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INTRODUCTION 

With the evacuation of over a hundred thousand persons 

of Japanese ancestry and the relocation of these people in 

the various Relocation centers, the War Relocation Au thority 

was faced with the necessity of providing for the educatio n 

of many thousands of school children. 

There have been widesprerd migrations before in our na-

tional experience to be sure, out the forced migration of a 

hundred thousand people is something unique in our re cent 

history. People were evacuated from their homes and fa mi-

liar environment and concentrated in the various Relo cation 

Centers. In a few short months communities of ten and fi f-

teen thousand inhabitants appeared where communities had not 

existed before. Schools were needed in these communities , 

and in the task of providing them there were no precedents 

to follow, no blueprints to read. The educational system , 

had to be constructed from the foundations. 

In the first, place, there was a basic assumption that 

Americans of Japanese ancestry, though a minority people, 

have every right to elementary and secondary education as 

citizens of a democratic nation. 

It is evident that every school system has its peculiar 

local problems. This fact makes it necessary that those wh o 

formulate educational policy have some understanding of the 

economic, social and cultural problems of the communit y 

1. George D. Strayer and N. L. Engelhardt, The Report ofa 
Survey of the Public Schools ojT Pittsburgh, "Pennsylvani a 
Columbia University Press, (New York, 1940), p. 10. 



The conditions and problems which have arisen out of the  eva-

cuation and relocation have important implications for the 

schools in these communities. The social forces and condi tions 

created by the evacuation are clearly reflected in the s chools. 

In the process of establishing schools it was necessary 

for the War Relocation Authority to formulate an education al 

policy to meet the needs of the community. On the basis of 

this policy certain responsibilities were assumed, cer tain 

goals were determined, and the means for realizing them out -

lined. 

Circumstances and the conditions of life in this communi-

ty imposed upon the schools certain responsibilities an d func-

tions which are in addition to those usually performed by 

the schools in other communities. 

It was assumed, for example, that American citizens of 

Japanese ancestry in project schools would return to Am erican 

communities after the war. That assumption had important i m-

plications for the educational program of the project sc hools. 

The schools accepted the responsibility of aiding evac uee 

youths to prepare for eventual relocation in this coun try. 

As a part of this program emphasis was placed on vocational 

training for evacuee youths. Another part of the progr am of 

aiding the post-war adjustment of project youth was the em pha-

sis of American history and culture and English languag e 

skills in the school curriculum to aid the assimilatio n of 

the young people and to counteract the effects of liv ing in" 

a community predominantly Japanese in language and cultu re. 
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A third element on the educational policy concerns aiding 

young people in their adjustment to this community. 

In the "Proposed Curriculum Procedures for Japanese 

Relocation Centers", the relation of the responsibilitie s as-

sumed by the school authorities to the nature of the s choo l 

system is clearly stated. Certain functions were outli ned 

which the educational authorities felt the school should per-

form. Then means of fulfilling these functions were con sider-

ed. 

The War Relocation Authority has the responsi-
bility for enabling these Japanese-Americans to re-
turn to the normal communities after the war is over. 
Therefore the leaders emphasize the need for educa-
tion in the ways of living together, and for voca-
tional training which will ive the individuals £ 
better chance to e economically independent. For 
these reasons the Western Regional Office of the 
W.R.A. has repeatedly stated that the schools to be 
established in Relocation Centers are to be "Communi-
ty Schools" 

The community school was considered by those responsible 

for establishing the educational system as the type of school 

which could best fulfill the educational program and contr i-

bute most to the community. 

The basic principles of the relocation center school 

were outlined by the educational authorities of the Wa r Re-

location Authority and by a graduate seminar class in curr i-

culum development at Stanford University. 

17 "Proposed Curriculum Procedure for Japanese Relocati on 
Canters." II-l This was prepared for the ->ar Relocati on 
Authority by the summer session students in Curriculum 
Development at Stanford University, 1942. 



Paul R. Hanna, Associate Professor of Education at Stan -

ford^ was one of the people most Influential in outlining 

educational policies for the .R.A. ITe places a tremendous 

value on the community type school system. He once stated 

that if the comraunity school were successful in relocat ion 

centers that this would more profoundly affect schools in 

America than anything In the last two decades. 

A "community school" may be defined as ?.. school which 

"oases its curriculum on the life of the community In which 

It is 1 cated. It is founded upon the principle that the 

child is a responsible member of society, and as such needs 

a full understanding of- the organization an-' social fo rces 

of his community."" 

The curriculum of the school is designed with this basi c 

principle in m'nd. The community school is an instrument t o 

be used jy the community in coping with its problems. "Th is 

concept of a school geared to the problems o: the communi ty 

as instructional material is not an entirely new idea.  Com-

munity schools on the secondary level had bee n a part of t he 

cultural pattern of Denmark for nearly a hundrer yea rs before 

the recent German invasion....Many communities In the United 

States have likewise discovered the effectiveness of the 

C j  munity School. "2 

1. The Community School and Its Curriculum in Relocation 
Centers. The Community School Forum, San Francisco, 
November 20, 1942, Vol.* 1, No. 1, p. 2 

2. Proposed Curriculum", o c i t . , Il-l-r. 
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In the com unity school program everyone on the communi-

ty is called upon to contribute to the solution of community 

problems. "The people of the community recognize a problem ; 

the community leaders—doctor, fireman, farmer, mother, ar t-

ist, or carpenter--know a great deal about the nature  of the 

job to be done; the teacher knows how learning takes place, 

and somet: 'ng about the contribution that children an d youth 

can make. The pupils want to participate actively in co m-

munity life. Together all work out a plan of attack on the 

problem and together they carry out the p l a n . 1 

If this program were realized, education would become a 

process which goes on everywhere in the relocation Cente r 

and the community school would, in a sense, lose its identi-

fication with a single group of buildings. 

In the ''Proposed Curriculum 1', prepared by the Stanford 

students in curriculum development, there is included  an 

outline of concrete ways in which the school and community 

m:"  ght be integrated in Relocation Centers. Suggestions a re 

iven on the ways in which the teacher can correlate class 

work and co nunity resources. The suggestions are arrange d 

thus : 

a) those problems arising out of the 
community needs to which the school 
can contribute; and 

b) those problems arising out of the 
schools' desire to provide for 
children's and youth's education 
to which t he community can contribute."' 

1. "Proposed Curriculum", op. cit., II-1-r 
2. "Proposed Curriculum 1', od_.  cv ; , ,.  VI 
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The program of integration  :'  ncluded such things as the 

following which would be of mutual "benefit to both th e school 

children and to the community as a whole: 

a) Part-time apprenticeship training 
program involvine actual work in 
administrative and other offices for 
c ornme r  c  i a 1  s  tud  nt  s. 

b) Apprenticeship training for industrial 
service in the furniture factory. 

c) Classes in carpentry to produce trained, 
carpenters. 

d) Training of hospital orderlies, nurses' 
a ides,  dental assist ants. 

e} Research for foe preservation, marketing, 
use of dried food, storage, values. 

f) Instruction in industrial management 
practices for care of machinery and 
reduction of servicing costs. 

g) Training of workers. . .teaching of 
factory methods in use of patterns, 
cutters, and piece work in manufactur-
ing processa-

The school has been operating for five months now and 

it is possible to begin to evaluate critically the school 

program in terms of the original design. 

Two basic questions may now o posed in regard to the 

integration o  1  the school and the community. The first: 

eh- t is the school doing to contribute to the solution of 

Community problems and to the meeting of cor-unity need s? 

The second: ./hat is the co- unity doing to contribute to 

the solution of school problems? 

1. See "Proposer- Curriculum", op. cit. 
' «ft*.« � 
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In the grade schools and junior high school the inte-

gration has fo n in some measure successful. In the first 

el. ht grades a considerable amount o. :  claasroo::: work has 

been done on various phases o co munity life. The schoo ls 

have drawn a substantial amount of material from the s tudy 

of community institutions. 

In the high school, the Pro- lers of Democracy els ses 

have studied the organization and social forces of the com -

munity. ut the integration of the school and community 

thus far has been almost wholly academic in character, ercept 

for the participation of school children in the fall harve st, 

and th  ':s  w s not accomplished in any way wh  -.eh  would contri-

bute anyt' m g to the students. The close integration of 

the school and community has not been realized thus far, 

in any substantial way. Neither has the school made any 

special contributions to the community nor has the com muni-

ty provided the envisioned tr in in an  .1  experience. 

There are a number of reasons for the failure of the 

plans for close integration. In t e first place the com-

munity school shorld arise, it seems evident, from t he 

awareness of the community of the need for such integrati on 

of school and community. If such, a school is to be success-

ful at all, if it is to function as planned, there should 

be a general understanding of the system and desire for it. 

There is no such understanding of the meaning of 8 cormun ity 

school among the people here. The school arose not out o f 
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a common realization of what such a school might offer but 

was instead imposed "by the educational authorities of the 

War Relocation Authority. Betwe n the people who administ er 

the school and the parents of school children there are w ide 

cultural and language barriers. Such a situation makes f ar 

more difficult than usual the realization of a commun ity 

school. 

In the second place, school organizational difficultie s 

are extensive and the problems that have resulted are su b-

stantial. It is no easy task to esta lish a school system 

for a community of fifteen thousand individuals in a few 

short months. During the early life of such a school s ystem 

those responsible for administering it must be primari ly 

concerned with immediate problems of organization and pr o-

cedure. The development of a high degree of cooperatio n 

between the schools and the community and the schools o f 

other sections of the W.R.A. administrations are no t accom-

plished so easily. Furthermore, lack of supplies and equip-

ment have made it difficult for the school to organize the 

type of vocational training'originally envisioned. For 

example, there are too few typewriters to train typists 

even for the school administration. The school hasn't th e 

equipment to train typists and office workers to take the 

place of those who resettle. Likewise there is a lack of 

shop facilities, there is a*> classroom in motor mechani cs, 

etc . 
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In the third place, the various divisions an J1  sections 

of the • Jar Relocation Authority are pressed with their work, 

'̂ hey want co-operation with the sc hool's vocational prog ram 

on their own terras, •'•'hey have their own particular n eeds to 

meet. 

It is possible that some of the difficulties encounter-

ed will be overcome and that some sort of an integrated p ro-

gram may be established. However, it is improbable that 

the "community school 5 as originally conceived will be real-

ized at Tule Lake. The conditions needed for such a system 

just aren't present. There have, in a lition, been some 

fundamental changes of  >•  .K  .A.  policy on community organiza-

tion which made the realization of such integrations unlike ly. 

The ro\e of the school in the community has, of course, 

altered with changes in  •  .H.A. policy. Basic changes in 

policy cannot be made without a  '  ecting the schools. ./hen 

the fundamental principles o the system of education wer e 

la'A 'own, the Relocation Center was thought of "primar ily 

as an educational and training oroject." The main respon si-

bility wfs conceived to be the reparing for "reloc tion of 

the Japanese-American in the post-war period . 

Product ion was emphasized in the first months of the 

project's existence. r. Shirrell, the former project dir-

ector, in his we1comin speech to the teachers, September 2, 

described the project as tre V/.R.A. then conceived it: 

1. "Proposed Curriculum", op. clt., III-1 
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MTule Lake Project is expected to produce. That is fun-

damental. If we can make the project nearly self-suffici ent, 

we will have achieved an outstanding success in American 

history. 

,; But hand in hand with the "business production, we must 

train colonists—this is a learning opportunity, and if we 

are not ready to offer that opportunity, we have failed. We 

know, they know, that they are going back to a tough w orld. 

Every lost American soldier in the Par East means a more 

difficult situation for the colonists. They know that job 

opportunities will be scarce many may be closed to them. 

and they are anxious that while they are here and prod ucing, 

that they be given training opportunities so that when the y 

return, they will be better able to cope with the difficu lt 

worId. 

uYou are wondering just how we can accomplish this 

training program. We are, too. We ask that you study every 

job that we have and find out how the people may, by part -

time training, and continuing the job with evening classe s 

or apprentice training, enhance their skills. It is the T ule 

Lake philosophy, and we hope that very shortly you will h ave 

digested some of the things that we have worked out and be 

able to help us in that program. 

"We have an opportunity here to do an outstanding train -

ing job. No city in America has ever placed in the lap of 

the School Department every facility of the city to use i n 

its training program. There is nothing in the cantonme nt 

that is not yours to use--hospital, kitchens, factories --
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all yours to use in any way you can. I hope that you can 

do here an outstanding job of productional and promotiona l 

training." 

Then came a basic change in the policy of the War Re-

location Authority. Plans for factories and large scale 

agricultural development were^urtai le¿largely or aba ndon-

ed. The building for the tent factory now lies idle. The 

War Relocation Authority now lays heavy stress upon the 

program of resettling evacuees in the free zones of the 

Middle West and East. That fundamental change in policy 

means that the project, and the schools which are a part o f 

it, are no longer geared to production. Efforts are rather 

being concentrated in getting people out of Relocation Ce n-

ters and into essential industries on the outside. Mr. 

Coverly in his first speech to the whole staff as project 

director emphasized the program of resettlement. He call ed 

upon the schools to take part in accelerating the progra m. 

It is evident that any fundamental change in W.R.A. 

policy in the future, and any radical change in the cond i-

tions of the community will be reflected quickly in the 

community schools. 

- 11 -



Organization and Administration 

The schools in Tule Lake Helocation Center are administer ed 

by the Community Services Division under Mr. Paul Fleming , Mr. 

Fleming was formerly a vice-principal of University High School 

in Oakland, California, and connected with the departme nt of 

education at the University of California. 

Mr. Kenneth Harkness is superintendent of education un der 

Mr. Fleming. Mr. Harkness was formerly principal of a sch ool 

in South Dakota and before that lived for ten years in  Mozam-

bique, where he was in charge of schools in a colonial di strict. 

Floyd Wilder was, until recently, principal of the junior 

and senior high school. Glen Walker acted as assistant p rin-

cipal under Mr. Wilder, until his recent departure from the 

community. Guy Cook succeeded Mr. Walker. Mrs. Jaderqui st is 

the curricculum advisor and girl advisor of the secondary 

school. 

Martin Gunderson was until his recent promotion princi pal 

of the  thr ee  elementary schools. When Mr. Wilder quit his 

position as principal of the secondary school, Mr. Gu nderson 

took his place. Miss Mary Durkin acted as assistant princip al 

before she succeeded Mr. Gunderson. Mrs. Gifford is a vice -

principal. Each of the three, Mr. Gunderson, Miss Durkin, and 

Mrs. Gifford was in charge of one of the elementary school s. 
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Administration 

The schools in Tule Lake Relocation Center are wholly 

?iar Relocation Authority schools. They are not related in 

any way to the school system of the state of California. 

For a time it seemed possible that the schools in : r anzanar 

and Tule Lake Relocation Centers would become a part of t he 

California school system by an act of the state legisla ture. 

The interest in establishing relocation center schools a s 

part of the California school system arose in part from the 

desire to secure financial aid from the state, ¿mother 

element in this was the desire to secure accrediting of 

project schools. Efforts to establish center schools a s 

part of the state educational system have been abandoned . 

It is possible that Tule Lake schools could gain 

accrediting upon examination by a committee appointed b y 

the University of California. This committee would exam ine 

the certification of teachers, the subject matter of the 

courses of study offered, books, etc. Many of the teachers 

do not have California teaching credentials, and it is there-

fore, very doubtful whether the University would accredit 

project schools. In addition equipment facilities, woul d 

doubtlessly not be found acceptable. 
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k "battle over supplies and equipment has character-

ized much of the history of the project schools. The battle 

waged first between the Community Services Division at Tule 

Lake and the regional office of education in San Franc isco, 

and secondly between the high school and elementary school s 

administrations in the project. 

Mrs. Lucy Adams was at the head of the Regional Office 

of education, during the existence of the regional office . 

The chief of Community Services, Mr. Fleming, and the 

Superintendent of Education, Mr. Harkness felt that the 

Regional Office was thinking too much in terms of principl es 

and general policies and not frequently enough consider ed 

practical considerations which arose on the projects. I t 

was also felt that J-'rs. ̂ dams allowed too little money  per 

student with which to establish and maintain a school s ys-

tem. Mrs. Adams is reported to have prescribed ¡¿60 pe r 

pupil, which amount would have been the same as that provid ed 

for in the worst negro school in the South, according to Mr. 

Fleming. In addition the schools were just beginning an d the 

allotted amount was not sufficient for the books, equipm ent, 

etc, which had to be purchased. It was never the intentio n 

of either Mr. Fleming or Mr. Harkness to keep school expe nses 

at this level. 

From the beginning there has been a feeling on the 

part of the people on the project that the educational 



authorities in the Regional Office and in Washington ha d 

little -understanding of the problems faced here in a r eloca-

tion center, and that they were unduly theoretical in thei r 

approach to problems. Mr. Fleming and Mr. Harkness fe el that 

they are regarded as being somewhat the enfants terribles o f 

the  WRa school system becaused their insistence upon the 

consideration of practical situations. 

The recent conference of WHA Superintendents of Educat ion 

held in Denver is an example of the lack of familiarity wit h 

concrete problems faced by school officials in relocati on 

centers. The conference was instituted upon the suggestio n 

of Mr. Fleming and Mr. Harkness who felt there were a n umber 

of problems faced by superintendents in all projects upo n 

which common action is necessary. 

This conference was held from April 5 to 9, 1942, the 

Superintendents of Education in the ten relocation cent ers 

attended the conference along with officials from the W ash-

ington office and several college educators. Fleming a nd 

Harkness sent a memorandum to the school authorities of t he 

WRa in Washington in the hope that suggested practical 

questions facing the project schools might be discussed. 

This is the sort of problem which they considered worthy 

of discussion. Fleming and "larkness are concerned about t he 

lack of uniformity among the schools of the various pro jects. 
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Although these schools are under the WBA, diverse system s 

of forms, records, courses of study, and graduation req uire-

ments exist. There is no uniformity among them in these 

things. In the past Fleming and Harkness have sought to 

secure a uniform system without success. This problem has 

practical importance. When the War Relocation Authority 

has expired people will "be writing for records of sch ool 

work accomplished in WRA schools for the next twenty-fiv e 

years. The whole process of record keeping will "be conf used 

ana very difficult, entailing an unnecessarity large am ount 

of work. 

This problem received no place in the agenda of the 

conference. 

There is another important problem which the local 

school authorities desired to include on the agenda of th e 

conference. That problem concerns vocational guidance o f 

the high school students. Ir. Fleming feels very much con -

cerned over the lack of such guidance. There is evidence 

that many young people themselves are likewise concerne d 

over their vocational prospects. Ifr. Fleming poses such 

questions as these which are pertinent to the vocational 

education of young people. ''What about professional car eers 

for the young evacuees--doctors, lawyers, dentists and 

engineers? What future can professional people among the 

Japanese-Americans have if the people are to be dispers ed 



•7 

throughout the United States. Unless the Japanese-_*meri cans 

are allowed to settle in fairly concentrated enclaves the 

possibilities of a professional career are limited. Som e 

of these things should "be pointed out to the young people 

planning their futures." 

At the conference of supe2intendents in Denver such 

considerations were not discussed. William Wrinkle of 

Colorado State College spoke on "Community Schools." Each 

of the ten superintendents spoke ten minutes on "Democracy 

in action in WRA schools." Karl R. Douglass, University 

of Colorado, spoke on "Democracy in Public School admini s-

tration." George Willard Frasier of Colorado State Colleg e 

spoke on "Ideal Laboratory School Plans for WRA Evacuee 

Teachers," at a time when there is a tremendous turnover o f 

evacuee teachers and assistants. The contributions of these 

speakers have no relation to the practical considerat ions 

laced by local school authorities, it is felt. The educa-

tional authorities on the project feel that the regional and 

national educational authorities of-the WRA have little 

knowledge of actual school problems on the project. Ther e 

has been a constant conflict over expenditures, purchases  of 

supplies and equipment. 

Within the school administration on the project there 

was a good, deal of confusion ana conflict in the eurly mont hs 
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of school over the procurement of books and supplies, ¿ft er 

school began books, supplies, and equipment had to be or dered. 

In the process of acquiring these things there was a sub -

stantial amount of conflict between Fr. *arfcness, sup erin-

tendent 01 schools and Floyd Wilder, principal of the high 

school over proper forms used in ordering, amounts fco be 

ordered, proper procedure to follow in ordering etc. When 

the articles requisitioned arrived there was conflict o ver 

the distribution of the supplies and equipment between th e 

high school and the elementary school. Some times that 

conflict became sharp, leaving a residue of resentment  be-

tween Wilder and Sunderson that still persists. 

The project school administration in the course of 

these months has come into conflict with various other 

divisions ana sections of WR* administration. 

The school authorities came into conflict with the 

farm administration during the agricultural harvest in Oct-

ober. The schools were forced to participate in the har vest 

in order to prevent extensive damage by coming cold weat her. 

There was a shortage of available labor for the harvest . Be-

cause of the dire need high school students were sent o ut to 

the farm to aid harvest the agricultural crops. A. grea t deal 

of confusion resulted. Transportation arrangements wer e 

grossly inadequate. The several hundred students who we nt 
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to work on the farm arrived there anywhere from 8:30 to 

1:00. There were no lunches prepared the first day, and 

that added to the confusion. When the young people got  to 

the farm there was no one responsible for organizing the m 

and directing their work. Ik> one could tell them where 

they were to work and how. 'The young people began to loaf 

and indulge in extensive horseplay. 

Some of the teachers went to the farm to aid in the 

harvest along with the students. Because of the distress ing 

lack of organization they tried to organize the students 

themselves and in doing so came into conflict with the fa rm 

administration who resented their efforts. Most of the 

teachers quit farm work and the farm administration took 

charge of the students, and organized their work somew hat. 

Transportation facilities were somewhat improved as t ime 

went on but they never were adequate. High school students 

worked twenty-two days during the harvest, before they 

returned to school. 

Schools wei  e  interrupted again in February and lYarch 

during the registration program in which male citizens 1 7 

and over were re-registered for selective service an d female 

citizens and the aliens were registered for leave cleara nce 

and employment. 

Registration began Wednesday, February 10. Frank 

umith, Chief of Housing and Employment Division arrange d to 

# 



have the registration in the block managers r  offices for 

the convenience of ^he people in the community. Elementar y 

and secondary school teachers were assigned to the various 

block managers r  offices along with their evacuee assistants. 

The school administration opposed the use of teachers for th e 

registration. In the first place this meant that the school s 

would have to be closed ¿¡.gain as they were during uhe fall 

harvest. This would undo months of hard labor on the part 

of school officials to cope with the attendance problem whi ch 

was aggrevated by the first interruption. There was for seen 

the same sort of problems after this program was finished. 

Teachers themselves were net especially anxious for 

school to be interrupted for it meant serious disturbance t o 

courses of study already seriously delayed. The teachers 

were told, however, that the registration would only take 

two weeks. 

Sach teacher was assigned to a block manager's office 

to perform the registration of the people in that block. 

Block managers made out schedules for the registration o f 

the residents. 

Registration began Wednesday morning, February 10. 

By mid-morning it was evident that the registration progra m 

had hit serious snags; people were not responding to the 

registration according to the schedules. The schedules 

were ignored, in fact Issei were especially disturbed ove r 
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the questions on allegiance asked on the forms, the fir st 

serious issue was raised by them. 

3ach day the public excitement increased. In a few 

blocks as many as forty or fifty people registered in the 

block managers' offices. In most blocks, however, there 

was little or no registration. 

Some of the teachers began to feel a little disturbed 

about their positions. The teachers have been one of th e 

groups most intimatley involved in the whole program of 

registration. A number of teachers expressed resentment 

¿gainst being used.in the process of registration. The y 

resented being placed in a position where they had to coa x 

individuals to register or persuade block managers to fe rret 

out people scheduled for registration. 

A number of teachers who are religious pacifists decline d 

to take part in the military registration. In one instanc e 

teacher arranged matters so that she filled cut the leave 

clearance forms, while her assistant filled out the form s for 

the military registration. Hayes, assistant project d irector, 

found out about this and, according to Mr. Harkness, wante d 

to force all those who were "conscientious objectors" f rom 

the WPlA payroll. Hayes maintained that the refusal to p arti-

cipate in the registration was a refusal to do government 

work. This being so, the teacher should be dismissed, h e 

maintained. 



•When it appeared that only two or three teachers were in-

volved in the refusal to participate in the registration t he 

administration was ready to dismiss the pacifists, in fact, 

two teachers were asked to resign and their termination s had 

already been signed when it became evident that instead  of a 

few people being involved the incident would involve the termi-

nation of ten or twelve teachers. The school system woul d have 

been seriously damaged by this loss and it would have be en 

difficult to resume school under these circumstances.- T he ad-

ministration decided to make every concession and the te achers 

were allowed to do other work or take leaves of absence. 

« number of the other teachers became excited over the 

incident and started a petition demanding the resignati on of 

the "pacifists" or "CC's". Individuals in the administrati ve 

staff pressed Mr. Harkness for their release. The "CO" t eachers 

were accused of influencing evacuees against the regis tration 

program. This accusation had absolutely no foundation, y et it 

still persists even since Mr. Coverley pointed out that t he 

evacuee with whom the "CC" had most contact were the most co-

operative in the registration program. 

¿unong a few members of the teaching staff resentment 

against the "CD's" grew to serious proportions. 

Between  the "Conscientious Objectors" who refused to parti-

cipate in the military registration and the anti-CO grou p in 

the school staff stood CUenn Walker, vice-principal of th e high 

school. He tried his utmost to keep the school above the crisis 
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over registration and the' controvery among Caucasian tea chers. 

The matter was settled when it became evident that becau se 

of the loss of key evacuees in the administration and th e loss 

of a number of Caucasian employees, that Conscientious Objectors 

might be hired by the WRA to take their places. 

Registration was moved out of the block managers' offic es 

to the administrative area after one week of registrat ion. 

Teachers were retained as registrars. 

When it became evident that a substantial number of young 

men were not going to register the WIU administration sta ged 

raids and apprehended individuals from their homes and wor k. 

They were given the opportunity to register, and if they re fused 

they were taken to a nearby CCC camp. Mr. Harkness was for ced 

to participate in apprehending people. He opposed this because 

of the damage such action would do to the schools. Oary St armer, 

one of the high school teachers, was asked to help him i n this 

work. Wilder was asked by the assistant project directo r, joe 

Hayes, to aid in the apprehending of individuals and in inte r-

views with those apprehended. ¥ild-er agreed willingly . 

At the end of the crisis over registration Mr. Wilder went 

to Los ^ngeles and found a position in the Kentebello sch ool 

system. Returning to the project he submitted his resigna tion, 

and prepared to leave for Los Angeles. Mr. Sunder-son was appoin-

ted high school principal to succeed him. 

Cn Friday, March 26, after saying goodbye his acquainta nces 

he decided not to resign. News of his departure was pri nted 



in the Tulean Dispatch, the Planning Board research sta ff 

sent a letter to farewell. On Friday he began telling 

people he was remaining here for thirty days and then tr ans-

ferring to another project. Although several weeks have 

passed what actually happened is not yet shown. One story 

told has the events as follows. 

Because of the way in which Wilder co-operated in the 

registration program with Joe Hayes, Wilder now has Hayes 

backing. This fact amuses many because no one has been mor e 

outspoken in his denunciation of Hayes in the past than the 

Wilaers. 

In the middle of June Paul Fleming will leave his posi -

tion here as Chief of Community Services and Wilder will 

assertedly succeed him. Mr. Harkness, Superintendent of 

Education is the choice of Mr. Fleming. Wilder, howev er, 

has the support of Hayes and will succeed Mr. Fleming ac-

cording to this version. 

alternate and less "known version is that Mr. Wilder 

was asked to remain here by Mr. Coverley. When it was m ade 

known that Wilder had submitted his resignation several 

teachers are said to have {rone to Coverley and asked that 

Wilder be kept here in some capacity. Coverley, accordi ng 

to this version, complied ana Wilder is to get some posit ion 

the nature of which cannot yet be revealed. In the meanti me 



Wilder is talcing inventory of the furniture in the ap art-

ments of the appointed personnel. 

If Wilder becomes chief of the Community Services 

Division, Mr. Gruntierson, principal of high school, an d 

Mary Burkin, principal of the elementary schools, and se ve-

ral other members of the teaching staff may be expected to 

resign. They feel they cannot work well under Mr. Wilder . 

Wilder when principal of high school was well liked as 

a person, "e is genial and easy going; the actual functions 

of the principal however, were performed partly by his se-

cretary, Hose Katagiri, and by his vice principal, -31 en 

Walker. Mr. Wilder doesn't have a strong following but a t 

the same time there were few people in the teaching staff 

who disliked him. 

Most of the high school teaching staff has expressed 

satisfaction over Mr. Chmderson's succession to the pr inci-

palship. He is an unusually capable school administrato r; 

he is stronger, more active, and more capable in school 

administration than Mr. Wilder. At the same time he is we ll 

liked as a person. 

Wilder has developed an antagonism towards "arkness, 

Sunderson, and Fleming which he doesn't try to conceal. 

Fone of the three are quite sure as to the causes of the 

ill-concealed feelings. 



Mr. Harkness has expressed disgust with the Tule Lake 

situation, and has stated his wish to leave the project as 

soon as he can. Harkness and Hayes, the assistant project 

director, have long been antagonistic toward each other. 

Harkness reported recently, "I can't do anything here an y 

more. I Tm going to leave as soon as I can." 

In mid April when Billon S. Myer visited the project, 

Mr. Harkness had an interview with Coverley in the pres ence 

of Myer. Coverley told Harkness that he had heard that Hark-

ness was applying for a commission in the army, but hoped that 

Harkness would remain here. 

"Is that a decision you have made recently or have you 

been planning to take that step," Coverley asked. 

"Ho, I took the step on the basis of a recent decision." 

Harkness -went on to explain that he was dissatisfied with a 

number of conditions existing here. One of the things whic h 

he mentioned specifically was this, that despite the fact that 

Wilder is still classified as a high school principal, although 

now working with Joe Hayes, Harkness has nothing to say  about 

his position. Wilder's salary is still charged against t he 

schools. Harkness expressed dislike at not knowing wh at's going 

on in the project administration. 

Coverley replied, "If you felt this way why didn't you  come 

and tell me." 



"I came to congratulate 'you V.nci offer ray cc-c >erut icn the 

first àay  y cm v.  ere here. to là Fr.  IM era in;  then that  y  cu 

would deal with rae only through 7r. Fleming." 
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REGISTRATION AND ENROLLMENT 

Two preregistrations of school children were carried 

out during the summer months in order to achieve some con-

cept of the number of children for whom schools were needed . 

It was necessary to know the approximate grade distribu tion 

of the children and the desired courses of study for High 

school students. In addition, the distribution of elemen tary 

school children by block was needed to aid in placing the 

three elementary schools within the community. 

One of the most difficult problems in the registration 

of students lay in determining proper credits for school work 

which students already had accomplished in other school s. 

This of course is a matter of vital interest to the student s 

themselves as well as to the school administration. 

There were a number of difficulties in regard to the cre-

dits students had received from the schools they form erly 

attended. The various institutions differed widely in thei r 

treatment of student's grades and in the evaluation of the ir 

work. :;ven individual teachers within the same school sy stem 

applied different methods of grading children who were e vacu-

ated before the school year was completed.  T h e r e  was a dis-

tressing lack of uniform ty in giving credit for work acc om-

plished. Some teachers, for example, failed pupils for wo rk 

unfinished. Other teachers settled the matter by giving 

the grade "incomplete" for studies which were not finished . 

A number of teachers gave the students the grades they ear ned 
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in their work as far as the students had progressed, but with 

less than the usual number of semester period credits. Stil l 

others gave full credit when three quarters of the semest er's 

work had been completed. 

The project schools were faced with the necessity of re-

solving the confusion. The matter needed to be settled on 

the basis of a definite policy. Student attitudes towar d 

this school and to education in general would be infl uenced 

in some measure by the way in which the question was sett led. 

The project schools decided to grant full credit if three 

fourths of the semester's work had been completed by the s tu-

dent. Pull credit is to be extended on the successful comp le-

tion of proficiency tests. The school administration is re-

questing schools to adjust their records in conformity w ith 

this policy. 

In the process of school enrollment there were few case s 

in which students exaggerated the number of grades comp leted, 

•/hen transcripts of student's records were sent to this  pro-

ject from the schools they formerly attended, those who had 

exaggerated their achievement were called into the admi nistra-

tive office for conference. Individual cases were studie d as 

much as limited time permitted in order to ascertain wheth er 

there were justification in allowing an individual to rem ain 

where he was. Past records of an individual were studie d in 

the light of his ability and achievement, present progre ss 

was examined and his age and social maturity considered in 
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in making the decision. 

ENROLLMENT 

There are 1,542 pupils enrolled in the three elementar y 

schools according to figures released by the principal 's 

office early in January, Kindergarten classes have a tota l 

enrollment of 171, which figure includes classes in the 

phree  elementary schools. The first grade has the smallest 

/number of pupils enrolled in the regular school system. 

Each grade is successively larger than the grade below . The 

1 second grade is somewhat larger than the first; the t hird 

\erade has a larger enrollment than the second and so on . 

The sixth grade has the largest number of pupils enroll ed. 

There are slight variations in this pat ern within the th ree 

elementary schools. The total enrollment of the three sch ools, 

however, shows clearly the relation between enrollment a nd 

the number of school age children within the community. 

TABLE I 

Elementary School Enrollment 
Tule Lake Relocation Center 

Cr rad ® Number Enrolled 

All Grades 1,542 
Kindergarten 171 
First Grade 159 
Second Grade 225 
Third Grade 228 
Fourth Grade 245 
Fifth Grade 254 
Sixth Grade 273 
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There are 1,028 boys and girls in the community between 

the ages of 5 and 9, according to figures recently released 

by the W.R.A. Statistical Laboratory at Tule Lake. In t he 

five year age group 10 to 14 inclusive, there are 1,364 you ng 

people. Between the ages of 15 to 19 there are 2,311, m ore 

than twice the number included in the age group 5 to 9. Th e 

quinquennial age group, 15 to 19, is the largest five year 

age group in the evacuee population of the community. In 

the succeeding age group, 20 to 24, 2,234 are included, s light-

ly fewer than in the preceding age group. Between the age s 

of 25 to 29 there are only 1,304 individuals. The numbers 

of individuals in the succeeding quinquennial age .roups 

grows smaller. People of school age (5 to 19) represent 

slightly less than one-third of the community population . 

TABLE 2 

Age and Sex Distribution of School 
Age Children in Tule Lake* 

AS® Group Total Male Female 

All Ages 4-,  703 2,363 3,340 
5 - 9 1,028 532 496 

10 - 14 1,364 675 689 
15 - 19 2,311 1,156 1,155 

— ^ . i.  i •  . guttuiauiuai -Laooratory. 
Summary of Age of 15,083 Japanese at 
Tule Lake Project. 

The same pattern which characterizes the enrollment of 

the elementary schools is likewise present in the clas s en-

1 ' f ? V ¥ ? r  ? e l 0 C S t i 0 n  Authority, Summary of 15,083 Japanese 
at luie Lake Project. 
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rollment of the secondary school. Here again the age di stri-

bution of the school children in the community is clearl y re-

flected in the size of the various grades. The seventh grad e 

has the smallest number of students enrolled in the seco ndary 

school. The eighth grade has a slightly greater enrollme nt 

than the seventh, the ninth has a larger enrollment than the 

eighth, and so on. The twelfth grade has the largest numb er 

of students, with a total of 438. 

TABLE 3 

Tri-State High School and 

Junior High School 

Grade Total Male Female 

All Grades 2,245 1,117 1,128 

Seventh Grade 278 145 133 
Eighth Grade 293 155 138 
Ninth Grade 380 193 184 
Tenth Grade 419 195 224 
Eleventh Grade 437 218 219 
Twelfth Grade 438 208 230 

Tales and females are quite evenly distributed in the 

secondary school. According to tabulations made from th e 

records of secondary school enrollment there are 1,117 ma les 

and 1,128 females enrolled—giving a slight prepondera nce 

of females. In the seventh, eighth, and ninth grades the re 

are more males than females. In the tenth, eleventh and 

twelfth grades, however, female students are numerical ly pre 

dominant. 
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According t-o enrollment records of the secondary schoo l, 

the range of ages extends from one student ten years of age 

to 19 who are 20 or above. According to' these records there 

are more students at age IV than at any other age. 

TABLE 4 

Age and Sex Distribution of Secondary School 
Students in Tule Lake Relocation Project 

Age Total Male Female 

All Ages 2,245 1,117 1,128 

10 Years 1 1 
11 Years 19 6 13 
12 Years 203 96 107 
13 Years 279 152 127 
14 Years 294 142 152 
15 Years 354 162 192 
16 Years 397 191 206 
17 Years 459 234 225 
18 Years 179 95 84 
19 Years 41 24 " 17 
20 Years and 19 15 4 

over 

A majority of the students enrolled in the community 

high school have come from California schools. A little mo re 

than 60 per cent of the 2,245 secondary school students came 

to Tule Lake from California. A proximately 40 per cent of 

the 1,356 who last attended schools in California came from 

Sacramento schools. Sacramento has contributed about on e-

fourth of the total Tri-State High School enrollment. 
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From various schools in the state of Washington 709 

students have come. Approximately 20 per cent of these 709 

came from schools in the town of Kent and about the same num -

ber from both Auburn and Tacoma. About 8 per cent of the 

students from Washington came from Seattle schools. 

From Oregon schools came the smaller contingent. On ly 

about 180 students or 8 per cent of those enrolled attended 

schools in Oregon last year. Almost a quarter of the child -

ren from Oregon came from Hood River. 

TAB IE 5 

Number of Students from Schools in California, Washingt on 

and Oregon Now Attending Tri-State High School 

STATE 
Total H.S. Sc Jr .E. High School Jr. High 

STATE 
Total Total M F Total M F Total M F 

Total 2,245 1,117 1,128 1,674- 817 857 571 300 271 
California 356 678 678 992 482 510 364 196 168 
Washington 709 356 353 540 268 272 169 88 81 
Oregon 180 83 97 142 67 75 38 16 22 

Until recently school attendance was compulsory from 6 

to 18 years of age or until graduation. High school stude nts 

over 16 have been, allowed to work part-time if their grades 

were satisfactory. Over 200 had to be forced to attend hi gh 

school. 

Since the registration crisis school is no longer com -

pulsory though every encouragement is being given stude nts to 

attend. School is going to be hard to get into rather than 
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hard to get out of. Students dropping secondary school a re 

required to get parents' signatures unless they are 18 ye ars 

of age or over. Twelve of the 89 who/quit 1 school in  ,  arch 

were in the isolation camp. Thirty-three quit school with 

their parents' consent in order to work full time. Twenty 

six left for outside work, especially in Washington, Or egon 

and Idaho. Twelve cjuit because they are over 18, others 
-Juja bu-vul'A^  firapftJ  -ScAool  UAHW+J(•  iwfvû  -

transferred. In April these withdrawals have been contin u-

ing. Resettlement, work, and and punishment of those who 

haven't complied within the recent registration will dou bt-

lessly take substantial numbers out of the school in A pril. 
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TEACHING AND INSTRUCTION 

The selection of teachers is one of the most Important 

problems in school administration. It is obvious that much 

of the success of the school program is dependent upon th e 

instructional effectiveness of teachers. "In the provis ion 

of teacher^i lies the opportunity and the responsibility for 

most profoundly affecting educational results. nl 

In a relocation center the type of teachers selected is 

of unusual importance. There are a number of elements in 

the teaching situation in such center which place great de -

mands upon the individual teacher and which call for spe cial 

attributes and attitudes. In the first place it is ev ident 

that teachers must be selected who have no antipathy for the 

people whom they are to teach. Mr. Shirrell the former pro -

ject director of Tule Lake, made it clear to the teacher s 

when he spoke to them in a welcoming address, September 2, 

that if any one in the staff should at any time find it 

difficult to work with the people in the community the p er-

son was free to terminate. It is clear that teachers are 

needed who are able to work effectively with the young Am -

ericans of Japanese ancestry in community schools. 

On numerous occasions Mr. Paul Fleming, Chief of Com-

munity Services, emphasized the fact that there was no  such 

thing as racial psycho logy— that what many people think i s 

the peculiar psychology of a race is wholly a matter of 

1 Koos Ct. al., od. cit., 327 
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experience and social environment. The children, he stre ss-

ed repeatedly must be treated -like the American citize ns 

they are. Mr. Earkness took a similar position.* "Any pe ople 

whose rights have been so badly «wolated already should be 

dealt with carefully; think how you would feel in their 

place." 

Although a few of the teachers have deep seated preju-

dices against the Japanese those feelings are not manife st 

in their relations with the children they teach, fortunat e-

ly most of the teachers have a liking for the people they 

work with. Seme of the teachers came to the community be -

cause they are interested in helping the evacuees. 

f ^he teachers here must be willing to work and live 

under the conditions p reva i l i ng . ^  he  teachers in Tule Lake 

Relocation Center, for example, began to teach without th e 

usual equipment, facilities and supplies that most publ ic 

schools possess. There were few books, blackboards, pap er, 

chairs and no doors between rooms during the first mont hs 

of school. In addition living conditions were not parti-

cularly a t t rac t i ve> In the beginning of their stay here 

teachers had to be willing to live in unpartitioned bar-

racks until more adequate housing was available. Even to -

day most of the teachers live in small living quarters-

four of them sharing a bathroom. 

The problem of finding teachers for the schools of 
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Tule Lake Relocation Center, has been particularly diffi cult 

due to the general scarcity of teachers prevailing in th e 

Pacific coast states. A complete teaching staff had to be 

quickly assembled to provide education for the several th ou-

sand young people in the community. During the summer mon ths 

of 1942, most of the needed teachers were chosen, but t he 

Superintendent of the Community schools couldn't defini tely 

promise the positions to the teachers until late in the sum-

mer.  AS a  result, many of the teachers accepted other posi-

tions in the meantime, leaving project schools without a 

sufficient teaching staff. This necessitated further re-

cruitment. The teaching staff from the very beginning ha s 

been in a continual state of flux. There has been a con-

stant need to recruit more teachers to fill needed positi ons 

and replace those who leave the project. 

At first only teachers with California teaching crede n-

tials were considered for positions in the community scho ols. 

Later, however, qualifications were lowered. A number of 

teachers were accepted from other states, especially f rom 

m'ddle western states. 

It is interesting to note that of the fifty-two high 

school instructors teaching in January, twenty-three las t 

taught in California schools. Six other teachers are tea ch-

ing for the first time. Two instructors last taught in 

Washington, three last taught in Oregon; one of these h owever, 
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hasn't taught since 1935. Tils fact is important for ther e 

were accusations leveled against the W.R.A. by newspape rs 

in Oregon that .the Tule Lake W.R.A. was taking large nu mbers 

of teachers away from Oregon schools by offering them high er 

wages. Four teachers have come to this community from S outh 

Dakota. Eight came from other states. The remaining teach -

ers have come from Hawaii and foreign countries. Since the 

tabulations have teen made several other teachers have ar-

rived from South Dakota and other states in the middle w est. 

Before the community schools opened, couples were hired 

only when both husband and wife could teach, because o f the 

limited housing facilities available for teachers. Later 

make-shift housing was available in converted army ba rracks 

and teachers with dependents were hired. A number of teach -

ers have brought children or parents with them. Most o f the 

recently acquired members of the teaching staff are marr ied 

people. 

Tabulations of the marital status of high school teach-

ers were made in January. These tabulations show that twe n-

ty-three of the forty-one women teachers are single, fo urteen 

of them are widowed. Of the eleven men in the teaching staff 

of the high school all but three of them are married. 

The teachers are fairly evenly distributed in the quin-

quennial age groups from 20 to 54, as the table below indi -

cates . 

- 4 -



Table  I 

Age Distribution of High School Teachers 
in Tri-State High School, by sex. 

Age Group Total Male Female 

All Ages 52 11 41 

20-24 6 1 5 

25-29 7 3 4 

30-34 8 2 6 

35-39 7 1 6 

40-44 8 2 6 

45-49 5 - 5 
50-54 7 1 6 
55-59 1 - 1 
60-64 2 1 1 

Unknown 1 - 1 

When the schools were organized in the autumn of 1942 

there were not enough Caucasian teachers available to take 

charge of all classes. When the high school opened, Mrs. 

Jaderquist, supervisor of teachers in connection with cur -

riculum work, made a study of the teaching needs of the sec -

ondary school. As a result of her study she ascertained 

that if all positions were to be held by Caucasian teache rs, 

thirty-five additional teachers would have to be added.  In 

elementary schools the same sort of situation existed. I t 

would have been almost impossible to secure the require d 

number of Caucasian teachers for project schools. This diffi-

culty was forseen by those in the W.R.A. responsible for 



establishing schools in relocation centers. Plans wer e de-

veloped by which qualified evacuees would be employed in 

the school systems of relocation centers. 

It was found that only a few evacuees in the community 

had teaching credentials. There was no reservoir of peopl e 

with that training from which the schools might draw.  In-

stead a number of evacuee teachers were recruited from am ong 

those evacuees who had graduated from college. These you ng 

people were given complete charge of classes under the s upers-

vision of the director of practice teachings, Mr. Arthu r 

Ramey. In addition, the school administration hired a large 

niim'ber of teaching assistants from among the evacuees  with 

some college training. These assistants were assigned t o 

each teacher, Caucasian and evacuee. 

reside the obvious need for evacuee teachers, there 

were other reasons for hiring evacuee teachers and assis -

tants. The evacuees have brought the Caucasian teachers 

and the school administrators more in contact with the pro -

blems and feelings of the community. M r . Ramey, supervisor 

of practice teaching, describes that aspect in the fol lowing 

words, "The Japanese-American teachers could help Caucas ian 

teachers gain a better understanding of their pupils and o f 

community problems, and they could help interpret the scho ol 

to the community." 

In her report on teacher needs Mrs. ¿aderquist stated 
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that "even if these (the needed Caucasian) teachers cou ld 

be secured, instructional advantages would be offset by t he 

fact that the colonist contribution to the educational s ys-

tem would be too seriously curtailed."~ 

At the beginning of the school year Mr. Ramey estimates 

that 45 per cent of the classes were taught by evacuee te ach 

ers. As more and more Caucasian teachers arrived at the p ro 

ject the proportion of classes taught by evacuee teachers 

declined. About 30 per cent of high school classes were 

being taught by evacuees at the end of January. 

An assistant teacher was assigned to every full time 

teacher. Mr. Ramey has described the functions of thes e 

assistants thus, "Their functions are chiefly to assist t he 

regular teacher with routine classroom procedure, to aid i n 

correcting papers, to give extra help to individual stude nts, 

to aid the teacher in a better understanding of the stude nts 

and of community problems, and, in cases of unavoidable ab -

sence of the teacher to carry on the work of the class." 2 

The use of assistant teachers enabled regular teachers  to 

teach effectively despite abnormally heavy teaching l oads. 

There has been a rapid turnover of the evacuee teach-

ers and assistants. This process has been operating si nce 

1. "Changes in the Interest of Better Instruction for Tule 
Lake Project High School," Memorandum of Mrs.  I r e n e 

Jaderquist to Floyd Wilder, October 2, 1942. 
2. "Progress of the Tri-State High School," Memorandum of 

Arthur Ramey to the Planning Board, January 14, 1943. 
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Years of College Training of Evacuee 
Teachers and Assistants 

Yrs. of College 
Training Total Evacuee 

Teachers 
Assistant 
Teachers 

Less Than 1 yr. 23 1 22 

1 14 0 14 

li 7 0 7 

2 12 2 10 

2i 2 0 2 

3 3 0 3 

3-1 3 | 0 0 

4 8 7 1 

4i 1 1 0 

5 2 2 0 

III 

^No. of Evacuee Teachers 
Assistants with A.B. and M.A 

and 
. Degre e 

Teachers A.B.-B. S. M. A. 

Evacuee 
Teachers 

7 1 

Assistant 
Teachers 

0 0 
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IV 

No. of Glasses Taught by Evacuee 
Teachers and Assistants 

Ho. of Classes 
Taught Total Evacuee 

Teachers 
Assistant 
Teachers 

All classes 21 12 9 

1 0 0 0 

2 3 1 2 

3 3 1 2 

4 1 0 1 

5 8 4 4 

6 5 5 0 

7 1 1 0 

9 



school began. Some of the young people couldn't adjust to 

work in the schools and resigned from their positions. Few 

if any of the evacuees are interested in teaching as a caree r 

because their opportunities are very limited in this fie ld. 

Hence it is to be expected that a large number of them woul d 

be more closely related to future employment possibilit ies. 

Another group of capable young men and women have left th e 

relocation center either for work or to continue their e du-

cations outside. After the recent crisis over the registr a-

tion program, a number of teachers and assistants termin ated 

their school positions. The evacuee teachers and assistan ts 

gave various reasons for quitting their positions on the 

teaching staff. Several refused to sign the pledge of loy-

alty required of evacuee teachers. It is the same pledg e 

that all teachers in California must sign. Mr. Cxunders on 

and Mr. Ramey talked to several of the people hesitatin g 

and some of them were persuaded to sign. Others quit be-

cause they feared block opinion should they sign the ple dge. 

Now that the turmoil has somewhat subsided Mr. Ramey is 

going to ask these people to reconsider. Two Kibei assis-

tants were taken to the Isolation Camp and after a W.R.A. 

hearing sent to Moab, Utah, W.R.A. camp for recalcit rants. 

The number of evacuees on the teaching staff has dropped 

seriously. Numbers will continue to decline as resettlem ent 

progresses. It is hard to find sufficiently qualified p eople 
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to take to places of those who leave. 

Gradually under the press of circumstances- the distinc-

tion between evacuee teachers and assistants has been  modi-

fied. Assistants who were sufficiently capable were give n 

full charge of classes when the need arose, even these stu-

dents didn't have the educational qualifications original ly 

required of full time teachers. Almost all of the assista nts 

have two years or less of college work. This adjustment  was 

made especially when the assistant had proven himself very 

able. Some of the assistants were given one or two class es 

some were given a full load. There are twenty-one evacue es 

now teaching classes by themselves. Twelve of them have 

been accorded the rank of teacher, nine of them remain ass is-

tants despite the fact that four of the nine are teaching 

a full load. Assistants usually remain classified ¿is suc h 

even though they bave complete charge of classes. Evacuee 

teachers receive a salary of $19 a month while assistan ts 

receive $16. 

Despite the fact that the evacuee teachers and assistants 

have been carefully selected from the available supply o f 

college trained young people, certain criticisms of the m 

arose in the community. There have been many criticism s of 

their inexperience by both students and parents. The Pl an-

ning Board, in response to these criticisms, made an inqu iry 

into the qualifications of evacuee teachers and assis tants. 
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Research members of the Planning Board contacted the sc hools. 

In a report to the Planning Board, January 14, Arthur Ra mey, 

Director of Practice teaching, wrote, "It was a very diff i-

cult position for them(the evacuee teachers and assista nts) 

to be in, as in addition to their own misgivings, they r eal-

ized that the school administration was watching them clo se-

ly and that many in the community were critical. They de serve 

only praise for standing loyally by the school and the s tu-

dents when to do otherwise would have only further hand icap-

ped the educational program." 

The evacuee teachers and assistants vary a great deal 

in their ability to handle students and to teach effecti ve-

ly. Some of them are unusually capable in their work, ot hers 

are mediocre, still others poor and unco-operative. 

relations of the high school students with Caucasian 

teachers are good. The evacuee teachers and assistan ts have, 

generally speaking, a little more difficulty. Most of the 

evacuee teachers and assistants have, however, been able to 

gain the respect of the students. 

The evacuee staff has had to face a number of problems. 

The teaching load is heavy for the evacuee teachers who are 

inexperienced in teaching. Supplies and equipment have bee n 

inadequate in the past. The evacuee teachers are somewhat 

younger and less mature, than the other teachers and ha ve had 

less experience in handling children. 
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Age and oex  Distribution  of  Evacuee 
Teachers  and  Assistant Teachers 

AGES Total 
_Evacu.ee Teacher Assistant Teach, AGES Total Male Female kale Female 

All  Ages 72 10 3 30 29 

18-19 17 0 1 5 11 

20-24 42 3 2 23 14 

25-29 10 4 0 2 4 

30-34 1 .1 0 0 -0 

35-39 2 2 0 0 0 

40- 0 0 0 0 0 



They have, in general, less command of subject matter 

than the Caucasian teachers, which fact adds to their 

difficulty. They lack knowledge of ordinary teaching pro -

cedures and have difficulty in enforcing discipline. This 

has necessitated a great deal of work on the work on the 

part of the director of practice teaching. 

Some of the children lack the proper respect for eva-

cuee teachers and assistants. 0 n e 0 f the Nisei teachers, 

a young man of 26, said that his pupils toofc the attitude , 

"me're in here, so are--just like us. Why can you tell us 

what to do?' "Teachers," the young man continued, "have to 

be on a higher social plane to command respect from the stu -

dents.  .. e  aren't and the students won't listen to what we 

say. I have a class in agriculture which includes boys from 

the ninth to the eleventh grades and they are very difficul t 

to control." 

B'r. Ramey has expressed the belief that the evacuee 

teachers and assistants are as a whole, quite successful in 

their work. He feels that the job they have done is a good 

one. 
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STUDENTS AND THE SCHOOL 

Educati  on  has recently concerned itself more and more 

with the social, emotional and physical development o f the 

individual student as well as with his intellectual grow th. 

This concern has not always been manifest. In the past, 

schools have been less interested in a student as a person 

and more concerned with having the student learn certain 

prescribed lessons. "Gradually, evidence has accumula ted 

that the student as a person was not fully equipped for 

participation in life merely by the acquisition of a smal l 

measure of inherited learning. 1 

School  s  have begun to abandon the notion that all 

students must be treated uniformly. The importance of in -

dividual needs and variations has been increasingly real ized, 

Under a conception of education only 
recently and partially discarded, class-" 
room procedures designed to inform the 
m-'nd" constituted the backbone of school-
ing. Educational activities were primar-
ily intellectual in character, and the 
student was approached as though he were 
often resistant but always disembodied" 
and unfeeling intellect.-

Out or the realization of the irportance of personal 

background and problems has grown the guidance program. 

Straver and Engelhardt in one of their recent studies de s-

cribe guidance as "that aspect of education which focus es 

the attention or the individual and his best development. " 

"Guidance services", they continue, "include the study of 

1. V T. Thayer, Caroline Zachry, Ruth Kotinsky, Reor^ani z-
. ^ Secondary Education. New York, 1939, 361." 
2. Ibid., 160 ' 



Ti 

the pupil in his environment and provisions of the experien ces, 

knowledge, and counsel which he needs in order to live a l ife 

personally and socially useful. W1 Such guidance is a con-

tinuous and deep rooted function that should permeate th e 

whole school structure, the need for it is so great. P erson-

al problems of young people in Tule Lake are widespread a nd 

complex, and the need for an extensive counsel and guidan ce 

program is clear, '•'•'hose who were responsible for es tablish-

ing the school system expressed cognizance of the importa nce 

that a large portion of the school population will doubtles s-

ly remain here throughout the period of secondary educat ion, 

a proposition which has manifest implications as to th e quali-

ty of instruction and the nature and extent of the guida nce 

program.  '  So far in the Tule Lake Schools the guidance . 

program, however, has consisted mainly of enforcing  re.,  ular 

attendance, '¿'hese problems were perhaps necessarily taken 

first. Social, educational, health, and vocational gui dance 

programs have not yet been developed. Following is a memo -

randum <bb© ttett&zw oii oo© o© which 

wfell exemplify the type of problem which the school has be en 

chiefly concerned with: 

WAR RELOCATION AUTHORITY 
TULE LAKE PROJECT 

O F F I C E F E M 0 R A N D U M 
TO: A H His Teachers  Date;  Jan. 25, 1943 
FROM: Glenn Walker 
SUBJECT; Re. Kaname Kurihara 

V/e are writing you this memo, so that you will know 
how to meet Kaname Kurihara who will come to your class 

1. Strayer and Englehardt, op. cit., 235 
Prepared Curriculum, op.",~~cit"7T V -. 
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today (we hope). He has quite a record here on the oro'e ct 
since coming back from the beet fields which is summarize d 
below: 
11-27-42 Reported by Mr. Fagan as not attending school 
12-5-42 Mr. Wilder conferred with parents, block mana-

ger, and boy. Parents wanted him to come, but-
boy refused. 
Mother broke down. 
Memo to Dr.  J acoby to have him handle the case. 
Dr.  d acoby talked with him and secured his 
promise to come to school. 

12-9-42 Kaname still not here. 
12-10-42 Sent second memo to Dr. Jacoby, and no report 

to date as whether he got Kaname to come in 
and talk with him. 

Since it was so near the end of the quarter, we sent 
Iv;r. Sakamoto out to look into the situation, since we re ceiv-
ed no help from Internal Security, He reported that the 
mother had no control over him; so we decided that imm ediate-
ly aiter this quarter begins we will send the wardens out for 
him. 
1-4-43 Sent memo to mother requesting that she and 

her son come in. 
Due to the rush of registration, it did not 
come to our attention until 1-22-43, at which 
time we found that he did not come, and sent 
wardens out for both mother and boy.-
Vardens could not find the boy, so" the mother 
came in. 
Mother told us that he did not have a job as 
yet, and although he bad tried at the hospital 
she would rather have hi  n  come back to school ' 
even though he will be 18 Feb. 15, and then ' 
could quit school if he wished. She explain-
ed that the father was ill and Kaname had been 
a problem, ever since she began to work in a 
grocery store in 1941. He quit school at that 
time, and has hated school ever since. The 
school he attended before made a gentlemen's 
agreement with him that if he came once a 
week, he would not be picked up. (This could 
be understood since it would keep him on the 
roll and would clear the attendance office. 
Evidently, he was too much for them.) Mother 
was to bring him in the first thing Monday 
morning, but Saturday morning, Kaname came in 
to request a "Work Permit", telling me that 
he had gotten a job in the mess hall. W e re-
fused to issue the "Work  r ermit ,!  until the 
mother came in. 

1-24-43 Kaname came back for the  f, Work  F erm" t but 
we refused again until the mother came in. 
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Mother came in this afternoon, and we ex-
plained the situation to Kaname and have se-
cured a promise from him that be will be in 
school today. In turn, since he has to pay 
back to internal Security $5 a month for'some 
damages, we are trying to get him a night 
job in addition to the 5 hours he is carryinp'. 

We want to warn you that everyone who has contacted Kanam e 
has agreed that he has been our toughest problem to date 
and until now, no one has gotten results in getting him b ack 
to schoox. He will come to school until Feb. 5 if we have 
to have the wardens bring him in every morning, not only  for 
his own good, but for the good of other students who mi^ht 
then realize that we can use force in compelling them to 
come to school. After Feb. 5, it is entirely up to him wheth -
er ne wants to continue. I would appreciate each of you 
talking with hirr individually to show him that if he doesn 't 
get a high school education, it will be difficult for him 
to re-locate. Another point is that he will not be able to 
re-locate if his record is not cleared up in the project , 
rhe above information is confidential and should be kept 
such, since we are working with records from Interna l Secur-
ity, as well as Juvenile Court records from Alturas. W e 
should all take the responsibility of accepting him as a n or-
mal student and hope for the best, however, please keep 
chis office informed by special note immediately of any b ad 
a^j / t u d e > n °n-attendance, or tendency toward not working. 

cc: Student's folder 
central file 

In relocation centers the need for a well developed 

guidance program is especially great. There are in such 

centers a number of serious problems and adjustments tha t 

children face as a result of the evacuation and subsequent 

life in these communities, they make guidance especially 

important. 

Young people have been evacuated to this community from 

widely separated areas on the Pacific coast.  a he fact that 

these children have been up-rooted from their homes and pro-

jected into a completely new community places unusual r espon-

sibilities on the schools, and the schools have accepted 
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those responsibilities. 

The children of school age in Tule Lake live in a com-

munity which differs fundamentally from the communities i n 

which they formerly lived. This community is inhabited by 

people racially homogeneous; it is predominantly compo sed 

of persons of Japanese ancestry, ^or most of the people 

living here, there are far fewer contacts with Caucasia ns 

than there were in the communities in which they lived pre-

viously. This is true even of those who formerly lived in 

"little Tokyos' ,;  or enclaves. Culturally the community is 

more Japanese than the communities outside, and there are 

correspondingly fev/er contacts with American culture. 

Besides the community the family is an important influ-

ence upon the school age child. The family is, in a sense, 

an educational institution itself. The role of the family 

is crucial in those aspects of education of the young whic h 

have to do with the emotional life and consequently with all 

immediate social relationships". Children have strong bonds 

with their parents and are dependent upon them for guid ance. 

The bonds are especially strong in the Japanese family 

system. This is true despite the fact that the Issei or 

first generation are, as a whole, culturally Japanese whi le 

most Nisei lave at least been partially assimilated in to 

American culture. Conflicts between the two generatio ns in 

the community are numerous. Many young people though they 

feel strong family ties binding them to their parents y et 

are rebellious against parental domination. Some even 
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seek means of freeing themselves from the control of thei r 

parents. 

The community and the family are predominantly Japanese 

in culture.  x his has important implications for the school. 

The school has assumed responsibility for aiding in t he 

assimilation of the Nisei into American culture or at l east 

it has assumed the responsibility for providing continua l 

contacts with that culture.  iJ -o the schools have been dele-

gated the important task of counteracting the off ec ts of the 

evacuation and the subsequent concentration into compac t 

communities predominantly Japanese in culture. A consider -

able number of Nisei are only partially assimilated an d 

being placed here in this community has retarded the proces s 

of their assimilation—in many cases there has been retro -

gression. That has been a source of concern for school off i-

cials. 

Mr. Shirrell, the former project director, was deeply 

concerned about the Nisei of school age. He expressed co n-

cern over their assimilation. In his address to the tea chers, 

September 2, he stated: 

I am glad you are here. The 
colonist students have^iost the growth 
of^a whole summer of American community 
life, it Is a burden on our souls. 
They used to hear English, and now they 
hear more Japanese than they ever heard 
before. I am glad you are here to start 
school on a year-round basis. The schools 
must make up for lost time in keeping be-
fore them the principles of American^ideals. 
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It must rest heavily on your soul, 
as it does on mine, to run a normal Am-
erican town. Be interested in every-
thing that goes on. You must share the 
responsibility of running an American 
city as far as it can be done. 

We must lean backward to emphasize 
American things. We must pick up the 
ground lost in their command of English. 
If you ask my advice, I say devote"twice 
the time to written English and spoken 
English. It is very necessary because of 
the lost ground, and you have to make it 
up. 

LANGUAGE DIFFICULTY 

The lack- of facility in English is apparent among th e 

students of every grade in the Tula Lake schools from the 

first to the twelfth. 

Through the evacuation of these young Americans of Japa-

nese ancestry have been deprived of their usual contact s with 

American culture. They have been projected into a communi ty 

predominantly Japanese in culture and language. As a r esult 

young people in this community hear more Japanese spoken than 

they have ever heard before. So it is that most Nisei hav e 

retrogressed in their command of English since coming t o 

Tule Lake. 

The schools have been given the responsibility of mak-

ing up for the loss of contact with American culture. Since 

school began, there has been an increase in the use of Eng lish 

in school and play among elementary school children. The 

same is true of the secondary school system. Y e t the high 

school students have made little real progress in the use of 
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English despite the emphasis upon the language skill i n high 

school. The English usage of high school young people is 

not grammatical even among some of the most outstandin g stu-

dents. Few of them are without any language handicap and 

many have serious difficulty. Few high school pupils are 

fre e  Irom frequent grammatical errors, peculiar idioms, res — 

trieted vocabulary, and faults ih pronunciation. The evac u-

ee teachers and assistants are themselves not free fro m such 

difficulties. 

Few high school teachers feel that the students are 

'going any more than treading water in their command of En g-

lish. While English is emphasized in school, in the home 

and in the community Japanese is generally spoken. 

Gary Starmer, speech teacher, has done a great deal 

to aid the young people in his classes with difficulties  in 

speech. The work he is doing is e cellent but unfortuna tely 

only a limited number of students take his classes. 

In the elementary grades, the language handicap is more 

readily overcome than it is among high school students. T he 

handicap does mean, however, that most evacuee children i n 

their first elementary grades, are not ready to read as soo n 

as children usually are. Mr. G-underson, principal of the 

elementary schools, has come in contact with children of 

Japanese ancestry in other school systems. He feels that 

children in this community have considerably more dif ficulty 

in the English language than the children of Japanese anc es-

try with whom he came into contact in Alameda County Sch ools. 
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Among the inhabitants of this community, the teachers b elieve 

that in general, the people from the Sacramento area as a 

whole are less assimilated culturally than people from th e 

northwest. 

II. KIBEI 

One of the'problems faced by the high school concerns 

those individuals who have a particularly serious lang uage 

handicap. 

The American-born  J apanese who returned to the United 

States and subsequently attended schools in this count ry 

were often pushed ahead with their age group despite the fact 

that they did not have an adequate command of English. I t 

soon became apparent to the teachers in the Tri-State Hig h 

School that some members of the class were not comprehend ing 

class instruction. 

Special classes under Tom Sakiyama have been organized 

in the high school to aid those Kibei of school ages who ha ve 

Inadequate command of English. Not all of the Kibei in the 

high school have enrolled in the special classes designe d 

for them. A large number of Kibei prefer to sit in classes 

and absorb a little through what they can understand and 

through what others are willing to translate for them. Man y 

won't admit they are Kibei because they don't want to be 

identified with the Kibei group. Some Kibei keep silent 

and take no part in classroom work. The:e is a hesitance 
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by many Kibei in speaking before Nisei in class, for many 

Nisei laugh at the difficulties of Kibei in e pressing them -

selves in English. 

There were about fifty seven students taking special 

work with 'Tom Sakiyama, until the recent crisis over t he 

registration; now there areabout 45. There are a great many 

variations in English skills among the Kibei in his cla sses. 

Most of the students are seriously handicapped in their  com-

mand of English. According to the data on the Kibei in t he 

special classes In January the schooling of these individ uals 

in Japan ranges from 4 to 12 years--with an average of 8.7 

years, l.'ost of the Kibei in these classes have returne d to 

the United States very recently. 

Several teachers have given special help to the Kibei in 

their regular classes so that they may be able to keep up 

with their classes. A special committee on Kibei problem s 

has recently been selected to aid the Kibei in overc oming 

their handicap and to coordinate the special work of the 

individual teachers with the Kibei in their classes. 

A few Kibei have refused to register in the second mili -

tary registration. Tom Sakiyama urged the Kibei in his c lass-

es to comply with the orders of the project director and r egis-

ter. Most of his Kibei did register. In some cases he visit -

ed the parents or brothers of the Kibei to see if he couldn't 

influence the Kibeis through relatives. For his work in th is 

endeavor he won the antipathy of a number of Kibei not in 

school. A few of his students hav e<withdrawn from school 
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now that it is no longer compulsory. When Mr. Sakiyama ask-

ed them to return he was generally answered, he says, with 

the retort, "Why should I learn English, I'm going to repa-

triate." 

Kr. Sakiyama who is not himself a Kibei has spent his 

time lavishly to help the Kibeis learn English and adjus t 

to American life. He has devoted long hours of work to K i-

bei—some of them beyond school age. At present he is en-

couraging the Kibei in his classes to form a club separat ed 

from the Kibei Club dominated by Kibei not in school.  In the 

new club he hopes to stimulate the social life of the K ibei, 

present plays and in various ways direct their interests I n 

accord with their Nisei classmates. 

* 
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Reaction on the part of high school students to the 

school were varied. Most young people realized before sch ool 

opened in September that school life here would be differe nt 

from that they had known in other schools. As one senior girl 

expressed it, "I held the thought that this project high  school 

would be far from a 'bed of roses,* that there would be n o 

electric buzzers, shining desks, and clanging lockers. I 

knew what I should e pect and was not surprised at the simil-

arities of my expectations. True, there was only one table 

in a classroom; that we had to carry all our things from place 

to place, and that we had to huddle around one stove when the 

weather got too cold; but all these handicaps were not goi ng 

to hinder our thirst for education. s; 

Students naturally thought frequently aoout the schoo ls 

they had formerly attended. One of the most obvious diff er-

ences between this school and others (outside Loomis a nd Isle-

ton) is that almost all of the students are, of course young 

people of Japanese ancestry. One Kibei in the junior class 

expressed this thought thus,./"I attended Galileo High S chool 

in San Francisco before, but I never saw such a big crowde d 

Japanese High School in U.S.A .«^Another very obvious diff -

erence between the Tule Lake schools and those on the outside 

involved the lack of organization and the absence of us ual 

school buildings, equipment and supplies. In Tule La ke there 

are, as yet, no modern classrooms, established and well organ-

ized school administration, no lockers auditoriums, gym nasiums, 
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cafeterias, heating systems, auto shop, showers, scho ol buses, 

etc. 

One senior boy has this to say: "Probably the greatest 

reason for discontent is the terrific contrast between th is 

school and any other school outside. Since we are limite d in 

movable area, there is the deadening monotony of rout ing day 

after day after day. ¿Acadamic training is routine work  in 

any school, but in outside high schools there are activi ties 

which are traditional. For instance, the Freshman Init iation, 

the Junior Prom, the Senior Play. Activities of such sor t 

create an atmosphere of belonging, a desire to be a part of \ 

the student-body. But here, there is neither the facili ties 

nor the organization required to carry on the activit i es."^ 

"There is also the factor of the school building itself. 

To those just starting out in high school, it is not a great 

matter because they do not know the setup nor the profici ency 

with which normal high schools function. But to those who 

have already attended other high schools, this school i s too 

great an upset. This school can hardly compare with sch ools 

they have previously attended." 

Lack of equipment also affects the students' attitudes . 

There is an inadequacy of books as well as necessary labora -

tory equipment. Adjoining rooms with only a single wall b e-

tween allow noise to distract attention and thought. 1,1 /(POD.-

Male) 

- 2 -



6 J 

1. This quotation like most of those which will appear in 
the following pages have come from essays written by seni-
ors in the Problems of Democracy class under the directi on 
of Miss Mary Barbul. In the course of study the students 
have been introduced to elementary sociology and have be en 
given an introduction into the meaning of research and 
research methods. In this class the seniors have made st u-
dies of the various social institutions of the community, 
the family, the church and the school. The quotations in-
cluded in this section have come largely from analyses 
which the seniors made of student attitudes towards th e 
school and the community. While such material has a numb er 
of limitation 

® does nevertheless reveal something of 
value. Because of this conviction the foil; wine: excerp ts 
have been included. They will simply be designated as' 
(POD) to distinguish them from some of the quotations ta-
ken from persons in other classes and in other grades. 

Kany students are extremely interested in the new schoo l 

being erected. There Is a widespread feeling that moving in 

the new high school buildings will solve most problems. Ne w 

housing units are being built here, it is said, to house Japa-

nese in Hawaii who have been made destitute by the war. Ra-

ther than build new housing units a high school buildin g will 

be built and the high school will vacate block 66 which it 

completely occupied. This would provide living quarter s for 

approximately 230 individuals. 

To some of the students the school offered sufficient 

opportunities to compensate for Its lack of physical accou tre-

ments. J'A few accepted this as their fate," one girl  writes, 

if and were determined to launch into their studies desp ite the 

conditions the unwanted war brought upon them.">(POD,fe male) 

Another senior girl writes of a friend of hers who has bee n 

critical of the school and the teachers. /"She has been one 

of those persons who is making a comparison of our school 
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with her school back where she came from. And she has ofte n 

said that she just can't get the initiative or the intere st 

to study just because this is a school in a relocation ce nter. 

Of course, I think all of us felt that way in the beginning 

but we have corne to accept the handicaps of maintaining a 

school in a place such as this and try to make the most of 

it." {-POD, female) 

To many young people the school remains the one familiar 

institution in this community. Despite the differences  between 

this school and those on the outside there are familiar  things 

about this school, classrooms, teachers, courses of stu dy, 

assignments, tests, report cards, young people hurrying  to 

classes, assemblies, a school paper, etc. It seems that t he 

students in the first grades in high school are far less co n-

cerned about the differences than the junior and senio rs. 

There is less awareness among the younger people of the di ff-

erences between this school and others, and less int erest in 

those differences. As a whole it may be said that the y oung-

er people have felt the evacuation and its problems less keen-

ly than the older students in high school. 

Things that bother freshman students are, generally speak-

ing, different from the things that concern older stud ents 

most. Plans of the younger students for the future have been 

disturbed less than those of juniors and seniors. 

rreshman and sophomore girls and boys are, in general, 

- 4 -



extremely interested in sports. Both sexes manifest gre at 

interest in baseball and hiking, belonging to clubs. Amus e-

ment and recreation hold their interest. Girls are becomi ng 

conscious of clothes and coiffure's. 

One freshman boy from Watsonville, wrote about high 

school in one of his classes: "Here in Tri-State Hi, th ough 

we have no halls, no lockers, there is still the same atmo s-

phere that pervades every hi school. Everywhere there a re 

still the people who dash into class at the last minute, the 

conscientious pupils with loads of books under their a rms, and 

the easy-going, lazy boy who is loafing from class to clas s." 

"Though the upper stories of the two schools are differ-

ent in details, the foundations of good fellowship, sc hool 

spirit, rabid enthusiasm remain the same.  Whenever  a bunch 

of young enthusiastic students assemble, there is foun d that 

intangible something—that spirit, that goes into the ma king 

of a school, as sure as the concrete and stone that is laid 

by the artisan." 

Z~nY;e  do not have school in one beautiful building, nor 

do we have spacious hallways in which we would be warm i n the 

wintertime, another young man wrote:- in December. The bui ld-

ings are like ordinary barracks and they do not have insula -

tion or fine ceilings, as any other school. Another disad van-

tage is the shortage of school equipment such as books, bl ack-

boards, proper chairs, and tables. It is an especially ha rd 
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job to teach without books. We may think other schools have 

an advantage over us and they may have, but we can try out 

new systems of teaching. We do not have the finery of the 

other high schools, but then do we need, a pretty place and a 

fine building to have school? I think that the essential 

thing about a school is the attitude of the pupils and the 

willingness of the teaching staff to have patience and toler-

ance when pupils seem cross and unwilling to study." 

In the analyses made by the senior students in the 

Problems of Democracy class the effects of the evacuation 

on the attitudes toward "school and society» are dealt with 

at great length. Most of the young people writing place a 

heavy responsibility upon the evacuation ana camp life  for a 

loss of interest in education and for "negative social val ues" 

of many high school young people.)>lt is interesting to no te 

that while some of the writers themselves e press their dis-

pleasure over the evacuation they deplore the type of rese nt-

ment which marry of their classmates direct against school, 

Caucasians, the government or society in general. 

r: The type of individual who takes an attitude of resent-

ment against any and all forms of camp life, toward societ y 

or toward the school, and who refuses to accept his lot a s un-

avoidable is faced witfc a big problem merely because he do es 

not have enough character or reasoning sense. 

:.e all know that the underlying cause of discontent 



(if any) in any of us would be the evacuation. The cert ain 

type of individual mentioned above carries this cause of 

discontent further. E@ feels that because he was put in a 

camp by the governmentj, any and all Caucasians are respon si-

ble for h's plight. ̂ / This he feels a strong resentment against 

any Caucasian, whether he is administrator, teacher, etc. 

"This attitude manifests itself in school when you find 

some students who consider that becuase the school was ere ct-

ed in a camp which he was forcibly put into, he is not oblig -

ed to go to it. In classes he will disregard the teacher, 

neglect to do his work because he has the notion that w hy 

should he do his work because he has the notion that wh y 

should he do work assigned by a Caucasian. This form of r e-

sentment is carried everf/where, school, home, mess hal l, 

where some find every fault in food, service, etc. and lay 

all blame for their dissatisfaction on the Caucasians. ' 5 > 

"Adjustment can be made when these individuals realize 

that th is type of feeling is greatly injuring himself o r 

herself and not anyone else. If he persists In this attit ude, 

his social life Is going to be unpleasant and for the stu-

dents the future is going to be very dark.  •  ecause this feel-

in; leads to neglect of their education which is going to 

result in disadvantage when one has to deal with Caucasian s 

in the future yKPOD, Male) 

Another young man describes the effect of the evacuation 
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upon individuals of his age in the c o m m u n i t y S i n c e our 

arrival to camp there has been many whose life have comple te-

ly changed. There are persons who have a grudge, and s ay it 

openly. Others who will grieve and mourn about it to th em-

selves. There are ones who look and act sociable, but d eep 

in his heart he. has a dark cloud of vengeance hanging over 

•it. Others you ca .not ever satisfy." 

iF'.e all know the main factors of this discontent is the 

evacuation, but there are other reasons just as strong. V ree-

dom, which was so vital to many of the youth, sense of in dep-

endence to do and say what he pleases, the ideals in whi ch he 

believed so keenly, all of these things being deprived fr om 

him in so short of ti e, snapped and completely changed his 

whole attitude toward society. Much of our being here is due 

to prejudice > certain groups. And also due to hysteric act-

ions right after the outbreak of the war." ^ 

<^Much of the actions we display shows hatred of the idea s, 

which has deprived us of our Just rights. Strikes, such as 

we had recently,-showed our unwillingness to work and do  our 

share. Complaining in the mess halls about the food, c omment-

ing that we have "slop" all the time. Actions in school shows 

that some of the student "don't give a hang" for life, but 

now is the ti e to think contrary to that statement. Al l 

these actions begin to show the degeneration of society in 

this community." (POD, Hale) V 



Several of the seniors in writing their analyses of the 

attitudes of young people towards "school and society" touch 

upon the influence of this loss of freedom and indepen dence 

upon their classmates described by the young man above.  A 

number of the writers have expressed the belief that the eva-

cuation and camp life have resulted in loss of ambition,  a-

bandoned plans for life careers, and 1 ss of hope for the 

future on the part of many Nisei boys and /iris. This is 

not, of course, true of all of them. Many of the students 

have preserved an abiding faith in their future and hav e a 

firm determination to secure an education. 

11 The attitude of numerous students toward school has 

completely changed, not wholly because of the evacuat ion but 

because of the future hopes of getting ahead is just a drea m 

which seems impossible. Taking Miss X as an example, man y 

other students have the same idea about education." 

"I. 1*  ss X, prior to evacuation had hoped to become a nurse. 

Her mind was set on g o n g to a certain college and going in to 

some nurses' training school after college. She has hoped 

to work her way through school alon^ with the help of he r 

parents. In preparing for evacuation, her folks lost a great 

sum of money on their farm." 

"Tow here in camp, she cannot attend any colle e because 

of the financial difficulties. Her hope of becoming a'nur se 

or even acquiring, further education is merely an Utopi an 

dream. She was an average student or better so, abov e the 
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average then. Her teachers knew that she was an able and 

capable student of doin anything that was assigned.to h er." 

"Education means nothing to her now. She attends school 

like any other student and does her works that are given t hat 

come and go. Her school work is done with nothing exceptio n-

al about it. She does not associate with very many peopl e 

as she did amonr her Caucasian friends.' 

"I think the school can help this student in many ways. 

The school is trying to raise scholarship funds to help a ble 

students to further their education. She can get a schol ar-

ship if she tried. Also, she can work in the hospital and get 

a little experience. fi s  (POD, Female) 

Another young lady describes the effect the evacuation 

and subsequent confinement here have had on acquaintan ces; 

,; Sin.ce the evacuation of the Japanese people to the di fferent 

camps, it has changed the attitude of many adolescents in 

both society and in school." 

"̂ Tow, we shall take the case of Johnny Y. Back home he 

was a very industrious, respectable individual. After c om-

ing to camp, he took the "I don't care attitude." This is  a 

menace to society and school. In school he neglects his stu-

dies because he claims it does him no good at all. IfVhat 

good is this barrack school and what good does it do here. 

Y/hile at work he loafs, comes to work late and qaits earl y. 

If the foreman catches him, he would say, "Why should I w ork 

so hard? n I get only 12 bucks a month. That is waste time 
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if I work hard." 

"There is probably something behind this attitude. Of 

course, this is a "lousy" school In the outside appearance 

but in the inside it Is like any other school or even bett er. 

W e n though he is getting only 12, he should work as much as 

required. He does not know why he is working. He says n o 

use in working hard. "ost of the employees know that he lo afs 

in that division. He smokes mostly when no one is observi ng 

him. In school teacher knows by his past school records th at 

he is a hard worker and a brilliant student." 

"I think personally that Johnny who is now a senior 

should understand this present situation. He should be a ble 

to adjust himself to this environment. If he has good .pa r-

ents, .Johnny should be told and he should understand th at we 

are now in camp but not forever. In a year or less we will 

be out and live normally once again. The work he is doing 

will give him a good start when he receives a job outsi de. 

If he adjusts himself about thinking for the future, that 

the "I don't care attitude 5"' will be abolished forever." 

"The school and the teachers should come across in su b-

ject that deals with social adjustment. If they will t each 

him as in above paragraph, he will become once more a good 

citizen to both school and to society." (POD, Female) 

A senior girl describes the effect of life In the relo-

cation center in clearer and more concrete terms; "How  this 

discontent came about takes in a lot of reasons. Mainly, 



7 st-

evacuation; secondly, living with all Japanese and in o ne-

room apartments which serve as bedroom, parlor, kitche nette, 

and what have? If one is a bachelor, living with someone 

whom you didn't live with, much less known before evacuat ion 

makes one jittery, a case of nerves, and short-tempered — 

usually. Where one lived his own life before going to wh ere-

ever he pleased, eating what and when he pleased, life is now 

a thing of stew and spagetti about eight ti es a week; ho w-

ever, cooked: of being restricted to a small area of lan d 

on which there are few amusements and no place where one 

can shop for good things and window shop. But I think t hat 

this is for victory and it will help the Allies to win the 

war, ,1 don't mind very much." 

"Confidentially, this living with all Japanese with 

other people in my roomhas made me short-tempered, more t han 

I care for; I guess war puts everyone on the edge of nerves, 

any slight things jarring them." (POD, Female) 

There are evidences manifest in classrooms of individual s 

loss of old ambitions and plans for careers. The seniors in 

their essays restate the questions which are frequentl y heard 

in the classrooms of the  1  igh school. "What's the use of stu-

dying anyway?" "Why go to school in Tule Lake? We don't ge t 

the right kind of education here 1" or "It won't even c ount." 

m1y parents say this school Isn't any good anyway."  "What'  s 

the use of going to school? What good will it, do?"""' 

Tie seniors writing the essays describe these questions 
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as posed by other young people. Yet in talking to these sam e 

seniors in the classroom they pose questions that are no t dis-

si-'lar. Visiting the class on several occasions the follow-

ing questions were asked repeatedly stated in various ways . 

"Is there any use for us to go to college?" "I wanted to be 

an engineer, but now it seems like there's no use going  on." 

or "I wanted to be a dentist..." "What can we do to earn a 

living without feeling discrimination?" "ifill we alw ays have 

to face discrimination and prejudice?" "Will we be ab le to 

stay in America?" "What will they do with us  aft er  the war?" 

"Will we be able to go back to our houses?" 

Perhaps these questions are not posed as often as they 

were when school first began In the fall. But they still a re 

being heard. Not long ago a Nisei teacher in high schoo l des-

cribed the attitudes towards school and education whi ch he 

finds among some of the young men in his classes in vocati onal 

agriculture. Such questions as these have been frequ ently 

asked, "Why should we prepare ourselves for agriculture ?" 

"How do you know we'll be able to own land or even rent it?" 

"How do we know we'll be allowed to farm after the war is 

over?'" In the essay below this attitude is well describ ed, 

by a senior boy. 

"The attitude these problem children take is the "wast e 

time il  or "what's the use" attitude. Many of the Isseis also 

take a negative attitude toward society. They believe just 

because a certain group is prejudiced against the Japane se 
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that all of the Caucasians are against them. ,/e who have 

played and studied with Caucasians have a different at titude, 

-e know that outside somewhere there are groups not like the 

ones the Isseis believe to exist. Many believe they ar e 

without a future, especially a brighter one.  T  aybe not for 

a while, but we know the war is not going to last forever. 

When it is over we are going to have to be on our own. Then-

it will be very difficult for such a person to make an adjus t-

ment. I suggest that the children going to school put bis 

heart into his work and try to make the best of grades, and 

stop bickering such nonsense as "waste time". (PCD. rale ) 

•¿_ A young lady writes about the same attitude In dif ferent 

words:  '  A person who is an anti-socialist is usually not a 

well-liked person because of his pessimistic attitudes to ward 

everything. V/hen asked about school, he answers, "Gee , it's 

'rotton'" or "What a 'bum steer' I" Toward camp life, he is 

cynical; is not interested so won't cooperate in anythi ng for 

the benefit of others, then, complains when some prog ram of 

benefit is given without his knowledge. According to his way 

of thinking, everything and anything that does go to hi s way 

of life is terrible and won't be a success. . ."  X '(?0D, Female 

A Nisei boy deplores the feelings of despair embraced by 

some of bis classmates. 

/ any people have different attitudes toward the social 

life and school in this camp. °ome pupils have the "don't 

give a d r — attitude and some "what's the use" attitude, 
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and  t; I don't know what to do" attitude. 

,? 0f course, the evacuation has a big part in this atti-

tude of the pupils and the uncertainty of the pro-war lif e 

also. But you must consider the different characters and 

personalities these pupils have.  T heir reactions and atti-

tudes doward certain thin s are altogether different. The 

life in this camp brings closer together all the people and 

where people live with many things in common there is a pt to 

be some mob psychology working among them. 

"Some pupils have not thought for the future with no. am-

bition or fire in them at all. So they cut classes and have 

no interest in their study at all." (POD, Male) 

Several of the senior students in their analyses des-

cribe the feelings of resentment engendered in some of the ir 

classmates by the discrimination and prejudices leveled ag ain-

st them as members of a minority. 

" "In school as .well as the whole camp itself, there ar e 

individuals who -keep a pessimistic attitude toward th eir pre-

sent and future life an almost antagonistic attitude tow ard 

society. They clai that whatever clai s the United State s 

Constitution makes, American society will not accept the m as 

Americans due to the dark pigment within the skin procl aiming 

them as Orientals. ^hey paint the future as bl ack as they 

can, telling other colonists these woeful stories. These a re 

the individuals who came to school because they have to , and 

have no respect for teachers or government property." (PO D,Male 
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One young man defines what he calls the  w anti social 

type' 1 student as: "One who thinks that such an injustice 

has been done to him by evacuation that doesn't even make an 

attempt to readjust himself to his new environment. Every 

attempt on the part of the  •  .R.A. to help us, they look up-

on it with suspicion and most likely they will not coo perate." 

(POD, rale) 

Another young boy describes this type of sentiment brief -

ly in these wor.ls: "There are some students who are an ti-

social in every possible respect. They hate being confine d 

in one place day after day, and unable to find an outlet t o 

their indignation, they take it out on society." 

During the registration program in February interviews 

were held with young men who refused to re-register for sel ec-

tive service. Kany of them expressed their feeling in thi s 

manner: ̂ B e f o r e the evacuation I was loyal. I could take 

the discrimination we had to face. The evacuation was jus t 

too much. I'm sick of eing kicked around just because I'm 

a Jap. ;  >here are some young people in high school who feel 

similarly. 7o l loWng are several essays which describe a tti-

tudes of resentment. 

I 

"Some students conceive in their own minds that the fu-

ture holds nothing for them and that studying is just a lot 

of waste time. In this pessimistic state he will become 

cynical toward his work and sarcastic to the teachers an d 
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parents, i'his sort of person is usually the weak in founda-

tion. Before they were the rowdies of the group, and the par -

ents have no control over them. These persons may then associ-

ate with persons of their own idea, which might he the sourc e 

of gangsterism." 

"Perhaps these students think that because the governmen t 

put them in a camp ana the American people in general sho wer 

so much racial prejudice against them that they in turn ta ke 

it out on the Caucasian teachers and personnel." 

"If some outside organization supplied us with movies 

(like other centers), or if we had entertainment suc h as 

bands, plays, done for us by the outside organization or h av-

ing intramural or competitive sports with the outside scho ols, 

they few who show anti-society feelings might be led to c hange 

their false beliefs." (POD, Hale) 

II 

"Iviany students feel that being confined In this project 

and the attitude of the people on the outside despise them , 

they have nothing to look forward to; therefore don't gi ve 

a ; 'hoot' what happens. Inadequacy of recreational facili ties 

have led others to go around with the wrong crowd, who in flu-

ence their opinions. 

"Adjustments might be directed toward an effort to show 

the students that the attitude of many people is one of s ym-

pathy and that on the outside we must be on our own. Extr a 

curricular activities and a high morale should stimulat e a 
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person's m i n V (POD, Male) 

III 
jt 

"Many of the students I have come in contact with are 

very set in their attitudes toward the school." 

"X says thet if the school really looked like any other 

school, he might look forward to attending school. Of co urse 

his reason is sort of irrational. Schools can't be built i n 

a day; it takes time." 

i; Y says he feels that he isn't getting as much out of 

his studies as compared to other schools. He hasn't got v ery 

much confidence in the colonist teachers, who for the m ost 

part have not or have just completed their college educat ion. 

It is known that these teachers are smart, but the studen ts 

do not feel the trust that students should have for th eir 

instruction. !! 

"Z feels that although most of the Caucasian instructors 

are well-qualified for their respective positions, ther e are 

a few who aren't. 1'hey may be intelligent mentally, but t hey 

do not, know how to "put It across" so that the students can 

understand what is going on." 

"These feelings of m/strust may be based upon unfounded 

reasons, but these are what some of' the students have bee n 

giving as their reasons for disliking school. nV(P0D, Male) 

IV 

"These students who always oppose the school or the 

teachers are just this.  T h e y  just like to attract people's 
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attention or he is just trying to be funny. But in some case s 

it is not so. I know a student back home who used to e a 

respectable student. But since this camp life, he gets ver y 

low grades. He started but refuses to take part in activit ies 

and he just isn't trying any more. Especially he has ill-

feel ing t  oward  t he  Caucas ians. n 

"Causes of all this was, of course, due to evacuation. 

After the outbreak of the war, some of his f iends starte d 

to look him cold. Ee began to realize that the people c ould 

not recognize him as one of them any more, Everything seem-

ed to contradict what he had learned. He began to think 

everyone is against him, and everyday he reads an articl e 

against him. Therefore, he began to stay away from the cr owd. 

"Unless we make some adjustments immediately, we will no t 

only as a group harm ourselves but as individuals. Broo ding, 

hatred in pur hearts, unwillingness will affect ourselves m en-

tally as well as physically. We shoi Id use every inch of 

advantages given to us. Prove to outside society that all 

are just as good or better than they are. Another thing is 

that going out for relocation, but many think that which i n 

many cases as true, we are hated; thus we hesitate about go-

ing out. 

"As time went on the young people in the high school 

made many more friends. This made a substantial differen ce 

V 

IS 



in the attitudes of the young people towards school. "Firs t 

I did not like it (Tri-State High School) because I was sepa r-

ated from my friends and was lonely. But in a week or so I 

began to like it for I made new friends." This came from a n 

Alameda girl who moved to Sacramento just before evacuati on. 

Another girl reported, "We meet many new girls and boys and 

these people keep us out of trouble....and there will be  less 

juvenile delinquents." Yet some of the children report th at 

they have made few friends." (POD, Male) 

A number of high school students have on various occa-

sions expressed their feelings of lonesomeness for Cau casian 

friends of pre-evacuation days. In many essays from hig h 

school students, freshmen and seniors alike, have told of the 

feelings of remorse at leaving Caucasian friends when t he 

evacuation took place. 

A freshman girl from Placerville wrote, "Another thing 

that is very conspicuous here is that back home we were all 

so used to mingling with Caucasian students. But at Tri- State 

High it is all Japanese students." 

Another girl writing of her former school in Renton, 

Washington, states, "This school was made up of many nat ion-

alities. »¡oat Italians and Irish. There were very few J apan-

ese going there. The Japanese people that were going th ere 

were treated very good." j H 

"The students attending this school were proud because 

there was no racial discrimination. Even if you were a Ne gro 
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or Japanese they liked you. In this school they thought t hat 

their students attending school should have just as much r ight 

as the other."' 

^•A^ young fellow from fountain View, Washington, wrote in 

an essay, "The trouble is that there isn't another kind  of 

nationality (in this co imunity). ecau.se of this someti mes 

another person thinks he is better than the other person. A t 

home we would 'have to work and we don't associate muc h with 

the other Japanese because most of them are farmers an d don't 

get to see much of each other except at school. Here we a re 

always free to see each other and we somehow can't agree with 

each other because we are always seeing each other so much. " 

Some young people in Tule Lake quite evidently feel the 

lack of contact with Caucasian young people. A young man from 

Kent, Washington wrote a theme comparing schools in Tule L ake 

and in Kent./"One thing in the Kent Junior Hi h School I 

liked was that I would play with some of the white peo ple that 

I knew quite well. While in this Tri-State High School I see 

too much of the same kind of people day after day." 

To some this homogeneity has its advantages. Some young-

boys and girls assertedly felt equal for the first tire  in 

their liv-: S because of that homogeneity. One expressed this 

In the following words,/"At our own school, once in a wh ile 

we Japanese would be kicked around by smart alexs. But her e 

I feel at home for everybody is one race and we all feel t he 

same." 
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Some of the seniors in the Problems of Democracy class 

look upon this elemen as an explanation of certain nega tive 

attitudes and toward behavior. One boy writes¿"Japanes e 

students have not mingled with other students when they  were 

in their back homes, '-'•'hey have been very modest, but  in this 

school they are not minorities any more so naturally t hey 

seek what they did not have before the evacuation." V>Another 

young fellow described this element in more detail. "Th ey 

live, in the country, these two boys. They have never fe lt 

themselves equal to kids living in the city. They wante d 

to attend parties but no invitation, they wanted to go to 

dances--too far, no clothes. Never had the opportunity t o 

learn. This was more or less what they had to face." 

"Sudd nly, evacuation; everyone is equal. Bill and 

Henry can go to dances, to parties, anywhere. They bec ome 

rather wild and they begin to look down on everybody.  They 

are rud' and ill-mannered. They think or say that we're 

better than you. Their school studies are forgotten in  this 

whirl of trying to become a something popular. They refus e 

to attend school regularly thinking it's smart or clever to 

cut. The parents are too preoccupied to bother with them. 

The mother is always out to clas.es to learn something fo r 

this is her first opportunity. Father is at work all day . 

The boys have no one to stop them and they claim that this 

is the only time to have their fun because back home they 

would have to be working at the fields." > 
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"Their attitude or manifestations shows itself in t he 

way they talk, act and practically everything they do. Th eir 

manner are affected and their personality dulls. They a re 

just like a pack of wolves let loose in a sheep fold." 

"Just put them outside and they'll get over it."  (PCD,: ale) 

A third Nisei senior describes the attitude and its 

manifestations in the school. 

Acting up in school: Because of the fact that the Japa-

nese are the majority in this camp, they do things to te achers 

and quit school just because they think they out number t he 

Caucasian people here and the rest of the colonists woul dn't 

let them a punished too severely. 

"Manifestation in school 

"1. Cutting 

:i 2. Talking back to teachers 

3. Having no respect for teachers" (POD, hale) 

Teachers when asked to generalize on the differences 

manifest  •  n the classroom between children from Washington 

and Oregon and those from the farms of Sacramento Valley wi ll 

state positively that the former are far more assimilate d. 

The feeling is universal among the teachers that the chil dren 

from the northwest have less difficulty with English, an d 

create fewer discipline problems than those f- om Central Cali-

fornia where Japanese lived in enclaves. 

Only one senior in the study of attitudes towards "sc hool 

and society touched upon the sectional differences amon g the 
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Some of the seniors in the Problems of Democracy class 

look upon this element as an explanation of certain negat ive 

attitudes and toward behavior. One boy writes, "Japanes e 

students have not mingled with other students when th ey were 

in their back homes. They have been very modest, but in this 

school they are not minorities any more so naturally they 

seek what they did not have before the evacuation." Anot her 

young fellow described this element in more detail. "Th ey 

lived in the country, these two boys. They have never f elt 

themselves equal to kids living in the city. They wanted 

to attend parties but no invitation, they wanted to go t o 

dances—too far, no clothes. Never had the opportunity to 

learn. This was more or less what they had to face." 

"Suddenly, evacuation; everyone is equal. Bill and 

Henry can go to dances, to parties, anywhere. They becom e 

rather wild and they begin to look down on everybody. The y • 

are rude and ill-mannered. They think or say that we're 

better than you. Their school studies are forgotten in thi s 

whirl of trying to become a something popular. They r efuse 

to attend school regularly thinking it's smart or clever to 

cut. The parents are too preoccupied to bother with the m. 

The mother is always out to classes to learn something fo r 

this is her first opportunity. Father is at work all day. 

The boys have no one to stop them and they claim, that thi s 

is the only ti e to have their fun because back home they 

would have to be working at the fields." 
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students of the high school. "Those people with a bad a tti-

tude towards thin s in general with this camp, education a nd 

people. Since evacuation I have noticed through convers ations 

that the people of the Northwest and California have views 

which are completely different.' 1 

i; l. The people of //ash "niton and Oregon were scattered 

out among Caucasian communities. They have really learned 

to know American way of life. 

a.  '  ou will notice that the greater percentage of 

the volunteers in the armed forces, persons leaving to 

sugar beet and domestic jobs are from the northwest. 

"1. They have the urge to get out among people of other 

races. 

t: 2. The people who have lived in a highly concentrated 

Japanese section were not socially mixed with Caucasian 

groups. 

r  (This of course doesn't imply to all those people.) 

•1. Certain sections which were just Japanese, were 

like a section in Tokyo, Japan." 

V/hen schools re-opened in late March following the cri sis 

over registration, teachers were deeply concerned abo ut the 

effects the crisis may have had upon school children. l ost 

of the teachers dreaded to face the expected problems created 

by the registration oriels. In the first place it was fea red 

that discipline problems would be serious. It was also f ear-

ed that there would be frequent conflicts among high school 
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students on the issues raised by the crisis. How would th e 

younater anticipating expatriation get along with thos e who 

planned to remain in the United States. 

A number of Caucasian teachers and school administrators 

during the crisis signified their determination to resig n if 

there were no immediate segregation of the "loyal" and "dis-

loyal" elements in the community, A number of these peopl e 

asserted that they would refuse to teach children of tho se 

who planned to repatriate to Japan. Objection to teachi ng 

American history and institutions to young people who p lanned 

to spend their lives in Japan not the United States. "Let 

them learn Japanese culture and Emperor worship," one te acher 

stated, "but there is no logic in preparing for life in Am-

erica when they will never live here." 

School began without segregation and there were no re-

signations of teachers because of this. In the elementary 

schools there were few evidences of the crisis manifest i n 

t: e behavior of the children. There were likewise fe w evi-

dences manifest among students in the secondary schoo l. 

High school attendance is no longer compulsory and some 

of the individuals who could be expected to create the gre at-

est difficulty have not returned to school. Some teachers 

have reported that discipline is better now than before th e 

school was interrupted. Eighty-nine students have offic ially 

withdrawn from school in rarch for various reasons. Abou t 

175 more aren't attending high school but haven't withdra wn 

officially. 
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The factor which will probably most affect the schools 

during the next few months is the resettlement progra m. With 

the simplification of the processes by which people may leave 

the relocation center greater numbers of individuals w ill re-

settle in the free zones of the country. A number of hig h 

school students and evacuee teachers and assistants will 

soon leave the community. 
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BILLIGMEIER - SCHOOLS 

His points DST! s questions 

Social forces and conditions 
created by evacuation are clear-
ly reflected in schools, p.2 

Assumption that evacuees would 
return to American communities 
therefore schools must help in 
relocation. Emphasis in 
curriculum on vocational educ. 
and on American history and 
skills. 

Another element was helping 
young people adjust to 
community, p«3. 

Following pages: 
"basic principles" 
are discussed 

Basis changes in WRA policy-
affect schools. 

Organization and Administration: 
p. 12. Names of school adminIstra 
tors are given. 

This is a good statement - but is 
not exemplified or developed, 
low? e.g. hostility of certain 
Caucasians vs. missionary interest 
of others, (give examples). 
Cleavages among evacuee personnel -
sectional; dependence on parents; 
leading to Japan vs. America con-
flicts, etc. 

O.K. analyze curriculum in these 
respects. What was taught, how 
was it taught, how was it received? 
Be concrete. 

How was this done? 
Be concrete. 

Success? 

"Basic principles" in education 
tell nothing unless we know how 
they are worked out. The relation \ 
of these five principles to practice, 
is not developed satisfactorily. 
Where this is attempted on p.7 and 
following, the statements are far 
too general to be useful. 

Sure they do, but how? In detail -
not Just by quoting Shirrell's 
speech. 

Give more detail? who are these 
people, what was their background, 
how have they functioned, what have 
they tried to do, how well or badly 
have they done it? 
Names alone mean nothing. 

p. 14. Battle for equipment. What did Harkness want that he 
couldn*t get? 
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p. 15 and following. Regional and 
Washington office ^had little 
understanding of problems faced 
here." 

p. 18. Conflict between Harkness 
and Wilder - and other con-
flicts. 

p. 21. Teachers 

.50 ff. 

pp.36 ff. 

pp.50 ff. 

pp.56 ff. 

All right, what were those problems? 
Were they called to attention of 
Washington? Documentary evidence 
of this, from Fleming's files before 
he leaves? Get copy of memo sent 
by Harkness and Fleming. Get pro-
ceedings of Conference, If this is 
significant. (I am not sure yet of 
its significance, unless you can 
give a detailed account of the pro-
blems in Tule Lake against this 
background). 

More detail - This whole matter of 
interruptions In school schedules 
should be developed more concisely 
and concretely. 

Analysis of teachers as a group and 
case histories.of specific teachers 
Is called for. What specifically 
has Wilder done that caused such 
antagonism? Describe composition 
of "teacher cliques." 

Of course the age distribution of 
the community affects school en-
rollment! Handle more concisely 
and simply. 

Here is the general background data 
re teachers - but the points I 
brought out re p. 21 are not 
developed. 

More detail re students and their 
problems - given systematically. 
There must be other "student's 
folders". Make a systematic 
analysis of types of student pro-
blems, with many exemplifications. 

Can't you give more concrete Instances 
of manifestation of language and 
cultural difficulties? 

pp.61 ff. Students' essays As you will remember, I gave you a 
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suggested outline for systematic 
analysis of these essays. Without 
such analysis, this section has 
little value. A large number of the 
essays showed no overt dissatisfactlon-
they were quite colorless. The im-
pression one gets from the examples 
you use is that all the children were 
in a disturbed state. Unless there is 
some attempt at classification, this 
material is about impossible to use. 

Suggested outline for whole chapter 

1. WRA policy re schools 

2. How the schools were established in 
Tule Lake 

3. Physical set-up 

4. Administrative personnel and pro-
cedures 

5. Curriculum 

6. Who does the teaching? 

(a) Caucasians 
(b) Evacuees 

7. Til/ho are the students? 

8. Teacher cliques, personalities and 
attitudes 

9. Relation of teachers to 
(a) other Caucasian personnel 
(b) each other 
(c) Students 
(d) parents of students 
(e) community generally 

10. Progress and problems of students 
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11. Student relocation 

12. Adult education 

15. Criticise of the community school 
program 

14. The school in relation to 

a) the project community 
b) the outside world 

I 


