 if the question

. E°VA f°Wh xt t0 bo_asked loyorto worker— "Fow
Y(\)/ng Wi ill you keep this contract ?f WO ma Pth_,p. y'?o that question

a poHoy of eniightened” self-interest allows only one onswofltho

w swer which was given in the case in question. Wb tlll keop the
Wgr\%flll keep it as1 'Ilgnasagvitv%%{/% a%spod&eé% %*%e sar!p]%nc\;vrocu_rﬂﬁtaggggk
tfily r WOUd;~"eakit® y°u have done.” 1Is it not
m tiL , 5-™ [ rB ;planm*S t0 ten°h our manner of life to other
of f ~ T , w00me Ven.we Eust frankly acknowledge what that
. _n ) H H H it - -
1g:;rrofuB 8('3%8 e. f\/\lebbe\fie\&}(reomlns'%ri'fié 'a%dn%tor%r}li%%s g?ntlnoon ggodgr%%sure
life. 1In a world so conceived men do not appeal to Reason except for

K X in' N i '
T BREal B VioiBsbiP' Pheg AL sl SRR A O SO 1T inW o5t

0 I JBay 19 reminded that, in qur politioal order,
gulated. "Me do not allow coal miners and ooal owndrs

WO
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to fight out theirbattles without regard for tho interests of others*
We insist that the consumer, too, must have his say* <¢The public must
be a third party in the negotiations* That consumer public, just like
the other interested perties, must be on hand to fight for itself.

But, with the issue thus defined, it is obvious that all we have accom-
plished is the substitution of a three-sided selfishness, a three-sided
unrersoiaableness, for a two-sided one* The consumer is, in exactly the
same sense as miners and owners, unreasonable, self-interested, violent*
So deeply has our American thinking about natters of social policy

been perverted by the bias of free competitive enterprise that we can
find in it nothing more than the clash of pressure groups, each fight-
ing for its own hand. Each such group is looking out for itself, and, -
only as a matter of shrewd and selfish policy, does it look out for
anyone else. The body politic thus becomes, not an organio unity of
reason and sympathy in which men take ccunsel together for common ends,*
It is a bedlam of warring factions. It is out of that bedlam that

men are now proposing to derive the 1 ssons of reasonableness with
which to enlighten the mind of Germany, with which to lead her into
friendly cooperation with the other nations of the earth*

In The Hew York Times of last TSunday* Gilbert Murray discussed
the question which | have presented to you tonight. As chairman, ho
reports the findings which come from years of study by "an internation-
al committee of educationistsl set up by tho London International
Assembly, The administrative proposals of the report are, | think,
wise and timely, | welcome, too, the clear recognition of the princi-
ple that education, especially education in democracy, can not bo impos-
ed by one station upon another. |f democracy is the lesson to.be learned,
Murray tells us, then Germany must educate hersolf, 'And yet, in its
analysis of the situation, the report seems to me to stop short of what
is the heart of the whole matter. It fails to recognize tho one thing
which we and our Allies can do, which we must do, if wo wish to contri-
bute to the re-education of Germany, When a nation or an. individual
has gone mad, aa Germany has gone mad, the first essential is that we
discover and remove the cause of the madness. So long as that cause
remains actively at work, it is idle to preach'or to teach, by means ct
words, the ways of sjanity.

Assuming, then, that Germany is to be beaten, assuming that methods
of violenco have brought her to unconditional surrender, what can we
do to further her re-education? May | suggest two lines along vtfhich
our efforts may go?

RB-EDUCATI OH AT HOVE

First, it must be msde clear to Germany, it must be recognized
with equal clearness by ourselves, that we, too, are in process of
re-education. What needs to be accomplished is not that we shall
teach them something which we already know, but rather that they and
we together shall, each in his own way, learn how a reasonable world-
order may be created and sustained, That lesson humanity has not yet
learned. In the Pre-war Yforld it has been impossible to teach reason- '

/
* May 16, 1943



-7-

ableness because the world was not reasonable# To say that the nations
of the earth shall live together on terms of equality and justice and
to say, at the same time, that each nation shall keep intact its own
sovereignty, its own commitment to its own self-interest—to say both
these things is a flat contradiction in terms# It is tho indanity of
that contradiction which has driven the powerful, brooding mind of
Germany into open and brutal madness# TBut the sane contradiction has,
in mono-'subtle-forms been undermining the sanity and integrity of the
tradition of human freedom and equality, wherever that tradition has
prevailed# That contradiction must be resolved# Both victors and
vanquished must think it through# The reasonableness which resolves
such conflicts—Ilet us never forgot—is a cooperative enterprise# Wb
can holp in the re-education of Germany only if we are seeking the same
re-education for ourselves#

But the doeprr solution of cur problem lies, not in tho field of
teaching but in that of action. It comes, not from what wo shall say,
but from what we shall do# |If wo wish men or nations to live as if
they were citizens of a reasonable world, we must make the world in which
they live reasonable# After all is said and done, the only thing which
can really be taught is tho truth. Do Russia and the United States,
Great Britain and India, China, France, Moxioo, Poland, and tho rest—
db they intend, after the war is over, to discard the methods of
Violence, to establish law and order, justice and freedom for all
mankind? 1f so, they will proceed to create and sustain a world-state
which shall have authority and power t o make and enforce laws which
shall be oqunlly binding on every one of them# It is the function of
a stato to make Reasonableness prevail throughout its domain. Under
actual human conditions, there is no other institutional method by
tiiich that end can be accomplished. Are we Americans and our Allies
ready and eager to play our parts in that enterprise? Are wo willing
to submit our wills, our lives, our fuytunes to the common will of an
organized humanity? Are we wise enough to create an organization by
which the ends of reasonableness wbuld be served? |If so, it may bo
that tho nations of the earth can together engage in the task of a
common re-educaticn. |If not, then humanity will again have chosen,
or fallen into, the ways of Violonoe. One would hope that,
if that disaster must again ccne upon us, there might at least bo an and
of self-deception abtut it# Let us, at least, recognize that, if we
are living one manner of life, we can not teach another#

These words about our country may seem harsh, even to the -point of
unreasonable violence. If so, I beg of you to note the fact that I
have been considering, not so much the feelings and attitudes which
make up our national disposition, as the intellectual ideas by which
that disposition is so grievously misrepresented# wg are, at heart,

a reasonable and generous people. Wk have’an unexcelled tradition

of liberty and equality for all mankind. And yet, so powerful and so
misleading are the forces of a rapidly developing competitive industry
that we seem incapable even of trying to understand what our tradition
really is. | am not attacking that tradition, | am defending it—from
itrs friends# Wb Americans can not teach liberty, chiefly because wo are
toe busy to think about it. We need it for use in our business# The



most baffling, the most paradoxical, as well as the most significant,
idea which the human mind has conceived—that idea we have taken for
granted as meaning chiefly that no man and no government may interfere
with the private enterprise of buying and selling. We, top, need re*
education in democracy. In a deep and tragic sense, the American
scheme of popular education has broken down, has gone to pieces* But
a new era is upon us. New opportunities and responsiblities await us.
We can no longer live merely as Americans. We are also citizens of

the world." That citizenship will require of us not only the technical
efficiency, the personal initiative, in which we already excel. It
will require also that we think about human freedom and equality. Just
as our forefathers, having learned from England and France, led the way
in devising a democratic form of life for a national economy, so nay
we lead and follow in the creating of a democratic international eco-
nomy, That is our~destiny. |If we meet it courageously and intelligent-
ly, we shall find in it our own ro-education.

INTERNATIONAL PLAN NEEDED

Of one other priciple I must speak. 1 am strongly convinced that,
as the nations of the earth prooeed to form an international political
organization, they must have, as a basis for their efforts, a scheme,
of international organization itself. Here again cur own American
experience is illumine.ting. In my opinion, no factor'in our political
procedure has done more to block and nullify our teaching than has tho
insistence that education is primarily a matter of local concern. The
federal government has been allowed to c©ntribute to agricultural and
mechanical training. But the local communities have watched with
eager jealous eyes to see to it that, as a corporate nation, we make
no provision whatever for the study of our nationp.l1 beliefs and purposes.
That has been, I am sure, a grievous, a fatal, blunder. And the same
observation holds true in the international field. W can not extend
the scope of human reasonableness to include all men unless, from one
end of th e world to the other, men are learning to reason together.
They must learn to know each other, to agree and to differ about the
same problems. Whatever may be true of other political forms, no one
can doubt that tho cucdess of a democratic polity is a direct correlaube
of its success in thw education of its citizens, -hat means, in my
opinion, that a democratic, worid-government is possible only in so
far as that government can itself maintain a systme of world—education.
The citizens of the world must, in the samet erms and from the same
sources, learn together what free institutions are and how, under
actual conditions, they can be creo.ted and sustained. Whenthe women
and men of Russia, France, Turkey, Chins, Mexico, England, aid all the
rest ere engaged in that joint enterprise, th&Germans may join in it too.
In that way, and only in that way, can they be rescued from madness,
restored to sanity. That is the only way of re-education for them,
and for us*

Education is not an agency of intelligent selfishness. It is the
process by which mankind is brought together into reasonable and gener-
ous cooperation.
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presenting the high lights of this convention, acknowledgement is made tha* the

entire program has been most outstanding. From the many fine presentations, the
following merit special mention:

1.

2.

(ep]

10.

11.

12*

13.

14.

15.

*

16.
17.

18.
19.

The challenge to modern education and the urge to break fromt raditi on present-
ed by Dr. William Wrinklee

The fine illustrations by the superintendents of Democracy in action in the
various relocations ednters through such agencies as student body councils,
parent teacher associations, student cooperative stores, faculty planning of
the curriculum program, budget making, student body forums, educational staff
participation in community programs, friendly relationships between resident
and appointive staff,

The need of democracy in public school administration was forcefully emphasiz-
by President Frazier. This was followed by a stirring appeal from Dr. Cher-
rington of Denver University in which he urged that people the world over be
given a feeling of significance and assurance that they have a definite part
to play and a place £o fill.

Through the fine efforts of Dr. John Provinse, the next heps in WM were care-
fully analyzed and the responsibility of the educational program in the pro-
jects clarified. Tie were charged to remember that theru is always the human
equasion to be considered in the relocation program. In this connection he
pointed out that the responsibility of the schools is increasing.

The school as a vital force in the community was ably illustrated by Mrs.

Ada. ms and encouragement was given to further' expand the program in this
direction.

Yihile music has been considered an essential branch of public educa.tion, Miss

PPitts opened up new fields for this important subject and portrayed it as one

of the major vitalizing forces of the educational program.

Miss Carey Downing was highly successful in pointing out our responsibility

to the education of the Exceptional child.

Our finest educational thinking and philosophy was-~challenged by the able
analysis of the curriculum program for the various school levels. Dr. I.

I rvin Addecott of the University of Denver opened up new fields of opportunity
in a fine discussion on the curriculum of the modem elementary school,

Dr. Wrinkle was mastenfiul in hiis recommendations of a new approach to the
secondary school curriculum and school administration procedures. He strong-
ly reminded us that the needs of the child, rather than tradition, must be the
goal of the secondary school,

Mr. Powell’s analysis of the responsibility of the Adult Education Porgram as
found in relocation convinced us that many things are- yet to be done in this
important field.

Dr. Samler presented a fine approach to the training and retraining program

a nd proposed ways and means of carrying the program forward both within and
without the centers,

W illard Greim emphasized that classroom education alone is inadequate to satis
fy the needs of the child, there fore, the urgency of a well planned and well
executed recreational program, Ip

Dr. Robert Gibson’s discussion of bhhool buildings and the procurement of
educational supplies gave added incentive to our responsibility in these impor
tant matters.

Mr. Ralph Hubbard advised that if we are to understand the problems of race
minority we must approach them through a study of the cultural pattern, Thir
statement has important meanings to education in the relocation center.

Mr. Ed McMenamin, representing Mr. Leland B arrows, analyzed the problems of -

. recruitment, teacher working' hours, and the basic fiscal policies of W.RA.

Mr. Harold S. Choate’s speech on the Relocation Program.

The excellent manner in which Mr, Paul Terry presided as host of the Superin-
tendents at the conference.

The stenographic assistance™ furnished by the girls in the Denver Field Office.

The committee considers the conference to have been most outstanding. It ac-
knowledges with deep appreciation the fine, work of Dr, Ade and his timeless



-efforts in furthering its success* The committee would also like to recommend
that a similar conference by planned for the Elementary and High school principals
* for the near future.

I)) Resp ectfully submitted,

C. D. Carter
L, G. Noble

RESOLUTION PERTAINING TO SUMVER SCHOOL ATTENDANCE
Committee : Lester K. Ade
C* D* Carter
Paul J. Terry

Whereas it is a desirable educational practice to encourage teachers to attend
summer school, and

Whereas on many projects there are several teachers who eithor: (1) need but one
more summer school term of work at a college to complete the erequirements for an
A . B. or a matter*s degree, or (2) would profit greatly from study in a regular
session of a summer school both from the standpoint of the individual concerned
and from the standpoint of professional service rendered to WRA center schools, and
Whereas the acute shortage of teachers necessitates that every precaution be ex-
ercised in the maintenance of morale and high professional standards

BE IT HEREBY RESOLVED by the Superintendents of Education in session in Denver,
Colorado respectfully request that authority bo invested in Project Directors to

a ssign through Superintendents of Education regularly employed teachers on the
several projects to work at an accredited college or university for a period of
not more than two weeks during the ensuing summer of 1943 for which work the teach-*
er will receive the régula.” and fullsa.lary to which he or she is entitb d upon
completion of assigned tasks at the project, providing:

1. The Superindtendent of Education shall have recommended to the Project Direc
tor that the teac her be assigned to summer school work at a college or
university.

2. The Superintendent of Education shall give evidence to the Project Director
prior to recommendation f or college attendance that provision has been made
to adequately conduct the summer activity program with the presence of the
teacher involved,

3. The teacher shall be a bona fide registrant at the college or university
and shall take work for credit there,

4« A ny time in excess of two weeks needed to complete wirk at the college
will be charged to the employee*s accumulated annual leaye, and if necessary
to leave without pay,

5. In no instance will the teacher so assigned claim travel companion or per
diem for any part of the time involved,

6. In the event it is deemed desirable by the national office, the Project
Director, and or the Superintendont of Education that regular hours he
assigned the teacher attending summeryschool to p erform tasks the purpose

of which would be to the sole advantage of the WRA or the mutual advantage
of teacher and WRA* this assignment shall be considered as a part of the
agreement and those involved sha.ll be held a ccountable for results.

Respectfully submitted;

Paul J. Terry, Chairman
Lester K. Ade
C. D# Carter
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